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Executive Summary
At West Virginia Academy (WVA) our goal is to improve public education both locally as well as
throughout the state of West Virginia by establishing a successful public charter school in the
Morgantown area that will serve students in Preschool through 12th grade from both
Monongalia and Preston Counties. In the future, we hope to use this successful model to open
other campuses around the state to provide more families with a school choice option in their
area.


WVA will be a family oriented institution, where the whole family can be educated in one location
at the same time.  We will be divided into a nursery school, a primary school and a secondary
school. Our primary school will consist of kindergarten through fifth grade levels. Our secondary
school will include sixth through twelfth grade. While not technically under the purview of the
charter law, our nursery school will include a preschool and pre-K to provide access to early
childhood education as a benefit to help retain outstanding faculty and staff and to serve families
with students in our charter school. We plan to open in the Fall of 2022 with an offering of
preschool through tenth grade. Our intention is to add the 11th and 12th grade programs as our
school receives approval through the rigorous International Baccalaureate training program.


As a family-oriented institution, we plan for all children within the same family to have the same
start and end time for school. This will save families significant time and money from making
multiple trips or arranging for multiple drop offs for bus transportation each morning and
afternoon. We also plan to have before- and after-school programming that is overseen by
teachers. Before school programs will start at seven in the morning with physical activities,
mental exercises, and breakfast options. We will also be providing after school enrichment
programming focused on academics, clubs, the arts, and physical education. After school
programming will run until six o’clock each evening. The academic components of our
supplemental programming will better meet the needs of at-risk students and low income
families will gain access to this programming at a free or reduced cost.


At West Virginia Academy, our students are referred to as scholars. A scholar is a person who
exhibits an accelerated learning competency and/or possesses a high degree of mastery of core
knowledge. The goal for our students at West Virginia Academy is simple: Every Student
becomes a Scholar.
 
In order to accomplish our ambitious mission, everything we will do will be dedicated to
educating the whole child as an innovative wraparound community school. According to the
Association for Supervision and Curriculum Development (ASCD), the whole child approach
“ensures that each student is healthy, safe, engaged, supported, and challenged, sets the
standard for comprehensive, sustainable school improvement and provides for long-term
student success.”1 West Virginia Academy has researched and adopted an integrated student


1 See the ASCD Whole Child Approach, available at http://www.ascd.org/whole-child.aspx
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support system, offering a variety of wraparound services that influence a child’s development
and readiness to engage and learn in school. Research has shown that academic outcomes are
a result of both non-academic and academic support.2


West Virginia Academy aims to prioritize our funding, programs, and class schedules to provide
growth experiences for our entire school community. WVA has adopted a weekly schedule to
maximize efficient learning. Student activities, assemblies, field trips, and other programs, when
possible, will be scheduled on an Experience Day each week that will typically occur on Friday.
Experience Days give the students more time to work on service learning projects and engage
in intra-mural competition as part of our West Virginia Academy Ambassador achievement
program. Our school will be unique among charter schools in that we will provide transportation
to students in our primary recruitment area. During the day these buses will be available to
support experiential learning and field trips. This feature is also vital in reaching out to
historically underserved students who may not enroll in our school  unless transportation is
provided.


The West Virginia Ambassador program provides a framework for our students to engage in
service, mentorship, intra-mural competition, and student government within our school. While
participating in this program, our primary students will gain respect and a sense of loyalty and
belonging within our school, the great state of West Virginia, and the wonderful country that we
live in. Secondary students will gain a unique international and global perspective in all subjects.
The Ambassador program has four areas of focus and students will be assigned to a team
based on one of the four areas for the school year and then rotate through all of the teams
every four years. The program will also play an important role with outreach as participants plan
and execute culminating events for the community in coordination with our parent association.


At West Virginia Academy academic success will be built on four target areas: communication,
collaboration, leadership, and innovation. Our evidence-based curriculum and delivery methods
have proven results in helping students of all backgrounds, including, in particular, historically
underserved student populations. West Virginia Academy’s philosophy includes the belief that
each student can learn and master material when taught by highly effective educators who
are empowered through adequate training and materials. High expectations and student
outcomes was the sole motivation for the programs and curriculum we have adopted in our
school.


West Virginia Academy is a data-driven school where we will constantly be in a state of
self-assessment and improvement across our entire organization. Formative assessments are
built into all our curriculum to help teachers monitor student progress and ensure the students
are achieving mastery in their subjects. Students are leveled according to their ability so that
mastery is obtainable for each student. At-risk students will benefit greatly from our
year-round/term schedule that allows more consistent access to academic remediation,
enrichment programming, and nutrition. Throughout the year our Online Component and


2 Moore, K. A., & Emig, C. (2014) Integrated Student Supports: A Summary of the Evidence Base for Policymakers.
Child Trends. 1-8.
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Academic Extended Courses will help provide remediation as well as enrichment and
acceleration to meet all the individualized needs of our students.


Our Primary School will be a Core Knowledge school. Once a basic understanding of core
knowledge topics has been mastered, our students will naturally transition to the inquiry-based
International Baccalaureate Middle Years Programme (MYP) that guides the curriculum and
academic programming in our Secondary School. West Virginia Academy’s Secondary School
mission builds upon the primary school knowledge by increasing global awareness through
developing intercultural communication skills and a holistic approach to problem solving. This
program will give our sixth through tenth grade students a unique international perspective of
society and provide instruction in a manner that draws clear connections between the real world
and their academic studies. Students, in their Junior and Senior years, will choose between the
IB Diploma Program (DP) and graduate with a significant amount of higher education credit or
complete the IB Career-Related Program (CP) and gain significant experience in their choice of
future career.


A principle of universal accountability will apply to our school as a whole as well as to all who
enter, whether as a learner, a teacher, or an administrator. Accountability among teachers and
administrators will be achieved by aligning incentives with organizational objectives using a
merit pay structure. The overall environment of accountability applies to every student who is
expected to come to school ready to learn and will be taught in a highly supportive, but also
rigorous learning environment.


The purpose of public education could be summarized as giving all students the opportunity
to succeed without regard to their family’s background, socio-economic status, or ethnicity. All
students are welcome at West Virginia Academy, but we recognize that certain groups of
students have been historically underserved within the public school system in West Virginia
including, in particular, low SES, minority, and ELL students. We designed our Primary
Recruitment Area (PRA) to attract as diverse a student body as possible. We plan to engage
these diverse communities through our outreach efforts so that our actual enrollments reflect the
diversity of our PRA.


In conclusion, West Virginia Academy is uniquely positioned to innovate with respect to
curriculum delivery, provide expanded experiential learning opportunities, and implement a
culture of universal accountability that will benefit a highly diverse community of students. Our
school will adopt a unique approach to team sports, physical education, and enrichment classes
like art and music. Our primary recruitment area is designed to recruit and retain historically
underserved populations, and our transportation plan will ensure that students from all
backgrounds can attend our school. Lastly, our West Virginia Ambassadors program will provide
service learning opportunities, team building, and mentorships that provides a foundation that
will enhance the rest of their lives.
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GOVERNANCE AND COMPLIANCE


Governing Board
The board of governors is composed of a group of parents with expertise in primary, secondary,
and higher education as well as finance, law, and accounting. Our governing board is dedicated
to the advancement of education both in Monongalia County and throughout West Virginia.
West Virginia Academy Ltd., is a West Virginia non-profit 501(c)(3) corporation with a volunteer
governing board.


List of Current Governing Board Members


John Treu, President and Board Chair
Professor John Treu brings a diverse experience base in higher education, law, and accounting.
Dr. Treu is an Assistant Professor and the Assistant Department Chair of Accounting in the
Chambers College of Business and Economics at West Virginia University. He teaches tax law
and accounting to undergraduate, graduate, and law students. His research has been published
in some of the top journals in the disciplines of accounting and law. Prior to joining academia,
Dr. Treu practiced as a tax and business lawyer for over five years in the Salt Lake City and
Washington DC areas. He assisted business clients with the creation of business entities,
taxation, contract law, lending, estate planning, non-profit, and employment law. Other relevant
prior experiences include working as a tax associate at a Big 4 accounting firm, founding an
online continuing education company for tax professionals, and serving as corporate counsel
and a member of the board of directors of a non-profit entity.


Dr. Treu earned an LL.M. in taxation at the New York University School of Law, a Juris Doctor at
the S.J. Quinney College of Law at the University of Utah, and an undergraduate degree in
accounting from Brigham Young University. As the founder and incorporator of West Virginia
Academy, Ltd., he joins as a member of the initial board of directors and will also serve as
president of the organization on a voluntary basis. Dr. Treu was educated in public schools from
kindergarten through high school and his children have attended North Elementary School in
Morgantown.


Address: 1601 University Ave., Office #337, Morgantown, WV 26506
E-mail: john.treu@mail.wvu.edu
Phone: 304-293-6604


Areas of Expertise: School administration/leadership; Law; Human Resources; Finance;
Business Operations; Mission-Specific;
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Dr. Treu is a “future parent” (his children will attend the school) , resides in the community, is not
involved in any education-related law-suit and has completed a criminal background check.


Susan Dull, Treasurer and Board Member
Susan Dull, CPA, MPA, provides a tremendous wealth of knowledge in non-profit accounting
and taxation, having practiced for forty years in public accounting. A substantial body of her
work as a CPA included advising non-profit organizations, charities, private foundations,
healthcare associations, and schools. She recently retired from her position as a senior tax
manager in the Morgantown, West Virginia office of Dixon Hughes Goodman, LLP. She also
worked for over 14 years combined at Big 4 accounting firms Ernst & Young and KPMG,
including as a tax manager in the Washington National Tax practice office. She is experienced in
tax compliance and consulting with respect to Federal and State operations of U.S.
corporations, tax-exempt organizations, partnerships, fiduciaries and individuals.


Susan Dull earned her Masters of Professional Accountancy from Indiana University-Purdue
University Indianapolis, and her undergraduate degree in accounting from the University of
Central Florida. She joins as a founding member of the board of directors of West Virginia
Academy, Ltc., and will also serve the organization as an officer in the role of Treasurer. Her
children attended public schools in Morgantown.


Address:
E-mail: susan.s.dull@gmail.com
Phone: 864-784-9132


Areas of Expertise: Finance; Human resources; Business operations; Other: Non-profit
fundraising.


Susan is not a future parent, she does reside in the community. She is currently not involved in
any education-related lawsuit. She has completed a criminal background check for our
organization.


Heidi Treu, Secretary and Board Member
Heidi Treu, MPH, and Certified Teacher, provides a rich and diverse background in teaching and
program development for primary and secondary education. Her primary areas of teaching
expertise are in health and science at the middle school levels, but she has also taught and
developed programming in various other topics and levels. She taught English at an
international school in Bolivia working with 3rd and 4th grade students. She has developed
programming and curriculum at the pre-K and primary education levels that integrates health
and science into an interdisciplinary instruction format for core topics. She has also taught
music and piano lessons professionally and served as a volunteer leading congregational
children’s choirs in the Morgantown and the New York City areas. She has taught middle school
and junior high school as a licensed educator in both the public school and charter school
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settings and, as such, provides a diverse and credible perspective on the challenges and
opportunities in child education.


Heidi Treu earned a Master of Public Health degree at the University of Utah School of
Medicine. She is also set to graduate this September with her Master in Special Education from
the American College of Education.  While completing her graduate degree she worked at
Thrasher Research Fund, a non-profit entity that funds medical research to improve the lives of
children worldwide. She assisted in medical research programs with this organization in Ghana.
She completed her undergraduate degree in secondary education with an emphasis in health
education and a minor in geography at Brigham Young University.  Heidi’s children have
attended public schools in Morgantown.


Address: 403 Mallard Run, Morgantown, WV
E-mail: hdtreu@gmail.com
Phone: 801-413-8417


Areas of Expertise: Special Education; School administration/leadership; Special Populations;
Mission-Specific


Mrs. Treu is a “future parent” (her children will attend the school) and resides in the community,
she is not involved in any education-related lawsuit. She has also completed a background
check and was cleared.


Whitney Morgan, Board Member
Whitney Morgan, J.D., brings a unique and critical perspective on legal and educational issues
as well as matters impacting the state of West Virginia children. She is a licensed attorney in
West Virginia and an educator and clinician at West Virginia University College of Law. Her legal
background is primarily in land use law, contracts, city planning, and local government law. Her
responsibilities with the College of Law primarily involve teaching and supervising law students
in classroom and clinical settings to provide real world experiences as part of law students’
educational development. She is also a member of the Mountain State Land Use Academy and
serves as a member of the board of directors for charities focused on the betterment of West
Virginia.


Address: 101 Law School Dr., P.O. Box 6130, Morgantown, WV 26506
E-mail: whitney.morgan@mail.wvu.edu
Phone: 304-293-6838


Areas of Expertise: Law; Human Resources; Business operations; Other: Land-use


Dr. Morgan is a “future parent” (her children will attend the school) and resides in the
community. Currently she is not involved in an education-related lawsuit. She has completed a
criminal background check for our organization.
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Sirisha Dodda, Board Member
Sirisha Dodda is well experienced in information technology and engineering. She has recently
worked for the NASA Educator Resource Center giving her vital experience in training
educators on robotics programming and competitions. Previous responsibilities she had in the
NASA program was to support schools in setting up their own STEM programs. She gave
workshops and educated students and teachers all over West Virginia in STEM programming.
Siri has lived in Morgantown over 13 years and has a daughter in the Monongalia County
School District.


Address: 408 Mallard Run, Morgantown, WV 26508
E-mail: Sirisha.dodda@gmail.com
Phone: 901-246-7072


Areas of Expertise: Mission-specific; Other: STEM


Mrs. Dodda is a “future parent” (her children will attend the school) and lives in the community.
She is not involved in any education-related lawsuit and has not completed a criminal
background check for our organization.


Organizational Documents and Board Policies
West Virginia Academy was organized as a West Virginia non-profit corporation on December
26, 2019 for the purpose of improving primary education, broadly defined, in West Virginia
through the establishment of a charter school. On January 31, 2020, the organization held a
meeting where its initial governing board was established, the articles of incorporation were
ratified, and original bylaws were adopted. The Articles of Incorporation and Bylaws that are in
effect as of the filing of this application are attached as Addendum 4, parts a and b. Additionally,
West Virginia Academy has been approved as a 501(c)(3) public charity by the Internal
Revenue Service (see 501(c)(3) exempt status determination letter at Addendum 4, part c). As
such, the structure of our organization as a non-profit West Virginia corporation with 501(c)(3)
status and a voluntary board of governors is directly aligned with the requirements under West
Virginia law for charter schools.1


Our board of governors have adopted a conflicts of interest policy that applies to all members of
the organization (see Addendum 4, part d). This policy is designed to ensure the purpose of the
organization is carried out without disruptions arising from conflicts of interest.


1 See W. Va. Code § 18-5G-2(1)(A).
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School Ethical Standards and Policies
The ethical standards, policies, and procedures in this section are the initial policies adopted by
the Governing Board with respect to various matters involving the governing board, staff,
students, and families. The objective of these policies is to foster an environment of
accountability and professionalism. However, in large part, these policies represent living
documents that will be revised and improved from time to time to respond to the needs of our
school community.


Organization Policies Applicable to Governing Board and Staff
At-Will Employment Statement
Employment by West Virginia Academy, Ltd will be at-will. Any procedure or practice, whether
set forth herein, or not, will be employed at the discretion of the Governing Board and its
designee(s). Either party may terminate employment at any time, with or without cause,
warning, or notice. Nothing contained herein creates any expectation of continued employment.


Employee Code of Conduct
West Virginia Academy will ensure that each teacher understands the obligations associated
with being an educator in the state of West Virginia. Additionally, each staff member will receive
a copy of this Employee Code of Conduct document and the West Virginia Academy Code of
Conduct (See Addendum 3) for their reference and shall sign a copy that shall be retained in
their employee file.


One of the key elements of West Virginia Academy’s vision is to create a primary and secondary
school culture that fosters leadership qualities and strength of character in each student. WVA
students will develop good character to the extent that they see it modeled daily by the
important role models in their lives. Thus, it is vital that the West Virginia Academy staff
demonstrate good character in word and in deed at all times. Staff will impart to students
principles of good citizenship and societal responsibility, both by direct teaching and by personal
example. Staff members will strive to be perfectly honest and utterly reliable. Students will
develop confidence in the staff as they witness them treating others with respect, dignity,
kindness, and fairness.


Students will learn positive methods of conflict resolution and problem solving as they observe
the West Virginia Academy staff utilizing positive, cooperative, democratic methods to work
through everyday challenges. Staff member behavior will always reflect these high standards.


Staff members will also refrain from physical contact with students in almost every setting. Most
physical contact by staff members with students is inappropriate for staff members. Exceptions
are handshakes and “high fives” or incidental contact that may be appropriate while participating
or instructing in physical education classes. Staff will never attempt to restrain or redirect a
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student by utilizing physical force. Exceptions to the limitations on physical contact may exist
when: 1) the safety of the student or another student is in jeopardy and it is clear to the staff
member that physical intervention is necessary to prevent injury to the student or others, or 2) in
the rare instance when an administrator is conducting a Search/Seizure based on apparent
illegal activity that may present a serious risk to a member of the community.


Staff members will maintain confidentiality, consistent with the law, regarding students and
colleagues.


Staff members will not discuss topics that may be considered crude or offensive to students or
others. Staff members will not violate generally accepted community standards of decency.
Staff members will take care to refrain from using slang that may be offensive to students'
religious beliefs, socio-economic status, or ethnic backgrounds.


Staff will never direct students to keep information from their parents regarding what happens in
a classroom, at the school, or regarding something the teacher has said. Requesting students
keep any such information confidential from their parents is a severe violation of staff policies
and is justification for immediate removal.


Behavior that does not meet the high standards outlined above for staff conduct will result in an
administrative conference and possible loss of employment. In the event a staff member
believes themself to have been unfairly treated with respect to the implementation of this
Employee Code of Conduct because the policy is applied in an arbitrary or capricious manner in
such a way that impacts such staff member, then that staff member may file a grievance under
the applicable grievance policy.


The reasons for termination or discipline listed above are general guidelines and are not
all-inclusive. The Governing Board will retain the right to terminate employment with or without
cause, and to determine whether cause for termination or discipline exists, regardless of
whether such cause is included in this list.


At its discretion, the School, operating through its Board of Directors and the School Executive
Director, may establish policies, guidelines, and regulations for the operation of the School.
When the School, at its discretion, determines that progressive disciplinary steps or warnings, or
evaluations of staff are in its best interest, it will employ those tools. However, no policy,
guideline, regulation, or practice relating to the training and discipline of staff shall create any
expectation of continued employment or any expectation of any particular process or
disciplinary procedure.
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West Virginia Academy Safe School Environment and Code of Conduct
Acknowledgement


The school strives to provide a safe and nurturing learning environment for students and staff.
With regard to providing a safe school environment:


1. I understand that I am expected to maintain a high ethical and professional standard in their
interaction with both adults and minors this includes: exhibiting professional behavior by
showing positive examples of preparedness, communication, fairness, punctuality, attendance,
language, and appearance as well as contribute, cooperate, and participate in creating an
environment in which all employees/students are accepted and are provided the opportunity to
achieve at the highest levels in all areas of development.


2. I understand that I am prohibited from using physical discipline (including corporal
punishment) in any way for the behavior management of students, except insofar as restraint
may be necessary to prevent a student from inflicting harm on themselves or others, in which
case a detailed written record of the incident is to be made. I understand that clear professional
boundaries must exist between minors and adults.


3. I understand that I must schedule one-on-one counseling sessions or meetings with minors at
times and locations that promote accountability, in an open room setting without closed doors,
and only if readily observable by others who may be in the room or hallway, and meet accepted
standards of propriety. Discussions involving information that needs to remain confidential, such
as violations of academic integrity or student performance/assessments, should be held in the
presence of another adult faculty or staff member.


4. I agree that I shall not engage in any form of unlawful, unacceptable or offensive behavior
with students, parents/legal guardians, staff or visitors to the school which may include, but is
not limited to:


(a) verbal harassment, such as derogatory comments, jokes, or slurs;


(b) visual harassment, such as derogatory or sexually explicit videos, internet sites, printed
materials, books, magazines, posters, cards, calendars, cartoons, graffiti, drawings, notes,
or gestures;


(c) sexual advances or other physical conduct or contact of a sexual nature;


(d) physical harassment, such as inappropriate touching, hitting, kicking, grabbing or any
other form of aggressive, abrasive or harassing physical contact;


(e) other behavior deemed offensive or inappropriate by school administration.


5. I understand that unless the school has a parent or legal guardian’s knowledge and consent
in the form of a written permission slip, I am never to drive students in my personal vehicle.
When authorized to do so, I will operate my vehicle in accordance with the law. This limitation
shall not apply: (i) with respect to any student who is a member of my household, or (ii) in very
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rare instances where there is a medical emergency where a student requires immediate medical
care.


6. I understand that extra-curricular activities, school programs, or special instruction sessions
shall not be conducted by only one adult without additional adult presence and/or must be
conducted at times and locations that promote accountability, in an open room setting without
closed doors, and only if readily observable by others who may be in the room or hallway, and
meet accepted standards of propriety.


7. I understand that I should not be alone in locker rooms or other dressing rooms with a single
student or small groups of students without another adult present. I understand that I must avoid
these areas while students are changing unless student behavioral issues warrant the presence
of an adult, in which case the behavioral issues should be promptly resolved and I should
remain in the location no longer than necessary. I understand that at least 2 (two) staff members
should always be present during these times.


8. I will immediately intervene in any code of conduct violation that has a negative impact on
students, in a manner that preserves confidentiality and the dignity of each person.


Expectation of Privacy Statement
Faculty and Staff will understand that security cameras and audio recording equipment may be
present in classrooms and common areas throughout the school. Except within restrooms or
changing rooms, there will be no expectation of privacy on West Virginia Academy premises,
including but not limited to vehicles, buildings, classrooms, lockers, desks, mailboxes,
computers, or other furniture, equipment, or fixtures.


Non-Disclosure Agreement
Employment at the school requires access to information that is confidential or otherwise
considered by the federal government, state government, school, community, parents,
guardians or students to be privileged and confidential. Confidential information may be
received and maintained by staff under a promise of confidentiality to perform many job duties
while employed at the school. Maintaining the confidentiality of such information will be the
responsibility of the user of the information. Staff members who access confidential information
will undertake this responsibility as a condition of employment. An agreement will be signed that
shall govern the conditions of disclosure by the school of certain "Confidential Information"
including, but not limited to, student names, student information, Individualized Education Plans
(IEP’s), school records, staff information, staff records, financial information, data, trade secrets
and any and all intellectual property relating to the school, its operations, staff and student body.


Work Product Agreement
Faculty and Staff will neither gain nor retain ownership rights to the work product of the material
provided to them, used, or created by them in conjunction with any school project. Employees
will understand that the school has sole ownership of the work product and may use the results
of those efforts in any manner appropriate including licensing such work product to others.
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Guidance for Staff with WVA Children
Preferences for enrollment are given to children of staff members. This will contribute to the
family culture we seek to create at West Virginia Academy. There will be guidelines for staff
members whose children attend West Virginia Academy:


● Staff will never give their keys to their children.
● Children of staff will not be allowed in the teacher lounge or workroom.
● Children of staff will not use the school staff computers, including teacher laptops.
● Children of staff members will be supervised by their parents before and after school,


unless participating in the before school or afterschool programming under the
supervision of another staff member.


● Children of staff members will not remain in the school unsupervised after school.  West
Virginia Academy will not be responsible for the student's safety or security outside of
the regular school day in-session time or within the context of specific programming.


● Children of staff members typically will not be assessed or instructed by their parent staff
member, although exceptions are permitted where non-parent staff are not readily
available (i.e. if the staff member is the only instructor for a specialized topic).


Drug-Free Workplace Policy
West Virginia Academy will be committed to a safe, productive and drug-free work environment
and will promote the general health and well-being of all employees. This commitment is
jeopardized when employees illegally use, manufacture, possess, distribute or sell drugs in the
workplace, on the school premises, or within half a mile of the school premises. Therefore, in
order to achieve the objectives of safety, productivity, health, and well-being in the workplace,
West Virginia Academy will establish the following policy:


1. It is a violation of Company policy for any employee to manufacture, possess, sell, trade
or offer for sale illegal drugs and alcohol or otherwise engage in the illegal use of drugs
and alcohol on the job, on the school premises, or within half a mile of the school
premises.


2. It is a violation of Company policy for anyone to report to work under the influence of
alcohol or illegal drugs.


3. It is a violation of Company policy for anyone to use prescription drugs illegally.
4. It is a violation of Company policy for anyone to report to work if they are taking


prescription drugs that, according to their physician or pharmacist, might affect their
ability to perform their duties in a safe and effective manner.


Anti-Nepotism Provision


West Virginia Academy prohibits nepotism in employment matters and shall avoid creating
circumstances in which the actuality or appearance of favoritism, conflicts of interest, or
management disruptions exist.


In the interest of fair hiring practices and to avoid workplace nepotism within West Virginia
Academy, the following will be adhered to in matters directly involving employment, assignment,
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promotion, compensation, discipline, suspension or dismissal of relatives. A relative of a West
Virginia Academy employee or governing board member (hereinafter a “related party”) may be
employed at the charter school provided the requirements under this policy are met. The hire of
the related party can only occur following a fair and impartial recruitment process that includes:


○ a determination that the related party is the best (or only) person available,
qualified, or eligible for the position;


○ an employment application that provides a space for the disclosure of a relation
to any WVA school employee or board member (the disclosures of relatives
employed at WVA and/or members of the board is a material provision of the
employment application and accurate disclosure is a condition of employment);
and


○ board approval of the hire after analyzing the prospective hire and confirming that
the hire is necessary and appropriate under the circumstances (if the party is
related to a governing board member then that related board member shall
abstain from voting on the hire and shall leave the room while the hire is
discussed).


Any related party shall not be placed in a position in which that individual would be in direct
supervisory relationship with their relative or immediate family member and assessments of
performance can never be conducted by a related party.


Equal opportunity
West Virginia Academy is an Equal Opportunity employer in that it will follow WV Policy 4200
which declares: “Equal educational opportunity to all students and employees or potential
employees regardless of their sex, race, color, religion, handicapping condition, age, or national
origin and its application by county school systems to all curricular areas; textbooks and
instructional materials; guidance, counseling and testing; extracurricular activities; facilities and
employment.”


Employment policies and practices such as salaries, hiring, promotion, etc will be provided
without discrimination on the basis of sex as well as on the basis of race, color, religion,
handicapping condition, age or national origin.


School Reporting Requirements
The School Executive Director and WVA Board President will submit a Certification of
Compliance annually affirming compliance with the provisions of this policy and submit the
following forms:


1. Student Fee Schedule with Spend Plan
2. School Fee Policy
3. School Fee Waiver Policy
4. Notice of Fee Waiver Criteria provided by the LEA to student’s parents
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The Executive Director will also submit documentation annually of:
1. number of students enrolled as of October 1
2. number of students granted fee waivers
3. dollar amount of fees waived
4. number of students who worked in lieu of fee waivers
5. dollar amount of fees collected from students
6. dollar amount of fees collected from students for curricular activities
7. dollar amount of fees collected from students for co-curricular activities
8. dollar amount of fees collected from students for extracurricular activities


WV-MAP
West Virginia Academy is committed to helping students achieve academic success in all
categories, including standardized testing. In order to fully assist students in achieving success,
West Virginia Academy will adopt proper testing program regulations that are in compliance with
§126-14-4. All faculty and staff administering exams will understand that any unethical testing
practices could result in suspension or revocation of license (§126-14-8).


West Virginia Academy is committed to follow all state regulations for administering all state
standardized tests we administer in our school as explained in §126-14-5. The All faculty and
staff involved with the testing materials will read the WVBE Testing Code of Ethics. West
Virginia Academy administration is responsible to have testing materials prepared several days
prior to the first day of testing. Prior to administration tests will be stored in a secure, locked
location where students, parents, or the public cannot gain access (§126-14-7). West Virginia
Administration will return all testing materials within allotted time ensuring that all necessary
data is provided for state reporting.


The Guidelines for Participation in West Virginia State Assessments will be followed. The
School Executive Director will read and sign the WVBE Principal’s Secure Materials and Test
Procedures Agreement. The Primary/Secondary School Director will act as the building level
coordinator and will make sure all WV-MAP assessments and international assessments, pilot
tests, or field tests are sanctioned by the WVDE. The Operations Manager will be responsible
for reviewing, signing, and returning the WVBE Building Level Coordinator’s Secure Materials
and Test Procedures Agreement.


Faculty and staff involved in administering the test are considered examiners and technology
specialists. Training for administration of the tests will be given five instructional days prior to the
beginning of testing each year. They will verify that all assessments within the WVMAP, pilot
tests, and field tests are sanctioned by the WVDE, are secure tests by reviewing, signing and
returning the WVBE Examiner’s/Scribe’s Secure Materials and Test Procedures Agreement or
the WVBE’s WVDE/District/School Technology Personnel Secure Materials and Test
Procedures Agreement.
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Donations, Gifts & Sponsorships Policy
The purpose of this policy is to establish a West Virginia Academy (WVA) policy and procedure
governing the acceptance, valuation, and recognition of all types of donations, gifts, and
sponsorships for WVA. This policy is intended to create practices that adequately safeguard
public funds, provide for accountability, and ensure compliance with all state and federal laws.
WVA encourages and supports community and business partnerships that enhance and
supplement the public education system.


WVA is committed to work effectively with donors and sponsors to provide donation receipts, as
required by law, and to facilitate the donor's charitable intent to the extent that the intent of the
donation is in harmony with WVA goals and the law, and is appropriately approved. WVA is
ultimately responsible for the accounting, custody, expenditure, and allocation of all monies,
including those that are obtained through donations, gifts, and sponsorships. WVA is
accountable for and should comply with all federal and state laws and rules, regardless of the
source of funds. WVA also desires to protect students, parents, teachers, and school
administrators from over-commercialization and restrictions or requirements that are coercive,
distracting, or disruptive to the education processes, threatening to the health and welfare of
students, or lacking in educational merit. WVA reserves the right to decline or restrict donations,
gifts, and sponsorships at both WVA and individual school levels. This policy applies to all WVA
administrators, licensed educators, staff members, students, organizations, volunteers, and
individuals who receive, authorize, accept, value, or record donations, gifts, or sponsorships for
WVA.


It is expected that in all dealings, WVA and school employees should act ethically, consistent
with WVA's ethics training, West Virginia Board of Education Policies 5050 (West Virginia
Commission for Professional Teaching Standards), Code of Conduct for Public Servants (W. Va.
Code § 6B-1-1 through §6B-3-11), and State procurement law (W. Va. Code §5A-3-10 ).


1. "Public funds" are defined as money, funds, and accounts, regardless of the source from
which the funds are derived, that are owned, held, or administered by the state or any of
its political subdivisions, including LEAs or other public bodies [W. Va. §5A-1-1]. All
monies received through donations, gifts, or sponsorships are considered public funds.


2. All funds, property, or goods donated become public funds and the property of WVA, and
should be used for the purpose for which they were donated and in accordance with
State and WVA policies.


3. WVA recognizes that fundraising efforts, donations, gifts, sponsorships, and public
support vary among schools. WVA is committed to appropriate distribution of
unrestricted funds and the management of donations and gifts to ensure that the
educational opportunities for all students are equal and fair.


4. WVA is committed to principles of gender equity and compliance with Title IX guidance.
WVA commits to use all facilities, unrestricted donations and gifts, and other available
funds in harmony with these principles. WVA reserves the right to decline or restrict
donations, gifts, and fundraising proceeds, including those that might result in gender
inequity or a violation of Title IX. The benefits derived from donations and gifts should be
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equitable for all students, comply with Title IX, and otherwise should be in harmony with
West Virginia law with respect to non-profit entities.


5. The collection of funds or assets associated with donations, gifts, or sponsorships should
comply with WVA cash receipts policies. The expenditure of any public funds associated
with donations, gifts, or sponsorships should comply with WVA cash disbursement
policies.


6. Donations, whether in-kind, cash, or otherwise, should be complete transfers of
ownership, rights, privileges, and/or title in or to the donated goods or services and
become the exclusive property of WVA upon delivery.


7. WVA employees may not direct operating expenditures to outside funding sources to
avoid WVA procurement rules (operating expenditures include equipment, uniforms,
salaries or stipends, improvements or maintenance for facilities, etc.).


8. WVA employees must comply with WVA procurement policies and procedures, including
complying with obtaining competitive quotes; bid splitting; and not accepting gifts,
gratuities, or kickbacks from vendors or other interested parties.


9. Donations and gifts should be accounted for at an individual contribution level.
10. Donations, gifts, and sponsorships should be directed to WVA, WVA program(s), school,


or school program(s). Donations, gifts, and sponsorships should not be directed at
specific WVA employees, individual students, vendors, or brand name goods or services.


11. Donated funds should not compensate public employees, directly or indirectly.
12. If donations or gifts are offered in exchange for advertising or other services, an


objective valuation should be performed and a charitable receipt should be issued by the
foundation or the business administrator.


13. Donations or gifts should not be accepted that advertise or depict products that are
prohibited by law for sale or use by minors, such as alcohol, tobacco, or other
substances that are known to endanger the health and well-being of students.


14. Donations, gifts, and sponsorships given by vendors to specific programs (e.g., drama,
sports teams) As required by state law, donations should only be accepted where there
is no expectation or promise, expressed or implied, of remuneration or any undue
influence or special consideration. WVA employees are not permitted to accept personal
payment or gratuities in any form from a vendor or potential vendor as a precondition for
purchase of any product or service.


15. Donations and gifts over $250 should be provided with an acknowledgment of the
contribution from WVA for IRS purposes. The acknowledgment should be in the form of
a receipt issued by the foundation or business administrator.


16. Types of Donations, Gifts, and Sponsorships
a. Products


i. WVA may accept donated products which carry the donor company's
name, trademark, logo, or limited advertising on the product (e.g., cups,
T-shirts, hats, instructional materials, furniture, office equipment, etc.).
These items should be valued at fair market value at the time of the
contribution. If advertising or other services are offered in exchange for
the donation or gift, this may alter the contribution amount.
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b. Cash Donations
i. Cash donations are welcomed and may be accepted from private


individuals, companies, organizations, clubs, foundations, and other
appropriate entities. All cash donations should be received in compliance
with WVA's cash receipts policies.


ii. Cash donations may be used to fund or enhance programs, facilities,
equipment, supplies, services, etc.


iii. Cash donations may not be used to hire regular classroom teachers,
thereby altering the staffing ratios. However, classroom assistants,
coaching assistants, or specialists of any kind, including individuals who
may hold educator licenses, may be hired using the funds received.
Donations to fund such positions should be made to a program, school,
division, or department—not directly to individuals—and employment
should be processed through WVA's Human Resources Department and
Payroll Department. WVA or school administration reserves the right to
decline or restrict these types of donations if they create inequitable
environments in the school or inequities that violate Title IX or other laws,
are not economically in the best interest of WVA, interfere with
educational goals, or for any other reason determined by WVA or school.


iv. Cash donations should not be used to augment an employee's
remuneration beyond the remuneration associated with the salary
schedule of the employee's position.


c. Donor and Business Partner Recognition
i. Donor and business partner recognitions may be placed on equipment,


furniture, and other donated gifts that are not considered capital or fixed
assets. Non-permanent recognition may be placed on WVA buildings or
structures.


ii. Principals may authorize banners, flyers, posters, signs, or other notices
recognizing a donor or school business partner. Such materials should
feature the school-business partnership and not promote or endorse the
business named.


d. Equipment, Supplies, or Goods
i. WVA may accept donated equipment, supplies, or goods for use in WVA


school programs. These items should be valued at the fair market value
at the time of the contribution. If advertising or other services are offered
in exchange for the donation or gift, this may alter the valuation amount.


17. Approval and Acceptance of Donations, Gifts, and Sponsorships
a. Donations, gifts, and sponsorships valued at more than $250, whether


individually or in the aggregate at one time, should be documented on the WVA
"Donation, Contribution, or Sponsorship" form. This form should be completed
prior to, or contemporaneous with, the acceptance of money or goods, and
should be retained in WVA or school accounting records. A copy of the
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completed form should be sent to the foundation or business administrator, and a
receipt for charitable contribution purposes should be issued to the donor.


b. Approval levels are as follows:
i. Money, goods, supplies, or in-kind donations, gifts, or sponsorships


valued at $250-$10,000 should be documented on WVA "Donation,
Contribution, or Sponsorship" form and be approved by the Executive
Director or applicable WVA department or division supervisor prior to
acceptance.


ii. Money, goods, supplies or in-kind donations, gifts, or sponsorships valued
at $10,000-$50,000 should be documented on WVA "Donation,
Contribution, or Sponsorship" form and be approved by the business
administrator and superintendent prior to acceptance.


iii. Money, goods, supplies or in-kind donations, gifts, or sponsorships valued
at more than $50,000 should be documented on WVA "Donation,
Contribution, or Sponsorship" form and be approved by WVA board prior
to acceptance.


18. All donations or gifts for construction, maintenance, facilities renovation or improvement,
and other capital equipment purchases should be approved in writing by the business
administrator, the superintendent, and the board. Prior to the initiation of a large capital
drive or specific fundraising drive, the following should be provided to the business
administrator for evaluation and recommendation to the superintendent:


a. Prospective construction, maintenance or renovation plans and estimated costs
b. Proposed naming opportunities
c. Proposed donation or gift timeline
d. Loans or financing agreements
e. Maintenance or upkeep requirements and costs
f. Assurances of compliance with Title IX


19. The superintendent should make a recommendation to the board. The board reserves
the right to tentatively approve plans, pending donations, gifts, equity, or other
conditions.


20. WVA should only grant naming opportunities that are consistent with the mission and
educational objectives of WVA. Decisions regarding naming opportunities are within the
sole discretion of the board.


21. To avoid disruption of students' instructional activities, schools should not be used for
distribution of partisan, religious, or commercial advertisements, fliers, bulletins,
newspapers, etc.; nor should such items be placed on vehicles parked on school
grounds.


22. Principals may permit the school distribution of fliers, bulletins, newspapers, etc. with
information regarding nonprofit community youth programs such as Boy Scouts of
America, Girl Scouts of America, county and municipal programs, and little league-type
recreation programs.


23. Students and employees of WVA, including teachers and administrators, should not act
as agents for commercial agents during school hours or contract time.
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24. An WVA employee's participation in a private, but education-related, activity should be
separate and distinguishable from the employee's public employment. WVA employees
may purchase advertising space to promote private or non-school-sponsored events in
the same manner as the general public. WVA employee's employment and experience
can be used to demonstrate qualifications. The advertisement should clearly state that
the activity is not school sponsored.


Grievance Policy
The purpose of this policy is to provide a procedure for employees of West Virginia Academy to
reach solutions to problems which arise between them within the scope of their respective
employment relationships to the end that good morale may be maintained, effective job
performance may be enhanced and the citizens of the community may be better served.


Definitions
For the purpose of this policy a “grievance” means a claim by an employee alleging a violation,
a misapplication or a misinterpretation of the statutes, policies, rules or written agreements
applicable to the employee including:


1. any violation, misapplication or misinterpretation regarding compensation, hours,
terms and conditions of employment, employment status or discrimination;


2. any discriminatory or otherwise aggrieved application of unwritten policies or
practices of his/her employer;


3. any specifically identified incident of harassment;


4. any specifically identified incident of favoritism; or


5. any action, policy or practice constituting a substantial detriment to or
interference with the effective job performance of the employee, or the health and
safety of the employee.


Procedures
Grievance forms will be available at the front office and available for any employee upon
request.


A. Level One: Executive Director


1. Within fifteen (15) days following the occurrence of the event upon which the
grievance is based, or within fifteen (15) days of the date upon which the event
became known to the employee, or within fifteen (15) days of the most recent
occurrence of a continuing practice giving rise to a grievance, an employee may
file a written grievance with the Executive Director stating the nature of the
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grievance and the relief requested and request either a conference or a hearing.
The employee shall also file a copy of the grievance with the Board of Governors.


2. Conference – Upon timely request by the grievant, the Executive Director shall
hold the conference within ten (10) days of receiving the grievance. A conference
is a private, informal meeting between the grievant and the chief administrator to
discuss the issues raised by the grievance, exchange information and attempt to
resolve the grievance. The Executive Director may permit other employees and
witnesses to attend and participate in a conference to reach a resolution. The
Executive Director shall issue a written decision within fifteen (15) days of the
conference.


3. Level One Hearing – Upon timely request by the grievant, the Executive Director
shall hold a level one hearing within fifteen (15) days of receiving the grievance.
A level one hearing is a recorded proceeding conducted in private in which the
grievant is entitled to be heard and to present evidence; the form rules of
evidence and procedure do not apply, but the parties are bound by the rules of
privilege recognized by law. The parties may present and cross-examine
witnesses and produce documents, but the number of witnesses, motions and
other procedural matters may be limited by the Executive Director. The Executive
Director shall issue a written decision within fifteen (15) days of the level one
hearing.


4. An employee may proceed directly to level three upon the agreement of the
parties or when the grievant has been discharged, suspended without pay or
demoted or reclassified resulting in a loss of compensation or benefits. Level one
and level two proceedings are waived in these matters.


B. Level Two: Alternative Dispute Resolution


1. Within ten (10) days of receiving an adverse written decision at level one, the
grievant shall file a written request for mediation, private mediation or mediation
or private-arbitration.


2. Mediation - The Board of Governors shall schedule the mediation between the
parties within twenty (20) days of the request. Mediation shall be conducted by
an administrative law judge pursuant to standard mediation practices and Board
procedures at no cost to the parties. Parties may be represented and shall have
the authority to resolve the dispute. The report of the mediation shall be
documented in writing within fifteen (15) days. Agreements are binding and
enforceable in this state by a writ of mandamus.
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3. Private Mediation – The parties may agree in writing to retain their choice of a
private mediator and share the cost. The mediator shall schedule the mediation
within twenty (20) days of the written request and shall follow standard mediation
practices and any applicable Board of Governor’s procedures. Parties may be
represented and shall have the authority to resolve the dispute. The report of the
mediation shall be documented in writing within fifteen (15) days. Agreements are
binding and enforceable in this State by a writ of mandamus.


4. Private-Arbitration – The parties may agree in writing, to retain their choice of a
private arbitrator and share the cost. The arbitrator shall schedule for arbitration
within twenty (20) days of the written request and shall follow standard arbitration
practices and any applicable Board of Governor’s procedures. The Arbitrator
shall render a decision in writing to all parties, setting forth findings of fact and
conclusions of law on the issues submitted within thirty (30) days following the
arbitration. An arbitration decision is binding and enforceable in this State by a
writ of mandamus. The arbitrator shall inform the Board of Governors, in writing,
of the decision within ten (10) days.


C. Level Three Hearing: Within thirty (30) days of receiving a written report stating that level
two was unsuccessful, the grievant may seek remedies in court through the legal
processes for administrative grievances.


Possible Outcomes
1. Back Pay – When it is a proper remedy, back pay may only be granted for one (1) year


prior to the filing of a grievance, unless the grievant shows, by a preponderance of the
evidence that the employer acted in bad faith in concealing the facts given rise to the
claim for back pay, in which case an eighteen (18) month limitation on back pay applies.


2. Statutory Defense - If a party intends to assert the application of any statute, policy, rule
or written agreement as a defense at any level, then a copy of the materials shall be
forwarded to all parties.


3. Withdrawal and Reinstatement of Grievance - An employee may withdraw a grievance at
any time by filing a written notice of withdrawal with the Executive Director or
administrative law judge. The grievance may not be reinstated by the grievant unless
reinstatement is granted by the Executive Director or the administrative law judge. If
more than one (1) employee is named as a grievant, the withdrawal of one (1) employee
does not prejudice the rights of any other employee named in the grievance.


Other Parties
Class Actions are not permitted; a grievance may only be filed by one employee on behalf of
their personal incident.
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An employee may designate a representative who may be present at any step of the procedure
as well as at any meeting that is held with the employee for the purpose of discussing or
considering disciplinary action. Any employee may not be compelled to testify against
himself/herself in a disciplinary grievance hearing.


No reprisal or retaliation of any kind may be taken by an employer against a grievant or any
other participant in a grievance proceeding by reason of his/her participation. Reprisal or
retaliation constitutes a grievance, and any person held responsible is subject to disciplinary
action for insubordination.


Reasonable notice of a proceeding shall be sent at least five (5) days prior to the proceeding to
all parties and their representatives and shall include the date, time and place of the proceeding.
If an employer causes a proceeding to be postponed without adequate notice to employees who
are scheduled to appear during their normal work day, the employees may not suffer any loss in
pay for work time lost.


All grievance forms, decisions, agreements and reports shall be kept in a file separate from the
personnel file of the employee and may not become a part of the personnel file, but shall remain
confidential except by mutual written agreement of the parties.


Except as otherwise provided by WV Code 6C-2-8, an employee organization or an agent of an
employee organization may not be compelled to disclose any communication or information the
employee organization or agent received or acquired in confidence from a public employee,
while the employee organization or agent was acting in a representative capacity concerning a
public employee grievance or an investigation of a potential public employee grievance,
regardless of whether the public employee is a member of the employee organization provided
that the confidentiality established by WV Code 6C-2-8 does not apply to written
communications between the employee and the employee organization.


Confidentiality
The confidentiality, once established in WV Code 6C-2-8, continues after termination of:


A. The employee’s employment; or


B. The representative relationship of the employee organization or its agent with the public
employee.


The confidentiality established in WV Code 6C-2-8 protects the communication or information
received or acquired by the employee organization or its agent, but does not protect the
employee from being compelled to disclose, to the extent provided by law, the facts underlying
the communication or information.
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The protection for confidential communications established in WV Code 6C-2-8 only extends to
proceedings under the public employees grievance procedure. Nothing established in WV Code
6C-2-8 may be construed to extend the confidentiality to circuit court proceedings outside of the
public employees' grievance procedure.


An employee organization or its agent shall disclose to the employer, as soon as possible, a
communication or information, otherwise confidential as established in WV Code 6C-2-8, to the
extent the employee organization or its agent reasonable to the extent the employee
organization or its agent reasonably believes:


A. it is necessary to prevent certain death or substantial bodily harm;


B. it is necessary to prevent the employee from committing a crime, fraud, or any act that is
reasonably certain to result in substantial injury to the financial interests or property of
another or to rectify or mitigate any such action after it has occurred;


C. the communication or information constitutes an admission that the employee has
committed a crime; or


D. it is necessary to comply with a court order or other law.


An employee organization or its agent may disclose an otherwise confidential, as established in
WV Code 6C-2-8, communication or information in order to:


A. secure legal advice about the compliance of the employee organization or its agent with
a court order or other law;


B. establish a claim or defense on behalf of the employee organization or its agent in a
controversy between the employee and the employee organization or its agent;


C. establish a defense to a criminal charge or civil claim against the employee organization
or its agent based on conduct in which the employee was involved;


D. respond to allegations in any proceeding concerning the performance of professional
duties by the employee organization or its agent on behalf of the employee; or


E. an employee organization or its agent may disclose an otherwise confidential
communication or information, as established in WV Code 6C- 28-8, without regard to
whether the disclosure is made within the public employees' grievance procedure, in the
following circumstances:
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1. The employee organization has obtained the express written or oral consent of
the employee.


2. The employee has, by other act or conduct, waived the confidentiality of the
communication or information.


3. The employee is deceased or has been adjudicated incompetent by a court of
competent jurisdiction and the employee organization has obtained the written or
oral consent of the personal representative of the employee’s estate or of the
employee’s guardian.


Organization Policies Applicable to Students
Student Privacy
In order for West Virginia Academy to be compliant with HIPPA and FERPA federal guidelines,
all student records will be treated as confidential. No student records will be distributed outside
of West Virginia Academy, unless written permission is given by the parent/guardian. Student
information may be shared within the school on a limited, need-to-know basis.


With regard to student schoolwork, it is allowable to have volunteers and other students correct
student work. Volunteers must be instructed in writing, and verbally by the classroom teacher,
on the importance of student confidentiality. Students will correct work in class, utilizing the
red/blue pen system (students take the tests or work the assignment in pencil, then pencils are
put away and red/blue pens are taken out. Errors are circled in red, correct answers are given a
checkmark, and corrections are made in blue ink following the correcting session.) Students
may exchange papers to correct each other's work so long as the process for exchanging varies
from assignment to assignment.


Any unneeded paperwork that has student names or identifying data on it should be shredded.
Paperwork that includes student names or identifying data will never be thrown away in the
garbage or recycled in the regular recycling containers.


Attendance Policy
1. It is vital to West Virginia Academy’s success that students attend school each day.


WVA has a goal of 95% attendance school-wide. Academic goals will only be achieved if
our students attend school regularly.


2. If a student is unable to attend school, a parent or guardian must call the school on the
day of the absence before 8:35 AM to report the absence. If a parent does not call the
absence will be considered unexcused and the student will be considered truant.


3. Any student that has unexcused absences for more than ten days in a row will be
removed from enrollment.
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4. Attendance will be kept each day at West Virginia Academy, and will be reported to the
administration by each teacher. Administration will track daily attendance and will report
any extended absences to the School Executive Director.


5. Defining excused and unexcused absences will be in compliance with W.Va. Code
§18-8-1 and §18-8-2, and attendance in W.Va. 126CSR42, WVBE Policy 2510, Assuring
the Quality of Education: Regulations for Education Programs (Policy 2510); provided,
however, that no county may require require more than a parental excuse for absences
resulting from a documented chronic medical condition or a documented disability as
defined in §126-81-4.9 and §126-81-4.10.


6. If a student has 8 unexcused absences (not necessarily consecutive) without prior
written approval of the student's application for Extenuating Circumstances, the Director
will send a letter outlining that the student has been placed on Attendance Warning
status and reporting to the parent the number of absences the school has recorded.


7. If a student has 10 unexcused absences (not necessarily consecutive) without prior
written approval of the student's application for Extenuating Circumstances, the School
Executive Director shall send a letter to the parents informing them the student has been
placed on Attendance Probation, the result of which may be loss of priority enrollment
the following year.


8. Absences may affect a student's grade according to the class disclosure in Jr. High and
depending upon work missed in the elementary grades.


9. If a student needs to be absent from school for a special purpose that is known to the
family in advance, the parents need to fill out a "Scheduled Absence Request" and
submit it to the school administration. Only when these forms are filled out and accepted
by administration will a student be allowed to make up missed schoolwork.  If a student
has missed enough days to not qualify for 95% attendance, administration may not
approve the absence as excused.


10. When parents complete a Scheduled Absence Request, it is the parents' responsibility
to:


a. email the teacher and notify them of the planned absence
b. check the student's learning plan for homework and schoolwork assignments
c. email the teacher to clarify any homework or classwork assignments
d. collect the student's books and materials needed to complete the work


Truancy - Failure to Attend School
West Virginia is a compulsory education state. Students are required by law to attend school
each day. If a student chronically fails to attend school, defined by West Virginia Academy as
missing more than five days per school year with no communication from the parent regarding
the absence, WVA may report the student is truant.


Equal Education Opportunity
West Virginia Academy is an Equal Opportunity employer in that it will follow WV Policy 4200
which declares: “No student is to be denied equal opportunity for participation in any program of
the public school on the basis of sex, race, color, religion, handicapping condition, age or
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national origin.”  West Virginia Academy will provide all students equal access to equal
opportunities for participating in any courses we offer.  All course offerings will be available to
both male and female students.


Exemptions to Dress Code
The school administrator will be allowed to grant an exemption from complying with the dress
code requirements to a student for extenuating circumstances or religious reasons. The
administrator will carefully consider all requests for exemptions, and grant those which meet the
standard of necessity. For instance, unusual medical circumstances might constitute an
exemption, as may a religious requirement such as the wearing of a headpiece. The
administrator is directed to develop individual dress guidelines which, insofar as is possible,
approximate the approved dress code for each student who receives an exemption from the
dress code due to extraordinary circumstances.


Student Code of Conduct
Students will be instructed on the Student Code of Conduct at the beginning of each year. For
the specific code see Addendum 3: Code of Conduct. West Virginia Academy's Code of
Conduct is based on the following core principles:


1. All students and staff members benefit from a learning environment that is free from
disruption and harassment, and one that is physically safe and emotionally nurturing.
Students at West Virginia Academy will not be allowed to disrupt the learning process.


2. All students are capable of appropriate conduct in the school setting.
3. It is the responsibility of the teachers and administrators to explicitly teach the behaviors


that are expected and the behaviors that are unacceptable to each student in each
setting at the school.


4. It is the responsibility of the student to learn self-discipline and to adhere to the code of
conduct.


5. It is the responsibility of the parent to fully participate in the process of teaching the
student appropriate conduct and supporting disciplinary measures.


The goals of West Virginia Academy’s Code of Conduct:
1. All students will have access to a learning environment free from disruption and


harassment.
2. Students will be physically safe at West Virginia Academy.
3. Students will be emotionally nurtured at West Virginia Academy.
4. Students will learn appropriate conduct by practicing self-discipline, and will be able to


generalize their understanding of appropriate conduct to situations other than those
specifically and explicitly taught.


5. Discipline as opposed to punishment will be utilized at West Virginia Academy.
Discipline refers to the process of teaching positive behaviors and allowing students
opportunities to practice those positive behaviors until they become proficient at
controlling unproductive behavior.


178







6. Consequences imposed as a result of unproductive behavior will be meaningful and
effective, with the goal always being that the student is motivated to improve his/her
behavior.


Organization Policies Applicable to Entire WVA Community
Drug-Free School Policy
West Virginia Academy is committed to a safe, productive and drug-free learning environment
and will promote the general health and well-being of all members of its school community
including faculty, staff, students, as well as families of these parties. This commitment is
jeopardized when any member of the community’s illegal use, manufacture, possession,
distribution or sale of drugs on the school premises or within half a mile of the school premises.
Therefore, in order to achieve the objectives of safety, productivity, health, and well-being in our
school community, West Virginia Academy will establish the following policy:


5. It is a violation of Company policy for any person to manufacture, possess, sell, trade or
offer for sale illegal drugs or alcohol or otherwise engage in the illegal use of drugs or
alcohol on the school premises or within half a mile of the school premises.


6. It is a violation of Company policy for anyone to be on the school premises or within half
a mile of the school premises under the influence of alcohol or illegal drugs.


7. It is a violation of Company policy for anyone to use prescription drugs illegally on the
school premises or within half a mile of the school premises.


It is a violation of Company policy for anyone to be on the school premises or within half a mile
of the school premises if they are taking prescription drugs that, according to their physician or
pharmacist, might affect their ability to function in a safe and effective manner.


Technology Usage Policy
The Governing Board recognizes the need for a policy governing the use of the electronic
information resources by students and staff. Responsibility will be delegated to School
Administration for implementing the policy according to established guidelines.


Internet Safety and Acceptable Use references the use of electronic information software and
hardware resources made available to staff and students by the West Virginia Academy, and
includes student or staff members' personal electronic devices accessing the school's network.
These resources include, but are not limited to, voice mail, electronic mail, the Internet, wireless
transmission and other network files or accounts provided to staff or students, computer
hardware, including computers, computer processors, computing devices, wireless hardware
and software, printers, scanners, copiers and all other peripheral and computer networking
equipment. Staff and student use of electronic information resources will be in support of
education and/or research and will be consistent with the educational objectives of WVA. While
access to all materials on a worldwide network cannot be controlled, Internet access in the
school will be filtered and monitored on an ongoing basis.
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Terms and Conditions of This Policy
1. Acceptable Network Use


a. Staff and students will use the Internet and other electronic information resources
in an appropriate manner, abiding by the rules and regulations described in this
policy.


b. Staff and students who formally publish school related information on the Internet
must have proper approvals and abide by school publishing guidelines and
procedures.


c. Staff and students are expected to abide by generally accepted rules of network
etiquette. These rules include, but are not limited to, being polite, never sending
or encouraging others to send abusive messages, and always using appropriate
language.


2. Unacceptable Network Use
a. Staff and students may not intentionally transmit or receive material in violation of


law or school policy. This includes, but is not limited to, pornographic, indecent or
sexually suggestive materials, weapons, controlled substances or alcohol, or
incendiary devices. Users are prohibited from posting or sending content that
contains threats or is hatefully or racially, ethically or otherwise objectionable.


b. Staff and students may not participate in or promote any illegal or inappropriate
activities, disruptive use of the network, including disruptive or unauthorized
wired, BlueTooth, wireless transmissions, or activities of any kind that do not
conform to the rules, regulations and policies of West Virginia Academy.


c. Staff and students may not use the network for product advertisement or political
lobbying.


d. Staff and students may not reveal personal information such as names,
addresses, telephone numbers, passwords, credit card numbers or social
security numbers. Releasing personal information of others or that of
organizations associated with the school is prohibited.


e. Staff and students may not intentionally harm or destroy school data, the
network, or network performance. This includes, but is not limited to, creation and
introduction of computer viruses, unauthorized access to restricted systems or
programs, or using the school network to illegally access other systems.


f. Staff and students may not post or transmit photographs, videos or other works
of students or staff on the Internet or through communication channels
(photographed or recorded at the school, in association with the school, or at
school events of any kind) or other electronic files of any kind without the
permission of the staff member's direct supervisor or student's academic
administrator, and those person(s), parent(s)/ legal guardians or staff members
who are the subject, or are incidental participants, involved or contained in
electronic file(s).


3. Expectation of Privacy
a. Staff and student files, disks, documents, etc., which have been used or created


with school electronic resources are not considered private. Staff and students
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have no expectation of privacy in hardware or software, files, disks, documents,
websites, blogs or any other electronic medium that are created, stored,
downloaded, accessed and/or used in any form on the West Virginia Academy
network, servers, Internet connections or other computer components owned or
on the premises of West Virginia Academy.


b. Likewise, staff and students shall have no expectation of privacy regarding
electronic mail transmissions which have been created, received, or sent with
school resources.


4. Discussion/Submission
a. A parent or legal guardian will participate in a discussion with his/her student


regarding proper behavior and use of the network as outlined in this policy.
b. Staff and students may be required to submit a new Staff/Student Signature of


Agreement Form each year or upon special request.
5. Disciplinary Action


a. Signatures indicate that the staff member or student (and parent/legal guardian)
has carefully read, understood, and agreed to abide by these terms and
conditions regarding proper behavior and use of the network. Signatures on the
Staff/Student Signature of Agreement Form are legally binding.


b. Students who violate the terms and conditions of this policy will be subject to
disciplinary action, including the possibility of suspension or expulsion from
school and appropriate legal action. Access to electronic information may be
limited, suspended or revoked.


c. Staff who violate the terms and conditions of this policy will be subject to
disciplinary action, including the possibility of suspension or termination of
employment with the school and appropriate legal action. Access to electronic
information may be limited, suspended or revoked.


d. Staff members are required to return all school supplies and equipment, including
technology equipment, issued to them or in their possession in the event their
employment is terminated by either party, for any reason, before the former staff
member's final check will be issued.


Volunteer Policy Agreement
The talents and services provided by volunteers is critical to West virginia Academy
accomplishing its Mission.  All volunteers will be asked to read and sign the following
agreements:


1. Non-Disclosure Agreement
2. Work Product Agreement
3. Safe School Environment and Code of Conduct Acknowledgement


FERPA: The Family Education Rights and Privacy Act
The Family Educational Rights and Privacy Act (FERPA), a Federal law, requires that West
Virginia Academy, with certain exceptions, will obtain written consent prior to the disclosure of
personally identifiable information from a student's education records. However, West Virginia
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Academy may disclose appropriately designated "directory information" without written consent
Parents will be given the chance to opt-out of the directory at any time.


West Virginia Academy has designated the following information as directory information:
● Student's name
● Participation in officially recognized activities and sports
● Address
● Telephone listing
● Electronic mail address
● Photographs
● Degrees, honors and awards received
● Dates of attendance
● Grade level


The primary purpose of directory information will allow West Virginia Academy to include this
type of information in certain school publications. Examples include:


● Honor roll or other recognition lists
● Graduation programs
● The annual yearbook
● A playbill, showing your student's role in a dramatic production
● Sports activity sheets


Directory information may also be disclosed to outside organizations without a parent's prior
written consent. Outside organizations include, but are not limited to, colleges, potential
employers, and companies that manufacture class rings or publish yearbooks. In addition, two
federal laws require local educational agencies (LEAs) receiving assistance under the
Elementary and Secondary Education Act of 1965 (ESEA) to provide military recruiters, upon
request, with names, addresses and telephone listings of students unless parents have advised
the LEA in writing that they do not want their student's information disclosed.


West Virginia Academy will provide a " FERPA Form" annually as part of the registration
materials thus allowing parents to restrict the disclosure of directory information.


Religious or Other Opt-out Policy
Parents will be able to exercise their ability to opt-out their student of any activity they determine
is in conflict with their religious or cultural tenets. If it is a classroom activity (such as a book you
don't wish your student to read), parents may exercise this opt-out by speaking with the
classroom teacher.  If it is a school-wide or ambassador activity, parents may opt-out after first
observing the activity and then submitting a Request for Waiver of Participation Form (available
at the main office).  Administration will review the request to ensure that religious freedoms or
exercise of rights of conscience are not infringed. Alternative activities may be required.
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Protection of Pupil Rights Amendment (PPRA)


Statute: 20 U.S.C. § 1232h. Regulations: 34 CFR Part 98.


PPRA applies to the programs and activities of a State Educational Agency (SEA), Local
Educational Agency (LEA), or other recipients of funds under any program funded by the U.S.
Department of Education. It governs the administration to students of a survey, analysis, or
evaluation that concerns one or more of the following eight protected areas:


1. political affiliations or beliefs of the student or the student's parent;
2. mental or psychological problems of the student or the student's family;
3. sex behavior or attitudes;
4. illegal, anti-social, self-incriminating, or demeaning behavior;
5. critical appraisals of other individuals with whom respondents have close family


relationships;
6. legally recognized privileged or analogous relationships, such as those of lawyers,


physicians, and ministers;
7. religious practices, affiliations, or beliefs of the student or student's parent; or 5
8. income (other than that required by law to determine eligibility for participation in a


program or for receiving financial assistance under such program).


PPRA also concerns marketing surveys and other areas of student privacy, parental access to
information, and the administration of certain physical examinations to minors. The rights under
PPRA transfer from the parents to a student who is 18 years old or an emancipated minor under
State law.


LEAs must provide parents and eligible students effective notice of their rights under PPRA. The
notice must explain that an LEA is required to obtain prior written consent from parents before
students are required to submit to a survey that concerns one or more of the eight protected
areas listed above, if the survey is funded in whole or in part by Department funds. For surveys
that contain questions from one or more of the eight protected areas that are not funded in
whole or in part with Department funds, LEAs must notify a parent at least annually, at the
beginning of the school year, of the specific or approximate date(s) of the survey and provide
the parent with an opportunity to opt his or her child out of participating. LEAs must also notify
parents that they have the right to review, upon request, any instructional materials used in
connection with any survey that concerns one or more of the eight protected areas and those
used as part of the educational curriculum. (A model PPRA general notification for use by LEAs
is enclosed and may also be obtained on FPCO's website at


https://studentprivacy.ed.gov/legal-basics


PPRA requires LEAs to work with parents to develop and adopt policies on the following items:
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● The right of parents to inspect, upon request, a survey created by a third party before the
survey is administered or distributed by a school to students and the procedure for
granting a request by a parent for such access;


● Arrangements to protect student privacy that are provided by the LEA in the event of the
administration of a survey to students containing one or more of the eight protected
items of information noted above (including the right of parents to inspect, upon request,
a survey that concerns one or more of the eight protected items of information);


● The right of parents to inspect, upon request, any instructional material used as part of
the educational curriculum for students, and the procedure for granting a request by a
parent for such access;


● Administration of physical exams or screenings of students;
● The collection, disclosure, or use of personal information (including items such as a


student's or parent's first and last name, address, telephone number or social security
number) collected from students for marketing purposes, or to sell or otherwise provide
the information to others for marketing purposes, including the LEA's arrangements for
protecting student privacy in the event of collection, disclosure, or use of information for
these purposes; and


● The right of parents to inspect, upon request, any instrument used in the collection of
personal information for marketing or sales purposes before the instrument is
administered or distributed to a student and the LEA's procedure for granting a parent's
request for such access.


LEAs must notify parents of their rights under PPRA and of these policies at least annually at
the beginning of the school year. LEAs must also notify parents within a reasonable period of
time if any substantive change is made to the policies. (This notification requirement may be
included in the general notification of rights under PPRA.) In addition, an LEA must "directly"
notify, such as through U.S. Mail or email, parents of students who are scheduled to participate
in the specific activities or surveys listed below and provide an opportunity for parents to opt
their child out of participation in the specific survey or activity. The notification must be provided
at least annually at the beginning of the school year and must provide the specific or
approximate dates during the school year when activities described below are scheduled, or
expected to be scheduled. If the LEA is unable to identify the specific or approximate dates of
the activities or surveys requiring specific notification at the beginning of the school year, it must
provide this notification to parents once the activity or survey is scheduled. Parents should be
provided reasonable notification of the planned activities and surveys and be provided an
opportunity to opt their child out, as well as be provided with an opportunity to review any
pertinent surveys. A model specific notification for use by LEAs is attached and may also be
obtained on the Web site noted at the end of this guidance. LEAs must offer an opportunity for
parents to opt their child out of participating in the following activities:


● The administration of any survey concerning one or more of the eight protected areas
listed above if it is not funded in whole or in part with Department funds. (LEAs must
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obtain active consent, and may not use an opt-out procedure, if the survey is funded in
whole or in part with Department funds);


● Activities involving the collection, disclosure, or use of personal information collected
from students for marketing purposes, or to sell or otherwise provide the information to
others for marketing purposes; and


● Any non-emergency, invasive physical examination or screening that is 1) required as a
condition of attendance; 2) administered by the school and scheduled by the school in
advance; and 3) not necessary to protect the immediate health and safety of the student,
or of other students. This law does not apply to any physical examination or screening
that is permitted or required by State law, including physical examinations or screenings
permitted without parental notification.


PPRA does not preempt applicable provisions of State law that require parental notification.


Also, requirements concerning activities involving the collection and disclosure of personal
information from students for marketing purposes do not apply to the collection, disclosure, or
use of personal information collected from students for the exclusive purpose of developing,
evaluating, or providing educational products or services for or to students or educational
institutions, such as the following:


1. College or other postsecondary education recruitment, or military recruitment;
2. Book clubs, magazines, and programs providing access to low-cost literary products;
3. Curriculum and instructional materials used by elementary schools and secondary


schools;
4. Tests and assessments used by elementary schools and secondary schools to provide


cognitive, evaluative, diagnostic, clinical, aptitude, or achievement information about
students (or to generate other statistically useful data for the purpose of securing such
tests and assessments) and the subsequent analysis and public release of the
aggregate data from such tests and assessments;


5. The sale by students of products or services to raise funds for school-related or
education-related activities; and


6. Student recognition programs.


Insurance
West Virginia Academy plans to work with Charter School Insurance Alliance to provide the
specific and required insurance for our school. The insurance will include:


● Automobile Liability
● Financial Protection for Directors’ & Officers
● Professional Liability Insurance
● Employee Benefits Liability
● Employment Practices Liability
● General Liability
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● Molestation/Abuse coverage
● Property Damage
● Worker’s Compensation


West Virginia Academy recognizes that employee benefits play an important role in employee
retention. Our financial budget provides for employee health insurance, retirement plans, life
insurance, as well as long and short term disability.


Student Document Retention
Student records will be maintained and archived in accordance with the guidelines of the West
Virginia Education Information System (WVEIS) and West Virginia Policy 4350. When general2


school records or student work are deemed unnecessary and it is not required that the school
archive them, staff shall ensure that any record containing student or staff names and/or
confidential information are placed into appropriate locked bins for secure destruction.


Medical Log Records will be kept for individuals 3 years after a student reaches the age of 18
and then securely destroyed.


For details on all other document retention information, refer to the chart below:


Description
Retention Period


West Virginia Academy WVEIS


ACCOUNTING RECORDS


Cash Collection Records Audit+ 3years


Bank Records Audit+ 3years


Annual Financial Statements Permanent 5 years online


Appraisal Records Current until revised


Disposal Records Audit+ 3years


Inventory of fixed assets - current file Current 5 years online


Inventory of fixed assets - current file Audit+ 3years


Reports of lost, damage, or stolen property Audit+ 3years


Investment and Deposit Records Audit


Tax Records Audit+ 3years


Audit Reports Permanent


2 WVEIS Website is available at https://wvde.us/data-management-information-systems/ education-data/ (last visited
8/16/2021)
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PURCHASING RECORDS


Bid Documents Current + 3 years


Performance, payment, litigation and maintenance bonds
on construction contracts


Completion of project + 6
years


Schedule of prevailing wages on construction contracts
Completion of project + 3
years


Purchase documents Current + 3 years 5 years online


PAYROLL RECORDS


Annual employee paid to date compensation reports -
Fiscal year basis 25 years


Principal increment schedules 25 years


All other Payroll Records At least 4 years


Retirement Reports - annual earnings records 50 years 5 years online


All other Retirement Reports At least 4 years


IRS Forms and Social Security Reports At least 4 years


PERSONNEL RECORDS


Application form, contract, personnel file, etc 25 years


Advertising for hiring personnel and records concerning any
personnel decision 1 year


Gender/ethnic makeup of staff by building 3 years 5 years online


Workers Compensation Data
The latter of 7 years or
settlement +4 years


Employment applications - no hires 1 year unless renewed


Medical/Benefit Records
Latter of 3 years or plan
expiration + 1 year


BUDGET RECORDS


Budget preparation instructions, worksheets Audit +3 years


Proposed budget approved by State Board Audit +3 years 5 years online


FInal budget reports Audit +3 years 5 years online


Budget supplement and transfer requests - signature page Audit


Budget supplement and transfer requests - budget journal
entries Audit + 3 years 5 years online


Bond levy computation schedules Audit + 3 years
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Certificate of Assessed Valuation 10 years


Levy order and rate sheet 10 years


Municipal Bond Commission letter on bonds Audit + 3 years


TRANSPORTATION


Accident Reports


Latter of 6 years after
accident or 3 years after
student reaches 18 years
of age


Bus operator staff development records 3 years


Bus fleet inventory records - current file Current 5 years online


Bus fleet inventory records - printed reports Audit + 3 years


Bus inspection reports 3 years


Bus Schedules, co-curricular and extra curricular trip logs
and reports 3 years


Commercial driver's license (CDL) records Current


Driver physical exam reports 3 years


Student transportation reports 3 years


STATE AND FEDERAL GRANTS


Categorical State and Federal Aid Reports Audit + 3 years


Child Nutrition Program Records Curren + 3 years


Audit questions (exceptions), all related documents
Latter of audit + 3 years or
until resolved


Budget supplement and transfer requests Audit + 3 years


Medicaid billing information and payment reports 7 years


GENERAL CORRESPONDENCE


Routine correspondence Local option


Legal or significant policy issues
Period required by subject
matter of correspondence


OTHER EDUCATIONAL RECORDS


Student Club Minute Books 10 years


Athletic Records 5 years
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Athletic claim and accident reports


Latter of 6 years after
accident or 3 years after
student reaches 18 years
of age


Vending machines and concession stands Audit + 3 years


Faculty Senate Records Audit + 3 years


Faculty Senate Minute Book 10 years


Child Nutrition Records Current + 3 years


Compliance for Special Populations


Comprehensive School Counseling Program
West Virginia Academy’s philosophy places a high value on personalization. Each student
comes to school with unique talents, skills and abilities. Individualized instruction will be adapted
to accommodate each child’s unique circumstances. Our Comprehensive School Counseling
Program aims to support our students by giving them opportunities for academic achievement,
ensuring mental health support, reinforcing healthy emotional choices, and advocating for their
individual needs. The framework of our school counseling program is patterned after the ASCA
National Model: A Framework for School Counseling Programs. It will consist of the following3


four components: define, manage, delivery and assess.


1. Define: West Virginia Academy will follow the ASCA Mindset and Behaviors for Student
Success: K-12 College- and Career-Readiness for Every Student Standards. These4


standards identify specific attitudes, knowledge, and skills students should be able to
demonstrate. Our faculty will use these standards to assess the growth and development
of each student, then create programs that help students achieve their highest potential.


2. Manage: The Student Services Manager in conjunction with the school counselors will
oversee the success of the Comprehensive School Counseling plan. This individual will
work with an Advisory Council to help guide the implementation of the program within
West Virginia Academy. The Advisory Council will consist of four individuals: the Student
Services Manager, the Curriculum Specialist, The Secondary School Director, School
Counselors, and the School Nurse. The Student Services Manager will work with each of
the other members of the council to address each of the three domains in the School
Counseling program.


4 American School Counselor Association (2014). Mindsets and Behaviors for Student Success: K-12 College- and
Career-Readiness Standards for Every Student. Alexandria, VA: Author. Available at:
https://www.schoolcounselor.org/asca/media/asca/home/MindsetsBehaviors.pdf (last visited 8/16/2021)


3 For more information regarding the ASCA National Model, refer to:
https://www.schoolcounselor.org/asca/media/asca/PositionStatements/PS_ComprehensivePrograms.pdf (last visited
8/16/2021).
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a. In the Academic Development Domain the Curriculum Specialist will work to
ensure that the ASCA Mindset and Behavior Standards align with the curriculum
strategies and activities and they support and maximize each student’s ability to
learn.


b. In the Career Development Domain the Secondary School Director to help
students (1) understand the connection between school and the working world;
and (2) plan for and make a successful transition to a post secondary education
or future career path.


c. In the Social/Emotional Development Domain the School Nurse will help the
Student Services Manager to give guidance on how students can manage
emotions and apply healthy interpersonal skills.


3. Delivery: Student services will be provided directly and indirectly. Direct services include
instruction, appraisal and advisement, and individual/small group counseling. Indirect
services include those that are provided as a result of the advisory council’s interactions
with students as well as with other staff such as consultations, collaboration, and
referrals. Importantly, our counselors will always fulfill additional roles relating to
curriculum deployment, teaching, or administration in a way that provides for consistent
interaction with students in settings outside the office.


4. Assess: At the end of each school year the advisory council will meet to complete a
performance appraisal. Essential components of performance appraisal include
evidence of:


a. Design of a school counseling program.
b. Data-informed annual goals along with the measured impact of direct services


delivery.
c. Data-informed classroom, small-group and closing-the-gap activities and


interventions.
d. Calendars reflecting appropriate use of time aligned with ASCA National Model


recommendation of 80% of time in direct and indirect services to students.
e. Collection and analysis of results data from classroom, small-group and


closing-the-gap activities and interventions.


English Language Learners
West Virginia Academy will establish an environment in which all languages and cultures are
respected and promoted. WVA will use the Partial Bilingual Immersion approach for educating
English Language Learners (ELL) students in our school. This approach uses the primary
language of learners as much as resources allow. ELL students will be instructed with their
non-ELL peers, as such teachers will be instructed and trained on how to integrate particular
teaching strategies to ensure the best learning environment by all students. Additionally, an
important aspect of the WVA Ambassador program will be open discussions of cultural
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differences in order to help develop students’ abilities in recognizing and responding to prejudice
and engaging in tolerant and civil interactions with one another.


Academic gains in learning have been found generally higher for ELL students enrolled in direct
instruction (DI) interventions. All WVA teachers will be trained in the DI methodology as well as5


the Guided Language Acquisition Design (GLAD) strategies. GLAD is an instructional approach
that provides a variety of strategies to help bilingual students learn content while acquiring
necessary language skills simultaneously. The 35 strategies are grouped into four goal-oriented
categories, namely: focus and motivation, input of new knowledge, guided oral practice, and
reading and writing development. Along with these instructional strategies, the OC will help to
give extra practice and remediation to assist ELL students in their studies. It has been shown
that Hispanic and Asian students who use computers for math, show higher math performances
when compared with their English-speaking peers. The OC will assist in all the foundational6


topics, including mathematics.


As part of WVA Partial Bilingual Immersion approach we have integrated the English Language
Proficiency (ELP) Standards. The ELP standards were created to ensure English Language7


Learners (ELL) are successful in school. These standards provide a strategic set of language
functions, namely what the students do to accomplish content specific tasks. They also provide
language forms, such as vocabulary, grammar, and discourse specific to the content area. ELP
standards have been integrated into West Virginia Academy’s curriculum at each grade level.
For example, Reader’s Theater is an aspect of 4th through 8th grade literature curriculum that
was added as a means of developing fluency through repeated readings. Researchers have
found that ELL students made significant growth in all aspects of fluency: accuracy, automaticity
and prosody and were more engaged being able to practice and apply new skills more
effectively.8


In order to stay consistent with the state, West Virginia Academy will administer the English
Language Proficiency Assessment for the 21st Century (ELPA21) to all English Learners grades
Kindergarten through twelve. This assessment is aligned to West Virginia’s ELP and measures
the proficiency of students across four domains, including: listening, reading, speaking, and
writing.


8 Coronado, C., Gelrud, K., Rodriguez, SP., (2017) Developing ELL Students' Fluency Through Direct Instruction and
Repeated Readings using Reader's Theater. Available at Developing ELL Students' Fluency Through Direct
Instruction and Repeated Readings using Reader's Theater (last visited 8/16/2021)


7 For a list of the West Virginia English Language Proficiency (ELP) Standards with correspondences to K-12 English
Language Arts, Math, Science, and Literacy see English Language Proficiency (ELP) Standards Table of Contents
(last visited 8/16/2021).


6 Kim, S., & Chang, M. (2010). Does Computer Use Promote the Mathematical Proficiency of Ell Students? Journal of
Educational Computing Research, 42(3), 285–305. https://doi.org/10.2190/EC.42.3.c


5 Kamps, D., Abbott, M., Greenwood, C., Arreaga-Mayer, C., Wills, H., Longstaff, J., Walton, C. (2007). Use of
Evidence-Based, Small-Group Reading Instruction for English Language Learners in Elementary Grades:
Secondary-Tier Intervention. Learning Disability Quarterly, 30(3), 153–168.
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Student with Exceptionalities
Students with exceptionalities include those with disabilities as well as students that are
qualified as gifted. West Virginia Academy supports West Virginia in providing full educational
opportunities for all students in the state. West Virginia Academy will be compliant and
implement proper procedures and policies as dictated in the Individuals with Disabilities
Education Improvement Act of 2004 (IDEA 2004), West Virginia State Code, Chapter 18, Article
20 and regulations for the Education of Students with Exceptionalities (2419).


Process for Identifying Students with Exceptionalities
West Virginia Academy will utilize the following procedure to identify students with
exceptionalities. The WVA School nurse will conduct universal developmental screenings for all
students entering Kindergarten as well as any students entering the WV public school system
for the first time. The results will determine if there are any problems with hearing, vision,
speech, and language. If WVA receives a parent/guardian request for an additional screening
for any of our students between the age of 6 to 17, the requested screening will be completed
within 30 days of receiving the request. If a need is discovered during the screening, the student
will be referred for further evaluation.


West Virginia Academy plans to continuously monitor and implement the Response to
Intervention (RtI) system for all students who show signs of acceleration as well as those falling
behind.  For specific information regarding this process see our section Special Education under
the Special Population and At Risk Students Category.


As consistent with WV Policy 3520, the Student Assistance Team (SAT) will be led by WVA9


Student Services Manager (chairperson). The SAT will also include the School Counselor,
School Nurse, and Curriculum Specialist as well as any appropriate educators that are involved
with the student’s education.


Functions of the SAT consist of:
1. Receive training in referral procedures for multidisciplinary evaluations, alternative


education placements, disciplinary procedures and other school processes as
appropriate for ensuring student progress and maintenance of a safe school
environment;


2. Collect and maintain data on the activities of the team, including dates of meetings and
the results of its recommendations;


3. Conduct the problem-solving process that includes designing and monitoring
implementation of interventions and/or reviewing interventions designed by other school
teams;


9 At West Virginia Academy we refer to the SAT team as the Multi-Disciplinary Team or MDT.
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4. Receive and process written referrals from outside sources suspecting a student may
need special education, including referrals and requests for initial evaluations made by
parents; and


5. Initiate initial evaluation for special education and related services for students, when
warranted based on the outcome of interventions.10


The SAT will also serve as the Evaluation Team as well as the individualized education program
team. These individuals will be trained and use evaluation procedures in accordance with IDEA
2004 and West Virginia Code §18-20-1 to determine whether a student is gifted or has a
disability. Once the evaluation is deemed complete, WVA will convene an Eligibility Committee
(EC) meeting to determine whether the student needs (or continues to need) special education
services. The EC consists of the parent/guardian, Student Services Manager, School Nurse,
current educators of the student involved, Curriculum Specialist, and any other specialists that
are needed to properly evaluate the individual. The EC’s responsibility will be to prepare the
Eligibility Committee Report which includes: the specific exceptionality determined, information
on how this affects the student’s learning, and what services and special considerations for
which the student is eligible.


Students with Disabilities
West Virginia Academy‘s multi-level instruction will help in meeting the needs of each student’s
unique learning style. All students are able to achieve and maximize their abilities in the
classroom. The Individuals with Disabilities Education Act (IDEA) requires that all students with
disabilities be provided a full educational opportunity through free appropriate public education
(FAPE) in the least restrictive environment (LRE) and by using validated practices, material and
technology in that environment. The student’s general education teacher as well as the Student
Services Manager will continuously monitor the progress of each student that qualifies for
accommodations. Instructional support and adjustments will be made to maximize the learning
within the general education classroom setting. (See Special Education Section)


West Virginia Academy will also continuously train teachers on the Rti Method as well as IEP
implementation.  We will encourage staff members to take microcredential classes to enhance
their knowledge of teacher students with disabilities. Our goal is to have one specialist in
working with students with disabilities at each faculty team level. This will help with collaboration
when implementing accommodations that are grade specific.


For student who are suspected as having a specific learning disability (SLD), the EC will also
conduct a SLD Report. Included in the report will be the following guidelines:


1. Whether the student has a specific learning disability;


10 Functions directly pulled from WV Policy 2419. Available at
https://wvde.state.wv.us/osp/Policy2419September2014.pdf (last visited 8/16/2021).
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2. The basis for making the determination, including an assurance that the determination
has been made in accordance with required evaluation procedures specified in Chapter
3, Section 4;


3. The relevant behavior, if any, noted during the observation of the student and the
relationship of that behavior to the student’s academic functioning; and


4. The educationally relevant medical findings, if any;
5. Whether (a) the student does not achieve adequately for the student’s age or to meet


state approved grade-level standards; and (b) the student does not make sufficient
progress to meet age or state-approved grade-level standards; or (c) the student exhibits
a pattern of strengths and weaknesses in performance, achievement, or both, relative to
age, state-approved grade-level standards or intellectual development;


6. The determination of the group concerning the effects of a visual, hearing, or motor
disability; intellectual disability; emotional/behavioral disorder; cultural factors,
environmental or economic disadvantage; or limited English proficiency on the student’s
achievement level;


7. If the student has been provided Support for Personalized Learning.11


Individualized Education Programs
The Individuals with Disabilities Education Act (IDEA), enacted in 2004, is a law that ensures
free and appropriate education for all including individuals with disabilities. It provides for special
education and services to eligible children all over the nation. It also includes parent’s rights to
participate fully in the decisions made in behalf of their child. As required under the law, IDEA
has six general principles that are specified in the law.  These include: Individual Education
Programs (IEP), Free and Appropriate Public Education (FAPE), Least Restrictive Environment
(LRE), Appropriate Evaluation, Procedural Safeguards, and Parent and Student Participation.


After determining eligibility with the above process, the EC will then function as the IEP team in
planning the special education and related services designed to provide access to and progress
in the general curriculum. West Virginia IEP meetings will be conducted within thirty days of
determined eligibility and accommodations.  West Virginia Academy’s IEPs will contain the
following information:


1. The child’s present level of function and academic proficiency.
2. The measurable annual goals, including academic as well as functional goals designed


to help the student make progress and be involved in general education curriculum.
3. The needs of the student and how they will progress toward meeting the goals described


above.
4. Any supplementary aids or services, including program modifications or supports, that


will be provided for the student need to be described and based on peer-reviewed
research.


11 Written SLD Team Report requirements can be found at
https://wvde.state.wv.us/osp/Policy2419September2014.pdf (last visited 8/16/2021)
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5. An explanation will be given as to which activities the child will not participate in and why
they are not participating in a regular class with nondisabled students.


6. Specific assessments to measure the academic achievement and functional
performance including whether the student will be participating in an alternative to the
state or districtwide assessment and the reason for taking it.


7. Specific dates for the services and modifications to start, including the frequency,
location and duration of those services.


8. A date that is effective before the student turns 16 and will updated annually thereafter.


Special Education
If a student is found to need special education services in order to achieve annual goals, the
IEP team will look at all direct and indirect services available within the general classroom
setting. Other related services will also be offered, when necessary, through outside sources.
WVA will have a designated Services room where student can meet outside therapists as
needed. If the therapist or service cannot be conducted within that area, the Student Services
Manager will work with the parent/guardian of the student to provide transportation to and from
the necessary services. West Virginia Academy Students with disabilities’ Individualized
Education Programs (IEP), individualized health care plans, and Section 504 of the
Rehabilitation Act of 1973, Pub. L. No. 93-112 Plans (504 Plan) that require bus modifications
will work with the Transportation Manager to receive all necessary support required for
transporting the student to and from school. Operators of such buses shall assist and supervise
students with disabilities. Operators will also complete first aid/CPR training as well as all other
training as required in Policy 2422.7. Each year operators will receive follow-up training.


The WVA year-round model will also benefit students with disabilities that are entitled to
Extended School Year (ESY) Services. Such students will be able to participate in any/all of the
WVA Term Break programming available.


West Virginia Academy will strive to educate all students within the general classroom setting or
the least restrictive environment (LRE). Modifications, supplementary aids, and other services
deemed necessary in an IEP will be utilized within the LRE as much as possible.  Students that
qualify for Level III needs are beyond our capabilities at West Virginia Academy.


Gifted Students
The current definition of the term “gifted” is “Students, children, or youth who give evidence of
high achievement capability in areas such as intellectual, creative, artistic, or leadership
capacity, or in specific academic fields, and who need services and activities not ordinarily
provided by the school in order to fully develop those capabilities”.12


In order for a WVA student to be considered gifted they must meet the following criteria:


12 Provided by the National Association for Gifted Children, Available at National Association for Gifted Children | (last
visit 08/16/2021)
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1. A score of 146 - 159 is considered highly gifted on the Wechsler Intelligence Scale for
Children® Fifth Edition (WISC®-V);


2. At least one of the four core curriculum areas of academic achievement at the 90th
percentile rank or higher as measured by an individual standardized achievement test, or
at least one of the four core curriculum areas of classroom performance demonstrating
exceptional functioning as determined during the multidisciplinary evaluation; and


3. The need for specially designed, differentiated instruction and/or services beyond those
normally provided in the general classroom. Differentiated instruction for gifted students
may include enrichment of the content emphasizing the development of higher-level
thinking, including critical thinking, creative thinking, and problem solving skills and/or
acceleration of content while the student remains in the chronologically appropriate
grade. Related services may include, for example, guidance and counseling,
independent study and distance learning.13


West Virginia Academy will use collaboration, consultation, and mentorships to deliver special
education services for those gifted students. WVA teachers will be assigned to a team where
leveling (differentiated) instruction will be provided at each foundational topic area.  Teachers
will be trained and have access to the Curriculum Specialist to consult with in providing
accommodations in the general classroom setting for a gifted student. Classroom curriculum
modifications will be implemented based on the Six Gifted Education Programming Standards.14


These standards will provide the Curriculum Specialist appropriate student outcome goals to
determine if the student is receiving adequate academic support within the classroom and make
modifications as necessary.


West Virginia Policy does not mandate identification for gifted and talented education programs,
therefore, the gifted and talented programs will be made available to all students interested in
joining. Those that qualify for gifted services as part of their IEP will be invited to participate in
the gifted and talented programs after school free of charge. Other students who wish to opt-in
to the afterschool programs will need to pay a program fee. For more specific information on
how we will identify students with giftedness see our Gifted Students section under the Special
Populations and At-Risk Students.


Food Services
Access to nutritious meals is an essential component for students to achieve their full potential
in education. Household food insecurity at any age is a predictor of lower vocabulary, reading,


14 The Six Gifted Education Programming Standards can be found at
https://www.nagc.org/sites/default/files/standards/Intro%202019%20Programming%20Standards%281%29.pdf (last
visited 7/10/2020)


13 Criteria directly pulled from WV Policy 2419. Available at
https://wvde.state.wv.us/osp/Policy2419September2014.pdf (last visited 7/9/2020).


196



https://www.nagc.org/sites/default/files/standards/Intro%202019%20Programming%20Standards%281%29.pdf

https://wvde.state.wv.us/osp/Policy2419September2014.pdf





math and English scores in early adolescence. In compliance with the West Virginia Feed to15


Achieve Act, we will provide two nutritious meals per day. Families who choose to participate in
WVA Food Services Program will need to follow the directions provided on the National School
Lunch Program (NSLP) parent information page. These include: 1) Complete and submit a
family Free/Reduced Lunch form, 2) Set up an account online at https://www.schoolcafe.com/
for all West Virginia Academy students in the family, and 3) Order and provide payment for
date-specific lunches on the site calendar. The wil site tracks families and automatically
calculate free/reduced lunch pricing for eligible families. All school meals will be ordered online
and in advance and extra food will generally not be available for purchase on campus, although
a small percentage of extra meals will be purchased for students who forget to bring lunch from
home. West Virginia Academy does not seek to cover costs unrelated to food services through
its administration of its NSLP and the program will be run at cost.


The Food Service Manager will oversee the delivery and distribution of all school meals. The
Student Leadership class will regularly survey the student body to determine student meal
preferences so that meals among the healthy options offered that are more appealing to
students are available more often. The Student Leaders will learn about the NSLP guidelines
and standards, then work with the Food Service Manager to help plan out the school meal
menus within those guidelines.


Breakfast
West Virginia Academy will participate in the National School Breakfast Program during (1) our
Before School Program and (2) the Breakfast After the Bell program. Breakfast will be offered
each school day starting at 7:00 AM for those participating in the Before School Program.
Prepayment options will be available online through the School Cafe website. Students that
qualify for free and reduced breakfast will be able to pre-select breakfast on the days they will
be attending the program. Students can also choose to bring a breakfast from home and enjoy it
during the program time.


Breakfast will also be offered in our Breakfast After the Bell Program. Students who are not
participating in the Before School Program will be able to select the grab and go breakfast
option. This quick-grab breakfast can be taken to their homeroom class and enjoyed after the
bell. These will be offered at the free/reduced/full prices consistent with the school lunch
program. If a student wishes to bring a breakfast option from home, they are welcome to enjoy it
during the homeroom class each morning. Faculty will encourage the options brought from
home to follow the national nutritional standards. As part of West Virginia Academy’s Innovative
Breakfast Delivery Strategies, students who are taking the bus to school will be encouraged to
participate in this After the Bell Program. This will increase the percentage of students ready for
learning on a full stomach.


15 Aurino E, Fledderjohann J, Vellakkal S.(2019) Inequalities in adolescent learning: Does the timing and persistence
of food insecurity at home matter? Econ Educ Rev;70:94–108. Available from: Inequalities in adolescent learning:
Does the timing and persistence of food insecurity at home matter? (last visited 8/16/2021)
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Lunch
Lunch often can be the largest meal a student eats during the day or the only one given to them
during the day. WVA parents are expected to provide a nutritious lunch option for their16


student(s) each day. They may do this in one of two ways: (i) send a lunch to school with their
student or (ii) sign up for the school lunch program. We provide daily lunches that are similar to
bag lunches as a convenience to families through the National School Lunch Program. This
program is designed to provide a healthy, mid-day, low-cost meal option for our families.


Parents who send lunch to school with their students should ensure that the lunch is nutritious.
We will recommend that parents provide a lunch that contains recommended foods for growing
children, including fresh fruits and vegetables. Lunches that consist of a bag of chips and a
sweet drink are not considered nutritious. Sometimes older students are left with the
responsibility of packing their own lunch and they choose items that are not nutritious or
substantial enough to get them through the afternoon. Some parents have felt this is a natural
consequence and use this as a way to teach their child responsibility. WVA will encourage
parents to find other ways to teach those important lessons so that their child’s education does
not suffer. It is the parent’s responsibility to ensure the student has healthy food in their lunch
each day. Supervising lunch staff will encourage students to eat their lunch during the allotted
time.


Beverages
NSLP orders will include milk through the Special Milk Program (SMP). Parents who provide
lunch will also be able to pre-order milk for their students by the month or year prepaid. There
will be no refunds for student absences. No soda will be allowed at school. No drinks with red
dye will be allowed at school (as they can stain surfaces and carpets). Drinks containing
stimulants of any kind, including caffeine or herbal stimulants, will not be allowed at school.


Afterschool Snacks
WVA will also participate in the Smart Snacks component of the NSLP.  Students who
participate in the AfterSchool Programming are eligible to receive the afternoon snacks. Snacks
provided will meet Federal requirements and pricing will be included in the AfterSchool Program
rates.


Meals During Term Breaks
West Virginia Academy will participate in the Summer Food Service Program (SFSP). This is
the carryover program for when school is not in session. During each term break schedule
breakfast and lunch will be available as well as afternoon snacks. Parents will need to pre-order
the meals through the School Cafe website or provide a meal for their child.


Additional Programs for Low Income Families


16 McGuire, S. (2011). Institute of medicine. 2009. school meals: Building blocks for healthy children. Washington, DC:
The national academies press. Advances in Nutrition (Bethesda, MD.), 2(1), 64-65.
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Any unused food that is appropriate for redistribution will be first made available for those who
could benefit from taking it home. This will be done discreetly. After those individual students are
cared for, if there is still extra food available it will then be offered for any students who
participate in our AfterSchool Program to take. All other leftover food will be donated to a local
food pantry.


Depending on the demographic of our students, there may likely be many grants and programs
at the federal, state, and local levels that will be available for low income students and their
families providing food at dinner time and over term breaks when not participating in
programming at the school. WVA will participate in these programs to the extent that funding for
such programs is approximately sufficient to cover the costs of the same. By way of example,
Pantry Plus More is a local organization that provides nutrition assistance for low income
families with school age children and WVA would be a willing partner with Pantry Plus More in
deploying its programming for qualifying students. There are also a number of grants as well17


as federal and state sources of funding that students may be eligible to receive and WVA would
seek out these opportunities for our students in need.


Special Considerations and Food Allergies
West Virginia Academy will provide the utmost care and caution when allowing outside foods to
be provided to students. Students with special dietary needs and food allergies will be
considered at all times when outside foods are provided in a general setting. Personalized
Health Plans will be created for students with special considerations and food allergies. These
plans will be contained in red health folders and given to all teachers that are responsible for
that individual at meal times. All policies regarding personal information will be secure and
protected, but also readily accessible to faculty and staff who are overseeing food consumption.


Transportation Services
West Virginia Academy will provide transportation for all of its students in the form of bus
transportation for students that live within the Primary Recruitment Area (PRA) and
reimbursements for students outside the PRA that must use alternative forms of transportation
to arrive at school. School buses for the provision of transportation that are purchased will be in
accordance with the West Virginia Minimum Requirements for Design and Equipment of School
Buses.18


Personnel
Operations Manager
WVA Operations Manager will be responsible for ensuring the effective and efficient school site
operation, including, facilities, field trips, and safety. It will be their responsibility to assist the


18 See WVDE Policy 4336, Attachment A.


17 Our organization has not See https://www.pantryplusmore.org/information/
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Executive Director in hiring all transportation personnel. This individual will also purchase and
maintain automobile insurance coverage as per WV Code §18-5-13. It will also be their duty to
ensure that transportation to any off-site school activities, such as field trips and experiential
learning activities, are safe, compliant, and coordinated efficiently. WVA will be very active in this
space and effective coordination of these activities fulfills a vital role in achieving our mission
and objectives as a school.


Transportation Director
West Virginia Academy’s Transportation Director will work directly with the Operations Manager
to ensure the transportation safety of all students. This individual will train all operators and
attendants on W. Va. 126CSR99, Policy 4373, Expected Behavior in Safe and Supportive
Schools (Policy 4373) in providing proper discipline on buses. Then keep track and record
appropriate licenses and training required for all operators, including first aid/CPR training as
well as all other training as required in Policy 2422.7; and subsequent follow-up training.
For students with disabilities the WVA Transportation Director, Student Services Manager, and
parent/guardian will work together to provide all necessary transportation to and from school as
directed in their IEP (See Students with Disabilities).


Bus Routes and assignments will be organized by the Transportation Director in accordance
with state regulations. Throughout the year, the Transportation Director will continue to monitor
the efficiency of the routes and will address any concerns or problems regarding various routes
and stops. The Director will also confirm student participation in any emergency evacuation drills
and follow up with the operator bus inspections to verify the checklists and maintenance is in
compliance with §126-92-24. Lastly, the Transportation Director will ensure all transportation
information is gathered and submitted through WVEIS, including: (i) the Bus Fleet Report that
will be submitted through WVEIS by June 30th of each year, (ii) the transit times for all students
transported to and from school will be entered by the end of the second month of school and
updated as necessary, (iii) any bus accident reports will be entered in a timely manner, and (iv)
any other required reporting through this system.


Bus Operators
All operator candidates shall be initially certified by the WVDE Office of School Facilities and
Transportation as designee of the State Superintendent of Schools (State Superintendent) at
the request of the WVA Executive Director to regularly employ them. The candidate shall
successfully complete a minimum of 40 hours of non-driving instruction with a WVDE-certified
operator trainer. Instruction shall be in person from a WVDE-certified operator trainer, online
training modules, or a combination thereof and shall include Policy 5902, Policy 4373, and W.
Va. 126CSR28, Policy 2525, West Virginia’s Universal Access to a Quality Early Education
System. The candidate shall then successfully complete a minimum of 12 hours on-the-road
training including two hours of night driving in the operation of bus with a WVDE-certified
operator instructor on board and no student passengers.
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Bus Operators will meet all criteria specified in §126-92-17 as well as the physical qualifications
located in §126-92-18.  Operators will complete a physical examination prior to each school
year ensuring they pass all the items outlined §126-92-19. WVA will provide complete driver
training, certification, and criminal history record check for each operator.  If transportation of a
student with disabilities is required operators will complete first aid/CPR training as well as all
other training as required in Policy 2422.7. Each year operators will receive follow-up training.
At least annually, operators will be monitored and evaluated for performance by the Operations
Manager. Evaluations will include verbal discussions with the operator, ride with the operator,
review of bus video, or any combination thereof. The Rx/OTC policy template will be used to
make sure that any prescribed drug, any over-the-counter medication, or combination of drugs
being taken will not adversely impact their job performance. Operators will be trained to
administer epinephrine auto-injectors (EpiPens) by the certified school nurse (Registered
Nurse-RN), as directed in W. Va. Code §18-5-22c and Policy 2422.7, if the county board elects
to adopt such policy.  EpiPens are the only medication which counties may elect to allow school
nurse RNs to delegate and train operators to administer during an emergency situation.


Bus Operators will be required to make the appropriate inspection of the bus and complete
specified duties as outlined in §126-92-24 prior to every assigned trip, thus ensuring the safe
transport of all passengers. Other regular inspections and maintenance will be done regularly by
a certified mechanic as outlined in §126-92-26. Bus operators will work with the Foods and
Transportation Director to compile all required monthly reports. They will be submitted to the
Executive Director no later than three working days following the last day of the school month.


School Bus Attendants
According to the American School Bus Council, students are about 70 times more likely to get to
school safely in a school bus than riding in a car. While the bus ride is safe from accidents,19


inside the school bus is becoming a “hotspot” for poor student behavior and lack of emotional
safety. Bus operators are responsible for driving safely as well as addressing concerns of20


harassment, bullying, illnesses, and other forms of behavior during the ride. Another problem21


exists, on the school bus students with negative behavior are documented; however, school bus
operators are rarely updated or included in discipline or decision making by the school
administration. Parents and school administration expect students to be transported in a safe22


22 Atkinson, C. (2009). Strategies for discipline problems on the school bus. School Bus Fleet. Retrieved from
http://www.schoolbusfleet.com/Channel/SchoolBusSafety/Articles/2009/09/Strategies-for-Discipline-Problems-on-the-
School-Bus.aspx (last visited 8/16/2021).


21 Way, S. M. (2011). School discipline and disruptive classroom behavior: The moderating effects of student
perceptions. The Sociological Quarterly, 52(3), 346–375.


20 Brown JR, Karikari I, Abraham S, Akakpo T. (2018) Left Off the Route: A Qualitative Examination of Urban Bus
Drivers Wanting to be Players in the Bully Prevention Solution [published online ahead of print, 2018 Jul 1]. J
Interpers Violence.


19 American School Bus Council. (2017) Safety Features of the School Bus.  Available at
http://schoolbusfacts.com/wp-content/uploads/2017/01/SafetyFeatures.pdf (last visited 8/16/2021).
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and civil manner daily, but research shows that students feel significantly less safe on the
commute to and from school on a daily basis than in other settings.23


West Virginia Academy will address this important issue by assigning a School Bus Attendant to
each bus route. This individual will ride the bus and be in charge of any passengers riding the
bus. The attendant will be trained in W. Va. 126CSR99, Policy 4373, Expected Behavior in Safe
and Supportive Schools (Policy 4373) to provide discipline on buses. Attendants will also be
trained on some bus procedures in case of an emergency.


The Bus Attendant will verify the safety of all entering and exiting the bus. They will keep note of
all students at each stop and ensure younger riders have a parent/guardian present to receive
them. Parents will provide written guidance to the attendant regarding any special care a
student may need while riding the bus. The Attendant will monitor student behavior while on the
bus and notify the Managing Directors of any violations. Student discipline will be the
responsibility of the Managing Director along with the Bus Attendant. If the action warrants
suspension from the bus, the parent/guardian will be notified by the Managing Director. A
suspended student will be readmitted to the bus only after the Managing Director has met with
the student and the parent/guardian to resolve the issue. If a student has been recommended
for discipline three times in one year by the attendant, the student’s rights to transportation
services may be suspended for the remainder of the year.


Curricular and Extracurricular Trips
West Virginia Academy plans to utilize the buses for curricular and extracurricular trips on a
regular basis. All guidelines outlined in §126-92-14 will be evaluated and followed prior to each
trip. The Operations Manager will file a report through the WVEIS at the end of each month on
curricular and extracurricular trip.


Student Conduct on Buses
Students will be taught and regularly reminded of proper conduct on buses as outlined in
§162-92-7.


23Walters,G.D., Kremser, J. and Runell, L., (2020). The fear of being bullied on the school bus: Perceptions,
correlations, and sex differences. International Journal of Bullying Prevention.
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Assurances


The charter school will not be a home school or a virtual school.


The charter school will not espouse any religious preference or engage in any religious
practices in the charter school who would not be excluded at a non-charter public school.


The charter school will comply with all federal requirements, including, but not limited to,
federal nutrition standards, the Civil Rights Act of 1964 (Pub.L. 88-352, 78 Stat. 241 (1964); the
McKinney Vento Homeless Assistance Act, U.S.C. 11431 et seq.; the Individuals with
Disabilities Education Improvement Act of 2004 (IDEA), Pub.L. 108-446; the Americans with
Disabilities Act of 1990 (ADA), Pub.L. 101-336, 104 Stat. 328 (1990);and Section 504.


In accordance with Section 504 and the ADA, no otherwise qualified individual with a
disability seeking to engage in a major life activity shall, solely by reason of her or his disability,
be excluded from participation in, be denied the benefits of, or be subjected to discrimination by
a charter school. Charter school’s educational program, admissions, employment policies, or
operations.


The charter school will, under no circumstances, charge tuition.


The charter school will only impose fees that are imposed by non-charter local public
schools.


The charter school will not, whether through the enrollment process or general operation of
the school, put in place requirements or practices that would exclude any child from enrollment
at all, create, maintain, and implement a service plan and provide accommodations for each
student determined to be eligible for such services.


The charter school will timely comply and respond to requests received pursuant to the
Freedom of Information Act (W.Va. Code §29B-1-1, et seq.).


The governing board will conduct its business in compliance with The Open Governmental
Meetings Act.


The charter school will adhere to the same immunization requirements that are applicable to
non-charter public schools.


The charter school will adhere to the same compulsory school attendance requirements that
are applicable to non-charter public schools.


Students attending the charter school will receive the same minimum number of days or an
equivalent amount of instructional time per year as required of students attending non-charter
public schools under W.Va. Code §18-5-45.
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The charter school will comply with the West Virginia Student Data Accessibility,
Transparency and Accountability Act as set forth in W.Va. Code §18-2-5h and W.Va. 126CSR94,
Policy 4350, Procedures for the Collection, Maintenance and Disclosure of Student Data (Policy
4350).


Pursuant to W.Va. Code §18-5G-3(c)(11), contractors and service providers, and employees
of the same, will be prohibited from making direct contact with students and will not be permitted
unaccompanied access to school grounds when students are present until it can be verified that
such individuals have not previously been convicted of a qualifying offense pursuant to W.Va.
Code §18-5-5(c).


Pursuant to W.Va. Code §18-5G-3(c)(8), the charter school will use the West Virginia
Education Information System (WVEIS) to report all data required by statute or policy or the
charter contract.


Pursuant to W.Va. Code §18-5G-3(c)(10), the charter school will meet the same accounting
and financial reporting requirements required of non-charter public schools, including, but not
limited to, participation in the State Auditor’s financial transparency website.


Pursuant to W.Va. Code §18-5G-11(a)(6), the charter school shall not discriminate against
any person on any basis which would be unlawful, under state or federal law, for non-charter
public schools in the school district.


Provided, this prohibition shall not be construed to limit a charter school from establishing
any of the limited set of enrollment preferences allowed in W.Va. Code §18-5G-1 et seq. and
this policy.


The charter school will propose a process for resolving disputes with the authorizer that the
authorizer agrees with. Consider instances of data integrity and validity, compliance with
applicable law, and school quality determinations that the authorizer may make over the course
of the school’s charter.


The charter school will adhere to the same building codes, occupancy requirements,
regulations, and facility fees that apply to non-charter public schools under Chapter 18 of the
W.Va. Code, including, but not limited to, West Virginia State Fire Marshal inspections and
certificate of occupancy certificate requirements.


The charter school shall obtain all required occupation and operation certificates and
licenses prior to the first instructional day for students.


Assurance that no elected official is receiving, or will receive, monetary compensation if the
charter school proposed in the charter school application is authorized.
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By checking each of these boxes, I assure that the charter school meets and will continue to
meet these requirements and uphold the law.


West Virginia Academy, Ltd.


_____________________________________           ________________________
By: John Treu Date
Its: President and Chairperson of Board
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HUMAN CAPITAL


School Executive Administrators


School Executive Director
The Executive Director will be an extraordinary individual that is ready to lead the school,
oversee the implementation of its vision, build a rich heritage of education, and prepare the
organization for the future. The Executive Director is a full time compensated position that
reports directly to the Board of Governors. The Executive Director will directly manage a team of
academic, operations, programs, and community engagement professionals and is ultimately
responsible for the school’s staff. It is anticipated that the Executive Director will also assume
the role of President of the organization and have all of the rights and responsibilities associated
with that office as specified in the Bylaws.1


The Executive Director is responsible for the entire operation of the school and serves as the
key external representative on behalf of the school to the school community, the communities in
the Morgantown MSA, and the Monongalia County and Preston County School Districts. This
individual will be a proven leader with a commitment to West Virginia Academy’s mission and
vision of providing a well-rounded education composed of academic excellence, character,
leadership and community awareness. They will also be an exceptional manager, motivating
leader, and strong relationship builder, ideally with demonstrated success in a similarly-situated
school or organization.


The Executive Director will work with the West Virginia Academy Board of Governors, Primary
School Director, Secondary School Director, teachers, Advisory Committee of Families (ACF),
and community leaders in the following specific areas:


1. Executive Leadership - As the school’s President and Chief Executive Officer, key
responsibilities include:


○ Embody, advocate for, and execute the mission, vision and strategic direction of
West Virginia Academy;


○ Support the Board’s strategic planning process by proposing relevant priorities
and implementing key annual action plans that align with the school’s multi-year
strategic plan;


○ Support and supervise the primary and secondary director, and, by extension,
indirectly supervise and support all educational and support staff;


○ Foster a positive atmosphere within the school by creating a trusting,
collaborative, open, and respectful feeling amongst staff generally and
professional relationships between individual staff members;


1 See Addendum 4, Part B, Section 4.07.
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○ Serve as the staff’s primary liaison to the Board of Governors bringing updates,
concerns, recommendations, resource requirements, and major issues to the
board’s attention in a timely manner; and


○ Reinforce the Board’s governance and fiduciary responsibilities by participating in
monthly board meetings; preparing monthly administrative reports; and
developing recommendations for board consideration that combine the best
interests of students and the needs of WVA with the focus and direction the
Board desires.


2. Operations - The Executive Director will supervise key operational staff directly and
develop and oversee all administrative and organizational support activities including:


○ Human Resource policies and procedures;
○ Technology (including planning, support, and all other administrative aspects);
○ Facilities including custodial, maintenance, and cafeteria operations;
○ Vendor management including physical supplies and required services;
○ Coordination and development of balanced calendar; and,
○ Community outreach and routine fundraising activities.


3. Financial Management - The Executive Director will manage the day-to-day finances of
the organization including the following specific responsibilities:


○ Develop an annual budget for board approval;
○ Manage an annual operations budget ensuring fiscal stewardship and


sustainability for the organization including timely accounts payable;
○ Facilitate, prepare for, and attend annual audits and implement any audit


findings;
○ Provide financial reports to the Board of Governors, Monongalia County School


District, and other agencies as mandated by law and relevant policies;
○ Inform the Board of Governors of general fundraising needs and requirements;


4. Compliance - The Executive Director is directly responsible for ensuring that the school
is in compliance with all federal, state, and district laws and policies as well as adhering
to best practices in matters of risk management. Specific Compliance duties include:


○ Ensuring all legal and contractual obligations are met;
○ Filing all necessary reports, claims, and forms to Monongalia County School


District, West Virginia Department of Education, and other governing bodies;
○ Ensuring the school’s facilities meet health and safety requirements;
○ Protecting the school, employees, and board by ensuring all prudent insurance


policies are in place at sufficient levels;
○ Developing and following safety and risk management best practices (including


volunteer risk management, cybersecurity, and all other building safety risks);
and,


○ Assisting the Board in preparing for formal board approval all relevant and
prudent school policies and related procedures.


5. External Relations - The Executive Director is the school’s key spokesperson and
primary public face to both the extended school community and external stakeholders.
As such, key responsibilities include:


○ Provide regular communications with families and other stakeholders;
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○ Attend various school and community events;
○ Nurture positive relationships with all community leaders including donors,


elected officials, business owners, and residents of Morgantown;
○ Maintain positive relationships with and explain and clarify information received


from various agencies including Monongalia County School District, West Virginia
Department of Education, and other trade and governing bodies;


○ Work with the Board of Governors to establish fundraising goals, cultivate
donors, and secure charitable contributions.


○ Oversee the organization’s website, electronic communications, and social media
properties to present and protect the school’s brand; and,


○ Implement such marketing and communications plans as may be necessary to
continue attracting a diverse and sufficient student population to the school and
supporting all necessary development efforts.


Assistant Director
The School Executive Director will benefit from the leadership of an assistant director. This
individual will be considered Managing Directors and work directly under the direction of the
Executive Director in advocating for the education of children attending the school and
executing the mission, vision, and strategic direction of West Virginia Academy  This inspiring
leaders will help to foster a positive atmosphere by creating a trusting collaborative, open, and
respectful feeling amongst staff generally and professional relationships between individual staff
members. This position may likely also serve as officers of the organization, as determined by
the Board of Governors.2


Key responsibilities include:
● Help to cultivate leadership in other faculty and staff by hosting and setting the agenda


for staff meetings; as well as moderate the team meetings and communicate with
administration regarding team discussions and decisions and sure that minutes of
meetings are kept and distributed to team members and administration;


● Oversee the before school and after school programs, scheduling, enrollment and
organization;


● Responsible for the term break programs, including monitoring, scheduling, enrollment,
and building usage;


● Assist in the coordination and development of the school calendars and
primary/secondary school scheduling;


● Monitor student achievement; assist in hiring and evaluating school staff and faculty;
● Assist primary/secondary teachers in school management by overseeing and advising


on the CHAMP curriculum.
● Act as the building level coordinator and will make sure all WV-MAP assessments and


international assessments, pilot tests, or field tests are sanctioned by the WVDE.
● Responsibility for reviewing, signing, and returning the WVBE Building Level


Coordinator’s Secure Materials and Test Procedures Agreement.


2 See Addendum 4, Part B, Article IV..


208







● Serve on the Advisory Council for the School Counseling Comprehensive Program;
assist in Career Development domain;


● Note: the Secondary Director will also oversee the International Baccalaureate Programs
and work with the curriculum specialist in training and recognizing student achievements
within the program.


Business and Account Manager
The Business and Accounting Manager will work under the direction of the Executive Director in
performing a variety of technical, complex, specialized accounting and analytical duties in the
areas of budgetary analysis and development, accounting and financial management, payroll
and other business functions including student accounts, tax reporting, and attendance
accounting. The Business and Account Manager will serve as the Treasurer for the organization
with the powers and responsibilities as set forth in the organization’s Bylaws.3


Key Responsibilities include:
● Oversee the updates and distribution of human resource policies and procedures;
● Assisting the Executive Director in developing an annual budget for board approval, then


assisting and ensuring sustainability for the organization fiscal responsibilities;
● Assist in the facilitation and preparation of the annual audits;
● Aid in providing financial resorts to the Board of Governors, Monongalia County School


District, and other agencies as mandated by law and relevant policies;
● Assisting in protecting the school, employees, and board by ensuring all insurance


policies are in place and at sufficient levels.


In order to ensure proper internal controls with respect to the Business and Account Manager’s
functions, another qualified staff member shall be trained in all accounting functions and shall
perform all the duties of the Business and Account Manager during time off and intermittently
throughout the year to assist with reporting duties at busier periods.


Student Services Manager
The Student Services Manager will be certified according to WVBE Policy 5202 and act as the
school counselor; being ultimately responsible in implementing and overseeing the
Comprehensive School Counseling Program as explained in WVBE Policy 2315. This individual
will also be trained in special education policy and laws from the county board4 to ensure that


4 W. Va. Code §18-20-2 (c) states: The county board shall provide a four-clock-hour program of training for any
teacher aide employed to assist teachers in providing services to exceptional children under this article prior to the
assignment. The program shall consist of training in areas specifically related to the education of exceptional children,
pursuant to rules of the state board. The training shall occur during normal working hours and an opportunity to be
trained shall be provided to a service person prior to filling a vacancy in accordance with the provisions of section
eight-b, article four, chapter eighteen-a of this code. And (d) The county board annually shall make available during
normal working hours to all regularly employed teachers' aides twelve hours of training that satisfies the continuing
education requirements for the aides.


3 See Addendum 4, Part B, Section 4.10.
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the students receiving special education services and Section 504 accommodations achieve
academic success, across all subjects, as measured by achievement of IEP goals, benchmark
assessments and grades, and state exams. This person will report directly to the Primary and
Secondary School Managers.


Key responsibilities include:
● Drive student achievement for students receiving special education services;
● Advise and counsel students regarding academic, educational, and short-term social


and emotional problems;
● Responsible for ensuring school is in compliance with all state and federal law governing


special education compliance;
● Consults, facilitates, and maintains communication with parents, teachers,


administrators, and pertinent agents on specific student and parent academic and
educational matters including academic modifications and/or accommodations;


● Develop effective IEPs and Section 504 Service Agreements that translate into
measurable results for students;


● Develop Functional Behavior Assessments (FBAs);
● Develop, implement, and monitor Positive Behavior Support Plans (PBSPs);
● Ensure special education documents are implemented with fidelity across all settings;
● Mentor and coach students on self-regulation and organization skills;
● Provide ongoing communication with teachers and administrators that strengthens the


support systems for students receiving special education services;
● Manage relationship with related service partners (Psychologist, Speech, Occupational


Therapist, Physical Therapist) and therapeutic support staff (TSS, STS, BSC);


Information Technology (IT) Specialist
The Information Technology Specialist will report directly to the school’s Executive Director.
They will be responsible for creating a media center which is the hub of learning in the school,
developing a school library media program which emphasizes the integrated use of technology,
and instructing students and staff in effective use of the media center, information and
technology literacy skills, and use of equipment while providing leadership and guidance for
effectively integrating technologies with instruction.


Key responsibilities include:
1. Develop a school library media program that addresses 21st century skills, including


learning and innovation, and information, media, and technology literacy;
2. Oversee and Maintain the Online Component (OC) system to ensure it is up to date and


working properly;
3. Assist the Executive Director in planning, supporting, and other administrative aspects of


technology in the school and classroom;
4. Maintain and assist in technology in the school and classroom; including teaching


secondary students digital literacy and design courses;
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5. Maintain frequent and timely communication with stakeholders through an effective
online school library media program presence and other formats such as presentations,
e-mail, newsletters, reports, and articles;


6. Prepare a program budget that supports the school library media program goals;
7. Collect and analyze data to periodically evaluate the school library media program for


continuous improvement against measurable goals and communicate program results
with administrators, staff, and the community;


8. Implement and maintain automated catalog, circulation system, and textbook check-out
services, including student obligations and responsibilities for material.


9. Lead colleagues through staff development programs that incorporate best practices in
the use of information resources, multimedia technology applications, and online
learning.


10. Work as an instructional partner by collaborating with teaching staff in preparing and
delivering lessons that incorporate effective use of information resources and build
information literacy and reading skills.


11. Establish annual and long-term measurable goals for the school library media program
that are aligned with the district and school mission and objectives.


12. Develop policies and procedures that ensure maximum accessibility, efficient operation,
effective services and facility use. This includes policies and procedures for physical
access, electronic access, selection, acquisition, circulation, resource sharing, and
materials challenges.


13. Cooperate and network with other libraries, librarians, and agencies to provide expanded
access to resources for students and teachers.


14. Instruct students and staff in information and technology literacy skills, including reading
for understanding, the research process, engaging inquiry, collaboration, critical thinking,
developing multiple literacies, and understanding copyright, fair use, and licensing of
intellectual property.


15. Create and maintain a school library center that provides a teaching and learning
environment that is inviting, safe, readily accessible, and conducive to student learning.


Operations Manager
The Operations Manager is a non-credentialed position on the administration team. The
Operations Manager will be responsible for ensuring the effective and efficient school site
operations. They will ensure that the school’s families and visitors experience a high-quality
customer experience with every interaction and in line with our values and mission. The
Operations Manager will report to the Executive Director, they will be the non-instructional
leader of the school.


The Operations Manager will oversee child nutrition, facilities, field trips, and safety. They will
also support key compliance projects and manage school operations team members, including
front office staff, School Nurse, Facilities Coordinator, and the Transportation and Food Services
Manager. This position requires a results-driven, systems-oriented leader with interpersonal and
project management skills.
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Key Responsibilities include:
1. Oversee all office operations and ensure all students, families, staff and visitors are


treated in a manner that reflects the values of West Virginia Academy
2. Oversee the Front Office Manager and ensure regular attendance reports are submitted


to WVEIS on time, accurately and in compliance.
3. Oversee implementation and compliance of the attendance and truancy protocols.
4. Support the student recruitment efforts.
5. Oversee the staff member responsible for the cumulative records. Ensure accuracy and


compliance in the handling of all school records in accordance with FERPA for both
entering and exiting students.


6. Oversee the volunteer procedures at the site. Ensure staff are trained and follow the
procedures.


7. Ensure that site is safe and secure and in compliance, including management of site
safety plan (100% emergency drills completed on time, safety plan updated annually,
and annual safety inspection passed) to include the coordination of site emergency drills.
Liaise with local emergency response departments as needed.


8. In the absence of the School Nurse, coordinate site health services.
9. Oversee the Athletics/Activities Coordinator to ensure processes are being followed and


planning is occurring in a timely manner.
10. Oversee all facilities related tasks including acting as the liaison with the landlord, city


officials and other entities as required for school operations; traffic flow and procedures;
coordination of on-site events; etc.


11. In conjunction with the Lead Custodian, establish cleanliness guidelines and schedules
and ensure they are implemented and continued on a regular basis.


12. Ensure that field trips are safe, compliant, and coordinated. Oversee Transportation and
Food Services Manager in transportation management for field trips and other school
activities.


13. Assist in hiring transportation operators that meet all the standards laid out in policy
126-92-17;


14. Manage the Food Services Manager. Ensure NSLP policies and procedures are being
followed.


15. Responsible for updating the Parent/Student Handbook in preparation of each new
school year.


16. Oversee distribution of interim report cards and end of year transcripts.
17. Support planning, preparation and administration for standardized tests
18. Participate with administration in the design of the school master schedule.
19. Other duties as assigned.


School Counselor
The School Counselor will be responsible for supporting the development, implementation, and
management of the school’s health program, including activities related to COVID-19
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preparedness and response. General responsibilities include program management, nursing
services, collaboration, health education, and professional practice.


Key responsibilities include:


● Maintain a school health program consistent with the West Virginia guidelines,
regulations and statutes governing nursing and school health, and West Virginia
Academy’s policies;


● Assist with protocols and policies related to West Virginia Academy’s response to
COVID-19;


● Provide direct care utilizing professional assessment skills, the nursing process, and
established school health protocols;


● Support COVID-19 efforts on-campus, including implementation of safety protocols and
tracking of staff and students with symptoms of COVID-19;


● Collaborate with other professionals, team members and community providers in
assessing, planning, implementing, and evaluating programs and other school health
activities;


● Using the nursing process, collaborate with the parent/guardian and student, where
appropriate, to develop and implement an individualized health care plan for the student;


● Assist students and families to achieve optimal levels of wellness through health
education and promotion;


● Apply appropriate nursing theory as the basis for decision-making in the school setting
while expanding knowledge and skills in response to the student health needs and
participating in research; and


● Perform other duties as assigned.


Marketing and Development
The Marketing and Development Manager will be an experienced, entrepreneurial and proven
marketing professional with excellent written, verbal and project management skills. This
individual will report to the Executive Director and will play a critical role in planning, developing
and delivering marketing content that will generate greater brand awareness, increase digital
traffic and enrollment, and financial support.


Key responsibilities include:


● Develop communication plans, strategies and campaigns for a variety of internal and
external stakeholders including staff, media, families, board of directors and donors


● Define the tone, messages and voice for each of West Virginia Academy’s audiences
● Steward the brand internally and externally
● Serve as the main contact for all media inquiries, and pitch exciting and timely stories to


the media
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● Create a plan for collecting and disseminating regional stories of impact including:
Helping staff identify powerful stories; calendarize and track events that will be
interesting to press and external audiences; create a repository for stories to use in
social content, WVA blog, and other external and internal communications; and create a
public relations plan that tells these stories to key audiences


● Maintain and optimize WVA's owned media including: WVA website & blog; WVA social
media channels including Facebook, Instagram, LinkedIn, Twitter and YouTube


● Lead production of WVA's media assets including photos, video and multimedia
● Partner with digital marketing agency on advertising initiatives, including google


advertising, Facebook advertising, landing page creation, and email marketing
● Develop, produce and update internal and external WVA marketing collateral in print and


electronic form, including newsletter, brochures, flyers, billboards, banners, etc.
● Manage other creative consultants and vendors as needed
● Engage staff on the Facebook Private Facebook group with stories, celebrations and


announcements
● Perform other duties as assigned.


Nursery School Director
Our Nursery School Director will oversee the daily operations and administration of the
preschool. This individual will be experienced in the field of early childhood development and
lead management of the school. The preschool director’s responsibilities include recruitment of
staff, property maintenance, developing curriculum, financial management, and communication
with role players.


Operations Capacity
The Operations Manager will have a team of individuals to help them oversee the operations of
West Virginia Academy.  These individuals include:


Facilities Coordinator
The Facilities Coordinator will be responsible for coordinating or direct services, maintaining
assigned facilities for West Virginia Academy. Priorities include ensuring the facilities,
equipment, and vehicles are well-maintained, safe, secure, clean, and properly branded;
assisting with event preparation; and soliciting the use of WVA facilities for revenue and
achieving earned income objectives, while overseeing all aspects of this process. They will also
be responsible to maintain and clean the school property.


Key Responsibilities include the following:
● Oversee vendor relations for assigned facilities to include ongoing monitoring of service


and contract compliance (i.e., cleaning, security, lawn care, etc..), responsible for
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building vendor relations and communication, recognition of vendors for their service,
and strengthening vendor affiliation to the organization.


● Coordinate and ensure that preventive maintenance is executed including direct services
and vendor services (HVAC, lawn/grounds, lawn equipment, and other equipment, etc).
Audit facilities to identify needed improvements. Fill in gaps for vendors as needed.


● Turf management of lawn, fields, surrounding grounds as assigned. Ensure any other
facilities’ grounds are maintained via direct or contracted services.


● Oversee building and equipment safety and security for assigned facilities. Includes
coordination of alarm management; management of key distribution and key inventory,
alarm codes, and collecting keys from departing employees or earned income users; and
ensuring accurate and compliant emergency evacuation routes are developed, posted,
and communicated to staff.


● Will be the first recipient of building alarm notifications for assigned facilities and will
ensure staff are properly trained on assigned facilities alarm usage.


● Maintain vehicular maintenance on any assigned vehicles. Coordinate preventive
maintenance schedule or repairs.


● Consult with the Operations Manager for needed support in facilities areas.
● Ensure facility signage, vehicle signage, and sponsorship signage is well-maintained


and represents the Emerald brand. Communicate with supervisor and Director of
Communications on any identified needs and coordinate communication to determine
what repairs or replacement is needed and ensure improvements are made.


● Parking coordination
● Lead and assist with facility preparation for various events, including sports tournaments,


meetings, earned income rentals, and other events. Including set up, breakdown, field
preparation such as striping fields, clean-up, etc.


● Develop and manage a hospitality work crew for sporting and other events as needed.
Including setup and cleanup of events. Responsible for concession operations and staff.
Will ensure appropriate staff is identified and operate the concessions as needed,
inventory is maintained, and earned income is accounted for and deposited per
organizational policy.


● Procurement for facility related supplies, materials, equipment, and inventory
management, while maintaining budget expectations.


● Develop and maintain sports facility open/close schedule and identify individuals for
opening and closing of sports facilities as needed.


● Maintain and oversee cleaning of the building.
● Other duties as assigned.


Front Office Administrator
The Front Office Administrator will play a central role in ensuring that both students and families
have a wonderful experience at West Virginia Academy and have everything they need to
succeed. In addition to serving as the coordinator of school administrative systems and routines,
the Office Manager functions as the primary contact for all of the school’s constituents and the
first impression for those entering the building. In this role, the Office Manager must be able to


215







communicate effectively with students, teachers, families, trustees, donors, and visitors. The
Front Office Administrator reports to the Operations Manager.


Key responsibilities include:
● Greet and check-in all West Virginia Academy visitors in the front office, and help ensure


safety of students and staff.
● Ensure that the Front Office is kept tidy and professional.
● Answer the main school phone line and direct calls/take messages as needed.
● Draft and distribute all school-related communication, including mailings, electronic


communication, and phone/robo-calls to students, families, and staff.
● Collect and record all cash receipts for the locker deposits, uniform payments, student


lunch payments and other fees and extracurricular fundraising and submit weekly to the
finance office


● Support the Operations Manager in implementation and operationalization of school
systems.


● Copy and distribute bathroom passes to Lead Teachers
● Create lists of awards (Honor Roll, Attendance Awards, Class Awards, and Advisory


Awards), create awards, and import awards into the Student Information System (SIS)
each term.


● Order and track all front office supplies, including all storage and closets, and
receive/distribute all incoming mail and packages


● Execute other administrative duties as assigned by the Operations Manager or other
member of the School Executive Administration.


● Serve as school attendance coordinator: make daily phone calls to families when
students are absent, including following up with families of students who have been
absent on consecutive absences, and manage student attendance records. Ensure
adherence to network wide attendance policies and compliance with student attendance
regulations


● Collaborate with School Officers to ensure smooth enrollment and un-enrollment of
students


● Input all student data and collaborate with the Operations Manager to manage record
requests


School Nurse
The School Nurse works under the Operations Director to provide services for effective health
programming for all students attending West Virginia Academy. The School Nurse will assist
parents and professionals in meeting the health needs of children and youth with an awareness
of all district requirements and West Virginia State Board of Education policies. The School
Nurse will work with the Curriculum Specialist in developing prevention programs such as drug
awareness and pregnancy prevention. They will work with the School Counselor and Special
Education Manager to develop IEPs and 504 plans. The School Nurse must have at least a
Bachelor’s Degree in Nursing (BSN) and a Certification in School Nursing (CSN).
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Key responsibilities include:
● Serve as an advocate for all children and youth.
● Consult and collaborate with educators, parents, children, and other professionals or


agencies to improve student outcomes.
● Provide direct professional nursing services, illness, and emergency care to students


and staff in response to the nursing assessment and in accordance with professional
standards, school policy, and procedures and state law regarding nurse practice.


● Maintains confidentiality regarding all school and health-related issues.
● Evaluates the health status of students by means of maintaining school health and


immunization records.
● Follow-up and enforce established West Virginia Department of Public Health


immunization requirements.
● Assess the health needs and accommodations of students with regard to their individual


health issues.
● Develop, implement, and evaluate Individual Health Plans and Individual Emergency


Plans as necessary.
● Maintain and distribute health alerts to those with a need to know and to build crisis


folders.
● Acts as a resource person for parents and students to secure needed medical, vision,


dental, or other treatment information using appropriate follow-up measures.
● Interpret and act as a liaison between local schools and representatives of the medical


profession, between parents, and school personnel regarding health-related issues.
● Coordinate activities for emergency care for illness and/or injury for the prevention of


communicable diseases.
● Protect students and staff by attention to environmental health factors.
● Perform parent interviews regarding student’s health and complete Health History


summaries for students with Individual Education Plans and Section 504 Plans.
● Supervise the students’ self administration of necessary medications at school per


physician orders and school policies.
● Participate in the formulation, yearly review, and revision of the total school health


program.
● Teach secondary education health classes.
● Serve on the Advisory Council for the School Counseling Comprehensive Program;


assist in Social/Emotional Development domain.
● Establish, monitor, and assess records to ensure that the goals of the health program


have been met.
● Implement federal, state, and county health-related mandates.
● Maintain confidentiality following all federal, state, and local laws, including, but not


limited to HIPAA and FERPA.
● Plan and perform vision and hearing screenings as followed up health care as required


by state guidelines.
● Complete required yearly federal, state, and county health reports.
● Act in concert with legal requirements and ethical codes of the profession.
● Report all violations of rules and regulations to the Operations Manager.
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● Engage in professional growth including continuous inquiry, professional development
practices, application, and sharing of research-based practices.


● Demonstrate cultural competence and behaviors consistent with the core values, visions,
and mission of West Virginia Academy.


Foods and Transportation Director
West Virginia Academy’s Foods and Transportation Director has two major responsibilities:
Transportation Supervisor and Food Service Coordination. The Foods and Transportation
Manager will have a background in nutrition, food, and/or food service management or
completed the WVDE-approved training as provided by the OCN. They will also have completed
the USDA Food Safety Training. The Foods and Transportation Director will report to the
Operations Manager.


As a Transportation Director key responsibilities include:
● Ensuring the implementation of Policy 4336;
● Hiring transportation operators that meet all the standards laid out in policy 126-92-17;
● Track and record appropriate licenses and training required for all operators, including


first aid/CPR training as well as all other training as required in Policy 2422.7; and
subsequent follow-up training.


● As all operators of the buses will be in charge of any passengers riding the bus.  The
manager will train and verify understanding of all operators on W. Va. 126CSR99, Policy
4373, Expected Behavior in Safe and Supportive Schools (Policy 4373) in providing
proper discipline on buses.


● Confirm student participation in emergency evacuation drills at least twice a year, with
the first drill completed by October 31st and the second by April 30th.


● Assist in the transportation of West Virginia Academy Students with disabilities that live
within the primary recruitment area.


● Follow up with operator bus inspections to verify the safety of all passengers transported
on the school buses and check the list provided in §126-92-24 is completed in a timely
manner.


As the Food Services Manager, key responsibilities include:
● Overseeing the nutritional needs of the students at West Virginia Academy by


administering, planning, directing, assessing, implementing, and evaluating the child
nutrition program;


● Verification that the child nutrition program meets the nutritional and educational needs
of students;


● Collaborate with the health and physical education faculty to implement a wellness policy
according to the federal requirements.  Making sure this policy will includes: promotion of
student wellness, prevention and reduction of childhood obesity, specific goals for
nutrition promotion and education, physical activity, and other school-based activities,
and description of public involvement, public updates, policy leadership and evaluation
plan;
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● Check and verify that school meals and other foods and beverages available at West
Virginia Academy during the day are consistent with federal and state standards;


● Create and enforce policies for food and beverage marketing that allow marketing and
advertising of those foods and beverages that meet federal nutrition standards;


Other Administrators


Curriculum Specialist
The Curriculum Specialist will be an inspiring educator with a passion for systems and
instruction. This individual will report to the Assistant Director. The Curriculum Specialist will be
responsible for maintaining the curriculum knowledge management systems, and leading the
development, editing, quality control, and implementation of high quality curricula and
associated professional development. The ideal candidate will have an unwavering commitment
to ensure that students receive quality instruction, make accelerated educational progress, and
reach or exceed their academic goals.


Key Responsibilities include:
● Curriculum Development and Implementation of the Core Knowledge Curriculum and the


International Baccalaureate Curriculum.
● Be trained in and a trainer of the Direct Instruction Method.
● Maintain 180 day curricular plans for each class and ensure instructional material is


consistent with Common Core State Standards (CCSS) and provide individualized
instruction in order to adapt the curriculum to the needs of students.


● Use data, CCSS knowledge, and internal reviews to make recommendations for how to
develop curricular goals.


● Improve and edit curricula on an annual basis to ensure the program is meeting intended
objectives.


● Develop and maintain a collection of resources appropriate to the curriculum, students,
and teaching and learning styles inherent within the school community;


● Observe and offer training and support to all teaching staff.
● Serve on the Advisory Council for the School Counseling Comprehensive Program;


assist in Academic Development domain.
● Actively pursue opportunities to continue to learn best practices in academic content


through research, professional development, and other learning opportunities
● Curriculum Professional Development by planning and executing preservice teacher


training.
● Provide content knowledge support to school leaders through professional development.
● Train school leaders, when appropriate, on academic program practices tied to our


curriculum.
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Food Service Coordinators
The Food Service Coordinators will be responsible for cleaning the food preparation area and
maintaining a safe environment for heating and serving the food items. The machines,
equipment and utensils used in the food preparation should be inspected each time they are
used to determine whether additional cleaning or maintenance is required. The food service
coordinators should have a knowledge of how certain machines are torn down, thoroughly
cleaned and put back together so the units function properly. These individuals ensure the
temperature of the food is appropriate. Health codes dictate the temperature at which certain
foods must be kept. If the food falls out of these safe temperature ranges, it must be removed
and replaced with other food. The food service coordinators must know how to properly store
fresh, frozen and leftover food items. It is their duty to put away any leftover foods before the
risk of bacteria develops. This duty must be performed in a safe and practical manner.
Containers should be sealed and placed in the appropriate storage area, whether it is the
refrigerator, freezer or stock room. These coordinators will record how many meals were served
and what was left over.


Bus Operators
Bus Operators’ responsibility is to transport students to and from school and other sites within
designated route(s) and to ensure the safety of the student passengers while in a school
vehicle. Employees in this classification receive general supervision within a framework of
standard policies and procedures. This job class is responsible for the safe operation of a
school bus and for ensuring the safety of student passengers while meeting established bus
schedules. Drivers may be assigned to drive wheelchair buses.


Head Janitor
The Head Janitor will be responsible for keeping our educational facilities clean and safe. They
work both inside the building and outside of it doing tasks that make the school look nice and
operate smoothly.


Faculty Committees


Faculty Senate
All permanent, full-time professional educators employed at West Virginia Academy will be
members of the WVA Faculty Senate. During the pre-service training at the beginning of each
year the Executive Director will conduct a meeting to elect a chair, vice chair, and secretary of
the Faculty Senate for that school year. These individuals will serve on the Local School
Improvement Council to help support continuous improvement. The Faculty Senate President
serves as a School Administrator while they are in office. The Faculty Senate President is
appointed by election by the Faculty Senate and serves a term of up to three years. The Faculty
Senate President will report directly to the Executive Director. The Faculty Senate will operate
and follow the duties outlined in §18-5A-5.
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Local School Improvement Council (LSIC)
The ACF will serve as the LSIC for West Virginia Academy. The ACF President will serve as the
chair of the LSIC. Once a year the LSIC will conduct a public meeting to discuss West Virginia
Academy’s academic progress and performance. Other items to discuss in the meeting are
outlined in §126-12-11.


Service Providers
1. National Institute for Direct Instruction
2. Core Knowledge Foundation
3. International Baccalaureate organization
4. BeGlad- ELL strategies
5. CHAMPs Safe and Civil schools - At risk, behavioral
6. Destination Imagination - Gifted and Talented
7. Science Olympiad - Gifted and Talented
8. Schoology for grading
9. School Cafe - food service program
10. Canvas for the OC
11. Mobymax
12. Mystery Science
13. BrainPop, Jr, ELL


Staffing Plans, Hiring, Management, and Evaluations


Employment Agreements
Employment by West Virginia Academy is at-will, meaning any procedure or practice, whether
set forth herein, or not, is employed at the discretion of the Governing Board and its
designee(s). Either party may terminate employment at any time, with or without cause,
warning, or notice.


Employment at West Virginia Academy requires access to information that is confidential or
otherwise considered by the federal government, state government, school, community, parents,
guardians or students to be privileged and confidential. Confidential information may be
received and maintained by staff under a promise of confidentiality to perform many
job duties while employed at the school. Maintaining the confidentiality of such information is
primarily the responsibility of the user of the information. Staff members who access confidential
information undertake this responsibility as a condition of employment. This Agreement shall
govern the conditions of disclosure by the school of certain "Confidential Information" including
but not limited to student names, student information, Individualized Education Plans (IEP’s),
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school records, staff information, staff records, financial information, data, trade secrets and any
and all intellectual property relating to the school, its operations, staff and student body.


School employees enjoy days off and vacations according to the school calendar throughout the
school year. West Virginia Academy Employment Agreements outline 180 instructional days per
year during which staff need to be in attendance at school. If West Virginia Academy is to reach
its goals and achieve its mission, it is critically important that the staff consistently attend school
on scheduled school days. Vacations and days off for recreational purposes should be
scheduled during school term breaks and holidays. We believe that as a rule, educators should
attend school every day school is in session unless sickness prohibits attendance.


Background Checks
All applicants are asked in the employment application to disclose any criminal history they
have.  A licensed or non-licensed educator who is arrested, cited or charged with any offense
must report the arrest, citation, or charge within 48 hours or as soon as possible to the licensed
educator's supervisor and Executive Director. The Executive Director or designee shall report
conviction, arrest, or offense information received from a licensed educator to the state
Superintendent within 48 hours of receipt of information from the educator.


Employees who are not currently certified as teachers are required to provide their fingerprints
electronically within two (2) weeks of accepting an offer of employment for a criminal
background check. The West Virginia State Board of Education requires a background check for
all school employees when they begin employment with the school. Fingerprints are taken at an
authorized site. The Business Manager will be responsible to provide authorized site
information. Personal information and fingerprints may be retained for ongoing monitoring and
comparison against future submissions to the state, regional or federal database and latent
fingerprint inquiries.


An employee may request to review any results of this inquiry, however, W. Va. Code §
33-12-37 does permit West Virginia Academy to provide a copy of those results. Before a
determination is made, an employee will be afforded a reasonable amount of time to challenge
the completeness and accuracy of the record through the procedures established by West
Virginia Academy as well as contacting the WV State Police Criminal Investigation Bureau
(CIB), the State Identification Bureau (SIB) associated with any results that are outside of West
Virginia, or the Federal Bureau of Investigation (Nationwide Criminal History Response
Information).


Until the completion of the background check, employees will be denied unsupervised access to
minors. Employees will provide a list of all criminal convictions which contains a description of
the crimes and the particulars of the convictions and employment is contingent upon the
criminal background check not identifying any undisclosed crimes.
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Staff Evaluations and Continuous Improvement
West Virginia Academy educators will receive coaching several times throughout the year,
which may include written and/or verbal feedback from the Curriculum Specialist or another
member of the executive team. Evaluations may occur at any time during the year with or
without notice.


All teaching staff will be evaluated at least annually using the West Virginia Academy Teacher
Evaluation for their corresponding level. These evaluations will generally occur during the last
term of the school year and will be performed by the School Primary Director or the School
Secondary Director, depending on the teacher’s responsibilities.


Evaluations will include assessments in four categories as follows:
● WVA Teacher Evaluation(s): An overall score between 1-5 based upon the teacher


evaluation document will be assigned to each employee by the School Primary or
Secondary Director.


● Academic Achievement: Each teacher will earn a score related to student academic
achievement. Student achievement data including WVGSA results, Core Knowledge
Assessment scores (grades 2-5), IB MYP scores (grades 6-10), and SAT (gain scores)
will be used to calculate an overall student achievement score.  The score will be
between 2-5, with 5 representing outstanding student gains of more than 1 year's
progress in 1 year's time for 50% of students or more, 4 representing excellent student
gains of 1 year's progress in 1 year's time for 90% of students of more, 3 representing
satisfactory student gains of 1 year's progress in 1 year's time for 80% of students, 2
representing any other level of student achievement.


● Professionalism: All teachers will be given a score related to professionalism and
compliance with school policies and procedures. Attendance at meetings and training
including punctuality will be considered in this score. Scores will be between 3-5 with 5
representing outstanding professional conduct meaning attendance which meets or
exceeds school goals, 95+% on-time arrivals to school, copies and other expenses
within budget, and general compliance with staff policies and procedures.  A score of 3
will be given to all staff members who do not fit in either of the preceding categories (4 or
5).


● Parent Satisfaction: Each teacher will be given a score based upon the parent
satisfaction survey.  Score will range from 3-5, with 5 representing teachers whose
average score for overall satisfaction was 90-100%, 4 representing teachers whose
average score for overall satisfaction was 80-89%, and 3 representing teachers whose
average score for overall satisfaction was 70-79%


The scores identified in these different categories of teacher evaluations will be used to
calculate merit pay and incentive raises.
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Merit Pay
One of the important differentiating features of public charter schools is the possibility of
innovating with respect to teacher incentives. Teacher pay in public schools is tied almost
exclusively to the teacher's education level and years of teaching. However, foundational
principles of effective management indicate that "you get what you measure" and so thinking
critically about the measuring stick applied to teacher incentives is an important process for
optimizing student outcomes.


For West Virginia public educators, pay incentives are based almost exclusively on their
education level and their time in the job and, while experience and education are important
predictors of success, neither of these factors tie directly to student outcomes nor do either of
these measures demand accountability on the part of teachers in general. Outstanding teachers
will arise in any system as many teachers are intrinsically motivated to such an extent that the
incentive structure is immaterial to their output, but extrinsically motivated individuals tend to
flourish primarily when the incentives are aligned with organizational goals. Even very
intrinsically motivated individuals will tend to perform a little better when the extrinsic incentives
are aligned with the desired outcomes of their organization and so incentive structures matter.
Thus, in order to maximize the effectiveness of any organization it is very important to align the
incentive structures with the desired outcomes, but there are virtually no means of implementing
incentives that can promote effective teaching and administration within the public education
system in West Virginia.


West Virginia Academy intends to implement merit pay that more closely aligns with student
outcomes and organizational goals. Merit pay will be based initially on a combination of (i)
instructional quality as measured by teacher evaluations by administration, (ii) student academic
achievement as measured by outcomes on standardized and other assessments, (iii)
professionalism, cordiality, and service as determined by attendance at meetings, engagement
as a member of teams, and participation in teacher training as measured or aggregated by the
curriculum specialist and business manager, and (iv) parent satisfaction as measured by the
parents of students instructed by the teacher. These factors will be quantified annually into a
Merit Pay Score that will be used for disbursing incentive raises and merit pay bonuses.


We will continue to think critically about how our teacher's spend their time to maximize student
achievement and ensure that incentive structures are aligned with optimal performance.
Education level and time in teaching will set the initial salary level for our teachers, but then all
incentive raises and bonuses will be based on the teacher’s annual Merit Pay Score.
Additionally, other incentives may be tied to work related to extra-curricular activities or term
breaks. Effort and cordiality among our faculty are factors that measure into overall teacher
performance. Teachers that under-perform in our system will be supported with opportunities for
improvement and our base pay will be competitive with neighboring states to attract top talent
and motivate all of our teachers to continuously improve. We plan to place more funding in
teacher salaries and classrooms by maintaining a flatter organizational structure, but we will
also seek external sources of funding in support of these goals. We believe such a structure will
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improve teacher job satisfaction as the expectations will be clearly stated up front and teachers
will be supported to achieve higher expectations.


Merit Pay Policy:
1. All full-time instructional staff members are eligible to receive merit pay.
2. Part-time teachers may receive merit pay as the Governing Board directs.
3. The amount of incentive raises that each employee receives will be calculated and


included in the October payroll check.
4. Employees will be eligible for merit bonus pay based upon the performance of their work


during the prior school year.
5. The amount of merit bonus pay each employee receives will be kept confidential.
6. The factors considered in determining merit pay are: WVA Teacher Evaluation, student


achievement, business office score, and parent satisfaction survey results.
7. Any staff member who does not return to their position, or another full-time position at


WVA the following year may not receive merit pay, subject to the discretion of the
Governing Board.


8. Support staff and administration may receive bonus pay annually, as determined by the
Governing Board.  The support staff bonus schedule will be recommended by the School
Director and approved by the Governing Board.


Merit Pay Scores are based on end-of-year evaluations. Scores will be weighted as follows:
● WVA Teacher Evaluation—25%
● Academic Achievement of Students—30%
● Professionalism—20%
● Parent Satisfaction—25%


1. The School Executive Director and Business Manager will determine the Merit Pay dollar
levels/Merit Pay Score correspondence, with at least three levels established.  Additional
tiers within levels may be established.


2. Each teacher will receive merit pay based upon his/her tier and level.  Because there is a
set pool of funds that are utilized for Merit Pay, there are several variables that will
determine the exact amount of Merit Pay teachers will receive, including the number of
eligible teachers who qualify each year and the amounts of the Administrative and
Support Staff bonuses, which are drawn from the same pool. Merit Pay amounts cannot
be set until the scoring is completed and the administration knows which teachers will be
returning for the following year.  Although the exact amounts are not set until that time
and are based in part on funding and the budget, Merit Pay Bonuses for teachers will not
be less than $1000 for the lowest tier/level. In the first year of teaching where an
evaluation has not been performed, teachers will receive a standard merit pay bonus of
$500.
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Teacher Recruitment
There is a tremendous benefit to establishing a charter school in Morgantown, WV due to the
access of recent college graduates from the surrounding universities. In the 2018-2019 school
year alone, the College of Education at West Virginia University had 112 students take the
exams to become certified teachers. We plan on drawing from the local graduates as much as
possible by attending WVU Career and Internship Fairs. We also plan to partner with Fairmont
State University and collaborate with their Professional Development School (PDS) Partnership
to host student teachers in our school, successful candidates may then be offered future
positions.


Just four hours away from Morgantown is the University of Virginia (Curry). Currently their
Educational Administration and Supervision Program is ranked 6th in the Nation. We plan to
recruit heavily for our top administration positions from this school. They have an Educators
Expo and Interview Fair every February where we will attend, interview and recruit graduates
from this program.


As an IB School, we will also be joining the Mid-Atlantic Association of IB World Schools. This
Association not only helps with training and collaboration among teachers, it also hosts a job
network site where qualified individuals from all over the world can see and apply for open
positions.


As a charter school we also have access to the National Alliance for Public Charter Schools.
This Alliance has a large job board site for all charter schools around the United States.
Teachers interested in specifically working at a charter school will be able to apply for open
positions at our school.


Professional Learning
West Virginia Academy recognizes the education and training involved in becoming a certified
teacher in the state of West Virginia. These programs provide teachers with the coursework and
training to meet general state requirements.  West Virginia Academy also recognizes the unique
perspective an individual has after studying a specific area and working to gain real-world
experience.  Both have added benefits for the students that attend WVA.


West Virginia Academy has adopted the policy that in the West Virginia Academy Secondary
Program we will hire teachers that are not certified and licensed as long as such teachers have
at least a bachelor’s degree in the content area in which they are teaching. Hired instructors that
fall under this category will comprise no more than 35% of the teachers at the school. They will
have three years to complete an alternative program to gain their alternative educator license by
following the requirements outlined in the West Virginia Alternative Certification (AC) and West
Virginia Policy 5901.
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Educators teaching in the West Virginia Academy Primary School will be required to have a
valid teacher license. If an educator is hired and participates in the West Virginia AC program.
They will act as an instructor and work under a certified teacher until their license is completed
and valid. There can only be one instructor per grade.


Required Training
West Virginia Academy offers two weeks of training prior to the start of every school year.  All of
the teaching staff are required to be certified each year in the following areas:


1. Direct Instruction programs (primary level)
2. IB MYP programs (secondary level)
3. IB DP/CP programs (secondary level)
4. CHAMPs classroom management
5. WVA Transitions and Procedures
6. Data Collection and Reporting


Classroom teachers must also be certified in the following areas:
1. Core Knowledge subjects (primary levels)
2. IB MYP subjects (secondary levels)
3. IB DP subjects (secondary levels)
4. IB CP subjects (secondary levels)
5. Direct Instruction methods
6. CHAMPs Classroom Management
7. State and National testing ethics
8. State required trainings (compliance)


OC Trainings
Faculty and Staff at West Virginia Academy will be able to access training available (at no cost
to the employee) on the OC during term breaks. Certificates in the above areas are available. It
is the teacher’s responsibility to ensure they complete the certificates needed each year. Upon
completion, certifications will be emailed to the employee for their records and a copy in the
employee’s file for West Virginia Academy’s reference.


Alternative Training: Any teaching employee who would like additional training in a specific
area may attend certification training held by other state or national organizations. These
training must be approved by the School Executive Director and will be subject to available
funding and assessed need.
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Organization Structure
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SCHOOL OPERATIONS AND
CULTURE


School Culture
West Virginia Academy will be unique in that all grades K-12 will be on one campus separated
by a primary and secondary school. Evidence has been found that a K-12 campus can result in
increased parental and family involvement, better attendance, improved behavior, healthier
social adjustment and sense of belonging, and higher achievement.1 Faculty and staff get to
know students from a very early age and see their progression through the years. Student
profiles are developed over time ensuring each child’s needs are met. The school community
has a consistent academic program and organization that will just get stronger with time. Lastly,
opportunities for leadership and mentorship within the school community builds a strong
supportive culture for all students, parents and staff.


Positive School Climate
As explained in our Rationale section under the WVA Mission category, we explained how we
will be consistently evaluating our school’s climate based on the School Climage Index, similar
to the one used by the WVDE.  The three domains within this index, include: engagement,
safety, and environment.  We have previously discussed how our school will engage our
students by: (1) partnering with parents through effective communication of their child’s progress
on the standards he/she is mastering; (2) serving students from pre-k to 12th grade on one
campus which provides opportunity for engagement and mentoring across grades and between
family members; (3) we have prioritized our funding to ensure students are receiving
experiential opportunities of all kinds with the transportation included; and (4) we will provide
competitions, service learning opportunities and other group projects to engage our students
with Morgantown and it’s surrounding areas through our WVA Ambassador program.


As part of building a positive school culture, all who walk onto our campus need to feel safe and
secure. We will apply a whole-school approach to controlling student behavior through a
Positive Behavioral Support System (PBS). Student behavior and conduct will be explicitly
taught and enforced consistently and positively. Our school will also implement a dress code,
which has been found to increase the safety of students in a myriad of ways. We will also design
our campus with safety in mind, including the use of key cards to keep track of where students
are on campus and limited entrances into the school itself.


The final domain of a school’s climate is environment. We will strive to make WVA a welcoming
place for all who work, study, and visit. Our teachers will be encouraged to have multiple


1 Lindner, A., (2009) "The School Climate in a K-12 Single-Campus School as Perceived by Students, Graduates,
Parents, and Teachers". Dissertations. 522. https://digitalcommon s.andrews.edu/dissertations/522
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positive interactions with their students, colleagues, and visitors; they will also be trained in the
CHAMPs program to keep consistent expectations and standards throughout the school. WVA’s
environment will be filled with collaboration. Teachers will need to collaborate with each other to
ensure personalized learning is taking place in the appropriate levels for each individual student.
Students will be encouraged to collaborate within their ambassador teams, their classes, and
within the community through various school-wide events. We will encourage creativity,
experiential learning, innovation, and enriching courses to help give our students a whole-child
approach to their education. Finally, we designed our PRA, specifically, to include concentrated
areas with students of all backgrounds. Our school is open to all who want higher expectations
to achieve more.


Dress Code
West Virginia Academy will require students to wear uniforms any time they are on school
grounds (with the exception of Physical Education class) and while on field trips. Uniforms
contribute to the school culture and sense of belonging. West Virginia Academy has also
researched and determined many other advantages to uniforms in the public school setting:


1. Uniforms save time and money. WVA dress code was developed based on its simplicity. We
have chosen as few pieces as necessary to achieve the benefits listed above. Choosing what to
wear to school every morning can be a time consuming event and it can also be very expensive
to keep up with the latest fashion trends. Parents can save both time and money with the
purchase of school uniforms. French Toast is a provider of school uniforms that estimates that a
year's supply of long-lasting school uniforms costs around $150 per student,2 but uniforms also
allow for a family swap that can reduce this price as well as programs that assist low income
families. We would seek to provide as many options for parents as possible to reduce costs.
Families will be notified of the frequently discounted prices on pants, polo shirts, sweaters, and
other clothing items at stores such as Old Navy, Children’s Place, JCPenney, and Walmart that
meet the uniform standards. Lastly, uniforms open the door for exchange programs to drive
costs down further and also provide better opportunities for discrete assistance to low income
families who need school clothes.


2. Safety and Security. With security on everyone’s mind, uniforms in the public school are an
excellent way to increase student safety. Not only do uniforms help identify our students when
on field trips or other outside events; within the school, uniforms readily identify members of our
school community, which can be helpful in situations where an unknown visitor may pose a
threat to the safety of our students and staff.


3. Uniforms give students a sense of school pride and belonging. Just as fans wear their team's
colors to a sports event to show their support. Wearing school uniforms increases loyalty to the
school and promotes a sense of belonging and school spirit.


2 French Toast Uniforms. “School uniforms: Why school uniforms.” School Uniforms: Why Students Should Wear
Them (last visited 8/12/2021).
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4. Lastly, uniforms reduce distraction and shift the focus to learning. Questions on whether a
student will fit in based on their clothing are diminished or eliminated and students will not be
concerned about the impact of their clothing on their social lives. This reduces distractions and
increases the focus on academics and building positive friendships instead of fashion. The
education of students is important to all members of the school community and as such needs
to be reflected in dress and appearance.


School uniforms as a requirement are on the rise in public schools for many of the reasons
stated above. The National Center for Education Statistics estimated that between the years
2000 and 2016 the percentage of public schools requiring uniforms increased from 12 to 21
percent. Public schools in economically disadvantaged locations are commonly adopting school
uniforms. Schools with more than 76% of students eligible for free or reduced-price lunches
constitute a greater percentage of schools adopting uniform policies, on average, than schools
with lower percentages.3 The advantages in leveling the playing field for students from affluent
and low income families and the benefits in terms of safety may potentially be driving this trend.


Community School
As mentioned previously, our school campus is unique because it will serve Pre-K through 12th
grade on one campus. This is commonly referred to as a “community school,” which refers to an
approach that better coordinates a school with local communities and social service agencies.4


This will be done through our various after school programs, social and family support initiatives,
as well as supports for educational transitions; referring to a “one-stop shop” to better support
young people and their families.5


Mentoring
Mentoring is a service that benefits the one who is receiving the help as well as the one who
does the helping. As older students excel in various subjects at West Virginia Academy, they will
be given mentoring opportunities to assist and tutor those in younger grades through our
Academic Extended Courses (AEC) program. Research shows that cross-age mentoring
programs integrated in elementary schools can achieve increases in critical thinking skills,
improvements in interpersonal skills, and increases in the use of conflict resolution skills.6


Studies also found advantages for students participating in such programs, these included
higher self-esteem, enhanced learning time, and an increased sense of responsibility. During
the three week term breaks, students showing high proficiency in foundational topics will be
invited to help in the remediation process for younger students (See Academic Extended
Courses). Older students will be asked to assist in art, music, or fitness mini-courses for the


6 Gensemer, P., (2000). “Effectiveness of Cross-Age and Peer Mentoring program.” Information Analysis. Available at:
Reproductions supplied by EDRS are the best that can be made from the original document. (last visited 8/12/2021)


5 Anderson, J. A., Chen, M.-E., Min, M., & Watkins, L. L. (2019). Successes, challenges, and future directions for an
urban full service community schools initiative. Education and Urban Society, 51(7), 894–921.


4 Ammar, A.A., Sondergeld, T.A., Provinzano, K. & Delaney, B. (2021) Exploring the impact of a community school
reform initiative on the literacy achievement of middle level English Language Learners. Research in Middle Level
Education Online. 44(4). 1-17.


3 NCES, “School uniforms.” Available at Fast Facts: School uniforms (50) (last visited 8/12/2021)
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younger grades. They will also be given leadership opportunities within the school as teaching
assistants, leaders of Ambassador teams, and on School Government. These will all be
opportunities for students to work with and mentor each other within our school community.


Community Events
A school’s culture demonstrates what is valued and worthwhile through the use of traditions,
behaviors, and routines. We want to institute annual traditions that bond students to their peers,
teachers, and to the school. Participation in these events will be encouraged by all and will help
to establish shared values that reinforce our academic, ethical, and social standards.


West Virginia Academy will operate on a balanced calendar schedule (See Balanced Calendar
School Model). For each term the whole school will have a general rotating theme. Each grade
and class will integrate the school-wide theme as themes for their instruction during that term. At
each term end, WVA will hold a community culminatinating event where students and classes
can showcase what they have been learning about that term. Students will be actively creating
and planning during advisory time on Experience Days.


Term 1 - Fall Fest
At the end of the first term we will be holding an annual Fall Fest.  Each grade will be
responsible for running a booth at the Fall Fest with a game that fits the theme for the term. For
example if the theme for Term 1 is “Earth On, Above, and Beneath” our students at all grade
levels will learn various topics addressing our natural features on the Earth (e.g. land masses,
oceans, etc), above the earth (i.e. weather and space), and beneath the earth (plate tectonics,
earth’s layers, etc). For example, the fourth grade could create a booth surrounding the states
and capitals. They could make a large map of the United States and have participants throw
bean bags on the map to see what state it lands on. If the participant can tell the state or capital
the participant wins a prize. Landing on West Virginia would give participants a bonus prize!


Fall Fest will not only include educational and fun grade-level booths, but each homeroom class
will be given an opportunity to make a scarecrow reflecting some aspect they learned that fits
the theme. Families, Community members, and student groups will also be encouraged to
create a scarecrow representing the current theme. The scarecrows will be displayed and
judged with winners receiving certificates and awards.


Term 2 - Cultural Connection
At the end of December, our school will hold a Cultural Connection night. Cultural Connection is
just like it sounds, an event to connect people and various cultures all around the world. To
prepare for this community night, students will be learning about various aspects of culture
within West Virginia, the United States, and all around the world. Each grade will be assigned a
culture to represent at the festival. Students will be asked to volunteer at a booth or create art,
objects, food, etc of their assigned culture to present at Cultural Connection. Students will also
be learning a song that is commonly sung in their assigned region during celebrations. Each
grade will be performing throughout the Cultural Connection night.
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Term 3 - Science Fair
Gravity, Magnetism, Heat, and Energy, these are just some of the topics that we will discover
during this third term.  The theme will vary keeping the event exciting each year. Our scholars
will be exploring the various science topics and experimenting either as a class or as a small
group. Secondary students will be asked to present one with a partner.  These projects will be
on display for the community to see and learn from. There will also be fun science experiments
to enjoy while browsing the top projects.


Term 4:  Hall of History
“Knowing the Past, opens doors to the future.” (Carter G. Woodson) West Virginia Academy’s
community event for the four term is the Hall of History. This event will turn our school into a
living history exhibit. Based on the theme for the term, the primary students will discovery teh
historical significance of various artifacts, pictures, posters, and other items that fit within a
specific era they are learning in their grade.  The secondary students will be assigned specific
events surrounding the theme and historical time period they are studying in their courses.  The
oldest students, will be able to choose a famous individual and actually “become” that person for
the night. They will answer questions and give a monologue to peers and community members
throughout the night. Not only does this help our scholars truly experience history, it educates all
those that come in an inventive unique way. Our goal is to make history come alive in our very
school.


School Pride
Any thriving culture is centered on pride. This is not an arrogant, judgmental pride, but a pride in
hard work, team effort, and the success that comes with it. It also comes through infusing the
school culture and language through everything we do at West Virginia Academy. To celebrate
our student’s achievements and hard work, we will be holding a number of enrichment activities
in addition to the culminating activities throughout the school year.  Some examples of such
events are: Ocean Week, Spirit Week, Speech Festival, Spelling Bee, Field Day, Show What
you Know Assembly, Read Together Week, and A Night with the Romans. Students will also
participate as a team in the WVA Ambassador’s program including various sporting
competitions, service learning field trips, and the ultimate field day challenge (See West Virginia
Academy Ambassadors).


Field Trips and Experiential Learning
At West Virginia Academy, we want the time we have with our students to be as fulfilling and
effective as possible. We have prioritized our funding, programs, and class schedules to provide
growth experiences for our entire school community. Substantial experiential learning
opportunities and enrichment programs will provide a foundation our students can build upon to
progress toward a lifetime of learning. A study conducted by the University of Arkansas found
that culturally enriching field trips are on the decline. Museums are seeing a steep drop in
school tours. This study found that students who were randomly chosen to participate in the
school field trip displayed: (1) a stronger ability to think critically about the subject being taught,
(2) an increase in historical empathy, which is the ability to understand and appreciate what life
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was like for people who lived in a different time and place, and (3) an increase in tolerance of
those with differing opinions, and (4) increased interest in attending museums in the future.7


In addition to studies that demonstrate the importance of these activities, parents and students
within our community highly value these experiences. In fact, experiential learning and field trips
was the most commonly identified aspect of public education in greatest need of improvement
among students that took our survey.8 For parents, experiential learning and field trips was the
second most common response.9


With these reasons in mind, West Virginia Academy will devote a significant amount of time and
resources to give our students more of these valuable experiences. On an assigned Experience
Day, every grade level will go on at least one field trip each term. These trips will be directly tied
to the curriculum or their Roman virtue project. The funding for the transportation of students
within our Primary Recruitment Area will also enable our programs to access transportation to
field trips more readily during the school day.


Student Behavior Plan


Positive Behavioral Support System (PBS)
It has been found that punitive interventions do not cultivate appropriate conduct or better
self-regulation. “On the contrary, the literature indicates that punishment can worsen or escalate
antisocial behaviors.”10 A PBS system has been found to “foster self-regulation, self-discipline,
and greater inner locus of control.”11 The first goal of West Virginia Academy’s PBS is to attain
high levels of academic engagement and achievement for all students, not just the gifted
students, not just the typical students, but also students that sometimes present challenging
behavior and those who have special needs. We also want to make sure our students
demonstrate high levels of critical thinking, reasoning, and problem solving relative to
interpersonal problem solving, conflict resolution, and coping skills.


Secondly, our goal is to make sure that teachers are confident in their ability to deliver
high-quality instruction, effectively manage the learning environment, and work with chall enging
students who may need modifications, accommodations, or more intensive services.  And our
final goal is to reach out to parents to make sure they are fully involved and reinforcing all of the
elements of the management program just as we are implementing it at school.  Consistency is
key to the program and its participants flourishing academically.


11Bear, G. (2011). Positive psychology and school discipline: Positive is not simply the opposite of punitive.
Communiqué, 39(5), 8-9.


10 Jean-Pierre, J. & Parris-Drummond, S. (2018) Alternative school discipline principles and interventions: An
overview of the literature. McGill Journal of Education. 53(3). 414-433


9 See Addendum 1, Table 1.3, p.8.


8 See Addendum 1, Table 2.2, pp.15-16.


7 Greene, J.P., Kisida, B., Bowen, D.H., (2013) “The educational value of field trips,” Education Next Vol 14 (1)
Available at: The Educational Value of Field Trips (last visited 8/12/2021)
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5 Positives for every Negative
Knoff (2013) studied and found that more positivity needs to occur in the classroom to build a
positive school culture.12 We are adopting his recommendation of 5 positive comments or
feedback for every one negative interaction.  We will be encouraging our administrators, staff,
and students to also follow this simple guideline. We want to avoid criticism and derogatory
feedback, instead follow our 5Bs: be specific, be immediate, be consistent, be frequent, and be
preventative.


Educational Expectations


West Virginia’s Academy’s academic and behavioral program thrives on three vital components:


1. The work and effort of the teachers and staff
2. The work and effort of the students
3. The support of the parents and the community


West Virginia Academy believes that all students must be given the opportunity to succeed
without regard to their family’s background, socio-economic status, ethnicity, or disability. All
students are welcome at WVA. Our faculty and staff will be trained and properly prepared to
teach our scholars. However, if a teacher is not putting forth sufficient effort to enable the
students to achieve mastery in their content area, the administration is committed to rectifying
this through staff development, coaching, training, and other methods as described in the school
policy.


Likewise, our scholars will be given a lot of responsibility and asked to exert effort to complete
all assigned work so that they can benefit fully from the excellent academic programs of West
Virginia Academy. We believe that it is the responsibility of the school to provide effective
organizational systems, positive motivation, excellent teachers, and relevant, interesting
curriculum for each student so that they can achieve academic success. We are confident that
working together, all students can be successful scholars.


We recognize that parental support is key to student achievement. Where possible, West
Virginia Academy parents will commit to support the learning process by ensuring their student
has a time and place each day for studying, checking on daily learning plans, ensuring on-time
arrival and minimizing absences. When able, parents will provide healthy food for lunch and
engage in positive communication to address questions, concerns, or provide feedback. In order
to assist parents, we will be offering before school activities, where students will receive a place
to complete homework or do other academic and fitness-related activities. We will also be
offering various after school options to help students with coursework and mentoring as well as
building other talents and providing for a variety of social experiences.


12 Knoff, H.M. (2013) Changing Resistant Consultees: Functional Assessment Leading to Strategic Intervention.
Journal of Educational & Psychological Consultation. 23(4). 307-317.
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We recognize that we cannot control student effort, participation, work or parental participation.
We feel it is our duty to provide all the tools necessary, and do all we can to motivate students to
succeed. Ultimately, we recognize that student effort is controlled by the student and motivated
by the parent. After all we can do, academic success will not be the result, if the student and/or
parent is unwilling to do their part, but our school will be dedicated to enabling parents and
students to succeed in doing their part.


Bridging West Virginia Academy with the surrounding community through outreach strategies for
students has the potential to not only improve academic success, but the community in which
they reside. Community outreach is an approach that allows for students to teach, research,
work, and learn in a community setting. The local community provides an excellent forum for
learning to take place, and outreach strategies have the potential to improve different facets of
the community,  In turn, activities through the West Virginia Academy Ambassador program can
help produce materials and products by students in class, these materials can then be
disseminated in the local community as a form of community outreach. This allows for learning
to occur outside the classroom for all parties involved while also addressing needs in the local
community.


Behavioral Framework
Students and staff at West Virginia Academy will conduct themselves in a respectful, honorable
manner. Members of our community will respect the mission of West Virginia Academy, and this
will be reflected in their conduct and interaction while on school premises.


Core Principles
West Virginia Academy’s Student Code of Conduct is outlined in Addendum 3. This code of
conduct was written based on the following core principles:


1. Teachers will collaborate to create a set of behavioral expectations of standards that they
teach and to which they hold students accountable.


2. Students must be taught the social, emotiona, and behavioral skills they are expected to
demonstrate.


3. Teachers will recognize that some of the students may need modifications and
accommodations becaust they do not learn the skills as quickly as others.


4. After the skill instruction, teachers then must teach studetns how to apply those skills in
various classroom settings, in real-life situations, and across the common areas of the
school.


5. Teachers will find ways to motivate students to use the skills that they’ve learned and
mastered.  Motivation can come in the form of meaningful incentives that encourage
students to make good choices and consequences that motivate them to not make bad
choices.
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Behavior Matrix - CHAMPs
A behavioral matrix clearly identifies appropriate and inappropriate behavior for students and
staff.  It also gives a consistent roadmap that helps to reinforce appropriate student behavior
and facilitate change in inappropriate behavior. West Virginia Academy will utilize the CHAMPs
(Conversation, Help, Activity, Movement, Participation and Signal) program. Sprick created the
CHAMPS program in 1998, with the understanding that behaviors must first be actively
strengthened, instead of focusing on correcting bad behaviors. Teachers or grade-level teams
come up with a Behavior Matrix (see Addendum 8) outlining expectations for the various
activities done in class.


All teachers entering our school community will receive training through a series of DVD’s that
help them understand CHAMPS and how to implement the program within their classroom.
Each teacher will also have access to the book, “Champs: A Proactive and Positive Approach to
Classroom Management.” It is a great reference of various “misbehaviors” and how to handle
them in a positive manner. Teachers will be encouraged to collaborate with each other on
various behavioral issues with their colleagues. They will also have the support of the curriculum
specialist who is specifically trained in the CHAMPs methodology.


Once the expectations for the various classroom activities and for the common areas of school
are established, all teachers are encouraged to stay positive and find ways of promoting
appropriate behavior. As a school-wide incentive, leaders from the various student organizations
will pick out students to recognize them as the Champs that month. Positive Student Awards
(PSAs) will also be given out by peers and teachers to recognize positive behavior or actions
seen around school.  We want positivity to be rewarded and recognized as much as we can to
encourage all to model the same behavior.


Behavior Modification Plan
Behavioral accountability for students in the classroom and across the common areas of our
school involves two components: (1) identifying and communicating the behavioral standards,
expectations, and response system for all students and (2) motivating students with powerful
and meaningful incentives and consequences.


A Positive Behavioral Support System (PBSS), such as CHAMPs, in the classroom allows
students to understand correct behaviors and self-manage their inappropriate behaviors. A
well-developed behavior modification plan can help with classroom management.  When
behaviors distract from the learning environment in the classroom, there needs to be a system
in place to help teachers know how to respond and intervene efficiently and effectively so that
instruction time does not suffer. With a Response-to-Intervention (RtI) system in place all
administration, staff, and educators can be unified in helping all students succeed.


Response to Intervention (RtI)
The RtI system used at West Virginia Academy was explained in the Education Design section
as it pertains to academically struggling students. The same model can be used for students
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struggling behaviorally as well. As explained before, Rti is a multi-tiered intervention system to
help all student be successful. All students entering the school start at the Tier One setting. This
is when the teachers explicitly teach the CHAMPs model and the students have a chance to
practice and develop a thorough understanding of the expectations required of them in the
general education classroom as well as the common areas of the school.


If a student is having trouble meeting those behavioral expectations, they may be placed in a
Teir Two intervention. This is a more targeted approach to a small group of students who may
continue to escalate in behavior if they are not redirected. Students will be grouped together
based on similar issues. Students typically receive Tier III supports due to non-responsiveness
to secondary interventions and intensity of behavior (e.g., self-injurious behavior, severe
aggression).13 The teacher will consult with the PBS School Leadership Team and then
implement a Behavior Modification plan for the specific student. Interventions in Tier Three are
mean to be temporary and the teacher will continue to consult with the PBS Leadership Team to
determine when the plan can be altered for that student.


PBS School Leadership Team
The assistant directors along with the student services manager, special education
counselor/nurse, and curriculum specialist will serve on the PBS School Leadership Team. The
team’s main goal is to implement and continually monitor the school-wide PBS system. The
PBS Leadership team develops interventions and strategies for the groupings of misbehaviors
in Tier Two. They assist the teacher in implementation within the classroom, then follow up with
the teacher to see how the intervention is progressing.


All students on Tier Three will receive individual assessments and behavior intervention plans or
individualized supports. The PBS Leadership team will be responsible to conduct the Functional
Behavioral Assessment (FBA) and help the teacher come up with a Behavioral Intervention Plan
with specific goals and interventions. The team will also follow up on the student progress and
assist the teacher where needed.


Safeguard Procedures
A safeguard is protection put in place to either protect someone or prevent something
undesireable from happening. In this case the procedural safeguards put in place by the
Individuals with Disabilities Improvement Education Act (IDEA, 2004), help protect all parties
involved in the special education process. These parties include: the child being examined, the
parents of the child, and the school or school district that is conducting the evaluation.14


According to Hurth and Goff (2002), “procedural safeguards are the checks and balances of the
system, not a piece separate from the system.”15


15 Hurth, J.L. & Goff, P. (2002). Assuring the family's role on the early intervention team: Explaining rights and
safeguards (2" ed.). Chapel Hill, NC: National Early Childhood Technical Assistance Center.


14 Individuals with Disabilities Improvement Education Act (2007) Available at: https://sites.ed.gov/idea/


13 Simonsen, B., MacSuga-Gage, A. S., Briere, D. E., Freeman, J., Myers, D., Scott, T. M., & Sugai, G. (2014).
Multitiered Support Framework for Teachers’ Classroom-Management Practices: Overview and Case Study of
Building the Triangle for Teachers. Journal of Positive Behavior Interventions, 16(3), 179–190.
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Parents are key advocates for their children and must be on board with the decisions made for
their child at school. Procedural Safeguartds are explicitly explained in the IDEA act, however
parents and children involved in the process are unaware of their rights under the law, as such,
we will ensure that our parents receive this information in their native language.


As part of the safeguard procedures, we will provide written notice to the parents, in their native
language, explaining the reasons for a behavioral or special education evaluation as well as
their rights under the law. We will make sure the parents give written consent prior to any
evaluation or extensive assessment be completed. Our administrative staff will help the parents
also understand that they can withdraw their child at any time and/or disagree with the final
evaluation outcome. If there is a disagreement, the parents can request a new evaluation at the
expense of West Virginia Academy to have an Independent evaluation/assessment be
conducted.


When a student starts a Tier Two or Tier Three intervention, an informational brochure (in their
native language) will be given to the parents/caregivers explaining the RtI system and reasons
for the extra support or intervention. If the PBS School Leadership feels that the student is not
making progress academically or behaviorally through the RtI, they will recommend the student
for a specialized evaluation to determine if there are any disabilities or special needs the child
needs and accommodations to help them succeed in the class. The parents/caregiver will be
reminded several times during the process that if they disagree with any intervention or
evaluation results, they have the right to appeal it. We ask that appeals be written to the PBS
Leadership Team.  If they cannot resolve the situation, it will then go to the School Director and
the Board for further evaluation and a resolution will be made. Research has found that parents’
opinion on the services a school provides encourages these parents to be more involved with
the service delivery.16 Therefore the more the parents are involved in the process and agree with
the outcome, the more likely they are to support the programs put in place for their child and
ultimately, the more help the child will receive.


Supplemental Programming
The purpose of public education could be summarized as giving all students the opportunity to
succeed without regard to their family’s background, socio-economic status, or ethnicity. All
students are welcome at West Virginia Academy, but we recognize that certain groups of
students have been historically underserved within the public school system in West Virginia
including, in particular, low SES, minority, and ELL students. Our school will be unique among
charter schools in that we will have access to our own bus transportation fleet. This feature is
vital in reaching out to at-risk students who may not have the ability to attend our school without
transportation and may not be exposed to culturally enriching experiences unless transportation
is provided. We recognize that all students can benefit greatly from academic, athletic, and


16 Hyassat, M.A., Akhayat, M.M., Alzyoud, N., (2015). Development of a scale for measuring parental satisfaction with
services available for disabled children in Jordan. International Journal of Special Education. 30(1).
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enrichment programs offered at school. Our organization will be committed to providing all types
of learning opportunities to that will enhance the lives of all our students.


Before School Program
Many students require care in the mornings before the 8:00 AM school start time. A before
school program will begin at 6:45 AM and run until 7:45 AM (See Before School Schedule). All
students participating in the before school program will receive breakfast.


Physical activity supports child learning.17 We will provide students with a chance to participate
in our BOKS before school program. Participation in physical activity before school has been
found to increase student readiness for learning.18 Students will participate in various BOK
Bursts during the morning program. These “bursts” are one to ten minutes and completed
sometimes individually, paired, or in a team. Training for these activities will be youth-led with
guidance and oversight by faculty and staff, providing kids a health-focused leadership role
within the school.


In between the BOK Bursts, students will be engaged in “Wake-up Brain Activities.” These
activities will provide specific cognitive training to help students become more proficient
throughout their school day. Cognitive functions such as memory, attention, and problem-solving
will be challenged during these fun wake-up activities.


Afterschool Program
According to the Afterschool Alliance, 69% of West Virginia parents agree that afterschool
programs help give peace of mind about their children when they are at work. About half of
parents agree that afterschool programs keep kids out of trouble and reduce the participation in
risky behaviors. The time between 2pm and 6pm is the peak time for juvenile crime.19 About
20% of West Virginia children are unsupervised an average of 6.65 hours per week after
school.20 In response to this area of need, West Virginia Academy will provide after school care
until 6:00 PM Monday through Thursday. Following the end of school at 3:35 PM students
participating in the WVA afterschool program will sign-in and receive an afterschool snack. The
program is then organized into 3 forty-five minutes segments. Students can sign-up to
participate in any or all of the three classes or clubs. If a student is not signed up for a particular
club or has participated in a club and is waiting for their parents to pick them up, they will be


20 AfterSchool Alliance (2014) “West Virginia after 3PM” Available at WEST VIRGINIA AFTER 3PM (last visited
8/12/2021)


19 Fight Crime: Invest in Kids. (2019). From Risk to Opportunity: Afterschool Programs Keep Kids Safe When
Juvenile Crime Peaks. Available at: www.strongnation.org/articles/930-fromrisk-to-opportunity-afterschool-programs-
keep-kids-safe (last visited 8/12/2021)


18 Hall, Georgia, Kristen Fay Poston, and Stephanie Harris (2015) “Before the School Bell Rings: How a
Before-School Physical Activity Program Improves Executive Functions.” Afterschool Matters, Fall.


17 Batez, M., Milošević, Ž., Mikulić, I., Sporiš, G., Mačak, D., & Trajković, N. (2021) Relationship between Motor
Competence, Physical Fitness, and Academic Achievement in Young School-Aged Children. Biomed Research
International. 1-7.
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able to stay in the main room to work on school work and receive homework help from a
certified teacher and mentors (See Mentor Program).


West Virginia Academy recognizes the benefit of providing after school programming for our
students’ academic achievement. Research has shown that high-quality afterschool programs
can lead to increases in attendance, better behavior, and higher quality student coursework.21


Consistent participation in afterschool programming has also been found to help close the
achievement gap for low-income students. Youth access to enrichment activities (arts, sports,
theater, music, etc) is highly dependent on family income.22 This opportunity gap results in, on
average, low income students falling substantially behind their more affluent peers in academic
achievement and diminished earning opportunities into adulthood.23 A recent report, America
after 3PM, found that only 19% of West Virginia Children participate in an afterschool program,
however 48% would be enrolled if one were available to them.24


West Virginia Academy Afterschool program is a multipurpose program; it will provide
opportunities to participate in various afterschool clubs daily (See Afterschool Schedule).
Students that participate in the entire afterschool program will typically get an academic club, a
fitness club, and an arts themed club. Each club will meet on a regular basis throughout the
school year. Time for school support and homework help will be available each day during this
program (see Afterschool Schedule).


Each club will be supervised by a teacher or parent volunteers. The Advisory Committee of
Families (ACF), teachers, or students will be able to submit a proposal for a club meeting.
Included in the proposal will be: when the club is offered, who will be the teacher or parent
overseeing the program, and what type of activities they will engage in. The Student
Government will read through all proposals, provide feedback and recommendations to the
Executive Director, who will give final approval.


Afterschool Fitness Club
West Virginia Academy will be offering various sports clubs throughout each term based on the
proposals received. These programs will align with our goal of providing fitness activities that
students can participate in throughout an active and healthy life. A general fitness class will
always be available throughout the year based on the BOKS after school program. This fitness
club will provide a type of circuit training for all students to utilize after school. It will be overseen
by a trained teacher and guidance will be given to students to ensure training is done properly.
The idea is to provide real-life GYM training to help young people get into the habit of proper
GYM fitness that will benefit them the rest of their lives. Students will be able to sign up for a 45


24 AfterSchool Alliance (2014) “West Virginia after 3PM” Available at WEST VIRGINIA AFTER 3PM (last visited
8/12/2021)


23 McCombs, Jennifer, Anamarie Whitaker, and Paul Yoo. (2017) “The Value of Out-of-School Time Programs.” Rand
Corporation.


22 Duncan, Greg and Richard J. Murnane (2011) “Withering Opportunity? Rising Inequality, Schools, and Children’s
Life Chances,” New York: Russell Sage Foundation.


21 Durlak, J. A., & Weissberg, R. P., Pachan, Molly (2010). A Meta-Analysis of After-School Programs That Seek to
Promote Personal and Social Skills in Children and Adolescents.
https://onlinelibrary.wiley.com/doi/abs/10.1007/s10464-010-9300-6 (last visited 8/12/2021)
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minute block with a warm-up, upper-body, core and trunk, Lower-body exercises, stretching and
cool down at each session.


Academic Extended Courses
Academic Extended Courses (AEC) will also be included in our afterschool program in the first
scheduled time block. Students are invited to the AEC program by teacher request based on
academic need. All new 1st - 5th grade students will be invited to participate in AEC after school
during the first term break to give them additional support as they learn West Virginia
Academy’s procedures and curriculum. The OC will be utilized to give students extra practice on
subject matter that is in need of improvement. Students may be invited to or excused from AEC
during the school year. Participation is based on the academic focus of the term and the
progress of the student. This program will be overseen by a certified teacher and last about
forty-five minutes. Students in AEC will then be able to join in other segments after completing
this class. West Virginia Academy students showing high proficiency in a subject area will be
granted the opportunity to mentor within the AEC, giving them valuable service learning
experience as well as solidifying their knowledge in those subject areas (See Mentoring).


Other Academic Courses will be offered and they will meet in one of the 45 minutes segments.
Such clubs will be based on teacher, student, and ACF suggestions. Some examples include:
Science, Chess, Latin, Book, Robotics, Coding, etc.


The Arts Afterschool
The third afterschool block will be focused on the arts. Clubs such as drama, music, dance,
creative writing, painting, etc. will be available based on teacher, student, and ACF suggestions.
Studies show that students from low-income families receive fewer opportunities for out of
school enrichment than students from higher income backgrounds.25 West Virginia Academy
aims at offering more enrichment opportunities to our low-income students through the
afterschool program. Students who qualify for free or reduced lunches will receive significant
discounts to encourage enrollment in the afterschool class offerings. Thus giving students a
safe, culturally and academically enriching experience after school, and giving parents peace of
mind knowing their children are being cared for so they can complete their work day.


Athletics
Childhood and adult obesity rates are a substantial social problem in West Virginia with
childhood obesity levels of 20.9% (second highest in the US) and adult obesity levels of 39.5%
(highest in the US).26 Also, despite young childhood obesity rates declining nationwide, this rate


26 See https://stateofchildhoodobesity.org/states/wv/; Flatley, Report: West Virginia continues to lead nation in adult
obesity rate (WV MetroNews, Sept. 12, 2020) Report: West Virginia continues to lead nation in adult obesity rate (last
visited 8/12/2021)


25 Miller, Rachelle and Marcia Gentry (2010) “Developing Talents Among High-Potential Students from Low-Income
Families in an Out-of-School Enrichment Program.”Journal of Advanced Academics.
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is actually on the increase in West Virginia.27 Lifetime participation in physical activity should be
the overall goal of physical education and athletics in the primary and secondary education, but
most high school athletics programs and team sports devote substantial resources and focus on
sports that rarely continue beyond highschool. West Virginia Academy will build its athletics
programs around physical activities and team sports that have the greatest carryover into
adulthood and will prioritize these sports.


Our athletics programs and budgeting will be guided by our goal to provide students with
opportunities to engage in physical activities that are likely to progress into a lifetime of physical
exercise beyond primary and secondary school. By way of example, some of the lifetime sports
our school will prioritize and compete in include golf, track, volleyball, cross country, basketball,
soccer, badminton, biking, tennis, and pickleball. Students will also compete in internal athletic
competitions representing their respective teams in the Ambassador Program.


Team sports for competition outside the school will be offered seasonally based on feasibility
and student demand. Water sports such as swimming, kayaking, rowing, and canoeing will be
offered on occasion as part of field trips. Sports teams representing the school will be offered
after school practice time as well as concentrated practice time during the term breaks to get
ready for competitions and increase skill levels (See Term Break Schedule). As a public school,
our secondary school grade levels will participate in interscholastic sports competitions within
the public system at the appropriate division level for sports where our student body expresses
a high interest. Programs with reasonable interest among the student body may participate in
club sports programs, subject to available funding. This approach ensures that our allocation for
resources in athletics will mirror the interests of our student body.


Membership and Participation in the WVSSAC
Our GYM teacher for the secondary school will be the designee to represent our school as a
member of the WVSSAC. This individual wil certify in writing to the State Superintendent of
schools of West Virginia that they have elected to delegate the control, supervision, and
regulation of our interscholastic athletic and band activities. Our Athletic Director will understand
that they must abide by the constitution, by-laws, rules and regulations of the Commission which
have been adopted by the Board of Control. WVA will pay the one time membership fee (1500)
as well as the annual dues (30 for first 100 students + 10 per 100 there after up to 1000)
charged by the Commission by the 1 of February every year.


Term Break Programming
West Virginia Academy’s unique balanced calendar provides for the reallocation of the 180
instruction days more evenly throughout the year. We have four terms consisting of nine weeks
of instruction with two to three week term breaks in between. Our summer has been shortened
from the traditional 10 weeks to 5 weeks between school academic years. During each of these


27 See Stuck, Childhood Obesity Rates Rising in West Virginia (Charleston Gazette-Mail, Nov. 19, 2019) Childhood
obesity rising in West Virginia | Health | wvgazettemail.com (last visited 08/12/2021).
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term breaks West Virginia Academy will offer various mini-courses to provide enrichment and
experiential learning while school is out of session. As part of their contract, each teacher will be
responsible for creating one mini-course related to their subject area. The course will be
available for one term break, however, if the teacher would like to teach more than one term
break they will be subsidized for the extra time.


Term break school days will be broken up into three sessions beginning at 8:00 AM. Upon
arrival, students will be encouraged to eat breakfast which they can bring, pre-purchase, or will
be provided for those that qualify. The morning session will have an academic focus and go until
lunch. Students will be encouraged to bring a lunch, pre-purchase one online, or one will be
provided for those that qualify. The next session will run until 3:35 PM, after a small break and
snack the final session will last until 6 PM and final pickup.


Term Break Mini-Courses
Academic Extended Courses (AEC)
Students who participate in the AEC program will be offered a mini-course that covers their
individual needs. Students who need remediation will be able to access the OC as well as work
with a teacher to increase skills in our foundational subjects. Students that qualified for the
gifted and talented program will be offered mini-courses to stretch and enrich their education.
Programs being considered are Destination Imagination and Science Olympiad (See
Enrichment Programs).


Also offered during this session will be other mini-courses available to all students to provide
further enrichment and fun experiential learning. These may include First Lego League, Cyber
Robotics Coding Competition, Geography Olympiad, National Junior Classical League, etc.


Athletics and The Arts
After lunch the mini-courses will be focused on Athletics and the Arts. Sports clinics will be
offered in various lifetime sports including golf, track, volleyball, soccer, badminton, biking,
tennis, and pickleball. This will also be a time when our competitive sports teams will meet and
practice for an extended period to help improve skills and teamwork.


Mini-courses in the Arts will provide a wonderful opportunity for our students to explore their
creativity.  Drama mini-courses that will end in a play, creative writing courses that end with a
book, madrigals or a jazz band that end with a concert, and tap or social dance that end with a
performance; all of these are possibilities with this program.  We will provide a variety of courses
that will enrich the lives of our students.


Enrichment Programs
Gifted and Talented Students
West Virginia Academy offers leveled courses within the foundational topics (See The Level
System). This provides learning in the least-restrictive environment for each of our students.
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Students will be given placement tests for each foundational topic and placed in the correct
class to ensure efficient learning. Students that are “gifted” in a subject will be placed at a higher
grade level, thus challenging and supporting learning for all students. Those that qualify as
being gifted and talented will be invited to participate in term break mini-courses that will
enhance learning and provide opportunity for additional growth.


Independent Reading Program (IRP)
West Virginia Academy Independent Reading Program (IRP) is a program that will encourage
students to develop a lifelong habit of reading. Independent reading has been shown to be a
defining indicator in a student’s academic success.28 It is our goal to create enthusiastic
independent readers and foster a reading community within our school. Research has shown
that students read more, understand more, and are more likely to continue reading when they
get to choose what they read.29


West Virginia Academy primary students (K-5) will have time each day for independent reading.
Researchers have found that students in more-effective teachers' classrooms spent a larger
percentage of reading instructional time actually reading; students in less-effective teachers'
classrooms spent more time using worksheets, answering low-level, literal questions, or
completing before-and-after reading activities.30 Teachers will guide the students to books at
their appropriate level so they can read accurately, fluently, and with understanding. After the
reading period, students will have a chance to write (or draw pictures if they are young) about
what they read in a reading journal. Students will receive recognition for the number of books
read, K-5 students can redeem points earned at the school IRP store.


Generally, the goal of this program is to help students in developing the ability to read and learn
independently, taking responsibility for their learning and becoming more independent and
autonomous both inside and outside the classroom. Secondary school reading challenges will
be established with incentives and recognition awards given for books read throughout the
school year to encourage participation.


30 Taylor, B. M., Pearson, P. D., Peterson, D. S., & Rodriguez, M. C. (2003). Reading growth in high-poverty
classrooms: The influence of teacher practices that encourage cognitive engagement in literacy learning. Elementary
School Journal, 104, 3–28.


29 Allington, R., & Gabriel, R. (2012). Every child, every day. Educational Leadership, 69(6), 10–15.


28 Battye, C., & Rainsberry, M. (2013, September 11). Reading for pleasure puts children ahead in the classroom,
study finds. Available at CLS | Reading for pleasure puts children ahead in the classroom, study finds (last visited
8/12/2021).
Cullinan, B. (2000). Independent reading and school achievement. School Library Media Research, 3(1523-4320),
1-24. Available at Independent Reading and School Achievement (last visited 8/12/2021)
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School Calendar and Schedule


Balanced Calendar School Model
West Virginia Academy will adopt a balanced calendar that will permit learning throughout the
full calendar year. This calendar includes nine week concentrated times for school learning we
refer to as “terms” followed by two to three week breaks where a variety of activities are
provided for remediation, advancement, and enrichment. A balanced calendar has been found
to help overall student learning and minimize time spent reviewing previously learned subjects.31


This approach also provides a more consistent schedule of receiving essential nutrition for
students that are most likely to suffer from lack of proper nutrition.


There are many “year-round” school models. West Virginia Academy has adopted a model that
gives students a two to three week break in between terms and an approximately five week
break between school years. This schedule provides a more consistent learning environment
without large breaks over the summer, but still provides students with the opportunity to
participate in summer camps offered by various local youth-serving organizations that give
valuable opportunities for learning and growth outside the school.


Summer learning loss has been linked to the traditional school schedule. Many studies have
shown that students lose up to three months of learning over the summer break.32 In fact, this
“summer slide” is more prominent in low SES and special education students.33 In comparison,
several studies have reported that nations with more than 180 days and have calendars that are
year-round have out performed American schools.34 Research also has found that students


34 Massachusetts 2020 (2005) Research report. Time for a change: The promise of extended -time schools for
promoting student achievement. Available at Time for a Change: (last visited 8/12/2021)


33 Menard, J., Wilson, AM. (2014) Summer learning loss among elementary school children with reading disabilities.
Exceptionality Education International, 2014 - ir.lib.uwo.ca (last visited 8/12/2021).
Kim J. S., Quinn D. M. (2013). The effects of summer reading on low-income children’s literacy achievement from
kindergarten to grade 8 a meta-analysis of classroom and home interventions. Review of Educational Research,
83(3), 386–431. The Effects of Summer Reading on Low-Income Children's Literacy Achievement From Kindergarten
to Grade 8: A Meta-Analysis of Classroom and Home Interventions - James S. Kim, David M. Quinn, 2013(last visited
8/12/2021)
Entwisle D. R., Alexander K. L., Olson L. S. (2000). Summer learning and home environment. In Kahlenberg R. D.
(Ed.), A notion at risk: Preserving public education as an engine for social mobility (pp. 9–30). New York, NY: Century
Foundation Press.


32 Atteberry, A., & McEachin, A. (2016). School’s out: Summer learning loss across grade levels and school contexts
in the United States today.  In Alexander, K., Pitcock, S., & Boulay, M. (Eds). Summer learning and summer learning
loss, pp35-54. New York: Teachers College Press.
Michelle Obama.(2015) Retrieved from A Summer Learning Day message from First Lady Michelle Obama (last
visited 8/12/2021).
Alexander, K.L., Entwisle, D.R., and Olson, L.S. (2007). Lasting consequences of the summer learning gap. American
Sociological Review, 72, 167 - 180.
Bracey, GW (2002). Summer loss: The phenomenon no one wants to deal with. Phi Delta Kappan, 84(1), 12 - 13.
Cooper, H., Nye, B., et a. (1996). The effects of summer vacation on achievement test scores: A narrative and
meta-analytic review. Review of Education Research, 66, 227 - 268.


31Alexander, K. Pitcock, S., Boulay, MC (2016)The summer slide: what we know and can do about summer learning
loss. Teachers College Press. p.352.
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benefit from a year a round school model because of the shorter, more frequent breaks, as well
as the remediation and enrichment that is available during the breaks.35


Year-round schools have been found to have health benefits for students. Child weight gain
increases during the summer months,36 which in turn increases the risk for obesity and negative
health problems as adults. It has also been found that during the months of June and July, teens
are more likely to begin experimenting with drugs and alcohol.37 While the risks of substance
abuse are real and experimentation is possible during any time of the year, the drastic increase
during summer months highlights a need for education and preventative measures. Providing
year-round school gives students more structured time during the summer, which provides
opportunities for physical education and positive constructive activities.38


Academic Calendar
As stated above, West Virginia Academy will be one of just a handful of schools in the state of
West Virginia to offer a balanced calendar schedule. We will also closely align our school
calendar with the West Virginia University calendar to accommodate those families tied to the
university.


Each February, the School Administration will develop the calendar for the following academic
year, as well as a proposed for the next year. They will be distributed to staff for input. In March,
the two-year calendars will be presented to the Governing Board. In April, the following-year
calendar will be published to the parents via the school newsletter. The academic calendar will
provide for a minimum of 180 days and 990 instructional hours as per state law.


At the beginning of each school year, every student will be given a copy of the School Calendar
for their reference throughout the year. School Calendars will also be available online at
www.WestVirginiaAcademy.org. Current school events and updates can be found in the weekly
school newsletters and online.


38 Lisa K. P. Olsen, Barry A. Garst & Gwynn M. Powell (2019) Parental Perceptions of Year-Round School
Environments, Journal of Research in Childhood Education, 33:4, 579-591.(last visited 8/12/2021/2021).
Ballinger, C.E., Kneese, C. (2006). School Calendar Reform. Rowman and Littlefield Education. p. 239.


37 SAMHSA report, (2012). Monthly Variation in Substance Use Initiation Among Adolescents. Available at Monthly
Variation in Substance Use Initiation among Adolescents (last visited 8/12/2021).


36 Baranowski, t., et al (2014) School year versus summer differences in child weight gain: A narrative review.
Childhood Obesity, 10(1).
Franckle, R., Alder, R., and Davison, K. (2014) Accelerated weight gain among children during summer versus school
year and related racial/ethnic disparities: A systematic review. Preventing Chronic Disease. 11 (E101).


35 Pedersen, James (2015). Summer Versus School: The Possibilities of the Year-Round School. Rowman and
Littlefield, p.137.
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Academic Calendar for 2022 - 2023 School Year


Term Dates
Term 1 August 1 - September 30
Term 2 October 24 - December 20
Term 3 January 9 - March 10
Term 4 April 3 - June 9


July 18 - 22, 2022 Staff Training Days Staff Only
July 26 Meet and Greet (4th - 8th grade)
July 28 Meet and Greet (K - 3rd grade)
August 1 First Day of School - All Grades
September 5 Labor Day NO SCHOOL
September 23 Parent/Teacher Conferences Early Release Day
September 30 Fall Fest
October 3 - 21 Term 1 Break/Mini-Courses NO SCHOOL
October 24 First Day of 2nd Term
November 23 - 25 Thanksgiving Break NO SCHOOL
December 20 Cultural Connection
Dec. 21 - January 6, 2023 Term 2 Break/Mini-Courses NO SCHOOL
January 9 First Day of Term 3
January 16 Civil Rights Day NO SCHOOL
February 20 President’s Day NO SCHOOL
February 24 Hall of History
March 3 Parent/Teacher Conferences Early Release Day
March 13 - 31 Term 3 Break/Mini-Courses NO SCHOOL
April 3 First Day of Term 4
April 28 Science Fair
May 10 - 19 School Testing Period
May 22 - 26 Ocean Week
May 26 Parent/Teacher Conferences Early Release Day
May 30 Memorial Day NO SCHOOL
May 31 - June 3 Spirit Week
June 7 Field Day
June 9 Last Day of School Early Dismissal
June 12 - June 30 Summer Mini-Courses


Weekly Schedule
West Virginia Academy believes that academic growth occurs when there are minimal
distractions during the school day, therefore, Monday through Thursday will be devoted to
academic subjects. Our weekly schedule offers Experience Days that are typically on Fridays.
Experience Days are days for assemblies, field trips, and other school wide events that occur
during the day (i.e. science fair, spelling bee, geography bee, internal athletic competitions, etc).
These days will also be used for students to work on various assignments and projects relating
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to the culminating activities and the West Virginia Academy Ambassador program. Students that
are behind in any courses will complete missing assignments during this time until completed
instead of participating in the non-academic extra activities. Specific weekly schedules can be
found in Addendum 7.


Daily Schedule


The anticipated start to the school day will be at 8:00 a.m. Those students not involved in before
school care will be able to enter the school at 7:45 a.m. Please see the following schedule for
specific times:


M - Th Fridays Early Release Days


School
Begins


School
Ends


School
Begins


School
Ends


School
Begins


School
Ends


K - 12th
Grades 8:00 AM 3:35 PM 8:00 AM 2:35 PM 8:00 AM 12:00 PM


AM
Kindergarten
(optional)


8:00 AM 11:30 AM 8:00 AM 11:30 AM 8:00 AM 12:00 PM


Pre-K Schedule
Group A Group B Group C


7:45 - 8:05 Arrival/Free Play
(Outdoors or in Gym)


Arrival/Free Play
(Outdoors or in Gym)


Arrival/Free Play
(Outdoors or in Gym)


8:05 - 8:35 Circle Time/Welcome
(Large Room 1)


Circle Time/Welcome
(Large Room 1)


Circle Time/Welcome
(Large Room 1)


8:35 - 9:10 Music and Movement
Center (Large Room 1)


Technology Center (Small
Room 4)


Writing Center (Small
Room 3)


9:10 - 9:30 Outdoor/Snack time Outdoor/Snack time Outdoor/Snack time


9:30 - 10:05 Manipulatives Center
(Small Room 1)


Music and Movement
Center (Large Room 1)


Technology Center (Small
Room 4)


10:05 - 10:40 Writing Center (Small
Room 3)


Manipulatives Center
(Small Room 1)


Music and Movement
Center (Large Room 1)


10:40 - 11:15 Dramatic Play Center
(Large Room 2)


Literacy Center (Small
Room 5)


Manipulatives Center
(Small Room 1)


11:15 - 11:45 Lunch/Outdoor (Gym) Lunch/Outdoor (Gym) Lunch/Outdoor (Gym)
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11:45 - 12:45 Rest Time (Large Room 1) Rest Time (Large Room 1) Rest Time (Large Room 1)


12:45 - 1:20 Art/Sensory Center (Small
Room 2)


Writing Center (Small
Room 3)


Literacy Center (Small
Room 5)


1:20 - 1:55 Literacy Center (Small
Room 5)


Art/Sensory Center (Small
Room 2)


Dramatic Play Center
(Large Room 2)


1:55 - 2:15 Outdoor/Snack time Outdoor/Snack time Outdoor/Snack time


2:15 - 2:50 Technology Center (Small
Room 4)


Dramatic Play Center
(Large Room 2)


Art/Sensory Center (Small
Room 2)


2:50 - 3:20 Circle Time/Closing Circle Time/Closing Circle Time/Closing


3:20 - 3:35 Dismissal/Free play Dismissal/Free time Dismissal/Free time


Kindergarten 1st Grade 2nd Grade 3rd Grade


8:00 - 8:35 HOMEROOM HOMEROOM HOMEROOM 8:00 - 8:35 HOMEROOM


8:40 - 9:15 Reading Reading Reading 8:40 - 9:15 Reading


9:15 - 9:30 RECESS RECESS RECESS 9:15 - 9:30 RECESS


9:30 - 10:30 Math Math Math 9:30 - 10:30 Math


10:30 - 11:00 Language Language Language 10:30 - 11:00 Language


11:00 - 11:30
Handwriting/
Spelling


Handwriting/
Spelling


Handwriting/
Spelling 11:00 - 11:45 LUNCH


11:30 - 12:15 LUNCH LUNCH LUNCH 11:45 - 12:15
Homeroom
(PM)


12:15 - 12:30 HOMEROOM HOMEROOM HOMEROOM 12:15 - 1:00 Science


12:30 - 1:00
History/
Geography Specials


Read Aloud
Library 1:00 - 1:30


Read Aloud
Library


1:00 - 1:30 Specials
History/
Geography


History/
Geography 1:30 - 1:45 RECESS


1:30 - 1:45 Recess Recess Recess 1:45 - 2:15
History/
Geography


1:45 - 2:25
Read Aloud
Library


Read Aloud
Library Specials 2:15 - 2:45


Handwriting/
Spelling


2:25 - 3:15 Science Science Science 2:45 - 3:15 Specials


3:15 - 3:35
Homeroom/
Dismissal


Homeroom/
Dismissal


Homeroom/
Dismissal 3:15 - 3:35


Homeroom/
Dismissal
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4th Grade 5th Grade


8:00 - 8:35 HOMEROOM 8:00 - 8:35 HOMEROOM


8:40 - 9:30 Writing 8:40 - 9:30 Writing


9:30 - 10:00
Spelling_
Vocabulary 9:30 - 10:00


Spelling_
Vocabulary


10:00 - 11:00 Math 10:00 - 11:00 Math


11:00 - 11:45 LUNCH 11:00 - 11:45 LUNCH


11:45 - 12:00
Read Aloud
Library 11:45 - 12:00


Read Aloud
Library


12:00 - 12:30 Specials 12:00 - 12:30 Specials


12:50 - 1:30
History/
Geography 12:50 - 1:30


History/
Geography


1:30 - 1:45 Recess/PE 1:30 - 1:45 Recess/PE


1:45 - 2:25 Science 1:45 - 2:25 Science


2:30 - 3:15
Language Arts/
Literature 2:30 - 3:15


Language Arts/
Literature


3:15 - 3:35
Homeroom/
Dismissal 3:15 - 3:35


Homeroom -
dismissal


Secondary School Block Schedule
Class 1 Class 2


Times A Day (M/W)      B Day (T/Th) A Day (T/Th) B Day (M/W)
8:00 - 8:25 Homeroom Homeroom Homeroom Homeroom
8:30 - 10:00 1st period 5th period 1st period 5th period
10:05 - 11:35 2nd period 6th period 2nd period 6th period
11:35 - 12:20 Lunch Lunch Lunch Lunch
12:25 - 1:55 3rd period 7th Period 3rd period 7th Period
2:00 - 3:35 4th period 8th Period 4th period 8th Period


Times Friday Experience Day (Example)
8:00 - 9:00 Homeroom
9:05 - 10:05 Assembly
10:10 - 11:40 Project Rotation 1
11:40 - 12:20 Lunch
12:25 - 1:25 Project Rotation 2
1:30 - 2:35 Project Rotation 3


Term Break Schedule
Times Term Break Daily Schedule
8:00 - 8:30 Breakfast and Morning Meeting
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8:30 - 11:30 Academic Extended Courses
11:30 - 12:20 Lunch_Recess
12:25 - 3:30 Sports Clinic/Mini-Course 1
3:30 - 3:45 Dismissal/Recess
3:45 - 5:45 Sports Clinic/Mini-Course 3
5:45 - 6:00 Clean-up/Dismissal


Before School Schedule


Times Before School Schedule


6:45 - 7:00
Arrival -


Student/Parent
Sign In


7:00 - 7:15
Breakfast


served7:15 - 7:30 Yoga/Morning
Exercises


Wake-up
Brain


Activities7:30 - 7:45


7:45 - start of
school


Clean up and transition to school day


AfterSchool Schedule


Times AfterSchool Schedule


3:35 - 3:45


Arrival - Student
Sign In and


Afternoon Snack
3:45 - 4:30 AEC


Teacher
Homework


Help/Mentoring
4:30 - 5:15


Fitness
Afterschool


5:15 - 6:00
The Arts


Afterschool
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Parent and Community Involvement


Parent Expectations
We recognize that parental and caregiver support is key for student achievement. We will ask
those responsible for the students at West Virginia Academy commit to supporting the learning
process by ensuring their student has time each day for studying and a place to study. This may
include enrolling them in our Afterschool program to utilize the help from a certified teacher on
their school work and assignments. It is the parent/caregiver’s responsibility to ensure on-time
arrival and minimal absences during the school year. We will provide transportation to all
student within our primary recruitment area. Those that want to attend term break courses will
also be able to utilize the transportation services. We will also ask that parents and caregivers
are up-to-date on their child’s learning plans and engage in positive communication to address
questions, concerns, or provide feedback.


Parent/Caregiver Compact
PARENTS/CAREGIVERS AGREE TO:


1. Ensure that my student attends school regularly and on time. Notify the school promptly
in the case of my student’s absence. As often as possible, schedule appointments
outside of school hours.


2. Abide by school policies and procedures regarding student drop-off and pickup.
3. If my student rides the bus, I will provide supervision for my K-3rd grader at all bus stops


until the bus arrives for both pick up and delivery.
4. Ensure that my student receives sufficient rest and has a nutritious breakfast and lunch.
5. Ensure that my student arrives at school prepared for class with necessary materials and


in appropriate dress uniform.
6. Abide by school policies regarding check-in/check-out procedures and visitor policies.
7. Review my student’s homework and sign my student’s learning plan each week
8. Provide an environment that will make it possible for students to engage in scholarly


pursuits on a daily basis. This should include opportunities for exercise, study,
homework, and reading. It may also include instrumental practice.


9. Support my student’s education through attendance at school meetings, Parent-Teacher
conferences, and Parent Interventions when necessary


10. Support West Virginia Academy by completing parent surveys and volunteer when
available.


11. Help your child become a West Virginia Ambassador and have positive experiences in
and around West Virginia.


12. Inform and provide constructive input to appropriate staff at West Virginia Academy in a
timely manner should I become aware of obstacles to my student’s education


13. Abide by other school policies and procedures as outlined in the Parent-Student
Handbook and the Acceptance of Policy.
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Parent to School Communication


Guidelines


Communication at West Virginia Academy will be positively framed and undertaken in good faith
by all parties. Anyone with a question or concern is to take it to the person most able to address
it. This allows for all members of the community to feel safe and valued, and to have confidence
that all concerns will be addressed to the point of satisfaction if at all possible. Feedback from all
stakeholders is essential for the school to be continually engaged in a process of improvement,
and feedback is more likely to be shared freely when stakeholders are confident their feedback
will be carefully heard and addressed.


Concerns must be brought by a parent about their own students or their own concerns.
Parents may not represent a group in bringing concerns to the West Virginia Academy
Administration or Governing Board, as each parent's concern must be addressed individually
and confidentially. In order to preserve the confidentiality of our students, group concerns will
not be addressed.


Parent Meetings and Events


Parents are required to attend the following:


● Back-to-School Night*
● Parent Teacher Conferences (at least 2)


Back-to-School Night will include far more than the introduction of a child’s teacher. We will also
be reviewing school policies and procedures, parent involvement, student expectations, Title I
parent participation, school curriculum and assessments used, and more.


Other school events parents are invited and encouraged to attend will be: Fall Fest, Cultural
Connection, Science Fair, Hall of History, Veteran's Day Program, Music Performances,
Academic Updates, Ambassador Events, etc.


Parent-Teacher Conferences


WVA Primary School


Parent/Teacher conferences will be held twice per year according to the school calendar. This is
a time when academic goals are set for each student with input from parents and, at times,
students. We ask that all parents try to attend two out of the three offered conferences.
Conferences will also be available to schedule at any time parents or teachers feel it would be
beneficial.


WVA Secondary School


Parent-teacher conferences will be held twice per year according to the school calendar.
Teachers will be at tables in a multi-purpose room and parents will meet with them on a
first-come, first-served basis.
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Comprehensive Needs Assessment
At the conclusion of each school year, end-of-year assessment data is reported and organized
into a Comprehensive Needs Assessment (CNA). The CNA includes demographic, attendance,
and assessment data. We conduct surveys to the following groups: Parent/Caregiver, Student,
Faculty/Staff, and the Community.


The Comprehensive Needs Assessment will be analyzed by the Executive Director and the
Governing Board as well as made available to the public. We also will use the information for
potential improvement. School Plans are developed with goals, action steps, and budget
relationships. School Parent and Family Engagement Policies will be evaluated for
effectiveness. School, Parent, and Student Compacts will also examined by the end of the each
school year for recommended changes.


West Virginia Academy CNA will be compared to the West Virginia Standards for High Quality
Schools (§126-12-4) and used as a guide for self-assessment, decision making, professional
development, and strategic planning.


Parent Survey


Each May, a parent survey will be distributed to each family attending West Virginia Academy.
The survey is specific to West Virginia Academy, and solicits our parents' views on our
programs and staff members. Families will have the opportunity to express their level of
satisfaction with all aspects of the West Virginia Academy programs and provide suggestions for
improvement. Survey results will be available at the school office, and major points from the
survey will be communicated to the parent community via the school newsletter. Survey
responses will also be included in annual teacher evaluations and so feedback from parents has
both a direct impact on the classroom experience as well as a more general impact on the
overall culture of the school.


There is no process for retaining or reporting anonymous written communications and the
idiosyncratic nature of such communications prevents our organization from including or
considering such communications formal parent feedback process.


School and Family Engagement Policy


Non-custodial parent/guardian


West Virginia Academy abides by the provisions of the Buckley Amendment with respect to the
rights of non-custodial parents. In the absence of a court order to the contrary, the school will
provide the non-custodial parent access to the academic records and to other school-related
information regarding the student. It is the responsibility of the custodial parent to provide the
school with an official copy of any court orders relating to access rights for student records and
update such orders as they change from time to time. West Virginia Academy is under no
obligation to search out court records to verify or update records provided by a custodial parent
or guardian. Non-custodial parents will have access to students during school hours in the same
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way that custodial parents do (including picking up the student from school), unless
documentation to the contrary is presented to the school.


Caregivers


If parents are going on vacation or a child is in the care of a designated caregiver, (i.e.
grandparent, aunt, friend, nanny, etc), the caregiver must be added to the student's card so they
can pick them up from school or from a bus stop, as applicable. Parents should also leave a
"permission to treat" form with the caregiver in case there is a need for medical attention for the
student when the parents are not immediately available.


Advisory Committee of Families (ACF)
The Advisory Committee of Families (ACF) is patterned after other parent-teacher organizations
and associations.  We feel the whole family should be building working relationships with West
Virginia Academy faculty and administration. The ACF will also be responsible to help raise
discretionary funds for programs and clubs offered at the school. They will organize and create
proposals for various clubs including a parent or teacher as leader, details as to when the
students will meet, and what type of activities they will engage in during the club time.
Proposals will be given to the student leadership to review and make suggestions for the
Executive director, who makes the final approval. The ACF will also serve as West Virginia
Academy’s Local School Improvement Council (See LSIC).


The President of the ACF will be selected by the Board of Governors, typically this will be the
Vice President of the prior year. The ACF Vice President will be selected each year by the
school administration. Both the President and Vice President will serve as members of the
Board of Governors. The Vice President will be assisting the President in his/her duties. The
ACF President works with the school as the volunteer coordinator for campus events or
activities. The President also organizes parent/volunteer committees as necessary.  Individuals
who are interested in helping on a school level committee may contact the ACF President to
volunteer.


Volunteer Guidelines


West Virginia Academy openly encourages and asks parents and caregivers to volunteer in our
school. Parents and caregivers will be asked to contact their child's teacher or the administration
staff for ways to serve. It is important that volunteers work together as team members with West
Virginia Academy faculty and staff. The following guidelines are helpful in ensuring that
volunteer service is a positive experience for parents and is effective for our students.


● Volunteers must sign in and out at the front office, get a Visitors badge, and wear it
during the time they are in the building volunteering.


● Volunteer Dress & Behavior - please dress appropriately in business casual attire. The
more we show respect for our school, the more respect the students will feel toward the
school. West Virginia Academy’s dress code is reflective of a high level of respect. We
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encourage volunteers to reflect this same level of respect in their own appearance when
they volunteer at the school.


● Volunteers work under the supervision of staff.
● As a matter of professional ethics, and personal privacy, volunteers do not discuss


teacher, student, or school affairs with other people. It is extremely important that
confidentiality be upheld at all times. Administrators have the same expectations of
confidentiality from volunteers as they do from the West Virginia Academy staff.


● For the protection of students and our volunteers, volunteers must avoid being alone
with one or two students at all times while at the school and should only be in the
presence of students while accompanied by another adult (i.e. a teacher, administrator,
or another volunteer). This policy does not apply to passing encounters, such as when a
volunteer is moving from one classroom to another, but volunteers must make sure even
passing encounters occur only in a public space such as a hallway or a room with a door
that is open at all times. Volunteers should never be in an enclosed room with a child at
any time.


● Student Discipline: Volunteers have a responsibility to inform staff right away if there is a
problem with student behavior. Volunteers should never discipline students in any way.


● If volunteers are scheduled to work in the classroom with students, they will be asked not
to bring young children as they may become a distraction in the classroom.  For other
meetings or a group work activity, bringing younger siblings may be acceptable.


● Volunteers have no claim to intellectual property created during their volunteer service at
West Virginia Academy.


Community Involvement
Students tend to be more successful in school when educators, families, and community
members work together to support learning.39 Family and community involvement have been
linked to improved student achievement, higher attendance rates, better social skills, and higher
rates of postsecondary education.40 This is true of students at all ages and from all
backgrounds, regardless of family income level, ethnicticity, or cultural heritage.41


As described in the Community Involvement section above, we will be holding four culminating
events at the end of each of our terms that will be open to anyone in the community.  We will
also open our school to other events throughout the year, namely: graduations, Veteran’s Day
assembly, musical concerts, drama productions, and athletic competitions.


41 Bouffard, S. M., & Stephen, N. (2007). Promoting family involvement. Principal’s Research Review, 2(6), 1–8.


40 Harvard Family Research Project. (2007). Family involvement in elementary school children’s education. Family
Involvement Makes a Difference, 1(2), 1–12. Retrieved September 15, 2008, from www.hfrp.org/content/
download/1182/48686/file/elementary.pdf


39 Ferguson, C. (2008). The school-family connection: Looking at the larger picture. Austin, TX: Southwest
Educational Development Laboratory. http://www.sedl.org/connections/resources/ sfclitrev.pdf
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Experiential Learning
The concept of experiential learning is “learning by doing.”42 At West Virginia Academy we have
dedicated one day out of the week for experiential learning, our Experience Days. These days
will be filled with hands-on projects and activities. At each grade level students will be going on
fieldtrips in the community that enhance their classroom learning. At the primary school, grades
will attend two field trips per year; at the secondary school, they will be participating in one per
year. As a WVA Amabassador Team, students will participate in one team field trip pertaining to
their Roman Virtue.


Below is a list of field trip options that correspond to their curriculum per grade:


Grade Level Community Experience


Kindergarten
JW Ruby Research Farm
Field Trip or Guest Speaker:
Fire, Police, Doctor, Nurse, Dentist, etc


1st WVU Planetarium
West Virginia Botanical Gardens


2nd Spark! Imagination and Science Center
Fort Necessity Prickett's Fort


3rd West Virginia University Art Museum
Pittsburgh Zoo


4th Pittsburgh Airport Weather Station
Friendship Hill National Historical Site


5th Museum of Geology and Natural History
Gettysburg National Park


6th National Museum of Health and Medicine in DC


7th Laurel Caverns


8th MeadowCroft Rockshelter and Historic Village


9th Tour Federal Reserve at Washington DC


42 Experiential learning. (2021) Retrieved 08/12/2021 from https://en.wikipedia.org/wiki/Experiential_learning
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Ambassador Team Field Trips
Inocentia Tour of West Virginia Independent Hall; Good Zoo


Justicia George Washington Headquarters Allegany Museum; Paw Paw
Tunnel in Cumberland, MD


Constantia Adventure WV near Morgantown, WV


Salubritas WVU sporting event


Service Learning Projects


Our scholars will also have multiple opportunities to serve in our surrounding community
through the WVA Ambassador program as well as the IB MYP. Each team will need to
participate in one service project as it pertains to their virtue. The students in the Innocentia
team will volunteer their time at a local senior care center or hospital; students in the Justicia
team will pick a certain government issue and write to the appropriate government official
regarding the matter; the Constantia team will help clean up various trails either at the Core
Arboretum or West Virginia Botanic Garden; and the Salubritas team will volunteer with the food
pantry.


The Ambassador program pairs nicely with the Community Service and Action (CSA)
component required by the IB MYP. Students are to asked to complete an individual,
school-based, or community related activity which satisfies elements of the Service and Action
outcomes. These outcomes are: (1) increase awareness of your own strengths and areas for
growth; (2) provides a new challenge for you to develop new skills; (3) requires perseverance
and commitment; (4) requires you to work collaboratively with others; (5) consider the ethical
implications of your actions; (6) discuss, evaluate and plan student-initiated activities; (7)
develop international-mindedness through global engagement, multi-lingualism and intercultural
understanding.


After School Partnerships


Our Afterschool Program provides for collaboration with businesses/service providers to bring in
various programs that will enhance our afterschool offerings. We will reach out to community
members and offer our classrooms, gym, and outdoor space for their services. These activities
would be paid for by the parents of the students who use the services.  For example, music
majors could come and teach their instrument to a group of students for a nominal fee; or a
yoga/dance instructor could use our gym to conduct classes. These activities would be
overseen by our Afterschool coordinator to ensure they are in compliance with WVA’s policies
and procedures as outlined.
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Special Populations and At-Risk Students


At Risk Population Strategies
West Virginia Academy will use the Direct Instruction (DI) method to teach all foundational
subjects.  It is a method of instruction that consistently shows strong positive effects with
children of all ability levels and ages as well as with different subject matters.43 Along with this
specific instruction we also have several unique programs that will benefit specific groups of
students that may be overlooked in the current public school system.


First, our unique calendar will greatly benefit at risk and historically underserved students.
Research suggests that “[s]tudents may lose knowledge and skills achieved in the school year
during the summer break, with losses greatest for students from low-income families.”44 Our
balanced calendar approach reduces summer learning loss, specifically helping the West
Virginia student at-risk population. Another study identified a significant difference between
year-round education compared to traditional education when using proficiency and growth as a
measure of success. This study stated “more awareness is needed to the potential positive
impact of calendar reform, particularly among low socioeconomic status students, reducing the
achievement gap that has been evident throughout academic history.”45


Next our instructional methodology in the primary grades is Direct Instruction and several
research studies across the past fifty years have articulated the benefits of this methodology,
particularly for historically underserved student populations. The most recent article we can find,
titled The Value of Direct Instruction, was published just in May of 2020 in the Journal of
Education and Development, Volume 4 Number 2 page 10. The study states that “[s]tudents of
color and low-income students are at a much higher risk of dropping out of school than more
privileged students. Dropping out of school can lead to severe social issues -- students who
drop out of school are much more likely to end up incarcerated and to remain unemployed for
long periods of time. However, strong empirical research indicates that certain teaching
methods are highly beneficial for the academic achievement of at-risk students in addition to
being beneficial for the achievement of all students in general. These teaching methods are
based around direct, teacher-centered instruction. In contrast, teaching methods based around
minimally-guided instruction tend to be ineffective (or even detrimental) for at-risk students.
This text outlines the benefits of direct instruction and the potential risks of minimally-guided
instruction, along with specific steps for implementing effective teaching strategies.”


More specifically, Direct Instruction has been found to help students with and without disabilities
when taught in an inclusive setting. An article published this year in the Journal of the American


45 Skeeter, J.D. (2019) The Effects of Year-Round Education on Middle School Student Achievement in Math: A
Program Treatment within the Equity Project Charter School. St. John Fisher College.


44 See Examining the effectiveness of year-round school calendars on improving educational attainment outcomes
within the context of advancement of equity.


43 Hattie, John (2009) “Visible learning: A synthesis of over 800 meta-analyses relating to achievement.” Published by
Rutledge.
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Academy of Special Education Professionals, states, “[r]esearchers show that explicit instruction
is effective in teaching students with disabilities mathematics.”46 Another article in the middle
school setting that considered the impact of five different teaching strategies on every learner in
the classroom, including English Learners and students with learning disabilities, found explicit
instruction to “enhance the accessibility of course content.”47 Our intention is to deliver language
courses in the middle school years using the direct instruction method.


In the secondary levels, our methodology changes to primarily follow the International
Baccalaureate approach. This program’s methods, too, have been found to help at risk
students, including those of low-income and minority students. Based on a study done by
Melissa Gordon and her associates in 2015, “[their] findings indicate that Diploma Programme
(DP) students from Title I schools, including low-income and minority students, enroll in college
at much higher rates than national averages. Moreover, DP students from Title I schools enroll
in college at the same rate as DP students from US public schools generally. Additionally,
results show that African American DP students from Title I schools enroll in college at higher
rates than any other racial group, and this is even the case for African American DP students
from low-income families.”


Another way we are supporting students who are at risk of disengaging from school, those who
have disabilities, and English Learners, is through our academic extended courses offered after
school as well as in concentrated blocks during the mid-term breaks. Students that are not up to
grade level will be encouraged to attend these classes. Those that qualify for free or reduced
lunches will also qualify for free or reduced admission to these additional learning opportunities.
During the mid-term breaks, bussing will continue to be available for these students to get them
to a safe environment with options for breakfast, lunch and snacks, which will address food
insecurity in a way that current public schools are not, and provide the academic help needed to
get these at risk students up to grade level in every class.


An finally, at-risk students often experience low-academic performance, lack of interest in
academics, and feeling disconnected to the school culture. West Virginia Academy dress code
helps foster unity despite differences in socioeconomic status. At-risk learners will benefit from
remediation courses between terms so they can keep up with rigorous academic material.
These students will also receive food and other extracurricular opportunities during our term
breaks. Helping at-risk students academically and socially will give this population of students
confidence to participate in their courses throughout the term. The West Virginia Academy
Ambassador program will also address the disconnect at-risk students feel to their school
community. Group projects, experiences, and practices will help facilitate comradery and
friendships among students.


47 Katrina A. Hovey, Rhonda D. Miller, Elisheba W. Kiru, Lydia Gerzel-Short, Yan Wei & Jerae Kelly (2019) What's a
middle school teacher to do? Five evidence-based practices to support English learners and students with learning
disabilities, Preventing School Failure: Alternative Education for Children and Youth, 63:3, 220-226,


46 Hinton, V., Gibbs, A., Franklin, T (2020) The Effects of CRA/CSA Explicit Instruction for Students with and without
Disabilities Taught in an Inclusive Setting. Journal of American Academy of Special Education Professionals, p.46-57.
Win 2020.
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The Level System
The concept of setting tracks for students has been deeply embedded in the public school
system for decades and, while the concept of levels may sound similar to tracks, the two ideas
are critically different. At West Virginia Academy, our position is that all students, whether
college bound or not, will need a similar skill set in order to be successful in an increasingly
global and technology-driven economy, particularly in the foundational topics of math, reading,
and writing. Our approach is to place students at their level to enhance their educational
experience, but to not segregate students into altogether different tracks.


Public schools have had college-prep tracks and rudimentary tracks for many years. As early as
elementary school students are funneled into talented and gifted (TAG) programs.48 By middle
school students are divided into different levels of math that follow entirely different paths in later
years and offer honors and non-honors classes in several other topics. By high school, students
can have entirely different educational experiences within the walls of the same public school
and the differences are largely based on the track they are on. In some instances students
choose these tracks, while in others these decisions are made by school administrators or by
using rubrics based on student performance in prior years.


The difference in the track experience is not just limited to curriculum design and topic. The
quality of the instructors is often vastly inferior in the non-college tracks. School administrators
function in an environment where they must manage teachers, but there is a severely
diminished incentive structure built into public school teacher contracts and the law for teacher
salaries. Left with few incentives to reward high performing teachers or correct teachers who are
under-performing, the track system is commonly used as a carrot and a stick for public teachers.
High performing teachers are typically assigned to the "college-readiness" track students and
will often teach the honors and AP classes while the low performing teachers are relegated to
the rudimentary tracks.49 School administrators apply this method to place the best teachers
with the "best" students. So the discrepancy in the educational experience between the two
tracks often runs deeper than just the curriculum being taught.


All students are unique individuals who learn and retain information at different rates and this
variance applies to different topics and even individual concepts within a topic. We believe the
traditional track system is harmful to students in public schools based on current and anticipated
future market conditions. This harm is particularly pronounced with students who are "late
bloomers" in their educational development or students who have a period of struggle due to
factors outside the classroom, which are often beyond their control. Such temporary challenges
can set a child on a different track that might otherwise be appropriate for the child overall,
diminishing their future opportunities. Our plan is to implement a robust leveling system to
ensure that students are being taught on their level, but not on a different track that segregates


49 Samuel Lucas, Tracking Inequality: Stratification and Mobility in American High Schools (New York: Teachers
College Press, 1999).


48 Brunello G (2004) Stratified or comprehensive? Some economic considerations on the design of secondary
education. CESifo DICE Rep 4:7–10.
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them into the "haves and have-nots."50 This approach is optimal both for gifted students as well
as students who struggle with a particular topic.


We will also use a modified term schedule with two or three week breaks every nine weeks so
that students who learn at slower rates in a given topic, or even just at a particular time, can be
given the additional support they need to meet standards of excellence within their level
throughout the year. This approach to permitting course corrections along the way is vastly
superior to a system that allows students to get further and further behind throughout the year
and then attempts to compensate with summer courses for students after they have already
failed a topic. Additionally, because charter schools are not impeded by the archaic incentive
structures and low pay that hinder public schools, students at all levels should be taught by
motivated and high quality teachers. Students who are high-achievers in a particular topic will
be given the flexibility to progress more quickly by enrolling in accelerated courses. However,
the topics will remain constant between accelerated and standard courses as all courses are
designed so that each student arrives at the level of college readiness in core topics prior to
graduation culminating in potential for higher educational credit. A student that is learning at a
faster pace will be able to complete these requirements sooner and then can continue their
education with concurrent enrollment college courses or branch out into related AP courses.
Additionally, the IB programs during the junior and senior years provide testing with substantial
opportunities for earning college credit that is accepted at Universities throughout the world.
This approach matches the educational experience to the individual learner rather than the
other way around.


At West Virginia Academy, our goal will be for every student to be college-ready prior to
graduation with competence in all core topics so that each student has the freedom to choose
their own path forward post graduation. We believe these choices belong to students and their
families rather than school administrators and that our role as educators is primarily to support
students to attain knowledge that will enable them to succeed in an increasingly global
economy.


Special Education


Partnership with Parents
A strong correlation has been found between parental involvement and a child’s positive social,
emotional, and academic growth.51 Teachers play a significant role in the extent to which
parents can become involved in their child’s education. Studies have shown that teachers who
reach out to parents and encourage participation are more likely to motivate parents to become


51 Boethel, M. (2003). Diversity: Schools, families, and community connections. Annual Synthesis. Austin, TX:
National Center for Family and Community Connections with Schools.


50 Carol Corbett Burris, Jay P. Heubert, and Henry M. Levin, "Math Acceleration for All," Educational Leadership,
February 2004, pp. 68-71
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more involved.52 This collaboration and communication between the teacher and parents have
shown to be a critical factor for predicting successful student outcomes.53 Parents of children
with disabilities face unique challenges, some feel helpless and overwhelmed when trying to
assist in their child’s education.54 Teachers are faced with the hard task of learning how to
support, encourage, and empower parents as well as the students they work with. At West
Virginia Academy we will support the teachers and provide routines where they can easily
communicate with parents, providing the feedback and encouragement that is necessary for
collaboration.


Daily communication between home and school is also a vital component of the collaboration
between our staff and the families we serve. All parents will receive electronic newsletters from
the school director monthly.  We encourage our teachers to create weekly “Home Support
Newsletters.” Each student will also receive a Daily Learning Planner and a docket to keep them
organized for school. Teachers can write messages and utilize the Daily Learning Planner for
individualized communication to the parents/caregivers of the student. The docket is for all loose
papers, homework assignments, newsletters, announcements, etc to be safely taken home. We
will also encourage all our teacher to keep a Communication Log of correspondences with the
families of their students. Our goals is to make more positive observations and feedback than
negative ones. Consistent written communication between home and school is important for two
reasons: 1) some people communicate thoughts, feelings and ideas more effectively and clearly
in written form and 2) it provides a permanent product that can aid in record keeping. A
communication log can be vital in keeping records and providing open communication between
families and their teachers.


Partnerships with parents can also help with the critical decision-making process to ensure
interventions and IEP plans meet the needs of the whole child. Garrick-Duhaney (2000) found
that “the likelihood that students will be appropriately placed in their least restrictive environment
increases when parents have a say in the decision-making process.”55 West Virginia Academy
will make every effort to make sure parents/caregivers are invited and can attend the IEP
meetings as well as other corresponding meetings.


Child Find Strategies
As a local education agency, we understand that it is our responsibility to actively search for
“individuals with disabilities ages birth through twenty-one, gifted individuals from first through
eighth grades, and exceptional gifted in grades nine through twelve, including students with
disabilities who are homeless or are wards of the state and students with disabilities attending


55 Garrick Duhaney, L. M., & Salend, S. J. (2000). Parental Perceptions of Inclusive Educational Placements. Remedial and
Special Education, 21(2), 121–128.


54 Huang, Y., Kellett, U. M., & St. John, W. (2010). Cerebral palsy: Experiences of mothers after learning their child’s
diagnosis. Journal of Advanced Nursing, 66(6), 1213–1221.


53 McCoach, D. B., Goldstein, J., Behuniak, P., Reis, S. M., Black, A. C., Sullivan, E. E., & Rambo, K. (2010).
Examining the unexpected: Outlier analysis of factors affecting student achievement. Journal of Advanced
Academics, 21(3), 426–468


52 Green, C. L, Walker, K. V., Hoover-Dempsey, K. V., & Sandler, H. M. (2007). Parents’ motivation for involvement in
children’s education: An empirical test of a theoretical model of parent involvement. Jounal of Educational
Psychology, 99, 531–544.
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private schools, regardless of the severity of their disability, who are in need of special education
and related services.”56 In compliance with this policy, we will actively connect with foster care
agencies and homeless shelters that serve individuals with special needs in our PRA. We will
present information about specific services that are available at our school and explain the
enrollment process. When presenting to recruit for our school, we will include information
regarding special education services and note that evaluations will be completed at no cost to
parents.


Pre-Evaluation Process
The purpose of the pre-referral process is to provide at risk students an opportunity to continue
their education with their peers. Kizer and Sahin (2020) found that if a teacher is effective in the
pre-referral process, then there is “an increase students’ learning, decrease their behavioural
problems, encourage in-class participation, and prevent many students from being labelled.”57


They also found that “incorrect diagnosis may lead to such consequences as discrimination and
being labelled.” Therefore, at West Virginia Academy we will train our teachers and staff on the
pre-referral process. Throughout the year our Student Services Manager and Curriculum
Specialist will be available to give feedback and assistance to any teacher that reaches out for
help. If the student is struggling behaviorally, the PBS School Leadership Team will also provide
additional assistance for the teacher.


Pre-referrals can be brought to our attention in a number of ways: (1) during universal
screenings, (2) a general education teacher or other faculty member at WVA shows initial
concern for a student, (3) a referral from a doctor or other health provider, or (4) parents express
concern for their child.  All concerns will be taken into consideration.


As discussed in the previous section under Student Data, the purpose of universal screening is
to identify, as soon as possible, potential conditions that may exist and to identify those students
who may need intervention. Parental permission or notification is not required for a screening
activity, unless some sort of standardized test is used. Examples of screening activities are
testing hearing or vision, testing kindergarten and pre-kindergarten children for articulation or
sound production, and checking sixth graders for scoliosis. Those students at WVA that fail a
universal screening will be placed on our “Watch List” where they will be monitored by the
Student Services Manger. The Student Services Manager will also consult with the teachers that
instruct these students to see if they need to be placed in any Tier Two or Tier Three
interventions within our RtI system.


If there is continued concern and a failure to progress under the RtI system, a pre-referral team
will be assigned to look more into the student’s background and assessment data to determine if
there is a need that warrants more specific strategies that can be implemented. Once the
pre-referal process has been in place for at least two terms, the team then decides if the new


57Kizir, M., & Sahin, C.H. (2020) Elementary School Teachers' Experiences Regarding the Prereferral Process.
European Journal of Special Education Research. 6(2). 110-129.


56 West Virginia Department of Education Policy 2419, 2.2a. Available at
https://wvde.us/wp-content/uploads/2018/01/Policy2419_2017.pdf
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supports are a practical option for the student to continue to improve or does the student need a
formal referral process for special education under the IDEA regulations.


If a formal referral process is needed, a multidisciplinary team (MDT)58 will be created. This
team will include: the student services manager, school nurse and counselor, general education
teacher, parents of the student, and a specialist in the area of concern. The purpose of this team
is to determine if the student has a disability that is preventing them from succeeding in class.
Prior to any evaluation procedures, the MDT will ensure the parents/guardian of the student
have given us written consent to evaluate their child. Our Special Education Coordinator will
provide the parents with an outlined brochure of the evaluation procedures and the procedural
safeguards under the law. The coordinator will explain the procedure and safeguards, in the
parents native language, to ensure the parents understand the process.  This initial evaluation
will be conducted within 60 days of the receipt of parental consent.


During the evaluation, there are a number of assessments and evaluations that will be
conducted by our trained staff to ensure the information received is accurate and interpreted
correctly. The MDT will complete general evaluations, assessments, and observations for the
student being evaluated. The student services manager special education coordinator will
usually take the lead on gathering and conducting the various assessments needed in order to
determine if the student qualifies for special services under IDEA. However, collaboration is key.
Typically, multiple assessments will be completed, these include: a Clinical Diagnostic
Assessment, developmental assessments, psychological assessment of cognitive level and
adaptive function, interviews with parents and classroom teachers, analysis of formative and
summative assessments, and analysis of the student school work. Gathering data from a variety
of sources is critical in determining if there are more than one disability. It also ensures the
evaluation gets the whole picture. Some disabilities can be masked or have similar symptoms,
but different underlying problems. At WVA we will make sure that all areas under IDEA are
assessed, which will reduce missed diagnoses. Special education services are based on correct
diagnosis and research-based accommodation and modifications that give students with
disabilities the best chance to achieve the highest academic outcomes.


Placement Process
If the MDT has completed their evaluation and determined that the student does qualify for
special accommodations or services under IDEA, placement decisions will be considered. At
West Virginia Academy, we feel strongly that all students can and should remain in the general
education classroom, in a manner consistent with the IDEA policy. IDEA states that eligible
students must be educated in the general education classroom to the maximum extent
appropriate. Least Restrictive Environment decisions will be based on with whom the student is
educated rather than where the student will be educated.


To the extent possible, we will keep all students within classrooms of similar aged peers. Within
our leveling structure, there will be classes composed of students of different ages. Students


58 The multidisciplinary team will also serve as a Student Assistance Team as referenced in WVDE Policy 2419.
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that are found with disabilities will be placed in general education classrooms at their
appropriate level within the foundational topics only. They will remain with their age groups in
the general education classroom for science, social studies and other “specials” courses.
Instructional aids will be provided as needed by the IEP accommodations. Parents/Guardians of
the student will give written consents for the classes and schedule provided to their child.
Considerations will be made if there is any harmful effects on the student or their peers due to
their placement; or if the quality of services cannot be provided then exceptions will be made.


Annual Review Process
At West Virginia Academy we will evaluate each student’s IEP annually. If there is concern or
potential changes to the IEP, written notice will be give to the parent/guardian.  At each annual
review the IEP team will determine the following: (1) whether the student’s annual goals have
been achieved; (2) if revisions to the IEP need to be made due to any lack of expected progress
toward the annual goals; (3) whether a reevaluation is necessary or to address the results of the
reevaluation; and (4) any other anticipated needs for the student, including transitional services.
For WVA students that have an IEP for giftedness, a reevaluation will be conducted during their
eighth grade year to determine continued eligibility for exceptional student services.
Re-evaluations will be conducted, with parental consent, on all students on their IEP’s triennial
review.


Specialized Staff
Student Services Manager
As in accordance with the Every Child Succeed Act, the Student Services Manager will hold at
least a bachelor’s degree.  They will have certified as a special education teacher59 or passed
the state special education teacher licensing examination. and has not had any certification or
licensure requirements waived. In order for this individual to have their annual contract
reviewed, they will complete 12 hours of professional development in the special education field.
The School Director will track documentation of such development including retaining the
documentation. Annually the Student Services Manager will train our staff on the RtI process as
well as provide an overview of IEPs and how to implement various accommodations within the
classroom.


Special Education Coordinator
“Collaboration among educators is critical… It turns out that high-performing schools—similar to
high-performing businesses— organize people to take advantage of each other’s knowledge
and skills and create a set of common, coherent practices so that the whole is far greater than
the sum of the parts.”60 Our teachers will be grouped in building-level teams to collaborate,
coordinate curriculum, organize field trips, plan the upcoming terms, etc. There will be a total of
five (5) building-level teams: Nursery, K-2, 3-5, 6-8, and 9-12. For each building-level team, one
teacher will be assigned to be the Special Education Coordinator. This will be a teacher that has
had special training focusing on teaching students with disabilities. The Special Education


60 Darling-Hammond, Linda. 2017. Empowered Educators. Jossey-Bass


59 This includes the alternate route to certify in special education.
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Coordinator will make sure that all the teachers within their building-team have all the essential
IEP information for their students. This teacher will be the first line of defense when other
teachers within that team have questions relating to an IEP, a low achieving student, or the RtI
system in general.


Student service needs


Level 1 Needs
WVA Programs/Services to Meet the


Needs


Receiving varying levels of assistance from
a special educator during general education
core academic classes or elective classes;


Integrated Classes; Leveled classes
within foundational core topics


Receiving small group instruction within
special education classes;


Integrated Classes; Leveled foundational
courses at the lowest level per grade will
be smaller classes


Taking the regular assessments under
standard conditions or with
accommodations;


Regular assessments will be taken in
general education classrooms with
necessary accommodations


Participating in physical education classes
independently;


Integrated Classes; All students will
participate in physical education classes


Participating in co-curricular or
extracurricular activities independently;


All students will participate in the
Ambassador program; Before and after
school options are open to all students


Using assistive technology to access WV
CCRS;


Assisted technology will be provided in
the general education classroom


Working toward a standard diploma; All students will have the option to
graduate in the diploma program or
receive a career-related certificate


Participating in transition activities leading
to a vocational completer certificate,
postsecondary education, military service or
employment.


Transitions services will be provided
through in conjunction with Student
Services Manager and the School
Counselor.
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Level 2 Needs
WVA Programs/Services to Meet the


Needs
A markedly modified curriculum with a focus on
basic or functional academics and life skills;


Within building teams, one teacher will provide
basic or functional academic and life skills in each
of the foudational subjects


Close adult supervision in structured opportunities
when participating in general education classes,
co-curricular and/or extracurricular activities;


Teachers will be aware and monitor participation in
general education classroom; at team events
there will be a team advisor that will closely
monitor students who fall under this category;
teachers/staff that run the afterschool and before
school programs will also be aware of and monitor
closely any students that qualify for this
accommodation


Close adult supervision to maintain the safety of the
student or others;


Same as above


Close adult instruction, assistance and/or
supervision with the use of assistive technology,
medical equipment, medical procedures, travel
training or mobility;


An aide will be assigned to any student needing
assistance throughout the day on assistive
technology, medical equipment, or general
mobility


A wide array and/or intensity of related services; Therapy services will be contracted through an
independent agency, these providers will have a
day when they can come and utilize our therapy
room for the students that need their services.
This is scheduled as per the needs of our students


A large number of repetitive trials or opportunities to
demonstrate skills with a concomitant need for
progress monitoring and record keeping on a daily
basis;


Teachers will be trained on necessary
accommodations; for students who need repetitive
trials these will be provided in the general
education classroom


Transition activities that focus on vocational classes,
supported employment or community-based work
exploration;


Transitional services will be provided through the
Special Services Manager and the School
Counselor; Students will have community-based
work and vocational classes through the
career-related program


Instruction until the age of twenty-one; All students will be allowed to continue with the
CP or DP program through the age of 21


and/or Transition services that include coordination
and linkage with the WV Division of Rehabilitation
Services and community providers


Transitional services will be provided through the
Special Services Manager and the School
Counselor; Students will have community-based
work and vocational classes through the
career-related program
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Level 3 Needs
WVA Programs/Services to Meet the
Needs


Intense adult supervision across settings
because the student poses a danger to
him/herself and/or to others;


One aid will be hired to accompany
students with this level of care


Intensive instruction, services, safety
assistance and supervision to learn and
maintain skills and to increase
independence in activities of daily living;


Therapy services will be contracted
through an independent agency, these
providers will have a day when they can
come and utilize our therapy room for the
students that need their services. This is
scheduled as per the needs of our
students


Transition services that include coordination
and linkages with the Office of Behavioral
Health Services for
Intellectual/Developmental Disabilities,
(I/DD) Waiver Program, Division of
Rehabilitation Services and adult
community services and community use.


The student services manager will
connect to each of these agencies to help
with the transition for student with this
level of care.


Discipline
IDEA 2004 provides added procedures and safeguards regarding discipline for a student with a
disability.  We intend to consider each of these circumstances on a case-by-case basis. Each
decision will be made to ensure a safe and secure environment that is conducive to learning for
all our students at West Virginia Academy.


Gifted Students
Underrepresentation of racially, ethnically, and linguistically different; economically
disadvantaged; and differently abled children with high potential is an ongoing problem within
gifted education programs.61 Many formal programs for gifted students start at the end of
second or third grade, and for some children this is too late. For young children from racially,
ethnically, and/or linguistically different families and for those from economically disadvantaged
circumstances, the child’s innate potential may not have been nurtured. Starting early by
recognizing and nurturing children’s strengths in kindergarten and continuing this process
through third grade is essential to the development of each child’s potential abilities.


61 Ford, D.Y., M.R. Coleman & J.L. Davis. 2014. Racially, ethnically, and linguistically different gifted and talented
students. Gifted Child Today 37: 133–134.
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Rather than any single gifted program, West Virginia Academy will offer a continuum of
programming services for gifted learners.  Gifted education programming services will be an
integral part of the general education school day through flexible groupings of students,
differentiated instruction and curriculum. An RtI model that is geared toward gifted and talented
students will be utilized. This model will use a problem-solving approach and incorporate (a)
curriculum and instructional practices, (b) monitoring of student progress, (c) collaboration,
and/or (d) tiered levels of services.62


Levels of Services (LoS) Approach
The Levels of Services Approach (LoS) has been found to meet the needs of more students,
beginning with targeting all students based on strengths and interest and with opportunities for
advanced learners based on interest and skill.


Level I: Services Provided to All Students
Within our programs, curriculum, and methodology we provide students with foundational skills
and tools that will help all students discover and build their personal strengths and talents.  We
provide character development, creative opportunities, fine arts enrichment, flexible grouping
and cross-grade level grouping, project and problem-based learning and mid-term/after school
enrichment opportunities.  All of these services will help and support the scholars at West
Virginia Academy equally.


Level II: Services Needed by Many Students
Level two services are opportunities for a more targeted group of students to engage in
activities through which they can investigate their interests and verify areas in which they may
demonstrate additional strength. These services include academic competitions, athletic and
intramural sporting programs, cluster grouping, entrepreneurship opportunities, advanced
foreign language study, internships and mentorships, school plays and talent shows, STEM
opportunities on Fridays, and virtual learning experiences.


Level III: Services Needed by Some Students
This level of services are provided to a smaller group of students who need to be engaged on a
more rigorous and complex level of learning in documented areas of strength and/or sustained
interest. These services include advanced material, curriculum compacting, and subject-level
acceleration.


Monitoring
Recognizing an individual’s strengths is the first step. Once we do that, we can respond by
providing advanced learning opportunities tailored to their needs. By looking for strengths in our
students, we reframe our view of them, moving our understanding of them from at risk to at
potential. Too often in our schools, outstanding potential of students is not tapped and remains
hidden, leading to disengagement of learning and, over time, the loss of talent. All our educators
in kindergarten through third grade will use the Teacher’s Observation of Potential in Students


62 Colorado Department of Education (CDE). (2008). Response to Intervention (RtI): A practitioner’s guide to
implementation. Retrieved from http://cde.state.co.us/sites/default/files/documents/rti/downloads/pdf/rtiguide.pdf
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(TOPS) forms. The TOPS is a classroom observational tool to guide teachers as they observe
their children in multiple settings over time and recognize outstanding potential.  The TOPS
begins with a whole-class observation, ensuring that all children are being observed
systematically, and leads to individual observations of children as the need becomes apparent.
As teachers utilize the TOPS, their view of children refocuses from “at-risk” to “at-potential” and
they further modify the curriculum and instruction to respond to needs.
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STUDENT RECRUITMENT,
ENROLLMENT, AND RETENTION


Primary Recruitment Area
West Virginia law mandates that each public charter school identify a Primary Recruitment Area
(PRA). Our PRA is a reflection of our purpose as a non-profit charitable organization to improve1


education in West Virginia by establishing a charter school and sharing our successes with
willing parties within the public education system. A substantial aspect of our mission as an
organization is to provide educational opportunities that are not currently available in our
community to address unmet educational needs of traditionally underperforming and historically
underserved groups. While our school is open and welcoming to all interested students in our2


community without regard to individual circumstance, ability, or membership in a protected
class, we recognize that certain demographics of students have been historically underserved
within the existing public school system including, in particular, minority students, english
language learners, and students from low income families.


Our PRA is a strategically important geographic region where we plan to focus special
recruitment efforts on an annual basis. Enrollment preferences will be given and we will also3 4


offer transportation to all students residing in our PRA. In order to place systematic recruitment
emphasis among historically underserved student populations and remove economic barriers
for such students, we identified the geographic region for our PRA from the schools where the5


largest populations of historically underserved students in the Morgantown MSA reside. In6


Monongalia County, our PRA encapsulates the entire boundary of the elementary school with
the largest population and proportion of minorities and english language learners (North
Elementary School), a substantial portion of the school with the highest population of students
from low income families (Skyview Elementary), as well as substantial portions of the two
schools with the highest rate of overcrowding based on square footage per student (North
Elementary and Cheat Lake Elementary). Further, our PRA encompasses part of the boundary


6 We make these factual determinations based on student data from the Fall 2019 period in order to avoid our
analysis being impacted by temporary fluctuations in enrollments arising from COVID.


5 See WVDE Policy 3300 § 9.2.a.3.C.


4 WVDE Policy 3300 § 9.2.b.4 and 9.2.b.5.B.


3 WVDE Policy 3300 § 9.2.c.2. Additionally, we will focus recruitment of special needs and historically underserved
students on efforts likely to identify special needs and historically underserved student populations in our PRA,
consistent with our obligations as an LEA (specific discussions of these efforts are described in other sections of this
application).


2 These goals of our organization align precisely with the recommendations stated under W. Va. Code Sec.
18-5G-8(b)(5) and Rule 3300, 5.4.c.3.A that part of the mission of any charter school should be to serve
underperforming students and historically underserved groups. See also WVDE Rule 3300 § 9.2.d.2. We also
emphasize these critical priorities in our Mission and Vision statements.


1 See W. Va. Code §18-5G-11(a)(4) and (5).
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of the Bruceton School in Preston County, which provides additional diversity within the student
base by adding students from a rural location and addresses a significant need for students in
that area, particularly as our school expands into the high school years. Other school
boundaries are incorporated (Suncrest Elementary and Eastwood Elementary) in order to
capture areas of significant growth and to designate a contiguous PRA boundary.


In an effort to reach rural student populations and resolve an important unmet need relating to
high school student transportation, our PRA also extends east into Preston County and the
boundary for the Bruceton School. Preston county is within the Morgantown MSA and parents in
Preston county expressed a strong interest in a charter school option. We analyzed the
Bruceton School and West Preston as these two schools were both less than 20 miles from the
center of Morgantown and so, based on proximity, students from these two schools would be
the most likely to be interested in enrolling in a charter school in or around Morgantown.


While West Preston is technically geographically closer, the travel time is shorter to the
Bruceton School based on available routes because it is located along the I-68 corridor.
Additionally, the Bruceton School has a significant unmet need with respect to student
transportation because its students north of the I-68 reside much further from Preston High
school than students in West Preston. For example, high school students from the Bruceton
area may board a bus as early as 6:05am and then spend over an hour and a half on the bus
before arriving at Preston High at 7:40am. An abbreviated process is followed for the evening7


route home, but high school students still face a 10 hour day of school and travel and these
travel times greatly exceed the recommendations for student transportation times under West
Virginia regulations.


The drive to Morgantown from most places in Bruceton Mills is approximately 40 minutes and
transportation can be provided to that area, including with multiple stops, in significantly less
time than it takes to get those same students to Preston High School. The drive from Bruceton
Mills to our proposed campus is 35 minutes. We understand that many students in the Bruceton
School boundaries already seek variances to attend high schools in Morgantown, but in the
absence of transportation many of the historically underserved students are precluded from this
option. Additionally, the Bruceton School boundary is contiguous with the boundaries for the
PRA schools in Monongalia County, which provides for a seamless and understandable PRA
across both counties. Lastly, the Bruceton School has a larger population of students that qualify
for free and reduced lunches than the average for Monongalia County and so including the
Bruceton school in our PRA increases our ability to serve historically underrepresented
students.8


8 See Bruceton School Statistics: Bruceton School Free and Reduced Lunch Assistance (elementaryschools.org).
Available at Bruceton School in Bruceton Mills, WV (last visited 8/16/2021).


7 Compare Preston County Bus Schedule, Bus routes #55 and #34, available at BRUCETON BUS SCHEDULES
BUS SCHEDULE YEAR: 2019-2020 BUS OPERATOR: JASON CRAMER BUS #34 Stop # Name of Road Stop
Name Number (last visited 8/15/2021). Consistent with our other analysis, we utilize detail from the 2019-2020 school
year.
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For the reasons stated above, our PRA encompasses the entire boundary of North Elementary,
as well as substantial portions of the boundaries for Skyview Elementary, Cheat River
Elementary, and the Bruceton School. Then, in order to encapsulate a contiguous area, the PRA
also captures the area between these schools following major roads and natural boundaries for
clarity and ease of understanding among parents. Drawing the PRA in this manner brings in a
small portion of Suncrest Elementary and a substantial portion of Eastwood Elementary, both of
which are high growth areas.


The expansive nature of our proposed PRA also diminishes the projected disruption on existing
schools by encompassing areas with large populations of historically underserved students from
many different geographic locations and primarily from areas of growth and documented
overcrowding. This approach diminishes the economic impact on any one school or a single
school district. While the area is expansive, most of the PRA is in close proximity to the I-68
corridor and this localization ameliorates some of the travel time concerns that might otherwise
preclude such a broad PRA. A map of the total PRA boundary is outlined in the figure below
followed by a short description of the boundary lines:


Short PRA Boundary Description: The NW corner of the PRA is located where West Run
meets the Monongahela River and then the Western border proceeds South from there
connecting to Van Voorhis, Patteson Drive, and Dent Run Boulevard. The Southern Border
covers the southern edge of incorporated Westover and then downtown Morgantown and
proceeds along Mileground Road and Cheat Road to the I-68 and then along the I-68 to the
Hazelton Rd Exit in Preston County. The Eastern Boarder runs primarily along Hanlin Rd. in
Preston County to the NE corner ¼ mile north of the intersection with North Preston Highway
and Wayne Brown Rd. From there, the Northern border runs East along a line that is ¼ mile
north of, and parallel to, the North Preston Highway and then along a line that is ½ mile north of,
and parallel to, the I-68 to the Cheat Lake area. The line then proceeds north to Cheat Lake
Park and then East again along the lake in a line and then east passing the northern border of
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the University High property. Lastly, the line continues along the Monongahela river to the
starting point at West Run. This boundary is more particularly described in the footnote below.9


The following boundary illustrates our PRA for all of Monongalia County (excluding the ½ mile
wide strip just north of I-68 between the Bruceton Mills area and the Cheat Lake area):


The following boundary illustrates our PRA in Preston County (excluding the ½ mile wide strip
just north of I-68 between the Bruceton Mills area and the Cheat Lake area):


9 PRA Boundary Description: The PRA boundary line begins at the intersection of Patteson Dr. and Monongahela
Blvd. (US 19 WV 7) and then proceeds in a straight line to the south and west across the Monongahela River to the
intersection of Dent Run Boulevard and Main Street in Granville. The line continues along Dent Run (to the SW and
then SE) to the intersection of Fairmont Road (US 19) and Dent Run Boulevard in Westover, WV and continuing SE
along the southern boundary of Westover City Park and there crossing Dupont Road. From there the line proceeds
almost directly East to the mouth of Deckers Creek (crossing River Road and the Monongahela River). The boundary
follows Deckers Creek (going SE) past High Street and follows the bend in the creek to Spruce Street and then
continues NE along Spruce Street to the intersection with Willey St. From there the line proceeds briefly in a SE
direction along Willey St. and then continues in a NE direction along North Willey Street (US 119) and continuing on
to Mileground Road and then to Cheat Road where the line intersects with I-68.  The boundary continues E on I-68
for approximately 21 miles to the Hazelton exit in Preston County and then proceeds N very briefly along Glen Farms
Rd, E very briefly along Moyers Rd. and then N along Hanlin Rd., then E along Moyers Road, then N along Wayne
Brown Rd and then N across the North Preston Highway to a point that is ¼ mile north of North Preston Highway.
The boundary then proceeds West and South along a point ¼ a mile to the north of the North Preston Highway until
the incorporated area of Bruceton Mills, WV at which point the boundary continues along a point ½ mile north of the
I-68 west to Cheat Lake, WV to the point ½ mile north of I-68 and directly south of the intersection with Fairchance
Road and Morgan Run Road. From there the boundary then runs precisely N to said intersection and then continues
along Morgan Run Road to the Cheat Lake Park and then continues in a W/SW line toward the northernmost border
of the University HIgh property. The line then continues E to the Monongahela River. From there, the boundary
follows the Monongahela River SW winding until connecting with West Run. Then proceeding SW up West Run to the
East ending of Ackerman Rd and from there continuing SE along the West Boundary of the Windwood Village
Townhomes and connecting to Van Voorhis Rd. From there the line proceeds east and then south along Van Voorhis
Rd. continuing onto the 705 and then Patterson Drive returning to the starting point at Patteson Dr. and Monongahela
Blvd. (US 19 WV 7).
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Lastly, consistent with West Virginia law, our PRA may be adjusted from time to time in the
advancement of our educational mission. Consistent with Policy 3300, any such changes10


would be made as of January 1 of the year preceding the academic year and enrollment
process in which such changes are effective. The PRA will almost certainly be expanded to11


include any area immediately around the school. For example, if the current proposed property
for the school comes to fruition, the PRA may be expanded to incorporate more of the nearby
neighborhoods including the area north of morgans run road. Areas of low interest could be
removed from the PRA, although we plan to not make any reductions to our PRA in the first
year. The majority of the potential alternative sites for the school identified by our organization
are inside the current PRA.


Outreach Strategies
West Virginia Academy will provide publicity to families in its PRA using easy-to-understand
information about our school, our educational mission, our educational program, and our focus
on students from historically underserved populations. Our publicity and other recruitment
activities will describe, in plain language, the processes and timelines for student enrollment
applications and we will seek to attract as broad a base of applicants within our PRA as
reasonable under the circumstances.


West Virginia Academy already began its outreach strategy in earnest when the organization
was originally formed at the end of 2019 by establishing its website
(www.westvirginiaacademy.org) that provides information to parents and others with a potential
interest in the school as well as in charter schools in West Virginia more generally. This website
has been enhanced using Search Engine Optimization techniques designed to attract relevant
search traffic including by parents, educators, and students with an interest in a charter school


11 WVDE Policy 3300 § 9.2.a.3.A.


10 W. Va. Code § 18-5G-11(a)(4).
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in West Virginia generally and in Monongalia County specifically. Importantly, our website is the
second result from the top on page 1 for “West Virginia Charter Schools” and the top result for
“West Virginia Academy” and “Morgantown Charter School.” The first of these search results12


beats out many websites and articles by large organizations and media specifically addressing
the West Virginia Charter School law, including by teacher’s associations (WVEA and AFT-WV),
national charter school organizations, as well as local and even national news media outlets
(Associated Press, USNews, WV MetroNews, Dominion Post, and the WV Gazette-Mail, for
example). We continue to update our website so that the information is accurate and addresses
questions that parents commonly have with respect to charter schools and our organization in
particular. Additionally, we continue to add content to our site and post articles and information
on our blog with consistent viewership.13


Our organization has also established a social media presence including a Facebook page and
LinkedIn profile that enhances our visibility online and through these resources to reinforce our
message to families. We have conducted advertising and awareness campaigns through social
media outlets that can efficiently reach social media platform users within the Greater
Morgantown Area that are likely to have school age children. Our initial survey on demand was
conducted using a similar methodology with ad placements. These efforts are ongoing and will
constitute a part of our direct outreach efforts and advertising.


We have adopted an integrated media strategy that leverages our online presence and our
unique position as West Virginia’s first charter school applicant. Our President commonly makes
himself available for media interviews and is responsive to media requests. For example, our
organization was recently featured in a local news story by WCHS (ABC 8) as well as in local
and national print media (Associated Presss/US News, The Charleston Gazette-Mail, the
Dominion Post, and WV News) Our President was also recently interviewed on the WAJR “talk14


of the town” radio program and has conducted multiple interviews on that network. We also
release social media posts that promote our school and provide parents with information on
important topics related to charter schools and public education. Our social media and blog
posts are commonly quoted in news articles on the topic of our school and West Virginia charter
schools more generally.


The visibility of our school and programs both online and in the media was achieved through
genuine and deliberate efforts to raise awareness about our organization in support of our
academic and charitable missions. Importantly, our site visibility ensures that any parent
interested in a charter school in the Greater Morgantown Area can easily find our school


14 Links to these recent stories can be found in a blog post at “West Virginia Academy in the News” (West
Virginia Academy), available at
https://www.westvirginiaacademy.org/post/west-virginia-academy-in-the-news-1 (last visited 8/15/2021).


13 The extent of views on our blog posts vary based on the timing and topic with the least popular posts
typically getting 30-50 views and more popular topics getting several hundred views.


12 Search results can vary based on each user’s other online activity and interests and so these search
results were gathered on August 15, 2021 in private mode. We note that placement in search engine results will
typically fluctuate gradually over time, but can change quickly around significant news events.
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through a basic online search. Our website provides ready access to information for families
that want to know more after hearing about our organization via word of mouth, one of the many
news media stories covering our school, or through our advertising.


Lastly, the effectiveness of our web presence, social media, and media strategies will provide
synergies with traditional local advertising that we plan to conduct. We anticipate that such
traditional outreach efforts will include some combination of the following (it being noted that
some of the following efforts require significant spending on advertising and so these strategies
will be deployed from time to time using cost-benefit analysis and as funding permits):


1. Advertise in sports programs and theater playbills, which, by way of example, may
include:


a. Black Bears Baseball team
b. Morgantown Theater Company
c. MT Pockets Theater
d. West Virginia Public Theater
e. West Virginia University Basketball
f. West Virginia University Football
g. West Virginia University Soccer


2. Distribution of flyers and pamphlets through booth rentals at local events, which may
include:


a. Westover Farmers Market
b. Star City Shack Quack Family Festival
c. Granville Halloween Festival
d. Maple Days
e. Spring, Summer, and Fall Arts Walk
f. West Virginia’s Birthday Celebration
g. Annual New Deal Festival in Arthurdale
h. Med Express Kids Day
i. Preston County Music and Art Festival
j. Wild and Wonderful Country Fest
k. Mon County Fair
l. Mountaineer Week
m. WVU Coliseum Trunk or Treat
n. Suncrest Towne Center’s Halloween Trick or Treat


3. Place posters and ads in family-friendly venues, such as:
a. Barnes and Noble story time
b. The Shack
c. Star City Library
d. LaunchPad Trampoline Park
e. Spark! Imagination and Science Center
f. CTA Highflyers
g. Morgantown Public Library
h. West Virginia University Child Learning Center
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i. Playworks Child Development Center
j. Moments of Joy Learning Center
k. Kinder Haus Child Care
l. Storybook Daycare
m. WVU Nursery School
n. Suncrest Early Learning Center


4. Place ads and feature articles in various news media outlets, these may include:
a. Dominion Post
b. Times- West Virginia
c. WMMN AM 920
d. Preston County News and Journal
e. WV LIving
f. Morgantown Magazine
g. Morgantown Community Newcomers Club
h. WVU Magazine
i. WBOY
j. The State Journal


5. Official announcements on the Monongalia County Board of Education website
explaining that a charter school will be opening in the Fall of 2022 and directing parents
to our website for additional information including the process for applications and
enrollment.


6. Direct marketing efforts to historically under-represented groups including ELLs and
immigrant families as well as presentations with foster organizations and homeless
shelters.


The efforts described above provide a balanced approach to outreach and raise awareness
among Monongalia County parents and families. To the extent that progress with respect to
COVID-19 permits more personalized contact and outreach efforts, we may mobilize supporters
to pursue direct marketing efforts. Marketing efforts will be focused within the PRA and we will
likely also dedicate specific outreach efforts focused on attracting historically underserved
groups.


Importantly, the charter law requires that “county boards shall provide or publicize to parents
and the general public information about charter schools with primary recruitment areas wholly
or partially contained in the county as an enrollment option to the same extent and through the
same means that the county provides and publicizes information about non-charter public
schools in the county.” The Monongalia and Preston County boards of education have15


dedicated web pages for each public school and these counties also utilize various means to
publicize information about noncharter public schools. West Virginia Academy will be diligent in
seeking that both county boards comply with their responsibilities to provide information about
West Virginia Academy.  These publicity efforts should include, but are not limited to: (i)


15 See W. Va. Code §18-5G-11(a)(2).
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publishing a prominently-placed announcement on each districts’ homepage indicating that our
charter school is opening, providing information about the offerings of the school, the PRA, the
timelines for applications and enrollments, and providing a prominently displayed link directing
interested families to our organization’s website for additional information; (ii) establishing and
maintaining a dedicated page displaying the charter school as one of the public schools from
each district in a manner that is no less prominent or accessible than the display of the districts’
current non-charter public schools so the school is listed as part of each county’s offerings, (iii)
administering an automated phone call message and text announcement to all parents in the
county using the county schools notification systems twice a year (once when pre-registration
has opened and once when the application process has opened for the charter school) that
provides information about how students can pre-register and apply if they so choose that
includes the relevant deadline, and (iv) utilizing any other means of providing information to the
families and the public about the charter school that is consistently used by the boards of
education to provide information for their respective non-charter public schools.


The authorizer also will publicize the charter school by including information about West Virginia
Academy on its website and also working with the West Virginia Board of Education to ensure
that information about West Virginia Academy is included on the WVDE site, as appropriate.


Application Procedures and Timelines
West Virginia Academy will ensure a fair and transparent application and enrollment process.
This process is essentially the same every year, except that the first year timeline is slightly
different as dictated by regulation. The process has three steps: pre-registration, application,
and enrollment.


Our application and enrollment timelines will closely follow the statutory and regulatory
requirements, but we also utilize a pre-registration process for informational purposes only to
help our organization establish capacity based on community demand prior to the official
application procedure. Pre-registrants receive notice in the mail when applications open along
with a hard copy application, but do not receive preferences for enrollment based on
pre-registration status.


In the first year pre-registration is open from early August to the end of December, but in all
subsequent years, pre-registration will be open from the beginning of August to the last day of
November. The re-Enrollment period that will open for the first time in the schools first year of
operations will run from November 1st to December 31st each year. These processes are
conducted in this manner to provide the Governing Board with as much information as possible
about demand prior to setting the capacity for the following year.


In the first year, the Intent to Enroll (formal application for new applicants) will be available
starting January 14, 2022 and the application period will remain open for sixty (60) days until the
application deadline of March 15, 2022. Applications will be accepted after March 15, 2022 as
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applications filed after the deadline. In subsequent years, new enrollment applications will be
available for sixty (60) days from the first week of December until January 31st. Applications will
be accepted after January 31st as applications filed after the deadline. New applicants with
applications filed after the deadline shall be wait-listed in the order such applications are
received if capacity has been reached or offered enrollment based on available capacity as set
forth in Policy 3300.


The Governing Board shall set the overall capacity for West Virginia Academy and the capacity
for each grade level by January 1st of each year as required by regulation using re-Enrollment
and pre-registration numbers, new application projections, and class size targets as a guide.16


Class Size target ranges at West Virginia Academy will be:


● K: 15-20 students per class
● 1-5: 20-25 students per class
● 6-12: 25-30 students per class


In the event that the number of total applications and Re-Enrolling students as of the application
deadline is substantially above or below the capacity amount established for any one grade
level (substantial is defined as 20 or more applicants per grade), then prior to the date for a
lottery the Governing Board may make a one-time adjustment to its capacity for individual grade
levels so that available capacity more accurately reflects actual demand. If total applications and
Re-Enrolling students substantially exceeds the capacity for any grade level, then capacity may
be adjusted upward so long as the Governing Board determines that such increase can be
accommodated based on its facility and projected ability to hire qualified faculty. If total
applications and Re-Enrolling students is substantially below the capacity for any grade level,
the Governing Board may reduce the capacity in such grade level, but decreases shall never be
below the total number of applicants and Re-enrolling students to the extent that a lottery is
triggered for that grade level.


In the event that all new applicants cannot be enrolled because new applications and
re-Enrollments exceed available capacity for any one grade level, then a lottery process will be
conducted to determine which applicants will be enrolled.


Fair Lottery Process and Preferences
Enrolled students returning for another year of school are offered enrollment and shall be
enrolled for the following year upon completing an Intent to Enroll and Acceptance of Policy
(See Re-Enrollment below).


16 See W. Va. Code §18-5G-11(a)(5) and Policy 3300, Sec. 9.3.a.1.
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West Virginia Academy shall ensure that adequate capacity is provided in subsequent grades
for all currently enrolled students unless any subsequent grade is not offered. For example, if 90
students are enrolled in for sixth grade during the school year, West Virginia Academy will offer
seventh grade in the following year, and 85 of the current sixth grade students complete an
Intent to Enroll and Acceptance of Policy for the following year, West Virginia Academy shall set
its capacity for not less than 85 students for the seventh grade level the following school year.


After all returning students are enrolled, then new applicants will be added to the Preliminary
Enrollment Pool and considered for enrollment following the processes set out in Policy 3300. In
the event that the combination of re-Enrolled and new applicants at any one grade level
exceeds available capacity (including any adjustment thereto), then a lottery shall be conducted
with respect to all such grades where demand exceeds capacity. The lottery will be conducted in
a public setting and in the manner required under Policy 3300, subject to the following additional
provisions:


(i) If the combination of all students in the Preliminary Enrollment Pool combined with
re-Enrolled students, as stratified by grade, do not exceed the total capacity in that grade, then
all applicant students in that grade shall be placed on the Final Enrollment List and that grade
level shall not participate further in the lottery process (entire grade levels that are so-enrolled
shall be announced prior to and at the beginning of the lottery).


(ii) The lottery selection process shall be conducted by grade starting with the grade with
the fewest number of combined applicants and re-Enrollments that exceed capacity until all
students in such grade level are placed on the Final Enrollment Pool or the Wait List for that
grade (as applicable) and then proceeding in order to the grade level with the highest number of
combined applicants and re-Enrollments that exceed capacity until all new applicants have been
either placed on the Final Enrollment Pool or the Wait List.


(iii) Preferences shall be determined and applied immediately prior to completing each
selection in the lottery process and such preferences shall be updated during the lottery process
(for example, when the first member of a household is selected and added to the Final
Enrollment Pool then all other members of that household shall be given the household
preference from that point forward in the process).


Lottery List Organization
Prior to the lottery, all applicant students in the Preliminary Enrollment Pool will be entered into a
Lottery Excel Spreadsheet in alphabetical order (sorted by last name, then first name, then
middle initial). The Lottery Excel Spreadsheet will include each applicant student’s name (last,
first, MI), Grade Level, a Household Identifying Number that is the same for all applicants of the
same household, and an “Initial Preference Number” from 1 to 4 as well as an “Updated
Preference Number” with that same number (the updated preference number may be changed
during the lottery process). Unpopulated columns for “Random Order Number,” and “Applicant
Grade Rank,” will also be included.


Preferences in the lottery process are assigned based on the following order of priority:
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1. Members of the same household of either any currently enrolled student or any
student placed in the Final Enrollment Pool;17


2. Children of Governing Board members and full-time employees of our charter
school (not to exceed 5% of total enrollments in one year);


3. Applicants who were wait-listed in the prior year’s enrollment cycle that were
never offered enrollment during the prior academic year;


4. Applicants who reside in the Primary Recruitment Area;


The above preferences are consistent with and largely mirror the recommendations for
preferences under West Virginia law. The preference for members of the same household has18


priority over all other preferences and is immediately applied to all other members of the same
household upon the assignment of any member of that same household to the Final Enrollment
List, so this particular preference can change at any time during the lottery process. Additionally,
the preference for children of governing board members and full-time employees cannot exceed
5% of total enrollment, and so once preferences in the amount of 5% of total enrollment has
been assigned, no more new applicants can be selected under this preference. All other
preferences are set in place before the lottery process begins and do not change.19


Lottery Day Process
All new applicants who applied prior to the deadline in grade levels for which the lottery must be
held shall be included in the lottery process. New applicants will be assigned a random number
between 1 and the number equal to the total number of new applicants in the lottery, with no
number assigned to more than one new applicant (this number is the “Rank” for each applicant
for purposes of the lottery process). Applicants are then stratified by grade, preference level,
and Rank and the selection process begins selecting students one by one following the manner
described herein and in Policy 3300. After every selection that impacts a preference,20


adjustments to the preference stratification shall be made. When an applicant is selected then
that applicant will be added to the Final Enrollment Pool, offered enrollment, and included along
with all re-Enrolled students in West Virginia Academy’s enrollment thereafter.


All new applicants participating in the lottery process who are not placed on the Final Enrollment
Pool through the lottery shall be assigned to the Waitlist by grade based on their Updated
Preference Number and then Rank as of the end of the lottery selection process (preference
order shall not be updated further based on any assignments to the Waitlist). Applicants who
applied after the application deadline but before the lottery date shall then be added to the wait


20 See WVDE Policy 3300 §§ 9.3.b.8.B.3 and 9.3.b.8.B.4.


19 For example, if a third grade applicant and a first grade applicant are members of the same household and the
third grade applicant is selected during the lottery process, then the first grade applicant is immediately placed in the
top preference group for the first grade selections because the first grade student is a member of the same
household of an accepted student.


18 See W. Va. Code §18-5G-11.


17 We note that WVDE Policy 3300 § 9.2.b.6.A describes this preference as a “sibling” preference, but we use the
term “member of the same household” rather than sibling to encompass all instances where children share a
household (i.e. siblings, half siblings, step siblings, siblings through adoption, or foster children) as we deem the
interests of the children and parents in each of these different households to be substantially similar.
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list in the order such applications were received. Applicants who applied after the application
deadline but before the lottery for grade levels with available capacity shall be added to the
Final Enrollment Pool in the order that such applications were received one by one until capacity
for such grade level is met and then such applicants shall be added to the Waitlist. The lottery
process shall then conclude.


All new applicants placed in the Final Enrollment Pool are announced and notified (offered
enrollment) via email and automatically enrolled. Any students so enrolled may opt-out at any
time by submitting notice to the school and enrolling in another school or homeschool..


After the application deadline has passed, applications will remain open until the last day of
October, the day before the re-Enrollment process for the following year begins. An applicant
may submit an application after the deadline for the current year as well as pre-register for the
following year.


Enrollment Process


School Entrance Requirements
All students entering kindergarten must have reached their fifth (5th) birthday in the year of
entrance on or before September 1. Students entering first grade must have reached their sixth
(6th) birthday in the year of entrance on or before September 1. Birth certificates, immunization
records and proof of West Virginia residency must be present at the time of registration.
Students transferring from other schools and from out of state who have completed kindergarten
but do not meet the above birthday deadline may be admitted into first grade at the discretion of
the School Director.


New Enrollment
Completion of an Intent to Enroll and Acceptance of Policy by a student that is not currently
enrolled during the application period will constitute an application for enrollment. Applications
will be accepted online and through mail to the school office on an ongoing basis and must be
received by the deadline posted (March 15th 2022 for the first year of enrollment, January 31st
each year thereafter). New applications will be placed in the Preliminary Enrollment Pool and
will follow the process outlined for enrollments (see Enrollment Lottery Process and
Preferences).


Vacancies:
If a vacancy occurs in any class during the school year, the spot may be filled by offering
placement to the first student on the Wait-List for the grade in which the vacancy has occurred.
This new student will then be contacted as soon as the seat becomes available but will not be
allowed to begin school until the following Monday morning. An email will be sent out to the
faculty each weekend with a list of any new students. Parents will be asked to arrive 30 minutes
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before the start of school with their new student(s) on the Monday morning following their
notification. Parents will submit required paperwork and forms at that time. The student must be
withdrawn from the previous school at the time of enrollment. New students will take
pre-assessment tests before they receive their schedule. If the new student is unable to begin
on the first Monday following their notification, they will be given the option to start the
subsequent Monday. If the student is still unable to begin, the seat will be passed to the next
student on the Waitlist. If a student on the Waitlist does not get a chance to enroll in the school
the students on the Wait-List will receive a preference in the following year enrollment cycle.
(see Enrollment Lottery Process and Preferences)


Re-Enrollment
Completion of an Intent to Enroll and Acceptance of Policy with respect to a currently enrolled
student during the application period will formally enroll the student for the following year.  Each
year West Virginia Academy families will receive an Intent to Re-enroll Packet that will be sent
out on November 1st. If the family is planning to continue attending West Virginia Academy, they
will fill out the packet and return it to the office before December 31st of the year. Parents and
students will also be sent a Comprehensive Needs Assessment form online to complete by the
end of May.


Student Retention
Retention is an important aspect of any charter school as returning students provide stability
and advance the school’s culture and allow for improvement over time. Additionally, retention is
important to the financial viability of any charter school over the long term. DePaul University
has created a successful framework for student retention and advancement within its institution.
Referred to as the “4 Ps of Student Retention,” this approach has been studied and found to be
one of the most strategic and comprehensive strategies for student retention at the college
level. West Virginia Academy will adapt and use these strategies to help retain our student21


population in the charter school setting.


1. School Profile. A school profile contains information about the student body, facilities
available, and academic achievement, among others. West Virginia Academy aims to be
honest and upfront about the students we are seeking to attract and the environment we
are seeking to create. Our promotional materials are consistent about what we will
expect from our students as well as what they can expect from us. Our marketing and
promotion mission is to give parents and stakeholders a clear vision of our school and
programs. In an era of school choice, parents have an array of elementary and
secondary education options available to them. At West Virginia Academy, we realize
that when families choose to attend our school, they are choosing our school culture and


21 Kalsbeek,  D.H., Cortes, C.M., (2013). Improving Outcomes through the 4 Ps of Student Retention Framework.
Available at https://pdfs.semanticscholar.org/9a86/2445eee4b2dd1925cd7b0176b79be9019fcf.pdf (last visited
8/16/2021).
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profile. Individuals who are not interested in our methodology and approach will not
apply and thereby self-select out of our school. As we attract students that will thrive in
our unique educational environment and diligently tailor our programs to the needs of the
students we attract, optimal student outcomes will naturally follow.


2. Progress. Success tends to foster more success. Our methodology for content delivery
using DI extensively in the primary school levels operates on the principle that mastery
of content is expected daily. Our methodology in the Primary school (DI) operates on the
principle that mastery of content is expected daily. Skills and concepts are taught in
isolation only initially and then integrated with other skills into more sophisticated,
higher-level applications. At secondary school levels, students who have mastered the
basic materials can progress to higher levels of learning within the IB program. Concepts
will be repeated in various subjects rather than taught in individual silos so that
interdisciplinary learning models are the norm rather than the exception. All details of
instruction in core topics are carefully planned to minimize the chance of students'
misinterpreting the information being taught and to maximize the reinforcing effect of our
instructional methods. Our coordinated approach combined with academic rigor will
enable students to thrive in the classroom and improve student outcomes.


As West Virginia Academy students see progress and mastery in their classes, they will
gain self confidence and be encouraged to keep progressing. Parents also are
encouraged when they see their child progress and thrive in an academic environment.
Our teachers will be trained and provided with the online resources to keep parents as
up-to-date as possible with their child’s educational progress. As students achieve
mastery in lessons the teachers will convey the achievements to the parents. If they are
struggling, remediation will be immediate, thorough, and personalized. As students and
parents see improved academic progress, student retention will naturally follow.


3. Processes. Researchers found that school processes which promote teacher ownership
of the school’s direction (i.e. shared school goals, school-wide decision making, fit of
plans with school needs, and empowering principal leadership) exerted a stronger
influence on school cohesion and teacher efficacy in the classroom. Research has also22


shown that the quality of teaching can have a direct and lasting influence on student
outcomes. As indicated in our vision, West Virginia Academy will “strive to recruit, hire,23


develop, and retain a diverse faculty and staff that are fully committed to each student’s
academic success and will contribute to our learning community with diligence,
competence, and professionalism for a collaborative school culture.” The relationship24


24 See West Virginia Academy School Vision section


23 Hsin-Hsiange, L., & Mao-neng Fred, L. (2015). Principal leadership and its link to the development of a school’s
teacher culture and teaching effectiveness: A case study of an award-winning teaching team at an elementary school.
International Journal of Education Policy & Leadership, 10(4), 1-17. Retrieved from the web site of the International
Journal of Education Policy and Leadership (last visited 8/16/2021)


22 John A. Ross, Anne Hogaboam-Gray & Peter Gray (2004) Prior Student Achievement, Collaborative School
Processes, and Collective Teacher Efficacy, Leadership and Policy in Schools, 3:3, 163-188.
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between effective teaching and effective leadership is vital in providing a positive school
culture. We will hire school leadership and faculty that will promote the school process
we have established and follow the school’s intended direction. As the school culture
evolves, students will be inspired by our teachers and leaders experiencing a positive
educational experience that will influence the rest of their lives.


Along with school processes that promote positive student outcomes, WVA will strive to
integrate all processes and services related to enrollment/registration, food service,
transportation, scheduling, and other various student services.  As much as we are able,
we will make our processes streamlined and accommodating. Our administration will
always be available to help answer questions and address concerns. This is our way of
helping WVA families return year after year.


4. Promise. Being clear about our expectations and direction increases the likelihood that
students who attend our school, and their families, will support and join us in our
mission. When expectations are set early on and then met through the operation of the
school, students who selected our school based on the profile we have communicated
will want to stay year after year. A critical priority for West Virginia Academy is
establishing many traditions and routines from the very start. Traditions teach children
how to be part of a community, build a sense of belonging and self esteem, and enable
children to see themselves as valued members of a community. Learning about each25


other through WVA traditions such as Cultural Connection, Spirit Week, and Show What
You Know Assemblies will support our sense of community. Culminating events such as
Fall Fest, Hall of History and Ocean Week mark our comings and our goings and affirm
our common interests in the time we spend together.


The leveling system within our methodology places students in various classes
throughout the day. Providing clear expectations and teaching practices that support
children within each classroom setting is vital for a positive learning environment
throughout the school. Each school classroom will be organized in a similar manner,
students will feel comfortable in each room knowing how it operates and the
management style within. Schoolwide teacher expectations and routines build positive
relationships among students.26


Lastly, the West Virginia Academy Ambassador program is all about coming together
and making connections within the school as well as within our community, state, nation,
and world.  Student teams will be made up of all age groups, team spirit and mentoring
within each group will give individuals a sense of belonging. Our promise is that as
students participate in the variety of programs, projects, activities, and curriculum, they


26 Sugai, G. & Horner, R. H. (2009). Defining and describing schoolwide positive behavior support. In W. Sailor, G.
Dunlap, G. Sugai, & R. Horner (Eds.), Handbook of positive behavior support (pp. 207-326). New York: Springer.


25Woodfin, Libby (2000). Familiar Ground: Traditions that Build School Community. Northeast Foundation for
Children, Inc. p.80.
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will feel pride in WVA, a true sense of belonging, and will look forward to joining us year
after year.


Withdrawal
Procedures:


When a family approaches any West Virginia Academy Staff Member indicating they wish to
leave West Virginia Academy, the family will be directed to the Front Office Administrator. The
administrator will guide them through the process of filling out the two required forms: Student
Exit Interview Form & Transfer/Exit Status Form.


Families will also meet with a member of the administration. The information on the form,
including the reason for exiting, are then entered by the secretaries into our Student Information
System (SIS) and will be reported to the State Office of Education.


If a family has not communicated that they wish to leave and have enrolled at another school
and we receive a records request from that school, we will reach out to the family and ask them
to come to the school and complete the forms. We will explain that FERPA requires that we
receive their consent before releasing school records to the new school. If the family does not
comply with completing the forms, but provides a verbal confirmation that their student is
enrolling in another school, the front office manager will complete the form and leave the family
signature blank.


West Virginia Academy ensures that all the needed documentation is created and retained for
the final status of all students who enter high school, grades 9-12, whether they graduate or
leave high school for other reasons.
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MISSION, VISION, PURPOSE, AND
DEMAND
The purpose of West Virginia Academy Ltd., as a non-profit charitable organization, is to
improve education in West Virginia by: (i) establishing a charter school, (ii) developing and
deploying curriculum and scalable college-readiness programs within the school, and (iii)
providing training for teachers who seek to improve college-readiness throughout West Virginia.
The organization’s overall purpose contemplates the establishment of a charter school to
provide wraparound services for families in West Virginia. Consistent with this reality, the
organization has a separate mission for each of its divisions: nursery, primary, and secondary
education programs, respectively, but a shared vision and purpose.


West Virginia Academy Primary School Mission
West Virginia Academy’s Primary School mission is to help our scholars from all backgrounds,
including, in particular, historically underserved student populations, become academically
successful through becoming effective communicators, creative collaborators, dynamic leaders,
and promising innovators for the state of West Virginia. We will train, support, and mentor our
educators to use evidence-based educational instructions and interventions that promote each
scholar’s academic success, and well-being.


At West Virginia Academy (WVA) academic success will be built on four target areas:
communication, collaboration, leadership, and innovation.


EFFECTIVE COMMUNICATION
According to the National Center for the Improvement of Education Assessment (NCIEA, 2020),
“communication is an expressive process demonstrated through production, which includes
writing and speaking and comprehension is an interpretive, decoding, and receptive process
acquired through reading and listening.”1 It has been found that complex communication skills
are a required expectation in the workforce.2 We know that through our program WVA scholars
will experience multiple opportunities to practice, self-assess, and receive constructive feedback
in order to become effective communicators.


Communication skills, including writing communication, is essential for academic success and is
highly desired by employers.3 “Mindfulness exercises have been shown to benefit students’


3 Adams, S. (2014). The 10 skills employers most want in 2015 graduates. Forbes. Retrieved from:
http://www.forbes.com/sites/susanadams/2014/11/12/the-10-skills-employers-most-want-in-2015-graduate
s/


2 National Research Council (2011). Assessing 21st Century Sills: Summary of a workshop. Washington,
D.C.: The National Academies Press. https://doi.org/10.17226/13215.


1 Thompson, J. (2020). Measuring student success skills: A review of the literature on complex
communication. Dover, NH: National Center for the Improvement of Educational Assessment.
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communication-related thoughts and feelings.”4 The founder of mindfulness-based stress
reduction (MBSR) described it as “paying attention in a particular way” or “paying attention with
purpose, in the present moment, and nonjudgmentally.”5 Mindfulness has been found to help
students examine their “internal and external stressors” and create “a culture of calm” with some
“simple, effective, inexpensive evidence-based strategies that can be implemented in every
classroom.”6


We know that students are entering the classroom from a variety of home environments. Each
comes with their backpacks full of school supplies but also stress, worry, anger, sadness,
happiness, excitement, fear, etc. Each scholar at WVA will be taught mindfulness strategies and
participate, daily, in our “Mindfulness moments.”7 Home-room teachers will take the necessary
time to help our scholars understand their own thoughts, feelings, and sensations, as well as
how these can affect their own actions. Mindfulness moments will be conducted throughout the
day for the first term to provide multiple opportunities to practice in various settings. During the
other three terms, time will only be allotted at the beginning of each day for “Mindfulness
Moments” and encouraged throughout the day when needed.


CREATIVE COLLABORATORS
In order for our scholars to be academically successful, they must learn how to work with others.
According to the NCIEA (2020), “intellectual gain and increased academic content knowledge
and skill could be a bi- or co-product of collaborative activity.” The center also found that
“students benefit cognitively and non-cognitively from genuine collaborative activities, especially
those requiring elaborate explanations, sharing/critiquing of thinking, and opportunities to bring
their funds of knowledge to bear on the complex task or problem.”8


A unique program in our school is the West Virginia Academy Ambassador program, it will help
promote meaningful and inclusive participation of all individuals in the school and community.
This program focuses on four Ancient Roman Virtues, one for each team. The students
complete projects each term in the school and community that apply the knowledge gained by
studying their assigned virtue. All students, regardless of ability, are placed in one of four teams.
These teams consist of scholars from all grade levels. The teams are organized in such a way
that all participate and collaborate to achieve their goals. At the end of the year, they are asked
to put their knowledge to the ultimate test by competing as a group in the Field Day
Competition.


8 Evans, C. M. (2020). Measuring student success skills: A review of the literature on collaboration. Dover,
NH: National Center for the Improvement of Educational Assessment.


7 Browning, A. (2020). Mindfulness in education: An approach to cultivating self-awareness that can
bolster kids’ learning. Center to Improve Social and Emotional Learning and School Safety at WestEd.
San Francisco, CA: WestEd.


6 Kane, M. (2017). Creating a culture of calm. Gifted Education International, 34(2), 162–172.
https://doi.org/10.1177/0261429417716350


5 Kabat-Zinn, J. (2003). Mindfulness-Based Stress Reduction (MBSR). Constructivism in The Human
Sciences, 8(2), 73–107


4 Stewart, N.W., Wilson, A.W., Drewery, D.W. (2020) Innoventions in Education and Teaching
InternationalI. 57(1). 109-118
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DYNAMIC LEADERSHIP
Leadership development is an important part of the educational experience.9 Thus, it is WVA
mission to create meaningful, relevant leadership experiences that will be engaging, impactful,
and tied closely to our curriculum and ambassador program. Helping our scholars become
dynamic leaders will aid their academic success throughout their lifetime.


Each of our West Virginia Academy Ambassador teams will be led by Student Team Officers.
Those wishing to become an officer must fill out an application and be interviewed by the team
advisors. Students of all ages will be encouraged to apply to become leaders for their school
team. This will give primary students a chance to lead other scholars of all ages.


We will also have a WVA Student Council. Older students will be elected through a ballot
system at the end of the previous year. The student council will have a critical role in helping
create a more positive school culture as well as help WVA school fulfill its mission.


Individual mini-courses or afterschool clubs/classes will be encouraged to have rotating leaders
to give as many students as possible the chance to develop their leadership skills in a variety of
settings.


PROMISING INNOVATORS
“The success of the United States in the 21st century – its wealth and welfare – will depend on
the ideas and skills of its population and innovation is key to a bright economic future.”10 To
develop young professionals who will have the capacity to innovate must be intentional – it will
not just happen.11 Promising innovators are able to come up with various ideas just from thinking
about the details in a new way. That is why creative problem solving to produce strong
innovators is a mission of West Virginia Academy.


WVA knows that there must be a strong core knowledge background in order to think creatively
about the content. Each year at our culminating field day competition, the WVA Ambassador
Teams will be assigned a unique problem presented to them using innovative techniques. The
teams will have all the materials and supplies provided, and a time limit will be set. The teams
will be judged by the WVA Student Council on their creativity, foundational knowledge of the
problem, and collaboration within the team members.


EVIDENCE-BASED EDUCATION
We will train, support, and mentor our teachers in how to find and implement evidence-based
educational techniques. These are instructional techniques and interventions that have been


11 Roberts, J.L.(2015) Innovation and STEM Schools. NCSS Journal. 28-29.


10 President’s Council of Advisors on Science and Technology. (2010). Prepare and inspire: K-12
Education in Science, Technology, Engineering, and Math (STEM) for America’s Futures. Washington,
DC.


9 Deal, S. T., & Yarborough, P. (2020). Higher Education Student Leadership Development: 5 Keys to
Success. Center for Creative Leadership, 1-16.
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found effective and reliable using randomized controlled trials or meta-analyses.  In other words
they are the techniques that are found to work consistently for their intended purpose.12


Overall, WVA Primary School will use Direct Instructional (DI) techniques to deliver explicit
instruction to our primary scholars in the core subjects (reading, mathematics, and language
arts). Explicit instruction is characterized by clear descriptions, demonstrations of a skill,
followed by supported practice and timely feedback. This method has been found effective with
all students13 including those that are disabled,14 english language learners,15 and gifted.16


Research has been conducted and found successful of DI techniques in a variety of settings,
including rural areas,17 and suburbia.18 It has been found to be successful in multiple subjects.19


West Virginia Academy Secondary School Mission
West Virginia Academy’s Secondary School mission is to build upon the academic success of
our scholars from all backgrounds, including, in particular, historically underserved student
populations, in becoming an effective communicator, creative collaborator, dynamic leader, and
promising innovator by increasing their global awareness through developing intercultural
communication skills and a holistic approach to problem solving. We will train, support, and
mentor our educators to use evidence-based educational instructions and interventions that
promote each scholar’s academic success, and well-being.


GLOBAL AWARENESS
Global awareness is a worldview or way of thinking about one’s place in an increasingly
interconnected world.20 The International Baccalaureate Middle Years Program focuses on
cross-cultural and transnational investigations of modes and motivations of human activities. In


20 Delacruz, Elizabeth, M., Arnold, A, Alice, Kuo, Ann., Parsons, Michael. (Eds). (2009). Globalization, art
& education. Washington, D.C.: National Art Education Association.


19 Stockard, J., Engelmann, K. (2010) the development of early academic success: The impact of direct
instruction’s reading mastery. Journal of Behavioral Assessment and Intervention for Children. 1(1). 2-24.


18 Stockard, J. (2008) Reading Achievement in a Direct Instruction School and a “Three Tier” Curriculum
School. National Institute for Direct Instruction, Technical Report 2008-5.


17 Stockard, J. (2011) Increasing reading skills in rural districts: A case study of three schools. Journal of
Research in Rural Education. 26(8). 1-19.


16 Bisland, A. (2004). Using Learning-Strategies Instruction with students who are gifted and learning
diabled. Gifted Child Today. 27(3). 51 - 58.


15 Gabonada-Gatcho, A.R., Hassan-Hajan, B. (2019) Augmenting Senior Secondary ESL Learners’
Reading skills through Explicit Instruction of Metacognitive strategies. Phillippine Normal University,
Philippines. 1-24.


14 Kanfush, P.M. (2014) Dishing Direct Instruction: Teachers and Parents Tell All! The Qualitative Report.
19(1). 1-13; Roux, C., Dion, E., Barrette, A., Dupéré, V., & Fuchs, D. (2015). Efficacy of an intervention to
enhance reading comprehension of students with high-functioning autism spectrum disorder. Remedial
and Special Education, 36, 131-142.


13 Stockard, J. (2010) Fourth graders’ growth in reading comprehension and fluency: A pretest-posttest
randomized control study comparing Reading Mastery and Scott Foresman Basal Reading program.
NIFDI Technical Report


12 Kathryn E. Joyce (2019) The key role of representativeness in evidence-based education, Educational
Research and Evaluation, 25:1-2, 43-62.
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today’s society we recognize that to be successful in the workplace our scholars must develop a
greater world view in each of our topics of study.


INTERCULTURAL COMMUNICATION SKILLS
Dual language learning can provide profound global perspective and students with skills across
multiple languages can understand how others perceive the world with more acuity than
mon-lingual speakers.21 The learning of other languages has been termed the antidote to
cultural intolerance by addressing the specific needs of globalization.


Each of our scholars will learn Latin during their first two years of their middle years program.
Latin has been found to be a route to understanding word relationships, linguistics, creative
production, modern democratic governments, and it is also known as the key to unlocking our
cultural heritage.22 Latin studies will give our scholars a unique understanding of our cities and
infrastructure, pagan history through greek and roman myths, ancient science and medicine,
and literature, art, and music with classical roots. After two full years of Latin studies, our
scholars will be able to continue their Latin courses or choose from a variety of other romance
languages that build on their Latin knowledge.


HOLISTIC APPROACH TO PROBLEM SOLVING
The Holistic Approach to Learning and Teaching Interaction (HALTI) has been around since
1999 and is based on the premise that teaching is a social activity.  By using the HALTI
approach, we will encourage critical thinking, “in which the thinker improves the quality of his or
her thinking by skillfully taking charge of the structures inherent in thinking and imposing
intellectual standards upon them.”23 It is unique in that it teaches the learners to develop
themselves through critical thinking.


There are five aspects of the HALTI that our teachers will be trained and mentored in, each will
know exactly how to implement these interactions within their course of study. These areas
include: knowledge generation and acquisition, self-discovering or creation of personal
constructs, seeking ways to develop personal improvement, transmission of knowledge from
discipline to discipline, and reflection on the learning and teaching in each course.24


EVIDENCE-BASED EDUCATION
Not only will our secondary teachers be trained in evidence-based educational strategies that
have been found to be valid and reliable, they will also receive training specific to the
International Baccalaureate Middle Years Program by a professional educational counselor that


24 Patel, N.V. (2003) A Holistic Approach to Learning and Teaching Interaction: Factors in the
Development of Critical Learners. The International Journal of Educational Management. 17(6/7) 1-19.


23 Paul R and Elder L (2001) Critical Thinking: Tools for taking Charge of Your Learning and
Your Life. Saddle River, NJ: Prentice Hall.


22 VanTassel-Baska, J. (2004). Quo vadis? Laboring in the classical vineyards: An optimal challenge for
gifted secondary students. The Journal of Secondary Gifted Education 15(2): 56-60.


21 VanTassel-Baska, J., MacFarlane, B., & Baska, A. (2017) The Need for Secondary Language Learning.
Parenting for High Potential. 6(5). 4-7.
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will be assigned to our school. As our teachers learn and grow within the program they will be
able to mentor other new teachers who enter our school system.


West Virginia Academy Nursery School Mission
While we note that Nursery school (preschool and Pre-K) is technically not under the purview of
the charter system, we include details of the nursery school program because it is supplemental
to the charter school, will be on the same property, and will serve the needs of faculty, staff, and
families with students enrolled in the school. The nursery school will be self-sufficient and will
not rely on the charter school for funding, except to the extent child care is provided at a
discount of for free to employees of the charter school as a fringe benefit. The approval process,
funding, and enrollment processes for the Nursery school do not follow the charter law, although
such approvals and funding may likely be impacted by the status of West Virginia Academy as a
public charter school.


West Virginia Academy’s Nursery School mission is to use a whole child approach
to help our scholars from all backgrounds, including, in particular, historically underserved
student populations, achieve essential skills necessary for school readiness in a health, safe
and secure environment. These essential skills include a foundation of early development in:
social-emotional independence, language and literacy, mathematical and scientific reasoning,
and physical coordination.


West Virginia Academy Nursery School (WVA Nursery) will follow the Head Start Early Learning
Outcomes and Framework (ELOF). Scholars as young as two and three can enroll in our
Toddlers/Preschool program; children, in the year prior to entering Kindergarten, can enroll in
our Pre-K program. Built into our program is elements of both direct instruction and hands-on
learning which as been found to benefit all children, despite their backgrounds.25


WVA Nursery has adopted the fundamental principles that guided the Head Start Program’s
policies and practices. These fundamental principles are: (1) each child is unique and can
succeed; (2) learning occurs within the context of relationships; (3) families are the children’s
first and most important caregivers, teachers, and advocates; (4) children learn best when they
are emotionally and physically safe and secure; (5) areas of development are integrated, and
children learn many concepts and skills at the same time; (6) teachers must be intentionally and
focused on how children learn and grow; and (7) every child has diverse strengths rooted in
their family’s culture, background, language, and beliefs.


West Virginia Academy’s Overall School Vision
WVA has a three-pronged vision that focuses on supporting our scholars and faculty, building a
positive school culture, and serving the surrounding community.  It states:


25 National Association for Education of Young Children. (2015) Learning through Adult- and Child-Guided
Play: Classroom Examples. Spotlight on Young Children: Exploring Play.
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● Our vision is to create a primary and secondary school culture that fosters each
scholar’s learning, leadership, strength of character, global awareness, and academic
ability.


● We strive to recruit, hire, develop, and retain a diverse faculty and staff that are fully
committed to each scholar’s academic success and will contribute to our positive school
culture with diligence, competence, and professionalism.


● We aspire to develop a strong, positive community relationship that brings educators,
parents, and professionals together for the benefit of each scholar’s growth and
development.


Philosophy Statement and Purpose of Public
Education
WVA’s philosophy is derived from a combination of the National School Boards Association's
purpose of public education with our desire to advance public education through critical
innovations.


The purpose of public education is to:


● Help each child achieve their full potential.
● Enable students to become well-rounded individuals, focusing on each child’s


social-emotional and academic needs.
● Prepare students for higher educational learning in the workforce as currently constituted


and as will exist in the coming years including with subsequent technological advances.
● Prepare students to live productive lives and become global citizens, while


understanding and obeying the social and legal rules of society.


Our objective as a public charter school aligns with the purpose of public schools more
generally, but our organization will improve upon the foundation established by traditional public
schools by innovating in several areas identified as needing improvement in West Virginia and
Monongalia and Preston Counties. We will help each child, including those who have been
historically underserved or disengaged based on socio-economic, racial/ethnic, English Learner
status, geographic location, or special needs, with personalized learning, before and
after-school programming, and extending learning throughout the year using a balanced
calendar. These areas include: improvements to curricular design and delivery, refinement of
teacher incentives and expanded classroom resources, and increased learning opportunities
beyond the classroom.


These innovations are reflected in our philosophy statement as follows:


1. We value personalization. Each scholar comes to school with unique talents, skills and
abilities. Therefore, we believe instruction needs to be adapted to accommodate those
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with unique learning styles. We also believe that each scholar can learn and master
material when taught by highly effective evidence-based education and educators who
are empowered through adequate training, support and materials.


We will have a multi-tiered response to intervention (RtI) system set up to help those
scholars that may need instruction in a different way to become successful. This tiered
system will personalize interventions and strategies to help with their unique needs.
Academic interventions through the RtI can be monitored and evaluated through
curriculum-based measurements (CBM). The scholar will move within the tier system to
help them get a personalized educational experience they need to succeed.


We also aim to have a working relationship with students that are homeschooled to give
them the opportunity to attend specific courses or afterschool programs they deem
necessary for their education. We will educate parents in the homeschool community on
how to personalize their child’s academic offerings by enrolling in a variety of classes
that will give their child a blended school experience, currently not available with the
public school system here in Monongalia or Preston County.


2. We believe in a positive learning culture. Students are entitled to a learning
environment that is safe, respectful, and academically rigorous.


We plan to implement a School-wide Positive Behavioral Support System (SWPBS).
WVA is trying to attain high levels of academic engagement and achievement for all
students, not just the gifted students, not just the typical students, but also students that
sometimes present challenging behavior and those who have special needs.  We want
to make sure all scholars learn and demonstrate high levels of effective interpersonal
social problem solving, conflict resolution, and coping skills and behaviors. We also want
to make sure our scholars demonstrate high levels of critical thinking, reasoning, and
problem solving relative to interpersonal problem solving, conflict resolution, and coping
skills and behaviors.


3. We believe in self-management skills. Self-management involves a student’s ability to
be socially, emotionally, and behaviorally aware of themselves and others.  Explicit
teaching and focusing on social skills will help provide our scholars with the appropriate
social behaviors they need to successfully interact with their peers and adults both in the
school setting and beyond.


At WVA the teaching of social skills is a year-long process in every classroom. A basic
factor in teaching social skills is developing relationships. Elements of classroom
relationships include teacher-student interactions, peer interaction, and student social
and emotional adjustment within the classroom setting. In addition to planning and
carrying out lessons that include the teaching of social skills, our faculty will always
provide proper modeling of the appropriate and targeted behaviors for our scholars.
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Overview of WVA’s Educational Program
In order to accomplish our ambitious mission, West Virginia Academy (WVA) will be a
wraparound community school, where the whole family can be educated in one location at the
same time.  We will be divided into a nursery school, a primary school and a secondary school.
Our nursery school will include toddlers and preschoolers, ages two through five. Our primary
school will consist of kindergarten through fifth grade levels. Our secondary school will include
sixth through twelfth grade. We plan to open in the Fall of 2022 with an offering of preschool
through tenth grade. Our intention is to add the 11th and 12th grade programs as our school
receives approval through the rigorous International Baccalaureate training program.


As a family-oriented institution, we plan for all children within the same family to have the same
start and end time for school. This will save on the time and money it costs to make multiple
trips for parents and buses. We also plan to have before school programs that start at seven
and offer physical activities and mental exercises. We will also be providing enriching after
school programs that target academics, the arts, and physical education. These activities will
run until six o’clock each evening.


Every Student a Scholar
At West Virginia Academy our students are referred to as scholars. The Webster dictionary
definition of student is one who attends school. We want much more than just individuals
attending a school, we want them to be scholars. The Webster definition of scholar is a learned
person. A scholar typically describes a person who exhibits an accelerated learning competency
and/or possesses a high content core knowledge. That is the goal for our students at West
Virginia Academy: Every Student here becomes a Scholar.


Nursery School Model
West Virginia Academy Nursery School (WVA Nursery) will follow the Head Start Early Learning
Outcomes and Framework. The overall purpose in providing this service on campus is for our
faculty and staff. We strive to make them feel appreciated and important. As such, we want
them to have peace of mind concerning their younger children by providing a safe and
academically nurturing environment as our teachers provide the same environment for older
children in the community.


Primary School Model
West Virginia Academy’s Primary School (WVA Primary) will be a Core Knowledge (CK) school
that teaches through the explicit teaching of core topics by way of the Direct Instruction Method
(DI). In order to fulfill our primary school mission, all of our primary students will participate in the
West Virginia Academy Ambassadors program, giving them service learning and
self-management opportunities to become respectful and contributing members of our school as
well as our surrounding community.
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Secondary School Model
Beginning in sixth grade, our curriculum and methodology will change from knowledge-based to
inquiry-based in nature. In each course, students will be evaluated on their performance in four
areas: overall work quality, conceptual understanding, thinking skills, and transfer of learning.
Student performance based on these criteria will be evaluated throughout the year and reported
using a seven-point scale at the completion of the course (see IB MYP). Scholars in the WVA
Seconday School will continue to play an active part in the West Virginia Academy
Ambassadors program.


International Baccalaureate Program for 11th and 12th Grade
As West Virginia Academy expands into the 11th and 12th grade, we will implement the
International Baccalaureate Diploma Program (DP) and the International Baccalaureate
Career-Related Program (CP). Students can choose which program they would like to complete
or participate in elements of both programs in a manner that best suits their needs. International
Baccalaureate Programs provide students with significant opportunities to earn college credit
that is accepted at Universities throughout the region, the United States, and the World.


Needs Assessment
The primary motivation for any charter school is to provide parents with an alternative choice
within the public education system. Positive effects have been found on student achievement
when there is competition generated by school-choice policies.26 The North Central Region of
West Virginia is considered one of the state’s healthiest economic regions and continues to post
solid job growth over the past couple of years.27 Due to this continuation of growth, regional
demographics trends, and interest in higher academic achievement, the Morgantown
Metropolitan Statistical Area (MSA), which is composed of Monongalia and Preston Counties,28


is the ideal location in West Virginia to start a charter school.


Population and Student Enrollment Growth
Since 1960, West Virginia has seen a general decline in population. As one of the states with
the oldest population, and with the number of deaths outweighing the number of births, the


28 Metropolitan Statistical Areas are designated by the Office of Management and Budget to define a region that
consists of a city and surrounding communities linked by social and economic factors. The Morgantown MSA
includes Monongalia and Preston Counties. See OMB Bulletin 18-04, p.60
https://www.whitehouse.gov/wp-content/uploads/2018/09/Bulletin-18-04.pdf (last visited 8/16/2021).  These areas are
commonly used in economic research and guide decisions and statistical reporting in various ways at the federal
level including, for example, the census and the Bureau of Labor Statistics. See Metropolitan Statistical Area
Definitions, U.S. Bureau of Labor Statistics, available at Metropolitan Statistical Area Definitions : US Bureau of Labor
Statistics (last visited 8/16/2021).


27 Lego, B. and Deskins, J. (2019) “North Central West Virginia Economic Outlook: 2020-2024” Bureau of Business
and Economic Research. West Virginia University. Available at NORTH CENTRAL WEST VIRGINIA (last visited
8/16/2021).


26 Jabbar, H., Fong, C. J., Germain, E., Li, D., Sanchez, J., Sun, W.-L., & Devall, M. (2019). The Competitive Effects
of School Choice on Student Achievement: A Systematic Review. Educational Policy. The Competitive Effects of
School Choice on Student Achievement: A Systematic Review - Huriya Jabbar, Carlton J. Fong, Emily Germain,
Dongmei Li, Joanna Sanchez, Wei-Ling Sun, Michelle Devall, 2019
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future of West Virginia is uncertain. In 2020, the World Population Review noted that there have
been a few counties seeing population growth.The publication noted that “[t]he highest rate was
observed in Monongalia County” and further noted that this increase was mainly due to people
migrating to the area. The overall growth in the past ten years, the population of Monongalia
County has grown by 15%.29


When specifically looking at public school student enrollment, West Virginia as a whole has also
seen a decrease in enrollment (about 7.3%) in the past five years. However, the Morgantown
MSA has seen a steady positive growth in enrollment by about 2.3% or about 300 students
since 2012.


29 Monongalia County, West Virginia Population 2020, World Population Review, found at:
https://worldpopulationreview.com/us-counties/wv/monongalia-county- population/. (last visited 8/16/2021). Because
this calculation shows only the 10 year growth from 2000 to 2010 reflected as 2010 growth, we sum the actual growth
numbers shown each year from 2011 to 2018 and then use the average annual growth from 2001 to 2010 to estimate
2.81% annual growth in 2009 and 2010.
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Within Monongalia County, Suncrest Elementary school has seen the largest public school
student enrollment increase with 78% growth in the past 5 years.30 We note that a boundary
change occurred during this period and many students that previously were within the
boundaries for North were absorbed into Suncrest. In the aggregate, however, it appears that
the combined boundaries for Suncrest, North, Skyview, and Eastwood elementary schools is an
area of particular enrollment growth within the county.


West Virginia Policy (§18-5-18a.) recommends to have no more than twenty pupils per teacher
in a kindergarten classroom and twenty-five pupils per teacher in a second through sixth grade
classroom during a given school year. This policy relates to the total number of students in the
classroom per teacher (class size), not the student teacher ratio.31 To calculate the
student-teacher ratio, the total number of full time teachers is divided by the total full time
students. To calculate the class size, the total number of students enrolled in single grade is
then divided by the number of classes offered in that grade. These numbers are averaged
across all the grades in a specific school, providing the results below.


31 Research has found the student teacher ratio is typically lower than the class size. Lewit, Eugene M.; Baker, Linda
Schuurmann, (1997) “Child Indicators: Class Size,” Future of Children, v7 n3 p112-21.


30 Based on calculations using data queried from the West Virginia Department of Education, ZoomWV database.
Available at Hoonuit Dashboard (last visited 8/16/2021).
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Based on this estimation, in the 2019 - 2020 school year, half of the Monongalia County
Elementary schools were operating with average class sizes that were at or above twenty-five
students per class including Kindergarten. The majority of Monongalia County schools are either
at capacity or overcrowded based on the class size regulations.32


Class sizes tell part of the story, but a separate and related issue is overall building capacity and
the age of buildings. A simple analysis of the building capacity (square footage) per student
indicates that the most over-crowded schools in Monongalia County are North Elementary and
Cheat Lake Elementary, as these schools have only 62% of the capacity per student of the other
elementary schools in the county, on average.33 The original builds for these two elementary
schools were in 1979 (North), and 1991 (Cheat Lake), which represent the second and third
oldest elementary school buildings, respectively, in the county.


Across Monongalia County, the student minority enrollment rate increased by about 5.3% over
the last five years. More specifically over that span, there has been a steady increase in the
Hispanic and Multi-Racial cohorts.34 According to the West Virginia Advisory Committee to the
U.S. Commission on Civil Rights, West Virginia is experiencing more harassment and violence
against minority students by their peers. In addition, educators’ have been found to have lower
expectations of, or lack of support for, minority students in general.35 Monongalia County
schools also see the largest enrollment rate increases in the multi-racial minority cohort within
the last five years. This subgroup has been found to have a lower graduation rate when
compared to their peers.36 These data suggest that minority populations are historically


36 Based on calculations using data queried from the West Virginia Department of Education, ZoomWV database.
Available at Hoonuit Dashboard (last visited 8/16/2021).


35 West Virginia Advisory Committee, (2003) “Civil Rights Issues in West Virginia.” Available at: Civil Rights Issues in
West Virginia (last visited 8/16/2021).


34 Based on calculations using data queried from the West Virginia Department of Education, ZoomWV database.
Available at Hoonuit Dashboard (last visited 8/16/2021).


33 Based on square footage and building age as provided by the Monongalia County Comprehensive Education
Facilities Plan (March 11, 2020). Available at MONONGALIA COUNTY SCHOOLS (last visited 8/16/2021).


32 Based on calculations using data queried from the West Virginia Department of Education, ZoomWV database.
Available at Hoonuit Dashboard (last visited 8/16/2021).
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underserved groups in West Virginia and within Monongalia County and the recent increases in


minority populations in Monongalia County Schools should foster new approaches to reaching
these students.


The percentage of special education students is also growing at a steady rate both at the state
level and at the county level. Historically, this group has faced significant barriers to education
and even noncompliance with federal and state laws within public systems. In the past, the
school system in Monongalia County has been criticized and found to be out of compliance with
IDEA in several aspects.37 The results of the survey we conducted revealed that the adequacy
of options for Special Needs students remains a significant concern for parents in the
Morgantown MSA (Monongalia and Preston Counties).


Demographic Trends and Preferences for Reforming Public Schools:
The North Central Region of West Virginia has been found to be younger and more
highly-educated than other regions of West Virginia. Over 40% of residents over the age of 25
have a bachelor’s degree or higher.38 Rates of higher educational attainment in this area
suggest residents place higher importance on education within this region. An independent
survey that was conducted in August of 2019 and reported in WV MetroNews found that about
half of West Virginia citizens are dissatisfied with the quality of K-12 education.39 Parents who
have children were more likely to state they were dissatisfied than those that have no children in
the school system. Moreover, there is a significant group of parents that want the current
education system in West Virginia to be reformed. Parents that want reform for the public


39 B. McElhinny, West Virginia Poll: Concern About Public School Performace But Distrust of Charters, (WV
MetroNews, Sept.9, 2019). http://wvmetronews.com/2019/09/09/west-virginia-poll-concern-aboutpublic-
school-performance-but-distrust-of-charters/ (last visited 8/16/2021).


38 Lego, B. and Deskins, J. (2019) “North Central West Virginia Economic Outlook: 2020-2024” Bureau of Business
and Economic Research. West Virginia University. Available at NORTH CENTRAL WEST VIRGINIA (last visited
8/16/2021).


37 West Virginia Advisory Committee, (2003) “Civil Rights Issues in West Virginia.” Available at: Civil Rights Issues in
West Virginia (last visited 8/16/2021).
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education in West Virginia schools were more likely to support a charter school as an
alternative. Overall the poll stated 35% of West Virginia voters were in favor of a charter school
and, while this does not represent a majority, none of the three groups (in favor of, opposed to,
or indifferent to charter schools) represented a majority with respect to the issue.40 This
suggests there are wide ranging opinions with a substantial group of parents interested in
pursuing alternatives through the public charter system.


In order to identify parent preferences locally, as well as assess demand and needs, we
conducted a survey of residents of the Greater Morgantown Area (Monongalia County, Marion
County, and Preston County, respectively).41 Consistent with the plurality in the 2019 survey
reported by WV Metro News, the level of support among parent respondents to our survey in
the Morgantown MSA is 36.4%, with opposition at 46.4%, and indifference at 17.3%,
respectively. Among Monongalia County parents, 32.6% are in support of charter schools,
49.5% are opposed to them, and 17.9% indicated that they are indifferent.42 Preston County
parents responded with much stronger support (60% in favor) and Marion County indicated
much stronger opposition (58.8% opposing), but similar levels of support to Monongalia County
(36.3%).


These responses confirmed that local parents share the plurality of opinions among WV citizens
more generally with respect to charter schools as there is no clear majority of supporters nor is
there a majority in opposition at the state level or the Morgantown MSA level (Monongalia and
Preston Counties). Importantly, however, approximately one in three parents in each of these
populations are in support of establishing a charter school in our community, which represents a
substantial cohort of parents whose preferences should not be ignored. This degree of support
is actually optimal for establishing a charter school because there is sufficient support for a
viable charter to be established, but not so much support that establishing a charter school
would cause a tremendous disruption in the current public school system.


Interest in Higher Academic Achievement:
According to the US News and World Report, West Virginia students are ranked 44th in college
readiness, on average. This data suggests that most of our students complete their public
school education without being adequately prepared for college. In the same report, West
Virginia was placed 46th in our National Math Test Scores and 45th in our National Reading Test
Scores. Both the Reading and Math scores fell below the national average. This report gave
West Virginia an overall ranking of 47th in the nation, stating it hasn’t changed since the prior
year.43 According to the Cato Institute, this ranking is misleading and in turn created a new


43 “Pre-K–12 Education Rankings: Measuring How Well States Are Preparing Students for College,” U.S. News &
World Report, May 18, 2018, Best States - Rankings, News, Data | US News Best
Statesrankings/education/preK–12. Others include those by Wallet Hub, Education Week, and the American
Legislative Exchange Council.


42 See Addendum 1, Table 1.3, page 8.


41 The report on the findings of that survey, which was published on our website on June 26, 2020, is attached hereto
as Addendum 1.


40 Specifically, the survey found that among all West Virginia citizens that 35% support the establishment of charter
schools, 40% are opposed to charter schools, and 25% are indifferent.
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ranking of state education systems based on the disaggregated demographic achievement
data, as well as efficiency of education spending. This new ranking system places West Virginia
last in overall performance and efficient use of education spending as compared to student
achievement outcomes.44


In 2014, Ohio, Pennsylvania, and West Virginia formed the Appalachia Partnership Initiative
(API) to ensure the supply of labor in the Science, Technology, Engineering, and Mathematics
(STEM) workforce is keeping up with demand in the energy and manufacturing business
sectors. API has committed to invest millions to support and increase STEM education for
Kindergartners through 12th Graders.45 Even with this recognition of increased support in the
STEM area, West Virginia continues to perform poorly in science and mathematics. While the
Morgantown MSA proficiency rates are above the overall State’s proficiency rates, both are still
looking at less than 50% of West Virginia Students proficient in Math and Science.46 More
specifically in Math, 17.65% of schools fall behind the state average proficiency value.47 West
Virginia Academy recognizes the importance of these subjects and considers them our
“foundational topics”. These foundational topics include Reading, Language Arts, Mathematics,
and Science.  Lessons in these topics will be available on the Online-Component (OC) to help
students gain proficiency and achieve success.


West Virginia has consistently ranked lower than the national test scores in math and reading
since 2002 and the gap is getting wider every year. In 2019, West Virginia’s math proficiency


47 Based on calculations using data queried from the West Virginia Department of Education, WVBalanced Scorecard
database. Available at Balanced Scorecard (last visited 8/16/2021).


46 These calculations are based on the state assessment data available on the ZoomWV data set found at Hoonuit
Dashboard (last visited 8/16/2021).


45 Gonzalez, G.C., Siler-Evans, K., Hunter, G.P., Broten, N., (2017) “Wages, Employment and STEM Education in
Ohio, Pennsylvania, and West Virginia.” RAND Corporation Report #2. Available at Wages, Employment, and STEM
Education in Ohio, Pennsylvania, and West Virginia: Report No. 2 (2017) (last visited 8/16/2021).


44 Liebowitz, Stan and Matthew Kelly (2018) “Fixing the Bias in Current State K-12 Education Rankings.” Cato
Institute Policy Analysis No. 854.
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averaged 9 points lower than the national average. In reading, West Virginia’s score was 6
points lower, the largest gap in the past ten years.48


Academic Achievement within the English Language Art (ELA) has also seen gaps indicating
substantial unmet needs. According to the State’s Balanced Scorecard, 52.94% of Monongalia
County school’s ELA performance is not yet at the expected range set by the State Board of
Education and in Preston County the percentage is higher at 61.03%. In math 70.59% of
schools do not yet meet the expectations of the State. While Monongalia County is, on average,
above the state’s proficiency value in English, there are still 23.53% of schools that fall below
the state’s average. These student outcomes suggest that there is substantial room for
improvement within the Morgantown MSA.


48 Based on Information provided by The Nation’s Report Card when West Virginia was queried.  Available at
https://www.nationsreportcard.gov/profiles/stateprofile/overview/ (last visited 8/16/2021).
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The API has determined that in order to encourage steady growth of STEM jobs in the future,
the local graduates must have proper skills in fields that can be utilized within the STEM labor
market. West Virginia continues to lag behind Pennsylvania and Ohio in the national
assessment averages. It is imperative that we implement programs that support student
achievement in order to continue West Virginia’s future economic prosperity.


Demand and Estimated Enrollments
Based on a combination of survey data from multiple surveys and the first week of
pre-enrollment figures, there is moderate to substantial demand for a charter school among
parents within the Morgantown MSA and enrollments at a charter school in the Morgantown
area will certainly exceed the minimum levels for economic feasibility. Conservative estimates
suggest that enrollments at a charter school established in Monongalia County for grades K
through 8 would be between a maximum of 1091 and a minimum of 711 students within the
Morgantown MSA, before considering any additional demand from students in Marion County
who may seek to enroll. In order to assess demand, we conducted an online survey of parents
in the Greater Morgantown area in April and May of 2020 that included questions specifically
addressing whether they would enroll their child in a charter school if the option were available.
The results from this survey were consistent with other surveys conducted on the topic by
independent third parties in West Virginia more broadly. Lastly, on August 9, 2021, our school
opened its pre-registration process to better identify actual demand and very early indications
suggest the school will meet the minimum enrollments for viability. This section first articulates
our methodology for our conservative enrollment estimates using survey data and then
concludes with a brief discussion of initial pre-registration numbers and student composition
estimates.49


Our survey of parents and students primarily sought to identify demand as well as areas of need
in public education and overall support for charter schools in our community. This section and
analysis of demand is primarily based on the demand as expressed by parent respondents in
the Morgantown MSA using estimates derived from responses to Tables 1.6, 1.7, and 1.8 in the
survey.50 While our survey also inquired as to preferences of students as required under Rule
3300, we revisit the student survey for purposes of identifying needs of current public schools in
other sections in this application and focus primarily on the parent survey for demand. We do
this because our proposed charter school will initially open as a K-8 school and so parents will
likely be the primary decision-makers with respect to enrollments at this public charter school for
most applicants.


We first consider the percentage of parents who indicated they would enroll their child in a
charter school. 20% of parents in Monongalia County and 26.7% of parents in Preston County
responded that they would seek to enroll their child if a charter school were established in their


50 See Addendum 1, pp. 11-13.


49 See Addendum 1, Tables 1.6-1.8, pp.11-13.
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community. This would equate to an enrollment of 2076 students from Monongalia County and
1063 students from Preston County based on the levels of enrollments in public schools as of
the 2019 academic year.51 However, we note that a random sample of parents was not possible
because both of these countries denied our FOIA request to obtain the parent and student
information for purposes of conducting the se surveys. Given these limitations, we conducted
our survey through a poll that was made available on our organization’s facebook page as well
as promoted through targeted random advertisements on social media, sent to website
registrants, and posted to various community pages of interest to residents of the Greater
Morgantown Area.


The experience of parents with the different levels of public education in K-12 indicates that our
survey captured a representative sample of parents.52 However, because parents opt-in to
completing our survey, there is potential for parents with stronger feelings on the topic, on
average, to have completed the survey and so the 2076 number represents the upper-bound
figure for possible enrollments. In order to address this concern, we use very conservative
estimates for projected actual enrollments by adopting the minimum level of enrollment within
the margin of error and then further reducing our projection based on travel time considerations
using the preferences stated in our survey.


As the survey notes, calculating a precise confidence interval is not possible without the actual
populations of households and students (including private school and homeschool students),
which is why a confidence interval is not included in the official posted survey report. This data
was not available as Monongalia County Schools denied our FOIA request for private and
homeschool student information because they do not collect this data. Notwithstanding this
limitation, the total households can be roughly estimated for purposes of calculating a
confidence interval for the results in Tables 1.6 and we can use the total public school
enrollment population to calculate a confidence interval for the results in Table 1.7.53 While this
methodology lacks precision, we estimate these confidence intervals for conservatism in order
to utilize the low end of the margin of error as a baseline for projecting enrollments. By first
apply this method to the results described in Table 1.7 of the survey for Monongalia County and
Preston County respondents. We, then, calculated a confidence interval of 5.81 for Monongalia
County (95% confidence level) and 23.68 for Preston County (95% confidence level) using the
affirmative response rates and the children of parent respondents represented in the total
sample and using the known population of public school students as our total populations. The
lower level of the margin of error using this methodology estimates an 18.21% enrollment rate in
Monongalia County and a 23.38% enrollment rate from Preston County.


53 See Addendum 1, pp 11-12.


52 See our more extensive discussion of the survey methodology and the demographics of the sample in Addendum
1, pp. 2-4.


51 See Addendum 2. In order to eliminate enrollment fluctuations incident to the unique circumstances arising from
COVID in 2020, we base all of our calculations on the October 2019 enrollment figures, which we deem to provide a
more accurate picture of typical enrollments in our community over the long term, particularly for younger grades
where sharp enrollment declines occurred in the public system in the fall of 2020.
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We next calculate a confidence interval around responses in Table 1.6, which provides an even
more conservative estimate of enrollments because this figure assumes all households would
enroll at the same rate without regard to the number of children in each household. We estimate
the total households in the county by dividing the total enrollment (11,502) by the average
number of children per household of respondents in our survey (2.15 for Monongalia County,
1.89 for Preston County), which results in an estimate of 5,356 households with school age
children in Monongalia County and 2334 households in Preston County. We calculate a
confidence interval of 7.97 (95% confidence level) for Monongalia County and 32.3 (95%
confidence level) for Preston County. We use the affirmative response rates, the parent
respondents as our samples, and the estimated populations of households as our total
populations. We then take the lower level of the margin of error, which estimates a 12.03%
enrollment rate in Monongalia County and a 12.07% enrollment rate in Preston County. We use
the 18.21% and 23.38% rates calculated using the data in Table 1.7 as our baseline "maximum
expected enrollment" rate and the 12.03% and 12.07% rates calculated using the data from
Table 1.6 as our "minimum expected enrollment" rate.


We reduce our calculated enrollment rates further by taking the naturally diminishing interest
that would arise from increased travel times into account and set this attrition rate based on
responses reported in the survey.54 All respondents who indicated they were unsure whether
they would enroll their child in a charter school provided a distance they were willing to travel
and even two respondents who indicated they would not enroll their child provided such a
distance. The respondents who affirmed that they would enroll their child in a charter school
were more willing to drive longer distances, on average, than unsure or opposed respondents,
but in a further effort to be conservative in calculations, we combine all responses of
respondents that answered this question to estimate attrition due to travel distances.


We identify the attrition in enrollment rates based on distance as reflected in the following tables
for Monongalia and Preston Counties:


Monongalia County: Estimated Enrollment Attrition Based on Travel Time


Distance Parents Are Willing to Travel to Enroll
their Child in a Charter School


Net
Responses


Attrition
rate


Max Expected
Enrollment %


Min Expected
Enrollment %


0 Miles (only will attend if transportation is
provided)


46 0% 18.2% 12.0%


1-5 miles 34 26.1% 13.5% 8.9%


6-10 miles 26 43.5% 10.3% 6.8%


11-15 miles 15 67.4% 5.9% 3.9%


16-20 miles 8 82.6% 3.2% 2.1%


More than 20 miles 3 93.4% 1.2% 0.8%


54 See Addendum 1, Table 1.8, p.13.
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Preston County: Estimated Enrollment Attrition Based on Travel Time


Distance Parents Are Willing to Travel to Enroll
their Child in a Charter School


Net
Responses


Attrition
rate


Max Expected
Enrollment %


Min Expected
Enrollment %


0 Miles (only will attend if transportation is
provided)


11 0% 23.4% 12.1%


1-5 miles 11 0% 23.4% 12.1%


6-10 miles 10 9.1% 21.3% 11.0%


11-15 miles 9 18.2% 19.1% 9.9%


16-20 miles 3 72.7% 6.4% 3.3%


More than 20 miles 0 100.0% 0% 0%


We next estimate the total students in different areas within the county. Because both school
districts in the Morgantown MSA denied our organization’s request for student location data, we
estimated the location of students in Elementary and Middle schools based on the bus routes
for Elementary School students that are publicly available. We then estimate enrollments based
on the enrollment attrition rate indicated by parent drivers in the Morgantown MSA in our survey.


While the specific site of our school has not yet been determined, potential locations of interest
are in or near Morgantown within our PRA, and so we conduct these estimates based on the
distance to the center of our Primary Recruitment area as weighted by student populations. We
note that because our Primary Recruitment Area is in the center of Morgantown where the
population is relatively dense, moving the school location in Morgantown within our PRA, or
even within a couple of miles of it, will not typically impact these estimates as some densely
populated neighborhoods would be further away than our estimates reflect, but then other
densely populated areas would be closer. The numbers would only be materially different if a
rural location in the county were selected for the school site, which is not likely.


Our analysis includes all Monongalia County Schools and the two Preston County schools that
are either included in our Primary Recruitment Area or within twenty miles of its center. These
schools from Preston County include the Bruceton School and the West Preston School, both of
which serve grades K-8. We note that no respondents to our survey from Preston county
expressed a willingness to drive further than 20 miles to enroll in a charter school, so we
presume student enrollments from other schools in Preston County would likely be nominal. As
such, we do not include potential enrollments from other schools in Preston county in our
analysis.


We start estimating the distance for families from each Elementary School using the address of
the elementary schools, which appears to provide a reasonable estimate for the two Preston
county schools in our estimate, but further refinement is needed for Monongalia County schools
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where school locations are typically located closer to the center of Morgantown than the center
of the school’s boundary. Thus, for Monongalia County schools we base our estimate on a
combination of the middle location in each Elementary School Boundary and the location of the
elementary school. An analysis of bus routes and population density indicates that Elementary
School locations in Monongalia County are typically situated close to the population center they
serve and are typically in suburban and not rural locations. This suggests that neither the
geographic midpoint for most school boundaries nor the school locations are reflexive of the
location of students attending that school, as the actual average travel distance is likely between
these two points. So we identify the midpoint between the geographic middle of each school
boundary and the location of the school and use that midpoint to estimate the average
estimated travel distance for students residing in that boundary. Because our school will provide
transportation to all students who enroll that reside within the Primary Recruitment Area, we use
the “0 mile/transportation provided” enrollment percentage for all students in the PRA.


We estimate the number of students in the PRA and those without using bus route data. In
Preston County precise student data per bus stop is provided and so actual student data is
used. In Monongalia County, student numbers by bus stops are not provided and so we
estimate these numbers based on the number of bus routes. In instances where bus routes
include areas that are both inside and outside the PRA, we use the proportion of bus stops for
that route within the PRA.


The culmination of these these various estimates and the resulting projected enrollments are
presented in the tables below:


Table: Elementary School Enrollments


Elementary School Data Maximum Expected
Enrollment


Minimum Expected
Enrollment


Name Elementary
Enrollment
(2018-19)


Student
s in PRA


Driving
Distance


PRA
Enrollment


Non-PRA
Enrollment


PRA
Enrollment


Non-PRA
Enrollment


Brookhaven 572 0 5.8 mi 0 59 0 39


Cheat Lake 827 220 6.8 mi 40 63 26 41


Eastwood 653 223 2.3 mi 80 29 53 19


Mason Dixon 313 0 24.0 mi 0 4 0 2


Mountainview 719 0 6.8 mi 0 74 0 49


Mylan Park 467 0 9.2 mi 0 48 0 32


North 644 644 N/A 117 0 77 0


Ridgedale 484 0 13.2 mi 0 27 0 18
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Skyview 484 214 5.7 mi 39 36 26 24


Suncrest 508 79 2.3 mi 14 58 9 38


Bruceton * 382 85 19.7 mi 20 19 10 10


W. Preston * 508 0 17.9 mi 0 32 0 17


Subtotals 311 449 202 289


Total K-5
Enrollment


759 174


* We note that Bruceton and West Preston provide K-8 instruction and so we estimate their Elementary school
enrollments as 6/9ths of their total enrollment and their 6-8 enrollment as 3/9ths of their total enrollment.


For precision, the middle school enrollments are broken down based on the elementary school
boundaries where the middle school enrollments are sourced. In the case of the two Preston
county schools, both offer K-8 grade levels and so we estimate the middle school age grades for
those schools. We presume the source of students is attributable to the elementary school
boundary locations in the same ratio to the total enrollments at those schools.
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Table: Middle School Enrollments


Middle School Data Maximum Expected
Enrollment


Minimum Expected
Enrollment


Name Enrollment
(2018-19)


Students
in PRA


Driving
Distance


PRA
Enrollment


Non-PRA
Enrollment


PRA
Enrollment


Non-PRA
Enrollment


Mountaineer
(Cheat Lake)


360 96 6.8 mi 17 27 12 18


Mountaineer
(Eastwood)


285 192 2.3 mi 35 12 23 8


Westwood
(Mylan Park)


186 0 9.2 mi 0 19 0 13


Westwood
(Skyview)


193 85 5.7 mi 15 11 10 7


Suncrest
(North)


285 285 N/A 52 0 34 0


Suncest
(Suncrest)


224 35 2.3 mi 6 26 4 17


South
(Brookhaven)


256 0 5.8 mi 0 26 0 17


South
(Ridgedale)


322 0 6.8 mi 0 33 0 22


South
(Mountainvie
w)


207 0 13.2 mi 0 12 0 14


Clay-Batelle
(Mason
Dixon)


193 0 24.0 mi 0 2 0 2


Bruceton 191 43 19.7 mi 10 9 5 5


W. Preston 148 0 17.9 mi 0 16 0 8


Subtotals 91 192 60 133


Total 6-8
enrollment


331 220


Combining elementary school and middle school enrollments predicts a maximum expected
total enrollment of 1091 and a minimum expected enrollment of 711 students from Monongalia
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County and the average between the two is 901 (900 rounded down). Our estimated enrollment
figures for the primary and middle school grades based on the source school are as follows:


Total Estimated Enrollment Grades K-5 by Source Public School


Source School Estimated Charter Enrollment
(students)


Portion of Total Charter
Enrollment Population (%)


Brookhaven Elementary 49 7.8%


Cheat Lake Elementary 85 13.6%


Eastwood Elementary 90 14.4%


Mason Dixon Elementary 3 .5%


Mountainview Elementary 61 9.8%


Mylan Park Elementary 40 6.4%


North Elementary 97 15.5%


Ridgedale Elementary 23 3.7%


Skyview Elementary 63 10.1%


Suncrest Elementary 60 9.6%


Bruceton School (K-5) 29 4.6%


West Preston (K-5) 25 4.0%
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Total Estimated Enrollment Grades 6-8 by Source Public School


School Estimated Charter Enrollment
(students)


Portion of Total Charter Enrollment
Population (%)


Mountaineer Middle 76 27.6%


Westwood Middle 38 13.8%


Suncrest Middle 69 25.1%


South Middle 63 22.9%


Clay Batelle (6-8) 2 0.7%


Bruceton School (6-8) 15 5.5%
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West Preston (6-8) 12 4.4%


Total 275


Because these figures are based on public school enrollments from 2019, we do not include
homeschool or private school students who may elect to enroll in a charter option that could
increase these numbers by 5-10%. We also do not include figures for students from neighboring
Marion County that may seek variances to attend the charter school. Because of the additional
barrier to entry presented by the variance process, we assume interest from Marion County will
be less than the interest level from within Monongalia County for individuals living over 20 miles
away from the school. Applying this ratio to the Marion County population of public school
students indicates that fewer than 61 to 93 students would seek variances to attend the charter
school, assuming no charter school is established in Marion County. To be conservative, we do
not include Marion County students in our estimated numbers.


Our enrollment estimates identify total enrollment numbers using various conservative
approaches (i.e. adopting the lower bound of our confidence intervals and disregarding
enrollments arising from variances, homeschool children, or children currently enrolled in private
school) in order to avoid overestimating enrollment levels. However, in spite of these best
efforts, actual enrollments will certainly vary and may be lower than our estimates for a number
of reasons. First, it is much easier for a parent to indicate they will enroll their child in a charter
school on a survey than it is to actually do so when applications become available and so some
parents who indicated they would enroll their child may decide not to do so when applications
are live. Second, enrollment numbers may be lumpy where applications exceed maximum
enrollments in some grades, but then other grades lack strong demand. For example, students
going into grades that would otherwise already be starting at a new school (i.e. Kindergarten,
Sixth, and Ninth Grades) may have stronger demand than grades where students would be
returning to a school with established friendships and patterns of consistency (i.e. Fifth and
Eighth Grades). Because applications may be lumpy, it’s possible our organization could receive
900 applications, but only have room to enroll 640 students to avoid drastic changes in student
load from grade to grade. We do not need to have perfect consistency in the number of students
and classes from grade to grade, but drastic variances such as 150 students in one grade with
just 40 students in the grade below it would likely be too disruptive to programming year over
year to accommodate. We anticipate at least some variance in class sizes from grade to grade
and, as such, we estimate enrollments at 870 for our budgeting purposes.


In an effort to ensure that all children have an equal opportunity to enroll in charter schools in
West Virginia, the charter law imposes a rigid formal application and enrollment procedure and
timeline, but the law does not preclude organizations from seeking input from interested families
so long as all who apply during the application window are given the same opportunity to enroll.
We strictly follow the statutory timelines and procedures for formal applications and official
enrollment. However, much of the planning for enrollment capacity-including facilities and hiring
of faculty and staff-must be well underway prior to the April (or February) preceding each school
year when actual enrollments are finally determined. In order to achieve more reliable data on
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future enrollment demand, we have implemented a pre-registration process so that interested
families can provide notice of their intention to apply and enroll before the formal process
begins.


Pre-registrants do not receive any preference in the actual application process, but all
pre-registrants will be mailed notice when the application period opens. Also, pre-registrant
families may be invited to give feedback that will shape programs and offerings at the school.
Even though pre-registration is not required prior to filing a formal application, additional
capacity will be based on the extent of pre-registrants each year; thus higher levels of
pre-registrants increases the likelihood that there will be available space during the enrollment
process to meet actual demand. Also, pre-registrations can provide useful information to our
Board of Governors ahead of the annual deadline in January for adjusting the PRA. The
following diagrams the pre-registration, formal application, and official enrollment timeline ahead
of the Fall 2022 school year.


 
Our pre-registration in the first year runs from the beginning of August through the first of
December (in subsequent years it will run from August to October). On August 9, 2021, our
organization announced the pre-registration process for our school via our website and shared
that announcement to our social media pages. Within the first five days of pre-registration, over
100 children were pre-registered, which is approximately 25% of the minimum number needed
for financial viability. It is noteworthy that over these first five days we had not yet conducted any
of the paid advertising or other marketing we propose in our recruitment plan, nor had we
conducted any other presentations to businesses, promotional events, or other public meetings
that might otherwise promote pre-registration. Although, we did conduct some interviews with
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live and print media during that week. While we do, of course, anticipate that the weekly rate of
new pre-registrants will be slower over the coming weeks and months, this very early indicator
confirms that our survey estimates appear to have validly identified actual demand.


We next consider the overall composition of students within our total estimated enrollment as
determined based on the source elementary school data, which is the most granular data we
have available for this analysis. Our first chart estimates the composition of low SES, Special
Education, ELL, and Minority students among our overall estimated enrollment:


The numbers in this figure arise from a weighted average across all schools in these categories.


When compared to the schools within our primary recruitment area, our estimated percentage of
Low SES is equal to the percentage at North and Eastwood Elementary Schools at just over
32%. Our estimated percentage of Special Education students is equal to that of Suncrest
Elementary School with about 13%. We estimate approximately 3% ELL students, which is
higher than all of the schools in our primary recruitment area other than North that has the
largest population of ELL students within both school districts.
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Rationale
West Virginia Academy has conducted extensive research with regards to the academic and
social-emotional needs of the Morgantown MSA. We have found three specific areas of need
that we feel are critical to reducing the achievement gap within this area. We have also pointed
out how West Virginia Academy will provide ways to alleviate the need and reduce the
achievement gap.


Need #1: Food insecurity and hunger negatively effecting student learning and
achievement


Recent research indicates that the most important factor influencing the academic achievement
of a student is their socioeconomic status and the achievement gaps between high- and
low-income students have widened whereas racial/ethnic achievement gaps have declined
(Morgan, PL 2009; Reardon 2011).55 These trends suggest that socioeconomic status is an
increasingly important indicator of low academic achievement even when compared to race or
ethnicity and further suggest that traditional means of public schooling are increasingly
ineffective at reaching these groups. Given the well documented incidence of poverty within
both the state of West Virginia and within the Morgantown MSA, it is imperative that our
educational methods evolve to better serve our low income student populations.


Children from families with lower socioeconomic status (SES) start school with fewer resources
than other children.56 According to the Nation’s Report Card, 55.19% of West Virginia students
qualify for free or reduced price school lunches, placing them in that lower SES.57 When
narrowed to Monongalia County, the nutrition services coordinator has stated 40% or 4,615 of
Monongalia County Students qualify for free or reduced lunches and in Preston County 46%
qualify.58 Family structure is a strong indicator of socio-economic status as single-parent families
typically have just one earner and the custodial parent is commonly employed part time. Last
year, approximately 28% of all children living in Monongalia County are living in single-parent
homes. These children who live in single-parent homes tend to face greater disadvantages in


58Empty Bowls Monongalia County, “Hunger Statistics.” Available at Hunger Statistics – Empty Bowls Monongalia
(Last Visited 8/16/2021); Bruceton School Statistics: Bruceton School Free and Reduced Lunch Assistance
(elementaryschools.org). Available at Bruceton School in Bruceton Mills, WV (last visited 8/16/2021).


57 Based on Information provided by The Nation’s Report Card when West Virginia was queried.  Available at
https://www.nationsreportcard.gov/profiles/stateprofile/overview/ (last visited 8/16/2021).


56 Cooper, H., Nye, B., Charlton, K., Lindsay, J., & Greathouse, S. (1996). The effects of summer vacation on
achievement test scores: A narrative and meta-analytic review. Review of Educaiton Research, 66(3), 227-268. EJ
596 384.


55 Morgan, P. L., Farkas, G., Hillemeier, M. M., & Maczuga, S. (2009). Risk factors for learning-related behavior
problems at 24 months of age: Population-based estimates. Journal of Abnormal Child Psychology, 37, 401-413.
doi:10.1007/s10802-008-9279-8; Reardon S. F. (2011). The widening academic achievement gap between the rich
and the poor: new evidence and possible explanations. In R. Murnane & G. Duncan (Eds.), Whither Opportunity?
Rising Inequality and the Uncertain Life Chances of Low-Income Children (pp. 91–116). New York: Sage Foundation.
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terms of achieving positive outcomes in school. Students who grow up in a single-parent home
complete fewer years of education and are less likely to go to college.59


The United Way of Monongalia and Preston Counties has reported that nearly 1 in 4 children
live in families that cannot provide nutritious food for their family and are considered
food-insecure. In the West Virginia Food Desert Summit 2019, the structural factors or barriers
that lead to food insecurity that are causing “Food Deserts” in West Virginia were discussed and
analyzed. Children are the most vulnerable when it comes to hunger and food access. Dr.
Day-Perroots from the West Virginia University Extension Service stated that “summer can be a
challenging time for kids, when they aren’t in school receiving nutrition and academic assistance
that is available during the school year.”60 Government programs, such as WIC and SNAP are in
place, however people in low-income situations often face accessibility issues. Charitable
programs, such as Feeding America, Conscious Harvest, and Empty Bowls are just a few
striving to help with this serious concern. Additional efforts are being made to aggregate food
and bring them to accessible locations to help provide healthy food to low-income populations.


West Virginia Academy’s Contribution:


1. West Virginia Academy is unique in its year-round school schedule that will give students
more access to regular nutritional food without the long summer gap. Providing an option
for year-round learning will also benefit these children by giving them shorter, frequent
breaks with remediation and enrichment opportunities (See Balanced School Calendar
Model). WVA plans to provide transportation and educational services, including meals
and snacks during our term breaks and Summer Mini-Courses to assist students in their
education as well as their nutritional needs when school is out of session.


2. The Breakfast After the Bell program encourages all students to eat breakfast. Options
include eating a pre-ordered breakfast before the start of school in our Before School
Program or grabbing it to go as they head to their homeroom class and eat it after the
start bell. WVA will encourage all students to have a health breakfast and full stomachs
to optimize their learning for the day.


3. Older students are sometimes required to take jobs to help support the financial needs of
their family. For example, working teens ages 16 to 18 who drop out typically contribute
22 percent of their households’ income.61 This helps lift 42 percent of these households
above the poverty level and significantly lessens their housing-cost burden. Many of
these students need to drop out of school in order to fully help support family members.
West Virginia Academy will offer more flexibility within our scheduling once a student
reaches 11th and 12th grade. Students will be able to graduate from WVA with an


61 Popkin, S.J., Scott, M., Galvez, M., (2016) “Impossible Choices: Teens and Food Insecurity in America.”Urban
Institute. Available at Impossible Choices: Teens and Food Insecurity in America (last visited 8/16/2021).


60 West Virginia Food Desert Summit 2019: Collective Action to Address Food Deserts in West Virginia, Bridgeport
Conference Center, December 10, 2019. Available at
https://researchrepository.wvu.edu/cgi/viewcontent.cgi?article=1003&context=food-dessert-summit-2019 (last visited:
8/16/2021).


59 County Health Rankings and Roadmaps, “How Healthy is Your Community?” data was found after searching West
Virginia, then finding Monongalia County.  Available at https://www.countyhealth
rankings.org/app/west-virginia/2019/measure/factors/82/data (last visited 8/16/2021).
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international diploma or a Career-related Certificate in areas that will propel them
forward in the job market.


Need #2: Knowledge gaps reflected in poor test scores


Referring back to the Rationale section above, statewide only 38.74% of students met or
exceeded the Math standards and 32.75% met or exceeded the standards in Science. The
Morgantown MSA numbers were higher with a percentage of 40.51 in Math and 37.55 in
Science. These numbers still indicate a large knowledge gap in math and science. The scores
in Reading were higher but well below 50% for both the state and Morgantown MSA, suggesting
over half of our students in West Virginia are moving on to the next grade without adequate
proficiency in all three critical subject areas.


According to the West Virginia Department of Education, nearly 70% of high schoolers are
taking college entrance exams, yet the composite score of 20.4 is below the national average at
21. According to the ACT Condition of College and Career Readiness Report, only 11% of West
Virginia’s ACT test participants met the STEM College Readiness Benchmark for 2017.62


In our survey, respondents' overall satisfaction with education options in the Morgantown MSA
lags behind the national average and the significant majority of parents and students identified
multiple aspects of public education in need of improvement. The top six responses by parents
identifying areas of greatest need for improvement were: (i) resources and classroom aids for
teachers, (ii) curriculum design and instructional delivery in STEM topics, (iii) experiential
learning and field trips, (iv) curriculum design and instructional delivery for classes supporting
reading comprehension and writing, (v) facilities including classrooms and school grounds, and
(vi) support and options for children with disabilities.63 Students responses also identified
experiential learning and field trips, classroom and teacher resources, and support for students
with disabilities as areas in most need of improvement, but did not include curriculum design
and instructional delivery or facilities in their top six.64


The majority of this burden falls on the shoulders of the teachers; they are often overwhelmed
by the amount of required standards to teach and the amount of time they have to get through
all the material. In fact, one-third of teachers leave the profession within their first five years.65


Many times students do not get through all the school materials in their textbook due to lack of
time management. Uneven application of curriculum may create learning gaps which translate
into gaps in academic performance.66 The opportunity to learn varies depending on the given
teacher’s practice. A teacher’s interpretation of curriculum, expertise within the given area of


66 Marzano, R. (2003). What works in schools: Translating research into action. Alexandria, VA: Association for
Supervision and Curriculum.


65 Koch, J. (2018) “State Mentoring Policies Key to Supporting Novice Teachers.” National Association of State
Boards of Education. Vol 25 (1).


64 See Addendum 1, Table 2.2, pp. 15-16.
63 See Addendum 1, Table 1.2, page 7.


62 Nash, B. (2017) Test scores show ‘aspiration gap’ among WV students. Herald Dispatch. Available at Test scores
show 'aspiration gap' among WV students (last visited 8/16/2021).
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content, and the ability to make implementation decisions can cause serious differences in
learning material in the time given. Students are passed on to the next grade without complete
proficiency of the grade level standards.


West Virginia Academy Solutions:


1. We believe every child, regardless of circumstance, can learn when given the proper
tools to succeed. Our school will teach to mastery by instructing students at their
individualized level of understanding and pace of learning. We will accomplish this by
deploying meaningful and timely assessments of student progress, effective teaching
methodologies, individualized supports through our multi-tiered Response to Intervention
(RtI) System, and early intervention and targeted remediation programs enabled by our
term schedule. This individualized approach will improve outcomes for all students, but
particularly for historically at-risk student populations, special education students, and
exceptionally gifted students.


2. Our teaching methodology includes meaningful continuous assessments so that
students and parents are made aware of areas needing improvement and further
development along the way. Placement testing will be completed at the beginning of the
year to identify the proper level of instruction for each student and summative
assessments will be conducted at the end of each year. Formative assessments will be
conducted as part of the course delivery through the direct instruction teaching method,
which will be the primary method of instruction in early grades. This method provides for
greater participation among students and permits real time assessments of student
understanding that will guide the pace of class progress. Students will achieve mastery
before moving on so they can progress with the tools needed for success in sequential
topics.


3. West Virginia Academy has pre-determine the content that is deemed essential for all
students to learn in each grade through the 180-day plan for each class (See Addendum
6). Content is specific and based on the West Virginia Career and College Readiness
Standards. Teachers will be trained, assisted, and guided in presenting the essential
information in an evidence-based way that will help all students understand material.
Teachers will have the freedom in homeroom and on experience days to explore
supplementary activities, projects, and lessons that will aid in the learning of their
students.


4. West Virginia Academy has carefully evaluated the amount of time each class will need
and allotted more time in the foundational topics to ensure the teacher can get through
all the material assigned for the day. Each specific 180-day plan is organized and
sequenced in a way that gives students ample opportunity to learn it. If a teacher gets
behind there is a homeroom period that can be used to help students catch up on a
subject matter when it is necessary. A curriculum specialist that has experience with
teaching the curriculum will mentor teachers and be available to assist when teachers
get behind or struggling to get through the material in a timely manner. West Virginia
Academy has also divided out academic days and experience days for non-instructional
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activities. This gives teachers instruction-focused time with minimal distractions to help
get through the material needed to cover.


5. Self-directing learning is a critical skill for a successful academic experience. Effective
goal setting can have a significant effect on the improvement of self-directed learning
and achievement motivation.67 Educating students on how to make mastery goals, or
personal best (PB) goal setting help our WVA students academically. Since several of
our foundational topics are leveled, students may have multiple teachers throughout the
day. Each student will be assigned a homeroom advisor to monitor progress in each of
these courses and work with the other teachers on the students behalf. Homeroom
advisors will teach their students how to make a PB goal, which are (1) specific, (2)
challenging, (3) competitively self-referenced, and (4) self-improvement based.
Research has shown that academic personal bests predict the degree of achievement
and engagement in learners.68 Once their PB goals are in place they will have daily
intention goals to help make progres throughout the term to achieve their overall PB
goals.


6. Intentionally organized feedback is essential in achieving goals.69 At the start of each
term, students and homeroom advisors will meet and evaluate their progression toward
their PB goals. This will keep these goals in focus, successes and improvements will be
praised and acknowledged, keeping with our vision of a positive academic atmosphere.
West Virginia Academy teachers will conduct daily summative assessments to determine
mastery of concepts within lessons. Team teachers, or teachers that all teach the same
age group, will meet every nine weeks to discuss students progress with the material. If
a student is progressing faster than the level assigned or slower than the level given, the
teachers will analyze and determine specific needs for that student. Options such as
Academic Extended Courses after school or placing the student in a different leveled
class will be just some of the ways our teachers will help each child succeed in achieving
their PB goals.


7. A principle of universal accountability will also be apply to our school as a whole as well
as to all who enter, whether as a learner, a teacher, or an administrator. Accountability at
the overall school level will be enforced through the charter school structure in West
Virginia. The school will face oversight by the State Professional Charter Board to
ensure that the school meets high performance standards with respect to student
outcomes as well as initial and continued enrollment in the school by family choice rather
than by legal obligation. Accountability among teachers and administrators will be
achieved by aligning incentives with organizational objectives using a merit pay
structure. Student outcomes, professionalism, teacher assessments by administration,
and family input will be critical components of teacher evaluations. Feedback from
families will directly impact teacher bonuses and merit pay increases each year, which


69 Bondarenko, I. (2018) “The role of positive emotions and type of feedback in self-regulation of learning goals
achievement: Experimental research.” Procedia-Social Behavioral Sciences. Available at cyberleninka.org (last
visited 7/17/2020).


68 Martin, A. J., & Liem, G. A. D. (2010). Academic Personal Bests (PBs), Engagement, and Achievement: A
Cross-Lagged Panel Analysis. Learning and Individual Differences, 20(3), 265-270.


67 Hematian, F., Rezaei, A. M., Mohammadifar, M. A. (2017). On the effect of goal setting on self-directed learning,
achievement motivation, and academic achievement among students. Modern Applied Science, 11(1), 37-47
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creates a system of accountability across the key stakeholders with the greatest impact
on student outcomes.


8. The overall environment of accountability applies to every student who enters our school
at an individualized level. Students are expected to come to school ready to learn and
will be taught in a highly supportive, but also rigorous learning environment. Students
who come from backgrounds that have been historically underserved in public schools
will receive enhanced support and effective remediation on a continuous basis. West
Virginia overall as well as the school districts in and around Morgantown have very high
graduation rates, but student outcomes as measured by competence in STEM and
english language arts are poor in the state overall and approximately on par with the
national average in the Morgantown area. This suggests that our standards and student
accountability are insufficiently low and that students who have failed to adequately
grasp critical concepts are being passed on to higher grades with little accountability.
Our school will effectively assess the ability of each student, set each student at their
proper level, and then set high expectations for each student’s academic growth.
Students who fall short will complete remediation through our afterschool programs and
our term break programming, which will provide early intervention and permit an effective
infusion of accountability along the way.


Need #3: Providing all students with a safe and supportive school environment


In 2014-2015 there were 22,648 aggressive conduct incidences in West Virginia schools, these
included: physical fights without injury; battery against a student or school employee; hazing;
sexual misconduct; threats of injury or assault against a student or employee; harassment,
intimidation or bullying; and verbal assaults against students or school employees. There were
also 3,512 bullying incidents in West Virginia schools. These include incidents that could result
in reasonable fear of harm, intimidation, emotional abuse, or conduct that persistently disrupts
general operations of the school.70


A myriad of research has determined that there is a “direct and symbiotic relationship between
school climate and student achievement.”71 According to the National School Climate Center
(NSCC), “a sustainable, positive school climate fosters youth development and learning
necessary for a productive, contributory, and satisfying life in a democratic society.”72 The
NSCC has found that a strong school climate decreases risky behaviors in students, lower rates
of student suspensions and discipline problems in general, and provides students with social
and emotional benefits.73 West Virginia Policy 4373 describes essential components of a safe
and supportive school. These include establishing a leadership team and a process to gain
school-wide input and commitment, use of data to improve decisions based on school climate,


73 What is School Climate? - National School Climate Centre


72 For more information about the National School Climate Center see What is School Climate? - National School
Climate Centre (last visited: 8/16/2021).


71 Greenway, G. (2017) The relationship between school climate and student achievement. Doctoral dissertation,
Georgia Southern University.


70 According to the WV Positive Behavioral Interventions and Supports: Capacity-building Efforts to Provide Safe and
Supportive School Environments. Available at WV PBIS (last visited 8/16/2021)
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and implement programs/practices that promote positive behaviors and expectations. The
WVDE has developed a School Climate Index organized into three main domains: engagement,
safety, and environment. Engagement refers to the quality of relationships, level of school
participation and involvement of families, and efforts to connect with a larger community. Safety
refers to the physical and emotional security of the school setting and school-related activities.
Environment refers to the physical and mental health support to the academic environment and
disciplinary tone of the school.


West Virginia Academy Solutions:


ENGAGEMENT
1. Effective communication between parents and teachers is essential for student success.


WVA Executive Director will be sending out weekly newsletters to keep
parents/guardians up-to-date on school events and needed information for that week. As
West Virginia Academy students see progress and mastery in their classes, they will
gain self confidence and be encouraged to keep progressing. Parents also are
encouraged when they see their child progress and thrive in an academic environment.
Our teachers will be trained and provided with the online resources to keep parents as
up-to-date as possible with their child’s educational progress. As students achieve
mastery in lessons the teachers will convey the achievements to the parents. If they are
struggling, remediation will be immediate, thorough, and personalized. Daily Learning
plans will be used for each student that will contain folders for each subject. Students will
be taught how to keep their papers organized and parents will be able to see the
student’s work as well as communications from teachers as necessary.


2. West Virginia Academy recognizes the enormous benefit that parents/guardians have on
their child’s academic success. We also acknowledge that there is a significant
percentage of West Virginia students that have parents/guardians who can’t help their
child academically. WVA is unique in that it will benefit from the unity of having all school
buildings on one property, albeit in a separated primary and secondary schools. It has
been found that a strong partnership between individual primary and secondary schools
give rise to a less isolated education and this is of paramount importance for children
that come from disadvantaged backgrounds and often do not have the chances to learn
at home and out of school.74 In 5 years when WVA has grown to a full K-12 school we
will have all curriculum, personnel, and management inextricably woven together. Our
younger grades can serve as an audience for the secondary school presentations. The
secondary students who have mastered pickleball, tennis, or soccer, can assist hone
their leadership skills in while helping the primary students in their PE class or with an
afterschool athletic club. Multiple studies have indicated that students attending K-12
schools in socio-economically disadvantaged areas do as well as or academically better
than their peers who attend the traditional elementary, middle and high school.75


75 Linder, A.P. (2009)


74 Lindner, A.P., (2009) “The school climate in a K-12 single-campus school as perceived by students, graduates,
parents, and teachers. Andrews University. Available at: The School Climate in a K-12 Single-Campus School as
Perceived by Students, Graduates, Parents, and Teachers (last visited 8/16/2021).
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3. At West Virginia Academy, we want the time we have with our students to be as fulfilling
and effective as possible. We have prioritized our funding, programs, and class
schedules to provide growth experiences for our entire school community. Substantial
experiential learning opportunities and enrichment programs will provide a foundation
our students can build upon to progress toward a lifetime of learning. One day out of
every week of the school year will be a dedicated Experience Day at West Virginia
Academy. Student learning will go beyond the classroom through hands-on learning
projects, visits to historical sites and museums, intra-mural competitions, specialized
assemblies, and community service projects. We want our school community to
experience history, science, technology, and other cultures on a consistent and
meaningful level both within the classroom on Instruction Days and outside of it on
Experience Days. Our Experience Days will reverse the trend of diminishing experiential
learning in public education and bring education to life for our students as well as give
our teachers the flexibility to share their passion for learning in unique settings each
week.


4. Our school will be unique among charter schools in that we will provide transportation to
students in our primary recruitment area; during the day these buses will be available to
support experiential learning and field trips, particularly on experience days. This feature
is also vital in reaching out to historically underserved students who may not have the
ability to attend our school without transportation and may not be exposed to culturally
enriching experiences unless transportation is provided.


5. Additionally, we will foster engagement through our service program called West Virginia
Ambassadors. This program provides a framework for our students to engage in service,
mentorship, and student government within the school. While participating in this
program, our primary students will gain respect and a sense of loyalty and belonging to
the great state of West Virginia and the wonderful country we live in. Secondary students
will gain a unique international and global perspective in all subjects. The Ambassadors
program has four areas of focus and students will be assigned to a team based on one
of the four areas for the school year. The program will be instrumental in planning and
executing culminating events for the community in coordination with our parent
association.


SAFETY
1. Students will be taught explicitly each year the school’s expectations for student conduct


at school, on field trips, and on the school bus. Each student will receive a student
contract that will explain the school dress code, disciplinary code, absenteeism and
tardiness policy. Students will be expected to sign the contract and abide by the
expectations every day.


2. West Virginia Academy will require a school dress code. Uniforms in the public school
are an excellent way to increase student safety. Not only do uniforms help identify our
students when on field trips or other outside events; within the school, uniforms readily
identify members of our school community, which can be helpful in situations where an
unknown visitor may pose a threat to the safety of our students and staff. Uniforms have
also been found to reduce bullying and discourage illegal activity within the school.
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Because students come from all different socio-economic backgrounds, clothing is a way
to distinguish those that are more affluent from those that cannot afford the latest fashion
trends. Uniforms takes away the status and places all students on the same levels.


3. Our campus location and structure will permit a single campus entrance through a
security checkpoint that proceeds into a gated outdoor campus quad area that is
surrounded by secure classroom buildings. While some recreational areas such as
running and mountain biking trails will be on the grounds outside the gates, those areas
will be used primarily by the secondary students. We will implement security cameras
and alarm systems so that any breaches should be known and can be investigated by
our security personnel, which will include a full time security guard and an operations
manager. Additionally, a school nurse will be on campus in the manner prescribed by
regulation in order to support student safety.


ENVIRONMENT
1. West Virginia Academy will assist students in keeping up with the high behavior


expectations by providing school routines that are structured and the same across all
grades and classes. Each school classroom will be organized in a similar manner,
students will feel comfortable in each room knowing how it operates and the
management style within. Schoolwide teacher expectations and routines build positive
relationships among students.76 West Virginia Academy will implement the classroom
management model called Conversation, Help, Activity, Movement, and Participation
(CHAMPs). The CHAMPs model will be utilized in each class. CHAMPs is considered a
Positive Behavior System (PBS) and training in this model has been found to help
teachers make effective decisions about managing students’ behavior.77 It involves:
clarifying routines and expectations, organizing the physical environment, and managing
student behavior, based on student strengths and needs and sensitive to cultures, can
empower students to achieve academically.78


2. Collegial learning includes staff development training and activities in which teachers
collectively and systematically analyze their teaching. This expects teachers to be active
learners as well. Grade-level teams will be able to draw on each other’s experiences,
ideas, and results in teaching creating a trust and collegiality between teachers. Each
teacher will be involved in the Faculty Senate and engage in schoolwide decisions and
policies that have been established at WVA. West Virginia Academy Teachers will be
expected to be professional at all times. WVA Administrators will be on hand to help and
assist in the classroom where needed. Our teachers will be given all the support and
training necessary for them to succeed in their job. As they are successful, the students
will be successful and as students succeed the community will succeed. Successful
communities foster successful future generations.


78 Back, L.T., Polk, E., Keys, C.B. et al. Classroom management, school staff relations, school climate, and academic
achievement: testing a model with urban high schools. Learning Environ Res 19, 397–410 (2016).


77 Evans, Vernessa, "An Evaluation of CHAMPS for Classroom Management" (2016). Walden Dissertations and
Doctoral Studies. 2637. Available at "An Evaluation of CHAMPS for Classroom Management" by Vernessa Evans
(last visited 8/16/2021).


76 Sugai, G. & Horner, R. H. (2009). Defining and describing schoolwide positive behavior support. In W. Sailor, G.
Dunlap, G. Sugai, & R. Horner (Eds.), Handbook of positive behavior support (pp. 207-326). New York: Springer.
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3. West Virginia Academy will have greater flexibility to allocate resources to the classroom
and teachers with a flatter organizational structure that places more funding in the
classroom. Our school is uniquely positioned to innovate with respect to curriculum
delivery and expand on experiential learning opportunities and field trips. Our school will
also adopt a unique approach to team sports and enrichment classes like art, music and
physical education intertwined with our West Virginia Ambassadors program. These
features are outlined and reinforced throughout this application and we incorporate those
sections in this needs assessment by reference.


4. The purpose of public education could be summarized as giving all students the
opportunity to succeed without regard to their family’s background, socio-economic
status, or ethnicity. All students are welcome at West Virginia Academy, but we
recognize that certain groups of students have been historically underserved within the
public school system in West Virginia including, in particular, low SES, minority, and ELL
students. We designed our Primary Recruitment Area (PRA) to attract as diverse a
student body as possible. Specifically, our PRA includes substantial portions of the
boundaries of the Monongalia County elementary schools with the highest populations of
minority and ELL students (North Elementary), as well as the highest population of SES
students (Skyview Elementary). In order to minimize the impact on existing public
schools, we also include areas with the highest growth and overcrowding (North
Elementary and Cheat Lake Elementary) and the areas in between these schools.
Reflexive of the region, our PRA is primarily suburban and so, to provide additional
diversity, we also include the urban area of downtown Morgantown as well as the rural
area of Bruceton Mills in Preston County. We plan to engage these diverse communities
through our outreach efforts so that our actual enrollments reflect the diversity of our
PRA.


In conclusion, West Virginia Academy is uniquely positioned to deliver a systematically positive
school culture and implement an evidence-based curriculum, avenue for expanded experiential
learning opportunities, and universal accountability that will benefit a highly diverse community
of students. Our primary recruitment area is designed to recruit and retain historically
underserved populations, and our transportation plan will ensure that students from all
backgrounds can attend our school. Our school will run on a term schedule that will assist in the
nutritional and academic needs of the most at-risk and vulnerable student populations. Serving
the students’ individual needs at their academic level will be top priority, particularly in the
subjects of Math, Reading, and Language Arts. We will adopt a unique approach to team sports,
physical education, and enrichment classes like art and music that are not currently offered in
any public schools in West Virginia. Lastly, our West Virginia Ambassadors program will provide
service learning opportunities, team building, and mentorships that will enrich their experience
at our school and create memories that will last a lifetime.
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8/19/2021


To: West Virginia Professional Charter School Board
Attn: Senator Rucker (ex officio member); Adam Kissel (chairperson)
Room 417M, Building 1
State Capitol Complex
Charleston, WV 25305
patricia.rucker@wvsenate.gov; adamkissel@gmail.com


From: West Virginia Academy, Ltd.
Attn: John Treu
403 Mallard Run
Morgantown, WV 26508


Submitted via US Mail and electronic mail


Re: West Virginia Academy Charter School Application


West Virginia Professional Charter School Board:


I am submitting this letter to you on behalf of the Governing Board of West Virginia Academy, Ltd. (the
“Applicant”) and enclosing with it the application of Applicant to the West Virginia Professional Charter
School Board (the “Authorizer”) requesting approval and authorization for a charter so that Applicant can
open a charter school under the laws of West Virginia (See W.Va. Code Sec. 18-5G-1 et seq.). Our
proposed primary recruitment area includes a geographic region within both Monongalia County and
Preston County, but the school may likely serve students outside those counties including throughout the
state of West Virginia. Please contact me via email to set up a date and time with our board to conduct the
in-person interviews and the public forum contemplated in the review process at the appropriate time for
the same.


Best Regards,


John Treu
President and Chairperson of the Board
West Virginia Academy, Ltd.
403 Mallard Run
Morgantown, WV 26508
info@westvirginiaacademy.org


Enclosure: Charter School Application
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GENERAL INFORMATION


Applicant
Type of School: New School


Name of Proposed Public Charter School: West Virginia Academy


Primary Contact
John Treu
Phone: (801) 541-6971
Email: info@westvirginiaacademy.org


Authorizer: Monongalia County Board of Education and Preston County Board of Education


501(c)(3) Status: Approved (approval obtained on May 5, 2020)


Receipt # 26053483001450 (DLN)


Enrollment
Grades offered at full capacity: Primary School (K-5); Secondary School (6 - 12)


Maximum Student Enrollment at Capacity: 1380 Students



mailto:info@westvirginiaacademy.org





Enrollment Matrix


Minimum Enrollment


Grade Level Year 1 Year 2 Year 3 Year 4 Year 5 At Full Capacity


Kindergarten 40 40 40 40 40 40


First 40 45 45 45 45 45


Second 40 45 45 45 45 45


Third 40 40 45 45 45 45


Fourth 40 40 45 45 45 45


Fifth 40 40 40 45 45 45


Sixth 32 45 45 45 50 50


Seventh 30 45 45 45 45 45


Eighth 30 35 45 45 45 45


Ninth 30 35 45 45 45 45


Tenth 30 35 45 45 45


Eleventh 35 42 45 45


Twelfth 35 42 42


TOTAL 362 440 510 567 582 582







Maximum Enrollment


Grade Level Year 1 Year 2 Year 3 Year 4 Year 5 At Full Capacity


Kindergarten 80 80 80 80 80 80


First 100 100 100 100 100 100


Second 100 100 100 100 100 100


Third 100 100 100 100 100 100


Fourth 100 100 100 100 100 100


Fifth 100 100 100 100 100 100


Sixth 80 80 100 100 100 100


Seventh 80 80 80 100 100 100


Eighth 80 80 80 80 100 100


Ninth 80 80 80 80 80 100


Tenth 80 80 80 80 100


Eleventh 80 80 80 100


Twelfth 80 80 100


TOTAL 900 980 1080 1180 1200 1380








ACCOUNTABILITY


Part 1: State Accountability System
West Virginia Academy supports the West Virginia accountability system by focusing on
outcome-focused, innovative, and accountable learning that prepares students for career and
college. West Virginia Standards for Effective Schools, as outlined in WV Policy 2322, identifies
seven areas where school’s standards need to be aligned to help the state achieve its goals.
West Virginia Academy has researched these areas extensively and has identified ways our
school is aligned with the State’s standards for an effective school.


1. West Virginia Academy has a clear and focused mission. Student success is aimed at
(1) gaining a solid core knowledge foundation then (2) using that knowledge to become
more internationally minded and innovators for our state and the world.


2. West Virginia Academy’s vision includes striving to recruit, hire, develop, and retain a
diverse faculty and staff that are fully committed to each student’s academic success
and will contribute to our learning community with diligence, competence, and
professionalism. Instructional leadership is very important to us and the success of West
Virginia Academy.


3. West Virginia Academy’s philosophy includes the belief that each student can learn and
master material when taught by highly effective educators who are empowered through
adequate training and materials. High expectations and student outcomes was the sole
motivation for the programs and curriculum we have adopted in our school.


4. West Virginia Academy feels it is a public school’s duty to provide a learning culture.
Students are entitled to a learning environment that is safe, respectful, and academically
rigorous. Diversity is embraced and all are encouraged to speak positively and
respectively to each other.


5. West Virginia Academy has adopted a weekly schedule to maximize efficient learning.
Student activities, assemblies, field trips, and other programs, when possible, will be
scheduled on an Experience Day. Experience Days will be on Fridays and give the
students large amounts of time to work on service learning projects in our school as part
of our West Virginia Academy Ambassador program.


6. West Virginia Academy is a data driven school. Formative assessments are built into all
our curriculum to help teachers monitor student progress and ensure the students are
achieving mastery in their subjects. Students are leveled according to their ability so that
mastery is obtainable for each student.


7. West Virginia Academy knows the importance of the family and community’s
involvement in education. We plan to create an Advisory Committee of Families (ACF)
where parents and families of students can come together with the staff to develop
programs to increase the success of our school mission. We will be working extensively
with members of the community to successfully implement the West Virginia Academy
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Ambassador Program. The ACF will also serve as our school’s Local School
Improvement Council (LSIC).


West Virginia Academy adopts the West Virginia Accountability System (WVAS) as outlined in
§126-12-5. Our school will ensure that rigorous expectations for the students and employees
will be communicated effectively. We have created a support and recognition system for faculty
through our merit pay structure and the emphasis on collaboration between teams and
colleague support. We value performance as well as growth in our students and those employed
by West Virginia Academy.  Lastly, we will communicate student performance through clear
means to parents/guardians on a regular basis. School-specific expectations will be measured
in order to determine growth and improvement.


Part 2: WVAS Indicators
West Virginia Academy recognizes that in order for the WVAS indicators to be fair, reliable and
valid, only students that have attended school for over 135 days (FAY) will be included in the
accountability calculations. West Virginia Academy ensures that 95% of all FAY students
attending for that school year will be assessed. We also recognize that a subgroup must have at
least 10 students across all grades to be included in the WVAS.  We also understand that grade
4 is considered elementary level, grade 8 is considered middle school level, and grade 12 is
considered high school level for reporting purposes.


Academic Achievement Indicator
All West Virginia Academy students will be given the West Virginia General Summative
Assessment (WVGSA) for grades 3rd - 8th with the science component added in 5th and 8th.
Each topic within each grade will provide a specific measure of proficiency (e.g. Reading 3rd
grade assessment, Math 5th grade assessment, Science 8th grade assessment). We will then
use these measure in the following goals:


Lowest Acceptable Achievement Scores:


By the end of 2023-2024 school year, at least half of the measures (explained above) will
exceed the state average proficiency in those categories.


By the end of 2025-2026 school year, 64% of the measures (explained above) will exceed the
stage average proficiency in those categories and every other year based on the two year
average.


Aspiration Target for Achievement Scores:
By the end of 2023-2024 school year, 90% of the measures (explained above) will exceed the
state average proficiency in those categories.
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By the end of 2025-2026 school year, 95% of the measures (explained above) will exceed the
stage average proficiency in those categories and every other year based on the two year
average.


Growth Indicator
West Virginia Academy’s Primary school has adopted the Direct Instruction curriculum and
method of teaching for math and reading in grades Kindergarten through 5th grade. Student
progress rates will be calculated utilizing pre and post assessment scores for all students that
meet the following inclusion criteria:


● Students enrolled in grades 4-8 who meet FAY status;
● Students with valid baseline and follow-up assessment scores; and
● At least 20 students meeting these criteria at the school level for each subgroup


respectively.1


Math
Following NAEP’s model of testing 4th Graders, we plan on administering the Connecting Math
Concepts, Level E Placement test to all of West Virginia Academy’s 4th grade students at the
start of Term 1. We will then administer the same placement test to the same group of students
at the end of Term 4. The following are goals based on the growth of 4th grade test results.


Lowest Acceptable Growth:
By the end of 2025-2026 school year, the West Virginia Academy 4th grade students that did
not pass the test with mastery, will show a growth of at least 5% between the same student
taking Connecting Math Concepts, Level E Placement in the 1st term compared to the test
taken in the 4th term of the same school year.


Aspiration Target for Growth:
By the end of 2025-2026 school year, the West Virginia Academy 4th grade students that did
not pass the test with mastery, will show a growth of at least 15% between the same student
taking Connecting Math Concepts, Level E Placement in the 1st term compared to the test
taken in the 4th term of the same school year.


Reading
West Virginia Academy recognizes the value of Reading for student academic success.
Reading will be heavily emphasized in our Kindergarten to 2nd grade programs. After
completion of 2nd Grade we will assess the students on the growth of their proficiency in
reading. All West Virginia Academy students in the 1st grade will be given the Reading Mastery
Level 2 Placement test during the first weeks of Term 1. These same students will be given the
same placement test again during Term 4 of their 2nd Grade school year. The following are
goals based on the growth between the scores on those two tests.


1 The inclusion criteria follows the WV Cosolidated State Plan available at
https://www2.ed.gov/admins/lead/account/stateplan17/wvconsolidatedstateplanfinal.pdf.
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Lowest Acceptable Growth:
By the end of 2025-2026 school year, the West Virginia Academy 2nd grade students that did
not pass the test with mastery, will show a growth of at least 5% between the same student
taking Reading Mastery Test Level 2 in the 1st term compared to the same test taken in the 4th
term of their 2nd grade.


Aspiration Target for Growth:
By the end of 2025-2026 school year, the West Virginia Academy 2nd grade students that did
not pass the test with mastery, will show a growth of at least 15% between the same student
taking Reading Mastery Test Level 2 in the 1st term compared to the same test taken in the 4th
term of their 2nd grade.


Re-Enrollment
West Virginia Academy operates on a 4 term schedule. After students complete the 4th term
they will advance to the next grade subject to a favorable decision for promotion from the review
board. A re-enrollment packet will be sent home to all West Virginia Academy families in the 3rd
term in order to determine who is re-enrolling for the next school year. It is during this time we
will assess the re-enrollment goal. Note: Individuals failing to re-enroll because of a move are
not included in these calculations.


Lowest Acceptable Re-enrollment Goal:
At the end of the 2024-2025 school year, West Virginia Academy will see 65% of their students
re-enroll for the 2025-2056 school year.


Aspiration Target for Re-enrollment:
At the end of the 2024-2025 school year, West Virginia Academy will see 95% of their students
re-enroll for the 2025-2056 school year.


Attendance Indicator
West Virginia Academy recognizes regular attendance as critical to provide students with
learning opportunities. Any absence, excused or not, affects a student's learning. Tracking
attendance is vital to fulfilling our mission of successful academic achievement. Students with
multiple excused absences will benefit from our OC program (see Online-Component)


According to the US Department of Education, Chronic Absenteeism is said to be 10 or more
missing school days in one school year. Truancy is defined as five or more full days of absence
in one month or 10 or more unexcused absences within a school year. Negative impacts on
students considered chronically absent or truant are low achievement outcomes, non-engaged
learning, and poor social behavior.


092







Lowest Acceptable Attendance Goal:
At the end of 2026, 90% of West Virginia Academy students will be attending 90% or more
instructional days.


Aspiration Target for Attendance Goal:
At the end of 2026, 95% of West Virginia Academy students will be attending 90% or more
instructional days.


Graduation Requirements
Lowest Acceptable Graduation Requirements:
85% of West Virginia Academy students will graduate from West Virginia Academy by passing
all the required classes and earning 24 credit hours.


Aspiration Target for Graduation Requirement:
95% of West Virginia Academy students will graduate from West Virginia Academy by passing
all the required classes and earning 28 credit hours. We expect 90% of West Virginia Academy
students will graduate from West Virginia Academy earning one or more certificates in the
International Baccalaureate Career-Related Program (CP) to receive college credit.  We expect
80% of our students will complete the whole program and earn the IB Diploma and receive
significant college credit.


State Accountability Results
The Academic Acievement indicator will take into account all West Virginia Academy students
that take the West Virginia General Summative Assessment (WVGSA) for the grades 3rd - 8th
with the science component added in 5th and 8th as well as the West Virginia Alternate
Summative Assessment (WVASA) for students with significant intellectual disabilities. Each
topic within each grade will provide a specific measure of proficiency (e.g. Reading 3rd grade
assessment, Math 5th grade assessment, Science 8th grade assessment). Assessment
proficiency scores taken in the school year 2022 - 2023 will used to calculate an overall
proficiency rate. This proficiency rate will be subdivided into corresponding subgroups as
outlined by the WVDE. These rates will be considered our baseline rate. We will then use this
rate in the following goals:


Lowest Acceptable Achievement Scores:
By the end of 2023-2024 school year, WVA’s proficiency rate will exceed the state average
proficiency rate in the majority of subgroups.


As stated in West Virginia Consolidated State plan, interim annual progress has been defined
based on each subgroup. WVA’s proficiency rate will increase proportionally to the state’s
increase in each subgroup. So that by the end of 2025-2026 school year, WVA’s proficiency rate
will continue to exceed the state average proficiency rate in the majority of subgroups.
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Aspiration Target for Achievement Scores:
By the end of 2022-2023 school year, WVA’s proficiency rate will exceed the average of
Monongalia County and Preston County’s proficiency rate in the majority of subgroups.


As these counties increase their average proficiency rate as per the WV Consolidated State
Plan, WVA will, by the end of 2024-2025, continue to increase and exceed the average of the
two counties proficiency scores in the majority of subgroups..
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Addendum 1: WVA Survey Report
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Addendum 2: Public Enrollments
Monongalia County Enrollments and State Level Public Support


Program Figures
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Addendum 3: WVA’s Code of Conduct


West Virginia Academy’s Code of Conduct


West Virginia Academy reserves the right to modify these procedures or consequences
according to student need and as determined by the school directors.  For violations of
the code that threaten the health, safety, or welfare of others, the school director may
immediately suspend students according to the Suspension portion of the Code of
Conduct.


Goals
1. All students will have access to a learning environment free from disruption and


harassment.
2. Students will be physically safe at West Virginia Academy.
3. Students will be emotionally nurtured at West Virginia Academy
4. Students will learn appropriate conduct by practicing self-discipline and will be able to


generalize their understanding of appropriate conduct to situations other than those
specifically and explicitly taught.


5. Discipline training will be utilized at West Virginia Academy. Discipline refers to the
process of teaching positive behaviors and allowing students opportunities to practice
those positive behaviors until they become proficient at controlling unproductive
behavior.


6. Consequences imposed as a result of unproductive behavior will be meaningful and
effective, with the goal always being that the student is motivated to improve his/her
behavior.


Language and Communication
West Virginia Academy Students and staff will be asked to speak at all times with respect and
kindness. Language that is positive and promotes the mission of West Virginia Academy will be
taught, modeled, and fostered. Students and staff will notice positive behavior in others, and will
commend others for their efforts. Language that builds, supports, and encourages will be
frequently and consistently used. Communication will be positive. When corrections need to be
made by staff members, this will be done privately whenever possible, and always in a
respectful, kind manner. Positive language and encouragement will follow any necessary
corrections. Gratitude will be expressed frequently and consistently by students and staff, both
in word and in written form.


If parents are made aware of inappropriate communication or language of a staff member, either
first-hand or by report of their student, we ask that they contact a member of the school
administration immediately. Staff members are not to speak to students regarding topics such
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as human sexuality (with the exception of specified classes and utilizing approved curriculum).
Staff members are not to discuss topics that may be considered crude or offensive to students
or others. Staff members may not violate generally accepted community standards of decency.
Staff members should take care to refrain from using slang that may be offensive to students’
cultures or religious beliefs.


Staff should never direct students to keep information secret from their parents regarding what
happens in a classroom, at the school, or regarding something the teacher has said.
Discouraging students from communicating freely with their parents about anything in the
classroom is a violation of the trust and open communication we encourage in our community
and may be justification for immediate removal. If parents are made aware that this has
happened, we ask that you notify administration immediately.


Behavior
Students and staff will demonstrate correct behavior with regard to their physical selves. Hands
and feet will be kept to oneself, and respect will be shown by walking in an orderly manner in
the hallways and in other school areas. Interactions will be friendly and helpful, without
horseplay or other physical demonstrations that are inappropriate. Civility and other appropriate
behavior and speech will also be incorporated into aspects of the WVA Ambassador program.


Abusive Conduct
The verbal, nonverbal, or physical conduct of a parent or student directed toward a school
employee that, based on its severity, nature, and frequency of occurrence, a reasonable person
would determine is intended to cause intimidation, humiliation, or unwarranted distress. Staff
who have experienced abusive conduct from a student may follow procedures outlined in the
Staff Manual to file a grievance.


Bullying
West Virginia Academy defines bullying as disrespect shown toward classmates, displayed as
physical or verbal aggression, domination or disrespect. Bullying of any type is not permitted at
West Virginia Academy. No form of aggressive physical interaction among students is
acceptable. Verbal threats, even when couched in “jokes”, are not tolerated and will be
disciplined. Sarcasm and teasing may be considered bullying. Eye rolling, shoulder shrugging,
and audible sighs may be considered bullying behavior. School staff will assess interactions and
determine if behavior is considered “bullying” based upon what a reasonable adult would
consider offensive behavior which has made or has the potential to make the school
environment uncomfortable or hostile for the student.


Hazing
Hazing is a form of bullying that is done for the purpose of initiation or admission into any school
or school sponsored team organization, program, or event, or against a person who is
associated with such. Victim consent or acquiescence does not remove culpability or diminish
consequences for any form of bullying, and any instances will be addressed according to the
Code of Conduct.
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Electronic Bullying
West Virginia Academy defines electronic bullying as acts which are initiated by students, often
outside of school hours using the internet, instant messaging, email or cell phone texting, which
target other students, teachers or staff members and in which students, teachers or staff are
spoken of or to in a negative or threatening manner. When these acts result in students or staff
feeling uncomfortable about attending school, a hostile school environment has been created.
We believe it is our responsibility to ensure that all students and staff feel comfortable and
welcome at West Virginia Academy, and therefore West Virginia Academy considers these acts
as bullying and we may initiate discipline procedures and parent notification if they occur.


Students should not take pictures or recordings of classes, school activities, classmates,
or school property without express written permission of the school administration and
those whose pictures they take. Posting online or distributing in any other way pictures
or movies of school classes, school events or classmates without permission is a
violation of the code of conduct that warrants suspension and/or expulsion.


Gang Prevention and Intervention
West Virginia Academy is a welcoming and safe campus. We do not tolerate participation in any
form of illegal group activity, gang affiliations, symbols, graffiti, recruiting, initiations, or other
gang-related activities at our campus. School faculty and personnel are trained to recognize
early warning signs for youth in trouble. Faculty and personnel report suspected gang activity to
a school director who will investigate all reports. The parent/guardian will be notified. Other
actions may include suspension, expulsion, activity restrictions, restorative compensation, and
notification of law enforcement.


Sexual Conduct
Any form of sexual conduct is prohibited at West Virginia Academy including all sexual behavior
of any kind, even when consensual. These standards are enforced at all times on the school
campus and extend to off-campus events or activities when sponsored by or connected to West
Virginia Academy. Students or staff who report sexual abuse or unwanted sexual contact shall
not be penalized for reporting the behavior and West Virginia Academy will not tolerate
retaliation from those involved in the abuse.


Safe Environment for All
We believe it is our responsibility to ensure that all students and staff feel comfortable and
welcome at West Virginia Academy, and therefore, we will promptly investigate reports of
negative behaviors impacting school safety. These reports will be considered by a school
director, and, for those found to have exhibited destructive negative behaviors, may result in: an
office referral/infraction record, development of a behavior modification plan, suspension,
reassignment, dismissal, or an other appropriate measure. The appropriate local office of the
State Police, county sheriff or municipal police agency will be informed of all acts that constitute
suspected criminal activity. (See Reporting)
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Authority of Teachers
The teacher may exclude from his or her classroom or school bus any student who is guilty of
disorderly conduct; who in any manner interferes with an orderly educational process; who
threatens, abuses or otherwise intimidates or attempts to intimidate a school employee or a
student; who willfully disobeys a school employee; or who uses abusive or profane language
directed at a school employee. Any student excluded shall be placed under the control of the
Executive Director or a designee. The excluded student may be admitted to the classroom or
school bus only when the Executive Director or designee provides written certification to the
teacher that the student may be readmitted and specifies the specific type of disciplinary action,
if any, that was taken. If the Executive Director finds that disciplinary action is warranted, he or
she shall provide written and, if possible, telephonic notice of the action to the parent(s),
guardian(s) or custodian(s).


Parent Notification
When a report of negative, degrading or bullying behavior leads to the creation of an office
infraction record or referral, parents of involved students will be required to sign and return the
form to the school. Parents will also receive an email and a phone call from the school. Parent
Intervention or other involvement may be required in resolving the behavior (see Parent
Intervention section). When a student reports physical harm or feels threatened at school, a
school director will contact the individual's parents. Discipline measures may be revealed to the
extent permitted by federal and state law, including the FERPA Act, as amended.


When a student reports physical harm or feels threatened at school, a school director will
contact the individual's parents. Discipline measures involving other students may only be
revealed to the extent permitted by federal and state law, including the FERPA Act, as
amended. When a student threatens to commit suicide, parents will be promptly notified. The
School Executive Director will produce and maintain records verifying that the parent/guardian
was notified of the incident or threat.


Unexcused Absences
As stated in §18-8-4, when a student has reached three total unexcused absences during a
school year, the Assistant Director may serve notice by written or other means to the parent,
guardian, or custodian of the student that the attendance of the student at school is required
and that if the student has five unexcused absences, a conference with the Executive Director
will be required.


In the case of five total unexcused absences, the Assistant Director shall serve written notice to
the parent, guardian or custodian of the student that within five days of receipt of the notice the
parent, guardian or custodian, accompanied by the student, shall report in person to the school
the student attends for a conference with Executive Director in order to discuss and correct the
circumstances causing the unexcused absences of the student, including the adjustment of
unexcused absences based on the meeting.
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In the case of ten total unexcused absences of a student during a school year, the Assistant
Director may make a complaint against the parent, guardian or custodian before a magistrate of
the county. If it appears from the complaint that there is probable cause to believe that an
offense has been committed and that the accused has committed it, a summons or a warrant for
the arrest of the accused shall issue to any officer authorized by law to serve the summons or to
arrest persons charged with offenses against the state. More than one parent, guardian or
custodian may be charged in a complaint. Initial service of a summons or warrant issued
pursuant to the provisions of this section shall be attempted within ten calendar days of receipt
of the summons or warrant and subsequent attempts at service shall continue until the
summons or warrant is executed or until the end of the school term during which the complaint
is made, whichever is later.


It shall be the duty of the Executive Director to make prompt reports to WVA governing board of
all cases of unexcused absences arising within the school which require the services of an
attendance worker. Such reports shall be on the form prescribed for such purpose, by
telephone, or in person, and shall include essential information about the child and the name
and residence of any parent, guardian or custodian of a child.


Suspension
West Virginia Academy reserves the right to suspend any student for the following reasons:


1. Possessing deadly weapons on premises of educational facilities;
2. Possessing a controlled substance on premises of educational facilities;
3. Assaults and batteries committed by students upon teachers or other school


personnel;
4. Temporary suspension, hearing; procedure, notice and formal hearing; extended


suspension;
5. Sale of narcotics;


The student and his or her parent(s), guardian(s) or custodian(s), as the case may be, shall be
given telephonic notice, if possible, of this informal hearing with the Board of Directors, which
notice shall briefly state the grounds for suspension. At the commencement of the informal
hearing, the Executive Director shall inquire of the student as to whether he or she admits or
denies the charges. If the student does not admit the charges, he or she shall be given an
explanation of the evidence possessed by the Executive Director and an opportunity to present
his or her version of the occurrence. At the conclusion of the hearing or upon the failure of the
noticed student to appear, the Executive Director under the authority of the Governing Board
may suspend the student for a maximum of ten school days, including the time prior to the
hearing, if any, for which the student has been excluded from school. The Executive Director
shall report any suspension the same day it has been decided upon, in writing, to the parent(s),
guardian(s) or custodian(s) of the student by regular United States mail. The suspension also
shall be reported to the county superintendent and to the faculty senate of the school at the next
meeting after the suspension.
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Each suspension imposed upon a student shall be recorded in the West Virginia Education
Information System (WVEIS). The school director shall create an electronic record within
twenty-four hours of the imposition of the suspension. Each record of a suspension shall include
the student's name and identification number, the reason for the suspension, and the beginning
and ending dates of the suspension. The State Board of Education shall collect and disseminate
data so that any public school in West Virginia can review the complete history of disciplinary
actions taken by West Virginia Academy against any student enrolled or seeking to enroll at
another district school.


Reporting
Any student, parent, or staff member may report an incident of negative, non-building or bullying
behavior to a teacher or to the appropriate school administrator. Anonymous reports will be
investigated, but disciplinary action will not occur in the absence of additional evidence. False
reports are prohibited. School officials will respond appropriately. Retaliation against students or
staff reporting or investigating incidents of abuse will not be tolerated.


Discipline Records
Discipline records will not be disclosed to a person who is not authorized to receive the record.
The Monongalia County District assures that discipline records are maintained, retained, and
destroyed according to GRAMA laws, the district’s student data, privacy policy, and the records
retention schedule of the state of West Virginia. Aggregated, non-identifying student behavior
data is analyzed annually for school improvement and is provided bi-annually as required by the
federal Office of Civil Rights.


Any findings or orders of the court in a juvenile proceeding shall be known as the juvenile record
and shall be maintained by the clerk of the court. Records of a juvenile proceeding conducted
are not public records and shall not be disclosed to anyone. If the juvenile attends West Virginia
Academy, the person designated by the circuit court shall determine the identity of the highest
ranking person at that school (Executive Director) and shall automatically disclose all records of
a juvenile's case to that person. Juvenile records are absolutely confidential by the school
official to whom they are transmitted and nothing contained within the juvenile's records may be
noted on the juvenile's permanent educational record. The juvenile records will be maintained in
a secure location and will not be copied under any circumstances.


The Executive Director shall have the duty to disclose the contents of those records to any
teacher who teaches a class in which the subject juvenile is enrolled and to the regular driver of
a school bus in which the subject juvenile is regularly transported to or from school.
Furthermore, any school official to whom the juvenile's records are transmitted may disclose the
contents of those records to any adult within the school system who, in the discretion of the
school official, has the need to be aware of the contents of those records. If for any reason the
juvenile ceases to attend West Virginia Academy, the Executive Director shall seal the records
and return them to the circuit court which sent them to that school.


Suspension Reporting
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The School Director shall report any suspension the same day it has been decided upon, in
writing, to the parent(s)/guardian(s) or custodian(s) of the student by regular US mail. The
suspension also shall be reported to the faculty senate of the school at the next meeting after
the suspension (compliance with §18A-5-1).


Parent Intervention
Parents will attend school with the student and follow the Parent Intervention Guidelines.


Infractions
The following behaviors are considered infractions of the Code of Conduct. This is not an
exhaustive list and the school administration may deem other actions or behaviors violations of
the Code of Conduct:


1. Any behavior or action which materially and substantially disrupts school work and
discipline.


2. Disruption of the learning environment, including speaking in class without permission.
3. Lack of control of hands or feet – pushing, hitting, kicking, tripping etc. without malice -


horseplay.
4. Lack of control of hands or feet – with malice or perceived malice.
5. Use of profane or offensive language.
6. Disrespect, defiance or insolence toward staff.
7. Disrespect shown toward classmates (including bullying and electronic bullying).
8. Abusing, misusing or destruction of property.
9. Physical or verbal harassment
10. Possession of a banned item (see Banned Items list)
11. Cheating/Plagiarism
12. Stealing
13. Leaving school premises without permission
14. Skipping class
15. Arriving tardy to class
16. Littering
17. Chewing gum
18. Appearing out of uniform
19. Truancy (failing to attend school without parental consent)
20. Sexual harassment
21. Possession of any of the following (see Banned Items list for additional banned items)


a. Perfumed/deodorant sprays
b. Caffeine Pills/Energy Drinks/Sleep pills
c. Any non-prescription medication that is not approved through school


policy/procedures (see III. Health and Safety)
d. Permanent Markers (except by teacher permission)
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Banned Items
Weapons and dangerous substances are not allowed on the premises of West Virginia
Academy. Possession of any of the following items may be grounds for immediate expulsion:


● Controlled substances
○ Narcotics
○ Tobacco products of any kind (Cigarettes, E-Cigarettes/Vapes, Other Electronic


Smoking Devices, etc.)
○ Alcohol
○ Unapproved Prescription Medications


● Drug paraphernalia
● Weapons, including real weapons or look-alike weapons including, but not limited to:


○ Firearms
○ Toy guns (Nerf, Rubber band Shooters, Airsoft, etc.)
○ Any explosive, noxious, or flammable material (including aerosol cans, such as


deodorant sprays)
○ Matches or lighters


■ Bullets
■ Knives or other cutting tools (other than school scissors)


● Sexually explicit material – written, pictorial, or electronic including nude or partially nude
depictions of either gender in a sexual context.


Technology Usage Policy
All students and staff members who wish to use computers at West Virginia Academy must sign
the technology usage agreement before they are eligible to utilize West Virginia Academy
computers.


Valuables, Electronic Devices and Games
It is not recommended that students or staff bring valuables onto the school campus. West
Virginia Academy cannot be responsible for damage to or loss of cell phones or other valuable
items. Electronic games and devices are not allowed at West Virginia Academy and will be
confiscated by faculty if found on campus. Cell phones are distracting to our academic efforts at
West Virginia Academy and can be impactful to our safe school culture. Students may not use
their cell phone once they enter the school building and until they leave the building at the end
of the day. In addition, students may not have their phones in their possession during the day
and must leave their phones in their locker if they chose to bring them to school. This policy
extends to smartwatches when being used for texting or calling.


If a student is found using a cell phone in the building or has possession of a cell phone while in
class, faculty will confiscate the phone and turn it into the office. The following is the procedure
to confiscate a cell phone from a student (even if the phone allegedly belongs to a friend):


1. The first time a phone is confiscated, the student may retrieve it from the office at the
end of the day;
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2. The second time a phone is confiscated, a parent or guardian must retrieve it from an
administrator;


3. The third time a phone is confiscated, the school will hold it until the end of the year.


We recognize that cell phones are important and effective communication tools for parents and
students. Therefore, cell phones may be used after school to communicate with parents or
transportation providers. This communication must take place outside the school on the pickup
curb where there is adequate adult supervision, or, if inside, in the presence of school staff. This
is so that we can ensure cell phones are not used to access the internet after school, in an
unsupervised setting, where inappropriate content may be accessed and shared with other
students. Students should not group together to watch videos or play games on electronic
devices while waiting to be picked up from school. Students who are using their cell phone
outside of these places after school (the pickup curb or in the presence of a staff member) will
be given reminders. Students who persist in using their phones after school outside the
guideline may have their phone confiscated and a parent conference may be initiated. This
policy extends to smartwatches, tablets, or any other internet accessing device when being
used for activities like texting, calling, social media, internet browsing, etc.


Elementary Discipline Plan -- Infractions
Teachers in K-5 classrooms are responsible for teaching appropriate conduct and addressing
unproductive behavior. Teachers will follow the CHAMP program of positive motivation and
explicit teaching to accomplish this. Card charts will be utilized in grades K-5 to help students
learn to manage their behavior. Daily reports of the student’s behavior color will be sent home
on the Learning Plan. In the event a student’s behavior violates the Code of Conduct, the
Teacher or the School Administrator may implement the Discipline Plan, and any of the following
may occur:


● Phone call home
● Conference with parent and student
● Parent Intervention (parent attends school with student)
● Suspension (student does not attend school for a specified period of time)


Students who physically harm other students will not be allowed to remain in the classroom. The
teacher may exclude from his or her classroom any student who is guilty of disorderly conduct;
who in any manner interferes with an orderly educational process; who threatens, abuses or
otherwise intimidates or attempts to intimidate a school employee or a student; who willfully
disobeys a school employee; or who uses abusive or profane language directed at a school
employee. Any student excluded shall be placed under the control of the Executive Director or a
designee. The excluded student may be admitted to the classroom or school bus only when the
Executive Director or designee provides written certification to the teacher that the student may
be readmitted and specifies the specific type of disciplinary action, if any, that was taken. If the
Executive Director finds that disciplinary action is warranted, he or she shall provide written and,
if possible, telephonic notice of the action to the parent(s), guardian(s) or custodian(s).
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Parent Intervention Guidelines
Goals
Allow the parent the opportunity to view their student in their learning activities at school so they
can provide the needed support and structures at home to assist the student in finding success
at school.


Engage the student’s parent to assist the student in learning:
1. How to stay focused on doing their best on all of their work.
2. How to be respectful to the teacher and focus on learning.
3. How to conduct themselves in an appropriate manner in each learning environment at


school.


Review with the parent and student what is expected of the student at school each day:
1. Students at West Virginia Academy are expected to do their best on all work.
2. Students are expected to respect the teacher and focus on learning.
3. Students are expected to govern themselves and control themselves in all situations at


school.


Parent’s Duties
1. Stay with the student – sit next to the student desk during class time, transition with the


student.
2. Fill out the data tracking form for Parent Interventions.
3. Re-direct the student back to learning whenever necessary.
4. Teach the student how to show respect to the teacher (ie: eyes on the teacher, feet flat


on the floor, mouth closed, hands on the desk, etc.)
5. Help the student to see the value in self-control and self-governance.
6. Take any/all opportunities to notice good behaviors and teach correct behaviors during


learning time, transitions, lunch, recess, etc.
7. Instill in their student the desire for success at school through establishment of


meaningful rewards and consequences.
8. Parents should focus primarily on their child’s behavior and not interfere with the


teaching and learning environment.


At the end of the intervention, the teacher, student and parent will meet to discuss the positive
effects of the intervention and help the student set goals for a successful school year. If more
coaching is needed, parents will be invited back to coach for an extended period of time.


Local School Improvement Council (LSIC)
The WVA Local School Improvement Council (LSIC) annually shall develop and deliver a report
to the countywide council on productive and safe schools. The report shall include: (1)
Guidelines for the instruction and rehabilitation of students who have been excluded from the
classroom, suspended from the school, the description and recommendation of in-school
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suspension programs, a description of possible alternative settings, schedules for instruction
and alternative education programs and an implementation schedule for such guidelines.


The guidelines shall include the following:
1. A system to provide for effective communication and coordination between school and


local emergency services agencies;
2. A preventive discipline program; and
3. A student involvement program.


WVA LSIC's findings regarding its examination shall also be reported to Governing Board,
including disciplinary measures at the school; and the fairness and consistency of disciplinary
actions at the school. If the council believes that student discipline at the school is not enforced
fairly or consistently, it shall transmit that determination in writing, along with supporting
information, to the Executive Director. Within ten days of receiving the report, the Executive
Director along with the Governing board shall respond in writing to the council. The governing
board shall retain and file all such correspondence and maintain it for public review.


The LSIC annually shall conduct a meeting to engage parents, students, school employees and
other interested parties in a positive and interactive dialogue regarding effective discipline
policies. The meeting shall afford ample time for the dialogue and comply with any applicable
provision of state, federal or county board policy, rule or law, as appropriate, regarding student
privacy rights.
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Addendum 4: Organizational Documents


Part A: Articles of Incorporation
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Part B: Bylaws


303







304







305







306







307







308







309







310







311







312







313







314







315







Part C: 501(c)(3) Exempt Status Determination Letter
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Part D: Conflicts of Interest Policy
WEST VIRGINIA ACADEMY, LTD.


CONFLICT OF INTEREST POLICY


Article I


Purpose


The purpose of this conflict of interest policy is to protect the interests of West Virginia Academy Ltd., a
West Virginia non-profit Corporation (hereinafter the “Organization”), when it is contemplating entering
into a transaction or arrangement that might benefit the private interest of an officer or director of the
Organization or might result in a possible excess benefit transaction. This policy is intended to
supplement, but not replace, any applicable West Virginia and federal laws governing conflict of interest
applicable to nonprofit and charitable organizations.


Article II


Definitions


1. Interested Person. Any director, principal officer, or member of a committee with governing board
delegated powers, who has a direct or indirect financial interest, as defined below, is an interested person.


2. Financial Interest. A person has a financial interest if the person has, directly or indirectly, through
business, investment, or family:


a. An ownership or investment interest in any entity with which the Organization has a transaction or
arrangement,


b. A compensation arrangement with the Organization or with any entity or individual with which the
Organization has a transaction or arrangement, or


c. A potential ownership or investment interest in, or compensation arrangement with, any entity or
individual with which the Organization is negotiating a transaction or arrangement.


d. Compensation includes direct and indirect remuneration as well as gifts or favors that aren’t
insubstantial. A financial interest isn’t necessarily a conflict of interest. Under Article III, Section 2, a
person who has a financial interest may have a conflict of interest only if the appropriate governing board
or committee decides that a conflict of interest exists.


Article III


Procedures
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1. Duty to Disclose. In connection with any actual or possible conflict of interest, an interested person
must disclose the existence of the financial interest and be given the opportunity to disclose all material
facts to the directors and members of committees with governing board delegated powers considering the
proposed transaction or arrangement.


2. Determining Whether a Conflict of Interest Exists. After disclosure of the financial interest and all
material facts, and after any discussion with the interested person, he or she shall leave the governing
board or committee meeting while the determination of a conflict of interest is discussed and voted upon.
The remaining board or committee members shall decide if a conflict of interest exists.


3. Procedures for Addressing the Conflict of Interest.


a. An interested person may make a presentation at the governing board or committee meeting, but after
the presentation, he or she shall leave the meeting during the discussion of, and the vote on, the
transaction or arrangement involving the possible conflict of interest.


b. The chairperson of the governing board or committee shall, if appropriate, appoint a disinterested
person or committee to investigate alternatives to the proposed transaction or arrangement.


c. After exercising due diligence, the governing board or committee shall determine whether the
Organization can obtain, with reasonable efforts, a more advantageous transaction or arrangement from a
person or entity that would not give rise to a conflict of interest.


d. If a more advantageous transaction or arrangement isn’t reasonably possible under circumstances not
producing a conflict of interest, the governing board or committee shall determine by a majority vote of
the disinterested directors whether the transaction or arrangement is in the Organization’s best interest, for
its own benefit, and whether it is fair and reasonable. In conformity with the above determination, it shall
make its decision as to whether to enter into the transaction or arrangement.


4. Violations of the Conflict of Interest Policy.


a. If the governing board or committee has reasonable cause to believe a member has failed to disclose
actual or possible conflicts of interest, it shall inform the member of the basis for such belief and afford
the member an opportunity to explain the alleged failure to disclose.


b. If, after hearing the member's response and after making further investigation as warranted by the
circumstances, the governing board or committee determines the member has failed to disclose an actual
or possible conflict of interest, it shall take appropriate disciplinary and corrective action.


Article IV


Records of Proceedings


The minutes of the governing board and all committees with board delegated powers shall contain:
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a. The names of the persons who disclosed or otherwise were found to have a financial interest in
connection with an actual or possible conflict of interest, the nature of the financial interest, any action
taken to determine whether a conflict of interest was present, and the decision of the governing board or
committee as to whether a conflict of interest in fact existed.


b. The names of the persons who were present for discussions and votes relating to the transaction or
arrangement, the content of the discussion, including any alternatives to the proposed transaction or
arrangement, and a record of any votes taken in connection with the proceedings.


Article V


Compensation


a. A voting member of the governing board who is being considered for a position or contract that would
receive compensation, directly or indirectly, from the Organization for services is precluded from voting
on matters pertaining to that member's compensation, it being noted that such member must resign from
the governing board if such position or contract is approved by the remainder of the governing board prior
to the effective date.


b. A voting member of any committee, other than a member of the governing board, whose jurisdiction
includes compensation matters and who is being considered for a position or contract that would receive
compensation, directly or indirectly, from the Organization for services is precluded from voting on
matters pertaining to that member's compensation.


c. No voting member of the governing board or any committee whose jurisdiction includes compensation
matters and who is under consideration for a position or contract that would receive compensation,
directly or indirectly, from the Organization, either individually or collectively, is prohibited from
providing information to any committee regarding compensation.


Article VI


Annual Statements


Each director, principal officer, and member of a committee with governing board delegated powers shall
annually sign a statement which affirms such person:


a. Has received a copy of the conflict of interest policy,


b. Has read and understands the policy,


c. Has agreed to comply with the policy, and


d. Understands the Organization is charitable and in order to maintain its federal tax exemption it must
engage primarily in activities that accomplish one or more of its tax-exempt purposes.


Article VII
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Periodic Reviews


To ensure the Organization operates in a manner consistent with charitable purposes, and doesn't engage
in activities that could jeopardize its tax-exempt status, periodic reviews shall be conducted by the board
of governors or by a committee authorized by the board of governors. The periodic reviews shall, at a
minimum, include the following subjects:


a. Whether compensation arrangements and benefits are reasonable, based on competent information, and
the result of arm's length bargaining.


b. Whether partnerships, joint ventures, and arrangements with management organizations conform to the
Organization's written policies, are properly recorded, reflect reasonable investment or payments for
goods and services, further charitable purposes and don't result in inurement, impermissible private
benefit, or in an excess benefit transaction.


c. When conducting the periodic reviews, the Organization may, but need not, use outside advisors. If
outside experts are used, their use shall not relieve the governing board of its responsibility for ensuring
periodic reviews are conducted.


[The remainder of this page is intentionally left blank]
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Addendum 5: IB Letter of Support
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Addendum 6: Daily Schedule Plans
Attached are each grade and an example of their daily schedule as well as 180-day plans for
some of the classes at each grade level.
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Addendum 7: Weekly Schedule Plans


Primary Faculty Team 1 Schedules: 7:00am - 4:00pm


Kindergarten (4) 1st Grade (4) 2nd Grade (4)


Bus Attendants Bus Attendants Bus Attendants


HOMEROOM HOMEROOM HOMEROOM


Reading
Level A


Reading
Level B


Reading
Level C


RECESS RECESS RECESS


Math
Level A


Math
Level B


Math
Level C


Language Level A Language Level B Language Level C


Handwriting/ Spelling
A


Handwriting/
Spelling B


Handwriting/
Spelling C


LUNCH LUNCH LUNCH


HOMEROOM HOMEROOM HOMEROOM


History/ Geography
(K) Specials Read Aloud Library


Specials
History/ Geography
(1)


History/ Geography
(2)


RECESS RECESS RECESS


Read Aloud Library Read Aloud Library Specials


Science
Level A


Science
Level B


Science
Level C


Homeroom/ Dismissal
Homeroom/
Dismissal


Homeroom/
Dismissal


Bus Attendants Bus Attendants Bus Attendants


2 Midterm Course per
year


2 Midterm Course
per year


2 Midterm Course
per year
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Primary Faculty Team 2 Schedule: 7:00am - 4:00pm


3rd Grade (4) 4th Grade (4) 5th Grade (4)


Carpool Carpool Carpool


HOMEROOM HOMEROOM HOMEROOM


Reading
Level D


Reading/ Literature
(E)


Reading/ Literature
(F)


RECESS Math (E) Math (F)


Math (D) Spelling/Vocab Spelling/Vocab


Language (D) LUNCH LUNCH


LUNCH Read Aloud Library Read Aloud Library


Homeroom (PM) Specials Specials


Science (3)
History/ Geography
(4th)


History/ Geography
(5th)


Read Aloud Library Recess/PE Recess/PE


RECESS Science (4th) Science (5th)


History/ Geography
(3rd)


Language Arts/
Writing (E)


Language Arts/
Writing (F)


Handwriting/
Spelling


Homeroom/
Dismissal


Homeroom -
dismissal


Specials Carpool Carpool


Homeroom/
Dismissal


Carpool


2 Midterm Course
per year


2 Midterm Course
per year


2 Midterm Course
per year


Primary Faculty Team 3 Schedule - 10:00am - 6:00pm


Music (1) Computer (1) PE/GYM (1) Art (1)


10:30 - 11:00 4th 4th 4th 4th


12:00 - 12:30 5th 5th 5th 5th


12:30 - 1:00 1st 1st 1st 1st


333







1:00 - 1:30 Kindergarten Kindergarten Kindergarten Kindergarten


1:45 - 2:20 2nd 2nd 2nd 2nd


2:45 - 3:15 3rd 3rd 3rd 3rd


3:45 - 4:30
Afternoon
Session 1


Afternoon
Session 1


Afternoon
Session 1


Afternoon
Session 1


4:30 - 5:15
Afternoon
Session 2


Afternoon
Session 2


Afternoon
Session 2


Afternoon
Session 2


5:15 - 6:00
Afternoon
Session 3


Afternoon
Session 3


Afternoon
Session 3


Afternoon
Session 3


1 Midterm
Course per
year


1 Midterm
Course per
year


1 Midterm
Course per
year


1 Midterm
Course per
year


1 Midterm
Course per
year


Secondary Faculty Team 1 Schedule: 7:30am - 4:30pm


Latin (1) Math (2) English (2) History (1) Science (1)


Homeroom Homeroom Homeroom Homeroom Homeroom


Period 1 (M/W) Period 1 (M/W) Period 1 (M/W) Period 1 (M/W) Period 1 (M/W)


Period 2 (M/W) Period 2 (M/W) Period 2 (M/W) Period 2 (M/W) Period 2 (M/W)


LUNCH LUNCH LUNCH LUNCH LUNCH


Period 3 (M/W) Period 3 (M/W) Period 3 (M/W) Period 3 (M/W) Period 3 (M/W)


Period 4 (M/W) Period 4 (M/W) Period 4 (M/W) Period 4 (M/W) Period 4 (M/W)


Period 5 (T/TH) Period 5 (T/TH) Period 5 (T/TH) Period 5 (T/TH) Period 5 (T/TH)


Period 6 (T/TH) Period 6 (T/TH) Period 6 (T/TH) Period 6 (T/TH) Period 6 (T/TH)


Period 7 (T/TH) Period 7 (T/TH) Period 7 (T/TH) Period 7 (T/TH) Period 7 (T/TH)


Period 8 (T/TH) Period 8 (T/TH) Period 8 (T/TH) Period 8 (T/TH) Period 8 (T/TH)


334







Afterschool
Session 1
(Tutor)


Afterschool
Session 1
(Tutor)


Afterschool
Session 1
(Tutor)


Afterschool
Session 1
(Tutor)


Afterschool
Session 1
(Tutor)


Ambassador
Team Advisor


Ambassador
Team Advisor


Ambassador
Team Advisor


Ambassador
Team Advisor


Ambassador
Team Advisor


1 Midterm
Course per
year


1 Midterm
Course per
year


1 Midterm
Course per
year


1 Midterm
Course per
year


1 Midterm
Course per
year


Secondary Faculty Team 2 Schedule: Part-time as needed


Building Level
Team 6 -
(Part-time)


Art (15 hrs) Music (18 hrs) Design (17 hrs)
Athletic Director
(20 hrs)


8:50 - 10:20 (M) 7th PE (2)


10:25 - 11:55 (M) 7th Music (2)
6th Digital
Literacy (1) 8th PE (2)


12:30 - 2:00 (M)
8th Art
(Elective)


9th Design
(Elective) 6th PE /Health(2)


2:05 - 3:35 (M) 6th Art (2) 9th (Elective) 9th (Elective)


8:50 - 10:20 (T)
9th Art
(Elective) 7th PE (1)


10:25 - 11:55 (T) 7th Music (1)
6th Digital
Literacy (2) 8th PE (1)


12:30 - 2:00 (T)
9th Art
(Elective)


8th Music
(Elective) 6th PE /Health(1)


2:05 - 3:35 (T)
9th Art
(Elective) 6th Music (1)


9th Design
(Elective) 9th (Elective)


8:50 - 10:20 (W) 7th Art (2)
8th Drama
(Elective)


8th Coding
(Elective)


10:25 - 11:55 (W) 7th Music (2)
6th Digital
Literacy (1) 8th PE (2)
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12:30 - 2:00 (W)
8th Art
(Elective)


6th Music (9th
Elective)


7th Digital
Literacy (1)


2:05 - 3:35 (W) 9th (Elective) 6th Music (2)
9th Design
(Elective)


8:50 - 10:20 (Th) 7th Art (1)
9th Grade
(Elective)


8th Design
(Elective)


10:25 - 11:55 (Th) 7th Music (1)
6th Digital
Literacy (2) 8th PE (1)


12:30 - 2:00 (Th)
8th Music
(Elective)


7th Digital
Literacy (2)


2:05 - 3:35 (Th) 6th Art (1) 9th (Elective)


WVSSAC Coach


Executive Staff Schedules


Executive Administration


Executive Director Oversee Administrative Team


7:00 am - 4:00 pm
Board of Governor
Representative


Annual Finances


Compliance


External Relations


Oversee the IB program


Assistant Director
Hosting and Setting Agenda for
Staff


10:00 am - 6:00 pm
Before and Afterschool Program
Coordinator


Term Break Coordinator


School Calendar/Schedule


Building Level Coordinator


Serve on the Advisory Council for
the Counseling Program


PBS - Leadership


Business/Account Manager Treasurer of Board


8:00am - 5:00pm Budget


Tax Reporting
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Attendance


Payroll


Human Resources Policy and
Procedure


Insurance Policy


Student Services Manager Special Education Services


7:00am - 4:00pm IEP Coordinator


Functional Behavioral
Assessment


Positive Behavior Support System


Manage Relationship with Service
Providers


PBS - Leadership


IT Specialist School Media Center


8:00am - 5:00pm
Integrate technology for
classroom


Oversee OC


Marketing and Development Market the school


8:00am - 5:00pm Manage fundraising efforts


Advertisements


Operations Manager Report to Director


7:00am - 4:00pm Oversee front office


Attendance and truancy


Cumulative records


Oversee Field trips


Report Cards


Master School Schedule


Other Staff Schedules
Curriculum Specialist IB Liason


7:30 am - 4:30 pm Specialist in CK


DI trained
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Maintain 180 day plans


Familiar with State Standards


Training for teachers


PBS - Leadership


School Counselor
Comprehensive School Counseling
Program


7:30 am - 4:30 pm Transition services


Assist with IDEA Compliance


Security Guards
Maintain the safety of students,
faculty, staff and visitors on property


Facilities Coordinator
Equipment and vehicles are
maintained


8:00 am - 5:00 pm Vendor Relations


Maintain lawn and outdoor space


Maintain building and equipment
safety


Facility Related Supplies


Front Administrator Parental Relations


7:30am - 4:30pm Awards


Family Communication Newsletter


Attendance coordinator


Enrollment


Input student data


School Nurse Professional nursing services


Part-time (20 hours) Immunization requirements


Individual Health Plans


Emergency plans


Health History Summaries


Teach secondary health class


Advisory Council School Counselor


Foods and Transportation
Director Oversee bus operators


8:00 am - 5:00 pm Licensing for operators
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Evacuation drills


Bus Inspections


Promote health and nutrition of
students


Liason between school and food
company


Head Janitor: Part-time (20
hrs)


Maintaining Cleanliness throughout
the building


Food Coordinators: Part-time
(20 hrs)


Pass out food; catalogue meals
served


Bus Operators: Part-time (20
hrs)


Driving students to school and back
home; driving to field trips as needed
(Fridays)


339







Addendum 8: CHAMPS Behavior Matrix
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CLOSURE PROCESS
In the unlikely event that a closure occurs, West Virginia Academy has created a process to
ensure all affected members are treated fairly and the procedure is conducted as smoothly as
possible. The process is divided into three stages: (1) the first weeks immediately following the
announced decision of closure, (2) the remainder of the school year, and (3) the time period
following the end of student classes.


Stage 1
The first 24 to 48 hours after the final decision has been made to close the school is when
stakeholders will be given written notice of the reasons for closure. West Virginia Academy will
hold a meeting for parents, staff, and the community to discuss the reasons for closure and the
procedure for the remainder of the year. West Virginia Academy will also provide detailed
financial information to the county board including the time frame of the school’s financial
wrap-up activities.


Stage 2
Stage 2 of the closure is between stage 1 and the end of the final school year. During this time
West Virginia Academy will contact all debtors, creditors and terminate all contracts as of the
end of the school year. West Virginia Academy will provide the county an up-to-date inventory
and a plan for liquidating fixed assets. According to government requirements, the assets
purchased with state or federal funds will be separated and disposed of correctly.


The Business/Account Manager will prepare a monthly cash flow projection through the end of
the fiscal year, including essential expenditures, payment in full for staff, payroll taxes, pension
funds, and benefits, as well as any lost revenue related to decreases in enrollment, reductions
in charitable contributions, and loss of grant revenue.


West Virginia Academy will continue to teach and provide an educational experience for all of
our students. Schedules in academic venues will continue to provide the strongest educational
experience until the last day of school. .


The administrative staff will work on placement for each student for the following year including
securing and transferring permanent student records. Information regarding progress on the
closure process will continue through the weekly school newsletters to parents, students, and
stakeholders.


Stage 3
Stage 3 starts after the last day of the classes ends. Property that is used in the day to day
operations of the school will then be sold, all debts will be paid, and any remaining funds or
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assets of the organization will be transferred to the County Boards of Education, divided
proportionally based on the county residence of the students that attended in the most recent
three year period. In conducting the sale of assets, the same care should be given to preserve
public assets as is the case for operations while the school is open. Administrators should use
good business judgement in the disposition of assets. Administrative staff will continue to work
on placement and transfer of student records until completed. Final transcripts will be given to
each West Virginia Academy student and the contact information for a student records
custodian. The treatment of student records must adhere to the Family Educational Rights and
Privacy Act, as well as to any state or local laws or regulations. Permanent academic records for
current and past students will be delivered to the authorizer and housed with the county board
of education for the county where the student resided while attending WVA and, for students
completing grades K-11, academic records will also be sent to the school where the student
elects to attend after the closure.
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EDUCATIONAL DESIGN


Program Overview
At West Virginia Academy our goal is to improve public education both locally as well as
throughout the state of West Virginia by (1) establishing a successful public charter school in the
Morgantown area that will serve students within the Morgantown-Fairmont Combined Statistical
Area (CSA); and (2) then replicate this successful program at various campuses throughout the
state. The overall charter school model empowers “new, innovative, and more flexible ways of
educating children” and our school will leverage this flexibility to provide an exceptional and
unique educational experience that gives parents and students an alternative to non-charter
public schools.1


Everything we will do as an organization demonstrates that we are dedicated to educating the
whole child in a wraparound community school.


Wraparound Community School
Across the nation, a wide range of programs and activities are being developed and evaluated
to address the complex and changing needs of children, youth, and families. West Virginia
Academy has researched and adopted an integrated student support system, offering a variety
of wraparound services that influence a child’s development and readiness to engage and learn
in school. Research has shown that academic outcomes are a result of both non-academic and
academic supports.2 WVA will offer a number of supports that have been found to help in the
development of children and youth in hundreds of research studies across multiple disciplines.
These include: a child-centered focus, a life-course perspective, the importance of families,
positive youth development, and the whole-child approach.


Child-centered Focus
Also as part of our wraparound model, we will provide educational programming and activities
from early in the morning until the evening that focus on developing individual needs, interests,
and accomplishments. We recognize that and individual’s development includes multiple
domains, such as: health, educational achievement, cognitive attainment, social and behavioral
outcomes, and behavior. Our programs will also run on a modified year-round schedule with
various learning opportunities between terms as well as in the summer (For more information -
See School Operations and Culture Section).


2 Moore, K. A., & Emig, C. (2014) Integrated Student Supports: A Summary of the Evidence Base for Policymakers.
Child Trends. 1-8.


1 See W. Va. Code § 18-5G-1(b).
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Life-course Perspective
WVA is unique in that it will benefit from the unity of having all school buildings on one property,
albeit in a separated nursery, primary, and secondary schools. Research has found that early
educational experiences affect development and well-being in subsequent years. Our school will
offer educational opportunities to children starting at age two. In 5 years, when WVA has grown
to a full K-12 school we will have all curriculum, personnel, and management inextricably woven
together. It has been found that a strong partnership between individual primary and secondary
schools give rise to a less isolated education. This is of paramount importance for children that
come from disadvantaged backgrounds and often do not have the chances to learn at home
and out of school.3 Our younger grades can serve as an audience for the secondary school
presentations. The secondary students who have mastered pickleball, tennis, or soccer, can
assist and increase their leadership skills while helping the primary students in their PE class or
with an afterschool athletic club. Multiple studies have indicated that students attending K-12
schools in socio-economically disadvantaged areas do as well as or academically better than
their peers who attend the traditional elementary, middle and high school.4


Importance of Families
We are dedicated to serving the families of our community with a one-stop location for all young
people’s educational needs. Research has found that family experiences are a strong and
continuing influence at every developmental stage.5 At WVA, we know that relationships matter,
the quality and continuity of positive relationships as well as the detrimental effect of negative
relationships is well-documented. We will strive to provide opportunities and programs that
promote positive relationship development through our WVA Ambassador program as well as
our annual school-wide activities that occur throughout the year.


Positive Youth Development
Positive Youth Development (PYD) transitions away from the traditional approaches of solely
responding to youth at risk and their negative behaviors toward a more proactive approach.
This approach ensures young people have the knowledge, skills, and support they need to
thrive as adults, enjoy good health, succeed economically, and make meaningful contributions
to their communities. WVA recognizes that all students learn differently and part of the education
process is understanding how to learn. We will strive to foster a positive environment that
promotes self-knowledge and advocacy to make certain that each scholar knows their most
effective learning strategies and how to monitor their progress in achieving their personal goals.
One proven way to develop PYD is youth-centered or youth-led activities.6 Our WVA
Ambassador program will be youth-led and an excellent way to promote positive youth
development within our school.


6 Alvarado, G., Skinner, M., Plaut, D., Moss, C., Kapungu, C., and Reavley, N. (2017). A Systematic Review of
Positive Youth Development Programs in Low-and Middle-Income Countries. Washington, DC: YouthPower Learning,
Making Cents International.


5 Moore, K. A., & Emig, C. (2014) Integrated Student Supports: A Summary of the Evidence Base for Policymakers.
Child Trends. 1-8.


4 Linder, A.P. (2009)


3 Lindner, A.P., (2009) “The school climate in a K-12 single-campus school as perceived by students, graduates,
parents, and teachers. Andrews University. Available at: The School Climate in a K-12 Single-Campus School as
Perceived by Students, Graduates, Parents, and Teachers (last visited 8/16/2021).
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Whole Child Approach
According to the Association for Supervision and Curriculum Development (ASCD), the whole
child approach “ensures that each students is healthy, safe, engaged, supported, and
challenged, sets the standard for comprehensive, sustainable school improvement and provides
for long-term student success.”7 West Virginia Academy’s educational program covers each of
these five tenets in a systematic and unique way.


Healthy Lifestyle
According to the ASCD, the whole child approach to education ensures that each student enters
school healthy and learns about and practice a healthy lifestyle. As discussed in the earlier
section, the United Way of Monongalia and Preston Counties have stated that nearly 1 in 4
children live in families that cannot provide nutritious food for their family and are considered
food-insecure. Children are the most vulnerable when it comes to hunger and food access and
“summer can be a challenging time for kids, when they aren’t in school receiving nutrition and
academic assistance that is available during the school year.”8 Government programs, such as
WIC and SNAP are in place, however people in low-income situations often face accessibility
issues. Charitable programs, such as Feeding America, Conscious Harvest, and Empty Bowls
are just a few striving to help with this serious concern. Additional efforts are being made to
aggregate food and bring them to accessible locations to help provide healthy food to
low-income populations.


WVA will have several key programs to ensure each student is healthy and learns about how to
live a healthy lifestyle including: mindfulness techniques, year-round availability, before school
options, lunch and recess, after school alternatives, health and physical education, and
athletics.


Mindfulness
We know that our scholars are entering the classroom from a variety of home environments.
Each come with their backpacks full of school supplies, but also stress, worry, anger, sadness,
happiness, excitement, fear, etc. Mindfulness has been found to help students examine their
“internal and external stressors” and create “a culture of calm” with some “simple, effective,
inexpensive evidence-based strategies that can be implemented in every classroom.”9


According to the Collaborative for Academic, Social, and Emotional Learning (CASEL),
mindfulness skills and practices have been found to increase self-awareness and
self-management which are among the five core skills of social emotional learning (SEL)
education. Research has linked mindfulness-based practices with a more positive school


9 Kane, M. (2017). Creating a culture of calm. Gifted Education International, 34(2), 162–172.


8 West Virginia Food Desert Summit 2019: Collective Action to Address Food Deserts in West Virginia, Bridgeport
Conference Center, December 10, 2019. Available at Untitled (last visited: 8/10/2021).


7 See the ASCD Whole Child Approach, available at http://www.ascd.org/whole-child.aspx
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climate.10 More specifically, Mindfulness-Based Stress Reduction (MBSR) and
Mindfulness-based Cognitive Therapy (MBCT) have been found to help with anxiety and stess
management.11 Evidence has been found that MBSR “may produce positive effects on
educators’ sleep and skills such as self-regulation and self-compassion, as well as on their
overal job satisfaction.”12


Our teachers will be trained in mindfulness practices and encouraged to integrate them into their
existing class curriculum and school routines.  For example, in physical education class, the
teacher can introduce yoga. The combination of mindfulness practices and yoga has been
found to reduced perceived anxiety and stress levels as well as improve the overall classroom
effectiveness.13 In music class, “sound and listening can promote mindfulness in children.”14 The
music teacher can demonstrate the “Mozart Effect,” an effect when one listens to music by
Mozart and as a result their brainwaves are slowed down. It has been found to calm individual
as well as improve memory and learning abilities.15


Year-Round Availability
West Virginia Academy is unique in its year-round school schedule that will give students more
access to regular nutritional food without the long summer gap. WVA plans to provide
transportation and educational services, including meals and snacks during our term breaks and
Summer Mini-Courses to assist students in their education as well as their nutritional needs
when school is out of session.


Before School Options
The Breakfast After the Bell program encourages all students to eat breakfast. Options include
eating a pre-ordered breakfast before the start of school in our Before School Program or
grabbing it to go as they head to their homeroom class and eat it after the start bell. WVA will
encourage all students to have a health breakfast and full stomachs to optimize their learning for
the day. (For more information regarding the various breakfast options at WVA see Food
Services)


Many students require care in the mornings before the 8:00 AM school start time. A before
school program will begin at 7:00 AM and run until 7:45 AM (See Before School Schedule). All
students participating in the before school program will receive breakfast.


15 Campbell, D., 1997, The Mozart effect, Hodder & Stoughton, London


14 Delport, A. C. (2018). Developing mindfulness in children through participation in music activities. South African
Journal of Childhood Education, 8(1).


13 Stapp, A. C., & Lambert, A. B. (2020). The Impact of Mindfulness-Based Yoga Interventions on Fifth-Grade
Students Perceived Stress and Anxiety. Lnternational Electronic Journal of Elementary Education, 12(5), 471–480.


12 Browning, A. (2020). Mindfulness in education: An approach to cultivating self-awareness that can bolster kids’
learning. Center to Improve Social and Emotional Learning and School Safety at WestEd. San Francisco, CA:
WestEd.


11 Marchand, M. (2012). Mindfulness-based stress reduction, mindfulness-based cognitive therapy, and Zen
meditation for depression, anxiety, pain, and psychological distress. Journal of Psychiatric Practice, 18(4), 233–252.


10 Birnie, K., Speca, M., & Carlson, L. E. (2010). Exploring self-compassion and empathy in the context of
mindfulness-based stress reduction (MBSR). Stress and Health, 26(5), 359–371.
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Physical Activity supports child learning. We will provide students with a chance to participate in
our BOKS before school program. Participation in physical activity before school has been
found to increase student readiness for learning.16 Students will participate in various BOK
Bursts during the morning program. These “bursts” are one to ten minutes and completed
sometimes individually, paired, or in a team. Training for these activities will be youth-led with
guidance and oversight by faculty and staff, providing kids a health-focused leadership role
within the school.


In between the BOK Bursts, students will be engaged in “Wake-up Brain Activities.” These
activities will provide specific cognitive training to help students become more proficient
throughout their school day. Cognitive functions such as memory, attention, and problem-solving
will be challenged during these fun wake-up activities.


Lunch and Recess
Lunch often can be the largest meal a student eats during the day or the only one given to them
during the day.17 WVA parents are expected to provide a nutritious lunch option for their
student(s) each day. They may do this in one of two ways: (i) send a lunch to school with their
student or (ii) sign up for the school lunch program. We provide daily lunches that are similar to
bag lunches as a convenience to families through the National School Lunch Program. This
program is designed to provide a healthy, mid-day, low-cost meal option for our families.


Research has found that only 24% of US children and youth meet the guideline of 60 minutes of
physical activity every day.18 West Virginia Academy plans to implement BOKS indoor and
outdoor recess templates during our morning, lunch and afternoon recess periods. Students in
K-3 will have a morning and afternoon recess for fifteen minutes each.  Students in 4-5 will have
an afternoon recess for fifteen minutes. All students will have thirty minutes of recess during
their lunchtime break.  Research has shown that high levels of fighting and conflict can occur
during recess.19 Therefore we are utilizing this time to participate in an organized physical
activity following the BOKS Functional Movement program and it will be facilitated by a teacher.


The American Academy of Pediatrics (2012) has found that structured recess, one that has
games and physical activities led by a trained adult, can increase teamwork and reduce conflicts
on the playground.20 Studies have also shown that because time in physical education is often
limited, the best way to organize the recess periods is to increase physical activity behavior by
adding structure, such as provision of equipment and/or games with instruction, prompts or


20 American Academy of Pediatrics. (2012). The Crucial Role of Recess in School. PEDIATRICS, 131(1), 183–188.
https://doi.org/10.1542/peds.2012-2993


19 Massey WV, Stellino MB, Holliday M, Godbersen T, Rodia R, Kucher G, et al. (2017) The impact of a
multi-component physical activity programme in low-income elementary schools. Health Educ J.76(5):517–30.


18 The 2018 United States Report Card on Physical Activity for Children and Youth. Available at NPAP (last visited
8/16/2021)


17 McGuire, S. (2011). Institute of medicine. 2009. school meals: Building blocks for healthy children. Washington, DC:
The national academies press. Advances in Nutrition (Bethesda, MD.), 2(1), 64-65


16 Hall, Georgia, Kristen Fay Poston, and Stephanie Harris (2015) “Before the School Bell Rings: How a
Before-School Physical Activity Program Improves Executive Functions.” Afterschool Matters, Fall.
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encouragement from teachers as to how to play these games or use the equipment.21 Some of
the functional movement skills which will be a focus are kicking, catching, throwing, etc.


Research has also found that as children get older there is a significant drop in physical activity
and only 3% of US Secondary schools have established and implemented a comprehensive
school physical activity program.22 Our older students will also be encouraged to participate in
structured games and activities facilitated by the teachers during the lunch recess time.
Functional Fitness skills (squat, push up, plank, etc) will be a focus per week at recess.
Secondary students will also have PE class once or twice a week that follow the BOKS Middle
School curriculum. This curriculum is set up with adolescent behavior in mind. Fitness concepts
are “hidden” within games, relays, or obstacle courses. The PE director can then educate
students on specific skills and concepts, but the student doesn’t feel singled out or that
everyone is watching them.


According to the Afterschool Alliance, 69% of West Virginia parents agree that afterschool
programs help give peace of mind about their children when they are at work. About half of
parents agree that afterschool programs keep kids out of trouble and reduce the participation in
risky behaviors. The time between 2pm and 6pm is the peak time for juvenile crime.23 About
20% of West Virginia children are unsupervised an average of 6.65 hours per week after
school.24 In response to this area of need, West Virginia Academy will provide after school care
until 6:00 PM Monday through Thursday. Following the end of school at 3:35 PM students
participating in the WVA afterschool program will sign-in and receive an afterschool snack. The
program is then organized into 3 forty-five minutes segments.


A general fitness class will always be available throughout the year based on the BOKS after
school program. This fitness club will provide a type of circuit training for all students to utilize
after school. It will be overseen by a trained teacher and guidance will be given to students to
ensure training is done properly.  The idea is to provide real-life GYM training to help young
people get into the habit of proper GYM fitness that will benefit them the rest of their lives.
Students will be able to sign up for a 45 minute block with a warm-up, upper-body, core and
trunk, Lower-body exercises, stretching and cool down at each session.


Health and Physical Education
West Virginia Academy has adopted standards set by the Society of Health and Physical
Educators (SHAPE America) for health and physical education. Our health curriculum will be
based on the Shape America Health Curriculum Builder. This curriculum covers the National


24 AfterSchool Alliance (2014) “West Virginia after 3PM” Available at WEST VIRGINIA AFTER 3PM (last visited
8/10/2021)


23 Fight Crime: Invest in Kids. (2019). From Risk to Opportunity: Afterschool Programs Keep Kids Safe When
Juvenile Crime Peaks. Available at: www.strongnation.org/articles/930-fromrisk-to-opportunity-afterschool-programs-
keep-kids-safe (last visited 8/10/2021)


22 The 2018 United States Report Card on Physical Activity for Children and Youth. Available at NPAP (last visited
8/10/2021)


21 P.W. Scruggs, S.K. Beveridge, D.L. Watson. (2003) “ Increasing children's school time physical activity using
structured fitness break” Pediatr Exerc Sci, 15. pp. 156-169
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Health Education Standards (NHES) as well as the West Virginia Health Education Standards
for 21st Century Learning and focuses on increasing health literacy in K-12 students.


West Virginia Academy will use the physical education and fitness curriculum called BOKS
(Build Our Kids’ Success) which follows the NHES standards and the West Virginia Heatlh
Education Standards for 21st Century Learning. We join the SHAPE America goal in producing
physically literate students. Physical literacy is “the ability to move with competence and
confidence in a wide variety of physical activities in multiple environments that benefit the
healthy development of the whole person (SHAPE America, 2014).”25


Each elementary student will be assigned a weekly physical education class. BOKS is a
physical activity program that is focused on the daily health of students. The BOKS
Fundamental Fitness curriculum will serve as a guide for our PE teachers throughout the term.
The classes will focus on a physical skill of the week and play a variety of games to build that
skill. Each lesson will end with a short nutritional tip to help guide student’s nutritional choices
throughout their life. After a nine-week BOKS program, students were found to have statistically
significant improvements in three areas: percent fat, fat weight, and aerobic performance.26


Athletics
Childhood and adult obesity rates are a substantial social problem in West Virginia with
childhood obesity levels of 20.9% (second highest in the US) and adult obesity levels of 39.5%
(highest in the US).27 Also, despite young childhood obesity rates declining nationwide, this rate
is actually on the increase in West Virginia.28 Lifetime participation in physical activity should be
the overall goal of physical education and athletics in primary and secondary education, but
most high school athletics programs and team sports devote substantial resources and focus on
sports that rarely continue beyond highschool. West Virginia Academy will build its athletics
programs around physical activities and team sports that have the greatest carryover into
adulthood and will prioritize these sports.


Our athletics programs and budgeting will be guided by our goal to provide students with
opportunities to engage in physical activities that are likely to progress into a lifetime of physical
exercise beyond primary and secondary school. By way of example, some of the lifetime sports
our school will prioritize and compete in include golf, track, volleyball, cross country, basketball,
soccer, badminton, biking, tennis, and pickleball. Students will also compete in internal athletic
competitions representing their respective teams in the Ambassador Program.


28 See Stuck, Childhood Obesity Rates Rising in West Virginia (Charleston Gazette-Mail, Nov. 19, 2019) Childhood
obesity rising in West Virginia | Health | wvgazettemail.com (last visited 8/10/2021).


27 See State Obesity Data; Flatley, Report: West Virginia continues to lead nation in adult obesity rate (WV
MetroNews, Sept. 12, 2020); Report: West Virginia continues to lead nation in adult obesity rate (last visited
8/10/2021)


26 Westcott, Wayne, Kim Puhala, Amanda Colligan, Rita Larosa Loud and Robert Cobbett (2015) “How well does
Before-School Exercise “Build our Kid’s Success”?. Ace Prosource p3.


25 For more information about SHAPE America see Physical Education and Health Education-Shape America. (last
visited 8/10/2021)
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Team sports for competition outside the school will be offered seasonally based on feasibility
and student demand. Water sports such as swimming, kayaking, rowing, and canoeing will be
offered on occasion as part of field trips. Sports teams representing the school will be offered
after school practice time as well as concentrated practice time during the term breaks to get
ready for competitions and increase skill levels (See Term Break Schedule). As a public school,
our secondary school grade levels will participate in interscholastic sports competitions within
the public system at the appropriate division level for sports where our student body expresses
a high interest. Programs with reasonable interest among the student body may participate in
club sports programs, subject to available funding. This approach ensures that our allocation for
resources in athletics will mirror the interests of our student body.


Safety for All
According to the ASCD, the whole child approach to education ensures that each student learns
in an environment that is physically and emotionally safe for students and adults. In 2014-2015
there were 22,648 aggressive conduct incidences in West Virginia schools, these included:
physical fights without injury; battery against a student or school employee; hazing; sexual
misconduct; threats of injury or assault against a student or employee; harassment, intimidation
or bullying; and verbal assaults against students or school employees. There were also 3,512
bullying incidents in West Virginia schools. These include incidents that could result in
reasonable fear of harm, intimidation, emotional abuse, or conduct that persistently disrupts
general operations of the school.29


A myriad of research has determined that there is a “direct and symbiotic relationship between
school climate and student achievement.”30 According to the National School Climate Center
(NSCC), “a sustainable, positive school climate fosters youth development and learning
necessary for a productive, contributory, and satisfying life in a democratic society.”31 The
NSCC has found that a strong school climate decreases risky behaviors in students, lower rates
of student suspensions and discipline problems in general, and provides students with social
and emotional benefits.32 West Virginia Policy 4373 describes essential components of a safe
and supportive school. These include establishing a leadership team and a process to gain
school-wide input and commitment, use of data to improve decisions based on school climate,
and implement programs/practices that promote positive behaviors and expectations.


West Virginia Academy plans to provide a safe environment for all through our social-emotional
learning, anti-bully initiatives, and school uniform policy.


32 What is School Climate? - National School Climate Centre


31 For more information about the National School Climate Center see What is School Climate? - National School
Climate Centre (last visited: 8/11/2021).


30 Greenway, G. (2017) The relationship between school climate and student achievement. Doctoral dissertation,
Georgia Southern University.


29 According to the WV Positive Behavioral Interventions and Supports: Capacity-building Efforts to Provide Safe and
Supportive School Environments. Available at WV PBIS (last visited 8/10/2021)
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Positive School Community
West Virginia Academy will empower students to take responsibility for their personal actions
within the learning environment and to learn to self-regulate and self manage their emotions and
actions.  Scholars will be taught explicitly each year the school’s expectations for student
conduct at school, on field trips, and on the school bus. Each scholar will receive a student
contract that will explain the school dress code, disciplinary code, absenteeism and tardiness
policy. Scholars will be expected to sign the contract and abide by the expectations every day.


Each grade will be encouraged to create a behavioral framework, or blueprints that guide the
teachers expectations, reinforcement of appropriate behavior, and how to best respond to
inappropriate behavior. The framework is taught to the students and applied, so eventually,
scholars will understand the expectations, the incentives, and the consequences at a level of
automaticity. (For More information regarding this Behavioral Framework see School Operations
and Culture)


West Virginia Academy will assist students in keeping up with the high behavior expectations by
providing school routines that are structured and the same across all grades and classes. Each
school classroom will be organized in a similar manner, students will feel comfortable in each
room knowing how it operates and the management style within. Schoolwide teacher
expectations and routines build positive relationships among students.33 West Virginia Academy
will implement the classroom management model called Conversation, Help, Activity,
Movement, and Participation (CHAMPs). Sprick created the CHAMPS program in 1998, with the
understanding that behaviors must first be actively strengthened instead of focusing on
correcting bad behaviors. It involves: clarifying routines and expectations, organizing the
physical environment, and managing student behavior, based on student strengths and needs
and sensitive to cultures, can empower students to achieve academically.34 This program has
been found to help teachers make effective decisions about managing students’ behavior.35


As new teachers enter our school community, they receive training through a series of DVD’s
that help them understand CHAMPS and how to implement the program within their classroom.
Each teacher will receive the book, “Champs: A Proactive and Positive Approach to Classroom
Management” to use as a reference when they have specific classroom management problems.
This is there first line of defense, when they encounter a behavioral problem. They can also can
discuss behavioral challenges with colleagues as well as our curriculum specialist who will be
specially trained on CHAMPS and other classroom management techniques.


WVA knows that the key to managing behavioral problems, whether it is with one student or with
the entire student body, is consistency. Consistency provides the students with an emotional


35 Evans, Vernessa, "An Evaluation of CHAMPS for Classroom Management" (2016). Walden Dissertations and
Doctoral Studies. 2637. Available at "An Evaluation of CHAMPS for Classroom Management" by Vernessa Evans
(last visited 8/10/2021).


34 Back, L.T., Polk, E., Keys, C.B. et al. Classroom management, school staff relations, school climate, and academic
achievement: testing a model with urban high schools. Learning Environ Res 19, 397–410 (2016).
https://doi.org/10.1007/s10984-016-9213-x


33 Sugai, G. & Horner, R. H. (2009). Defining and describing schoolwide positive behavior support. In W. Sailor, G.
Dunlap, G. Sugai, & R. Horner (Eds.), Handbook of positive behavior support (pp. 207-326). New York: Springer.
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support that is directly associated with increased academic achievement and desired
behaviors.36 WVA will strive for school-wide consistent expectations including consistent
behavioral standards, reinforcement, and correction as needed.  With this process in place, both
teachers and students can feel safe, valued, and successful at school.


West Virginia Academy will have an empty chair policy, meaning there will always be a space
allotted to any visitor that would like to join in the learning of any class at our school.
Administrators, parents, and even visiting community members will all be allowed to step inside
a classroom and see learning in action. We want our teachers to be proud of their teaching
abilities and our students to show what they know to all who want to see. WVA will rely heavily
on parent and community volunteers to help run the supplementary activities we have
organized. WVA Ambassador program will have students working directly with community
agencies to learn and develop projects that cover their team theme for the year. Parent
volunteers will be needed to run clubs in our afterschool program, the more participation and
help provided by the parents, the more clubs and activities we can offer.


Social-Emotional Learning
Along with a comprehensive positive behavioral support program a well developed
social-emotional learning system will be implemented as well. Social, emotional, and behaviorial
learning is the development of a set of skills that will help the student self-manage in various
situations inside and outside the classroom. These skills vary, but typically include
understanding and awareness of one’s emotions and those of others, tolerance for differences
in others, the ability to control one’s own emotions and interpersonal behavior, understanding
and accepting of other’s values and cultures, and an ability to make and keep relationships with
those around them. There is a reason these skills contribute to self-management.  A student
needs to know how to manage or control their emotions and behaviors. The word managing is
important in this context. Managing often refers to adapting, imposing solutions to achieve a
specific goal.  It often includes commanding and controlling situations. Students need to be able
to understand when they need to manage their emotions and behavior to properly develop
relationships with their peers and others.


The teacher’s role in the classroom is to model appropriate self-management skills as well as
facilitate the teaching of these skills in the classroom. Facilitation is different than managing in
that it empowers the students to manage themselves. The teacher is responsible for anticipating
what the students will need to learn and help bring about solutions or even safe practicing
opportunities for the students to gain experience in appropriately manage themselves.


Anti-Bully Initiatives
Bullying is repeated, unwanted aggression perpetrated by a greater power on someone
considered weaker. In a bullying situation, research states there are three participants or
groups of participants involved: the bully, the victim, and the bystander. WVA has a legal and
ethical responsiblity to create a healthy teaching/learning classroom which is characterized by


36 Curby, T., Brock, L., & Hamre, B. (2013) Teachers’ Emotional Support Consistency Predicts Children’s Achievement
Gains and Social Skills. Early Education and Development. 24(3). 292-309.


051







allowing students to express their thoughts and ideas, by practicing collaboration among
students, and following through with consequences.


Awareness on everyone's part  will be a top priority by our whole school community, including,
teachers, administrators, parents, and students. There are three underlying reasons why
children bully: (1) they don’t have good relationship skills; (2) they don’t have good emotional
control skills, and/or (3) they don’t have good consequence and response skills.37 Interventions
and prevention strategies need to be in place to ensure that all students are learning in a
bully-free environment. We plan to combat bullying at WVA through our strong positive school
support program and behavioral framework as well as our social-emotional learning program
which emphasizes appropriate social skills. (For more information -See School Culture and
Student Code of Conduct)


School Uniforms
West Virginia Academy will require a school dress code. Uniforms in the public school are an
excellent way to increase student safety. Not only do uniforms help identify our students when
on field trips or other outside events; within the school, uniforms readily identify members of our
school community, which can be helpful in situations where an unknown visitor may pose a
threat to the safety of our students and staff. Uniforms have also been found to reduce bullying
and discourage illegal activity within the school. Because students come from all different
socio-economic backgrounds, clothing is a way to distinguish those that are more affluent from
those that cannot afford the latest fashion trends. Uniforms takes away the status and places all
students on the same levels.


Engaged Learner
According to the ASCD, the whole child approach to education ensures that each student is
actively engaged in learning and is connected to the school and broader community.  West
Virginia Academy plans to actively engage our scholars and connect them to their peers and
community in four distinct ways: school uniforms, school-wide positive support system,
cooperative learning, and community engagement.


School Uniforms
Not only do our school uniforms help with the safety of our students it also provides a sense of
belonging. Uniforms give students a sense of school pride. Just as fans wear their team's colors
to a sports event to show their support. Wearing school uniforms increases loyalty to the school
and promotes a sense of belonging and school spirit.


Uniforms are also found to reduce distraction and shift the focus to learning. Questions on
whether a student will fit in based on their clothing are diminished or eliminated and students will
not be concerned about the impact of their clothing on their social lives. This reduces
distractions and increases the focus on academics and building positive friendships instead of


37 Knoff, H. M. (2013). Changing resistant consultees: Functional assessment leading to strategic intervention.
Journal of Educational and Psychological Consultation, 23(4), 307-317.
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fashion. The education of students is important to all members of the school community and as
such needs to be reflected in dress and appearance.


School-Wide Positive Behavioral Support System
The most effective classroom or school behavioral management strategy is to have motivated
and engaged students throughout the school day. When teachers are knowledgeable and skilled
at creating lessons and experiences that actively involve and are meaningful to students, the
non-appropriate behavior decreases or is eliminated. Meidl et al. (2018) found that “when
teachers have expectations for student behavior and they are not met, this behavior is
categorized as misbehavior.” Teachers will feel distracted and unable to instruct when
misbehavior occurs. Therefore, in order to be able to keep students engaged and actively
learning, teachers must understand that misbehavior is a normative part of the classroom and
trained to make a cognitive shift.”38 A School-Wide Positive Behavioral Support program
(SWPBS) allows students to become engaged learners by understanding correct behaviors and
self-manage their inappropriate behaviors consistently throughout their day.


Climate effects the level at which students achieve.39 The school climate affects how educators
act, including how they treat their colleagues, parents, and their students. The overall school
climate, as well as the individual class environment will be assessed throughout the school year
and adjusted as needed for scholars to be continually engaged, motivated, and successful.
Many people argue that a positive school climate starts at the top. At West Virginia Academy all
administrators will be encouraged to be positive and friendly with the faculty, staff, and students.
Our overall goal is to ensure our scholars are receiving five positive interactions (collectively,
from adults, peers, or themselves) for every negative interaction. In a SWPBS, educators have
been found to have more job satisfaction. And when teachers enjoy their job it will be sensed
and embraced by the students.


Starting the day on a positive and focused note is an excellent way to prepare students to be
engaged and involved throughout the rest of day. It sets a tone of being ready for the learning
environment and all the responsibilities that come with it. Our school will start each day with a
“Mindfulness Moment.” This is where teachers will take time to help students understand their
own thoughts, feelings, and sensations, as well as how they can affect their own actions.  We
will also be explicitly teaching and focusing on social skills through the Stop and Think Social
Skills Program to help our scholars understand and manage their emotions, develop positive
self-identity and recognize themselves as life long learners, and make responsible choices wile
recognizing and connecting to the community at large.


Cooperative Learning
An engaged learner is not just one who is busy, but focused on learning and achieving success.
Making connections and building relationships are not only our goal between all the individuals


39 Meidl, C., & Vanorsdale, C. (2018).


38 Meidl, C., & Vanorsdale, C. (2018). Application of PBS through CHAMPS. Educational Foundations, 31(Fall-Win),
3-4, 26-46.
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at WVA, but we want a connection to the academic content and goals our scholars set and
achieve.


Our WVA Ambassador program is an organized and structured way for cooperative learning to
take place within our school.  Each team will create a series of projects to complete together
throughout the year.  Each member of the team is important and will be responsible for
contributing elements to complete the given task. Members of the team will be of all ages and
abilities. A significant benefit to our Ambassador program is the chance scholars have to
engage with one another in addition to the course material.


Community Engagement
West Virginia Academy will have greater flexibility to allocate resources to the classroom and
teachers with a flatter organizational structure that places more funding in the classroom. Our
school is uniquely positioned to innovate with respect to curriculum delivery and expand on
experiential learning opportunities and field trips. More specifically, the WVA Ambassador
program provides cooperative learning experiences within our community. Community
engagement is a way for our scholars to use what they have learned in the classroom to
improve their surrounding community.  Ambassador teams will have the chance to learn in
real-life situations, connect with professional and community members, and improve their ability
to demonstrate understanding, problem-solving skills, and critical thinking through their various
term projects.


Personalized Learning
According to the ASCD, the whole child approach to education ensures that each student has
access to personalized learning and is supported by qualified, caring adults. As stated
previously, WVA’s school philosophy states that we value personalization. Each scholar comes
to school with unique talents, skills and abilities. Therefore, our instruction will be adapted to
accommodate those with unique learning styles. As part of this philosophy is the belief that each
scholar can learn and master material when taught by highly effective evidence-based
education and educators who are empowered through adequate training, support and materials.


West Virginia Academy plans to ensure personalized learning by qualified, caring adults in four
distinct ways: universal accountability, response to intervention system, parental support, and
professional development.


Universal Accountability
A principle of universal accountability will apply to our school as a whole as well as to all who
enter, whether they are a community member, scholar, teacher, or administrator.


The overall environment of accountability applies to every student who enters our school at an
individualized level. Students are expected to come to school ready to learn and will be taught in
a highly supportive, but also rigorous learning environment. Students who come from
backgrounds that have been historically underserved in public schools will receive enhanced
support and effective remediation on a continuous basis. West Virginia overall as well as the
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school districts in and around Morgantown have very high graduation rates, but student
outcomes as measured by competence in STEM and english language arts are poor in the state
overall and approximately on par with the national average in the Morgantown area. This
suggests that our standards and student accountability are insufficiently low and that students
who have failed to adequately grasp critical concepts are being passed on to higher grades with
little accountability. Our school will effectively assess the ability of each student, set each
student at their proper level, and then set high expectations for each student’s academic growth.
Students who fall short will complete remediation through our afterschool programs and our
term break programming, which will provide early intervention and permit an effective infusion of
accountability along the way.


Accountability at the overall school level is enforced through the charter school structure in West
Virginia. The school will face oversight to ensure that the school meets high performance
standards with respect to student outcomes as well as initial and continued enrollment in the
school by family choice rather than by legal obligation. Accountability among teachers and
administrators will be achieved by aligning incentives with organizational objectives using a
merit pay structure. Student outcomes, professionalism, teacher assessments by administration,
and family input will be critical components of teacher evaluations. At the WVA Nursery school,
the Early Language and Literacy Classroom Observation Tool, which is specifically designed to
evaluate center-based classrooms for children ages 3-5, will be used to evaluate teacher’s
practices and the classroom environment in order to improve literacy and language issues.40


Feedback from families will directly impact teacher bonuses and merit pay increases each year,
which creates a system of accountability across the key stakeholders with the greatest impact
on student outcomes.


Response to Intervention (RtI)
Response to Intervention (RtI) involves academic and behavioral interventions that are early,
systematic, and appropriately intensive. In early grades, discrepancy between ability and
achievement does not usually appear significant, so children with disabilities could go under the
radar. However, with the RtI approach, student who are provided with effective instruction but
still struggle with academic progress receive more intensive instruction using research-based
interventions. If a student still is not making adequate gains in closing their academic gaps,
interventions that augment classroom instruction will be put in place and are intensified as
necessary if students continue to fall short of adequate progress.


At WVA every scholar entering the school for the first time will complete a series of screenings
to determine if there are any potential problems or conditions that could need specialized
attention in the classroom. The students that are found to be academically behind or having
potential problems or conditions that could effect their learning will be put on our school’s
“watch-list” to be discussed within the team-level meetings. Our Student Services Manager will
also follow up with the various teachers to keep track of how these students are progressing
and if they need additional support.


40 Krach, K.S., & Smith, J.K. (2012) Early Language & Literacy Classroom Observation Tool. The Nineteenth Mental
Measurements Yearbook. 19.
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For our scholars whose data indicate they are not progressing at a pace that will close the
academic gap, they will be placed in our Tier 2 or secondary prevention level. Selective
strategies that are designed for specific groups and/or situations will be implemented and
progress monitored each week. Academic interventions can be monitored through Curriculum
Based Measurements and behavioral interventions can be monitored by Behavioral recording
sheets. The Tier Three or Tertiary Prevention level consists of scholars that have not made
significant progress at the tier two level, are more than a grade and a half behind, or in the lower
10th percentile on universal screenings. Scholars at this level will receive individualized
instruction and closely monitored and supported to make progress with their particular needs.
Students within the Tertiary Tier will be further evaluated to determine if there is an underlying
disability preventing their academic success.


Parental Support
West Virginia Academy recognizes the enormous benefit that parents/guardians have on their
child’s academic success. A strong correlation has been found between parental involvement
and a child’s positive social, emotional, and academic growth.41 Teachers play a significant role
in the extent to which parents can become involved in their child’s education. Studies have
shown that teachers who reach out to parents and encourage participation are more likely to
motivate parents to become more involved.42 This collaboration and communication between
the teacher and parents have shown to be a critical factor for predicting successful student
outcomes.43


Effective communication between parents and teachers is essential for student success. WVA
Executive Director will be sending out weekly newsletters to keep parents/guardians up-to-date
on school events and needed information for that week. Teachers will be encouraged to give
daily communication between home and school through each student’s Daily Learning Plans.
Daily Learning plans will be used for each student that will contain folders for each subject.
Students will be taught how to keep their papers organized and parents will be able to see the
student’s work as well as communications from teachers as necessary. Our teachers will be
trained and provided with the online resources to keep parents as up-to-date as possible with
their child’s educational progress. As students achieve mastery in lessons, the teachers will
convey the achievements to the parents. As our scholars see progress and mastery in their
classes, they will gain self confidence and be encouraged to keep progressing. Parents also are
encouraged when they see their child progress and thrive in an academic environment.


43 McCoach, D. B., Goldstein, J., Behuniak, P., Reis, S. M., Black, A. C., Sullivan, E. E., & Rambo, K. (2010).
Examining the unexpected: Outlier analysis of factors affecting student achievement. Journal of Advanced
Academics, 21(3), 426–468.


42 Green, C. L, Walker, K. V., Hoover-Dempsey, K. V., & Sandler, H. M. (2007). Parents’ motivation for involvement in
children’s education: An empirical test of a theoretical model of parent involvement. Jounal of Educational
Psychology, 99, 531–544.


41 Boethel, M. (2003). Diversity: Schools, families, and community connections. Annual Synthesis. Austin, TX:
National Center for Family and Community Connections with Schools.
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Professional Development
WVA’s faculty and staff will also be encouraged to participate in professional development
workshops, classes, courses, and trainings. We expect our faculty to be active learners as well.
Each summer our staff will receive specific annual training. (See the Human Capital section).


WVA educators will also be encouraged to receive micro-credentials according to their interests,
needs and strengths. Kansas State College of Education described micro-credentials as
courses that “provide rigorous, self-paced, job-embedded learning opportunities for educators
that want to develop and improve as professionals.” They continue by stating, “completing a
micro-credential requires educators to make connections from promising practices to their own
teaching by submitting artifacts to demonstrate evidence of critical reflection on learning and
professional growth.”44


Challenged and Prepared for Success
According to the ASCD, the whole child approach to education ensures that each student is
challenged academically and prepared for success in college or further study and for
employment and participation in a global environment. West Virginia Academy plans to ensure
each student is academically challenged and prepared for their future in two specialized ways:
teaching to mastery and providing growth experiences.


Teaching to Mastery
We know that every child, regardless of circumstance, can learn when given the proper tools to
succeed. Our school will teach to mastery by instructing students at their individualized level of
understanding and pace of learning. We will accomplish this by deploying meaningful and timely
assessments of each scholar’s progress, effective teaching methodologies, individualized
support through technology, and early intervention and remediation programs enabled by our
term schedule. This individualized approach will improve outcomes for all students, but
particularly for historically at-risk student populations, special education students, and
exceptionally gifted students.


Our teaching methodology includes meaningful continuous assessments so that scholars and
parents are made aware of areas needing improvement and further development along the way.
Placement testing will be completed at the beginning of the year to identify the proper level of
instruction for each student and summative assessments will be conducted at the end of each
year. Formative assessments will be conducted as part of the course delivery through the direct
instruction teaching method, which will be the primary method of instruction in early grades. This
method provides for greater participation among our scholars and permits real time
assessments of their understanding that will guide the pace of class progress. Scholars will
achieve mastery before moving on so they can progress with the tools needed for success in
sequential topics.


44 Hughey, J. (2017). KSU College of Education Individual Plan of Study Micro-Credential. Manhattan, KS: KSU
College of Education
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Achieving mastery means that scholars can apply the principles they have learned in multiple
situations and circumstances, which builds skills for a lifetime of learning. Mastery in elementary
school is vital so that each scholar has the basic skills to succeed in higher grade levels.
Students are taught in evidence-based educational methods to help them gain mastery. At-risk
students will benefit greatly from our year-round/term schedule that allows more consistent
access to academic remediation, enrichment programming, and nutrition. In instances where
students learn at a slower pace or miss classes due to absences, we will provide a multi-modal
supplement called the Online Component (or OC) in core sequential topics. Our school will also
offer Academic Extended Classes (AEC) during term breaks to provide students with
remediation throughout the school year. Lastly, high achieving students will have the opportunity
to provide mentoring and tutoring through the ambassadors program.


At the Primary School, we will be a Core Knowledge school that will naturally transition to the
International Baccalaureate (IB) program at the secondary level. The Core Knowledge
curriculum is highly regarded and used in many of the top public and private schools in the
country. This comprehensive curriculum will give our scholars in elementary school the very best
foundation for future learning. Once the core knowledge is established, our scholars will be the
part of the first public school in West Virginia to offer the International Baccalaureate Middle
Years Programme (MYP). This program will give our sixth through tenth grade scholars a unique
international perspective of society and provide instruction in a manner that draws clear
connections between the real world and their academic studies. The MYP will provide our
scholars with the opportunity to discover their own answers to the “why” questions and explore
and determine their own values and beliefs with respect to challenging issues facing society.
Scholars will then get a chance to put all these skills together in their Junior and Senior years,
where they can choose between the IB Diploma Program (DP) and graduate with a significant
amount of higher education credit or complete the IB Career-Related Program (CP) and gain
significant experience in their choice of future career.


Providing Growth Experiences
At West Virginia Academy, we want the time we have with our scholars to be as fulfilling and
effective as possible. We have prioritized our funding, programs, and class schedules to provide
growth experiences for our entire school community. Substantial experiential learning
opportunities and enrichment programs will provide a foundation our students can build upon to
progress toward a lifetime of learning.


One day out of every week of the school year will be a dedicated Experience Day at West
Virginia Academy. Student learning will go beyond the classroom through hands-on learning
projects, visits to historical sites and museums, intra-mural competitions, specialized
assemblies, and community service projects. We want our school community to experience
history, science, technology, and other cultures on a consistent and meaningful level both within
the classroom on Instruction Days and outside of it on Experience Days. Our Experience Days
will reverse the trend of diminishing experiential learning in public education and bring education
to life for our scholars as well as give our teachers the flexibility to share their passion for
learning in unique settings each week.
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Our school will be unique among charter schools in that we will provide transportation to
students in our primary recruitment area; during the day these buses will be available to support
experiential learning and field trips, particularly on experience days. This feature is also vital in
reaching out to historically underserved students who may not have the ability to attend our
school without transportation and may not be exposed to culturally enriching experiences unless
transportation is provided.


Providing growth experiences for our scholars will not only be on Experience Days, we have
also integrated it into our approach to physical education, competition sports, and the arts. Our
instructional design in these areas will be focused on establishing foundational skills that lead to
a lifetime of learning and development. For example, our athletics and physical education
programs will be based on sports and physical activities that are commonly continued into
adulthood and will be guided by student preferences. Our visual and performing arts programs
will place greater emphasis on technology and exploring creativity using both classic and digital
mediums. Our music programs will develop life skills such as rhythm, tone, and note reading in
early grades and then progress into vocal training and instruments that are typically played
beyond high school. By applying this approach the skills developed at our school in athletics
and the arts through these growth experiences will span a lifetime of enrichment and fulfillment.


Additionally, we will foster growth experiences through our service program called West Virginia
Ambassadors. This program provides a framework for our students to engage in service,
mentorship, and student government within the school. While participating in this program, our
primary students will gain respect and a sense of loyalty and belonging to the great state of
West Virginia and the wonderful country we live in. Secondary students will gain a unique
international and global perspective in all subjects. The Ambassadors program has four areas of
focus and students will be assigned to a team based on one of the four areas for the school
year. The program will be instrumental in planning and executing culminating events for the
community in coordination with our parent association.


Curriculum and Instructional Design


Nursery School Model
West Virginia Academy Nursery School (WVA Nursery) will follow the Head Start Early Learning
Outcomes and Framework (ELOF). Scholars as young as two and three can enroll in our
Toddlers/Preschool program; children, in the year prior to entering Kindergarten, can enroll in
our Pre-K program. Built into our program is elements of both direct instruction and hands-on
learning which as been found to benefit all children, despite their backgrounds.45


45 National Association for Education of Young Children. (2015) Learning through Adult- and Child-Guided Play:
Classroom Examples. Spotlight on Young Children: Exploring Play.
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Science-based themes
WVA Nursery will have an overall science-based theme each month. Within that monthly theme,
students daily explore specific concepts pertaining to the overall theme. Students then learn
facts through dramatic play, storybook readings, music and movement, art, sensory play,
manipulatives, and technology. Students will also receive direct instruction in letters, numbers,
phonics, and vocabulary. During their daily exploration, scholars are also learning about how
items function. While the manipulatives center is time for the students to explore on their own,
there will also be an explicit teaching element where the function or intended use of objects will
be discussed and modeled; some of these items include scales, rulers, inclined planes, wheels,
levers, and pulleys.


Circle of Education Program
WVA Nursery will be using the Circle of Education (COE) program in our toddler and Pre-K
classes.  COE is a music and literacy-based school readiness program that focuses on social
and emotional learning.  The program empowers children by addressing their self-esteem,
fostering cooperation and friendship, improving emotional regulation, and encouraging self care
through exercise and healthy eating. The program provides various lesson plans, using read
aloud books and discussions, as well as a DVD collection called tuneTOON. There are also
activities that facilitate a home and school connection.46 Another key component is their music
directed toward these little learners.  Studies have indicated that music benefits a child’s
development in multiple domains, such as self-regulation, promotes cooperation, enhances
self-confidence, encourages sharing, develops cultural awareness, supports balance and
gross/fine motor skills, activates language and literacy skills, and supports phonemic
awareness.47


Core Knowledge Preschool Sequence
The Core Knoweldge Preschool Sequence provides guidelines covering the fundamental
competencies and specific knowledge needed for a strong foundation for further learning.
Planning guides are integrated within our monthly themes and daily facts. The guides are
explicit, age appropriate, and interesting. Activities and experiences are presented in a logical
progression of skills and knowledge. Areas included are movement and coordination, autonomy
and social skills, work habits, oral language, nursery rhymes and fingerplays, storybook reading
and storytelling, emerging literacy skills in reading and writing, mathematic reasoning and
number sense, orientation in time and space, scientific reasoning and the physical world, music,
and visual arts. The skills within the sequence are differentiated into critical skills and
supplemental skills, where the critical skills are the most important to assess for each child.


Reading Mastery- Classic
Reading Mastery Classic is a systematic instruction in reading for students Pre-K through third
grade. The program aims to help beginning readers identify letter sounds, segment words into


47 Parlakian, R. (2010). Beyond twinkle, twinkle using music with infants and toddlers. Young Children, 65(2), 14-19.
46 Ritblatt, S. N. (2013) Circle of education. Retrieved from Circle of Education. Last visited 8/11/2021
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sounds, blend sounds into words, develop vocabulary, and begin to learn comprehension
strategies. This program has been found effective in reading fluency and comprehension.48


Primary School Model
West Virginia Academy’s Primary School (WVA Primary) will be a Core Knowledge (CK) school
that teaches through the explicit teaching of core topics by way of the Direct Instruction Method
(DI). In order to fulfill our primary school mission, all of our primary students will participate in the
West Virginia Academy Ambassadors program, giving them service learning and
self-management opportunities to become respectful and contributing members of our school as
well as our surrounding community.


Core Knowledge (CK)
WVA Primary will implement the Core Knowledge Sequence created by the Core Knowledge
Foundation. Core Knowledge (CK) refers to the knowledge that is commonly shared between
members of society. The CK curriculum follows closely the West Virginia College and
Career-Readiness Standards in the subjects of: mathematics, language arts, science, music,
visual arts, and social studies. CK greatly emphasizes reading and reading comprehension in
the early years. In trial studies, schools that use a knowledge-based curriculum have shown to
be effective on increasing reading proficiency in students.49 Reading has been strongly linked to
academic achievement, since reading is incorporated into every subject at higher grade levels.50


Therefore, higher reading proficiency enables students to better understand other subject areas.


The CK curriculum will provide our students with a broad, solid foundation of knowledge that
increases in complexity as each student progresses through their education. CK curriculum not
only builds on the previous year, but concepts are presented across subjects in a deliberate,
coherent, and effective manner to optimize learning to mastery.


Direct Instruction (DI)
West Virginia Academy teachers will deliver the Core Knowledge Curriculum and Eureka Math
primarily using the Direct Instruction (DI) methodology.51 A meta-analysis of studies on the
effectiveness of Direct Instruction showed that over the past 50 years DI continues to be
effective in improving skills in multiple academic areas including reading, math, language, and


51 For more information on the Direct Instruction Method by Englemann, see Basic Philosophy of Direct Instruction
(DI) (last visited 8/10/2021).


50 Caron, C., & Ponder, C. (2014). What’s the Best Age to Teach Your Child to Read? Retrieved September 17, 2014,
available at What's The Best Age To Teach Your Child To Read? (last visited 8/10/2021).


49 Vafiadi, Polixeni (2010) The Impact of Core Knowledge Curriculum on Reading Achievement in New York City
Primary Public Schools. Available at https://www.proquest.com/docview/889926606/60B35EF4306D4E9EPQ/74 (last
visited 8/10/2021)


48 Stockard, J. (2010). Fourth graders’ growth in reading fluency: A pretest-posttest randomized control study
comparing Reading Mastery and Scott Foresman Basal Reading Program. Eugene, OR: National Institute for Direct
Instruction; Yu, L., & Rachor, R. (2000, April). The two-year evaluation of the three-year Direct Instruction program, in
an urban public school system. Presented at the annual meeting of the American Educational Research Association,
New Orleans, LA.
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spelling.52 The DI method was founded on the belief that all students can learn when the
instruction is well-designed and effectively implemented. Teachers will be trained on how to
present material in an explicit and systematic way in order for students to achieve mastery.
Mastery of prior knowledge is essential in order to move on to learning new concepts and skills.


Engelmann’s theory is that a child’s mind is entirely logical in the way it learns, and that what or
how much it learns depends on how logically it is taught. The mind derives from what the
teacher conveys to it. The most important and most difficult aspect of teaching is to figure out
what to teach and when. This program is carefully designed to sequential build upon previous
knowledge mastered. It has been found to be successful in teaching a variety of students,
including those that have disabilities, gifted and english language learners.53 Direct Instruction
offers an effective strategy for both rural and suburban populations as well.54 Direct Instruction
also has been shown to improve student behavior and social skills, including self-esteem/
self-concept, attitudes toward self and school, attribution of success or failure to self or outside,
and sense of responsibility.55


The purpose of DI is to provide uniformity in terms of instructional design and delivery
throughout the school as well as to teach subject matter efficiently so that all the students
master the material in the minimum amount of time. In order to achieve consistent positive
outcomes across different classes and instructors, the instructional design, organization, and
delivery of instruction will be laid out for the instructors so their energy can be focused on
individualized student needs.


West Virginia Academy’s curriculum will be relying heavily on the DI methodology in reading,
math, spelling, and language arts, particularly in the younger grades. As our students progress
to higher grade levels, they will be phasing out of the DI method and transition to more logical
and analytical approaches.


Secondary School Model
Beginning in sixth grade, our curriculum and methodology will change from knowledge-based to
inquiry-based in nature. In each course, students will be evaluated on their performance in four
areas: overall work quality, conceptual understanding, thinking skills, and transfer of learning.
Student performance based on these criteria will be evaluated throughout the year and reported
using a seven-point scale at the completion of the course (see IB MYP). Scholars in the WVA
Seconday School will continue to play an active part in the West Virginia Academy
Ambassadors program.


55 American Association of School Administrators (1999), “An Educator’s Guide to Schoolwide Reform.”
http://www.aasa.org. (last visited 8/10/2021).


54 Stockard, J. (2011) Increasing reading skills in rural districts: A case study of three schools. Journal of Research in
Rural Education. 26(8). 1-19.


53 Kinder, D., Kubina, R., Marchand-Martella, N. E. (2005), Special education and Direct Instruction: An effective
combination. Journal of Direct Instruction, 5, 1–36.


52 Stockard, J.; Wood, T.; Coughlin, C.; Khoury, C. Rasplica (2018), “The Effectiveness of Direct Instruction Curricula:
A Meta-Analysis of a Half Century of Research.”Review of Education Research.
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Core Knowledge (CK)
West Virginia Academy will continue to use the Core Knowledge Curriculum for 6-8 grades. The
Core Knowledge curriculum at this level is designed to dive deeper into core content, building
upon the knowledge students have gained from previous years of learning.


International Baccalaureate (IB)
West Virginia Academy will be the first to implement the International Baccalaureate Middle
Years Programme (MYP) in the state of West Virginia.56 In Morgantown, there are currently
2,262 international students who represent 114 countries.57 In 2019, West Virginia University
offered 75 courses through their educational abroad programs and were recently recognized as
an institution of higher learning that promotes international education and experiences.58 Why
wait until college to gain valuable global awareness and and international communication skills?
The International Baccalaureate Middle Years Program focuses on cross-cultural and
transnational investigations and been found to increase global awareness in the students who
have participated in their program.59


The MYP program will begin in 6th grade and culminate with a personal project/assessment in
their 10th grade year. In the MYP program, students are presented with many perspectives on
key concepts, themes, and issues, and they are taught to find ways to articulate these values
and beliefs as well as connect them to their own family and cultural background. Overall, this
program gives students an opportunity to learn about other points of view in order to help
develop their own core beliefs and values.


Importantly, the MYP is a whole school approach, where teachers work together planning units
and assigning similar projects, while also allowing for individual differentiation as appropriate for
each topic. The MYP program emphasizes eight subject areas, which include: Language and
Literature, Individuals and Societies; Mathematics, Design, Arts, Sciences, Physical and Health
Education, Language Acquisition. Classes are offered in each subject area for students to
satisfy the requirement for completion of the program.


International Baccalaureate Program for 11th and 12th Grade
As West Virginia Academy expands into the 11th and 12th grade, we will implement the
International Baccalaureate Diploma Program (DP) and the International Baccalaureate
Career-Related Program (CP). Students can choose which program they would like to complete
or participate in elements of both programs in a manner that best suits their needs. International
Baccalaureate Programs provide students with significant opportunities to earn college credit
that is accepted at Universities throughout the region, the United States, and the World.


59 Storz, M. & Hoffman, A. (2018) Becoming an International Baccalaureate Middle Years Program: Perspectives of
Teachers, Students, and Administrators. Journal of Advanced Academics. 29(3). 216 - 248.


58 See President Gee accept the award from the Association of International Educators, available at:
https://international.wvu.edu/resources/news/wvu-simon-award


57 See statistics by the West Virginia University Global Affairs Department, available at: https://international.wvu.edu/
56 See Addendum 5 for the International Baccalaureate Organization’s letter of support.


063







The DP curriculum continues to focus on six of the eight core areas of the MYP program
including arts, mathematics, sciences, language and literature, language acquisition, and
individuals and societies. In order to receive the full diploma, students are asked to write an
extended essay on a topic of choice and complete a community service project. When
requirements are completed, students are awarded with an International Baccalaureate
Diploma. This diploma is recognized by some of the most renowned international schools. The
courses taken during this program will also count toward their counterpart courses in the higher
education institution they choose to further their studies.


The CP curriculum will be offered for students that do not want to pursue the full diploma
program and are interested in pursuing a career-oriented path. All IB courses offered at the
school can be taken individually to satisfy requirements at a higher education institution.
Students in this program will also be required to participate in an approved service-learning or
internship experience in their chosen field. Students will then be asked to reflect on their career
path and identify, analyze, and evaluate various issues that surround their career-related studies
in a project at the end of their studies.


Students will take similar classes overall irrespective of whether they pursue the DP or CP
program, but some classes will vary including some classes that are specific to each of these
programs and the capstone projects will also differ depending on the program selected. For
example, students will pursue the same leveling structure in foundational topics like
mathematics and english regardless of whether they pursue a DP or CP program.


Online-Component (OC)
As public schools in West Virginia consider a proper response in the event of a community
outbreak of COVID-19 coronavirus, the options being considered highlight that the current
curricular models are too rigid to accommodate more than occasional missed classes and
cancellations. At West Virginia Academy, we plan to utilize online education as a supplement to
classroom instruction to mitigate the potential for knowledge gaps from missed classes in
sequential core topics. This online supplemental or alternative support system will be called the
Online-Component (OC).


Foundational topics, such as mathematics, english language arts, and science courses as well
as any other subjects determined by the School Executive Director, will be available on the OC
in an online format that can be deployed as a supplement to live instruction any time a child
misses class for a major weather event (or in response to a spreading worldwide pandemic). But
this approach to curriculum is about more than just addressing the occasional and infrequent
school cancellations, it's about addressing the needs of all students who have to miss class for
any reason. The OC provides an alternative means of learning for students who fall behind in
any foundational topic for any reason.
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The current system of assigning alternative homework assignments is simply not meeting the
needs of students when classes must be missed. While avoiding absences is ideal for the
learning environment in class and any absences should, of course, be discouraged, this ideal is
inconsistent with the realities of life and retaining a rigid in-person only delivery model fails to
account for opportunities for learning outside the classroom. Children get sick, grandparents
pass away, family members get married, and these occurrences typically do not fit neatly into
the breaks in the school calendar. The OC permits a multi-modal course delivery structure with
greater flexibility to support student outcomes in a way that can accommodate student
absences and even different rates of learning among students.


The OC is drastically different from the traditional model as we plan to have all our foundational
topics available online, not as the primary method of instruction, but as a supplement that is
immediately available to be deployed whenever a class is missed. If a child is absent for any
reason from any sequential lesson in a core topic, they and their parents will immediately be
given access to the lesson online so that it can be completed and the student will avoid falling
behind. For absences that are known in advance, students can be given the lessons ahead of
time and complete the core topics when they are able. Of course, not every student has access
to a computer with an internet connection at home and students who are out sick are not always
able to complete lessons while in recovery. In instances where a student does not complete the
core lessons online before returning to school, the student will be directed to the computer lab to
complete the lessons upon returning to school so that they are completely caught up prior to
continuing with live instruction. This ensures that all students have received instruction on a
topic at least once before ever attending a live class that builds on that particular topic. Lastly,
the OC will be one of the methods for remediation that can be used by parents to provide
supplemental instruction over term breaks when a student falls behind.


Finally, the OC is also particularly effective to help those students that are English Language
Learners (ELL)60, medically fragile, in quarantine, absent due to disability related issues, as well
as international students needing to return to their native country for a short period of time, such
as for a religious holiday or ceremony that may last several days. While the optimal scenario is
for students to be in class learning and the primary method of instructional delivery will be live
instruction, the OC provides a shadow program that fills the gaps where live instruction is
missed or topics need to be reviewed.


West Virginia Academy Ambassador Program
West Virginia Academy Ambassador Primary School Program
West Virginia Academy is committed to academic excellence. A large part of academic success
is built on strong social skills, including: effective communication, collaboration, leadership, and
innovention. Learning appropriate social skills, even as early as Kindergarten has been found to
affect the academic achievement of students as they get older. When studying the longitudinal
relationship between social skills and academic achievement, Gustavsen (2017) found that


60 Dussling, T. (2020) English Language Learners’ and Native English Speakers’ Spelling growth after Supplemental
Early Reading Instruction. International Journal of Education and Literacy Studies. 8(1) 1 - 7.
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“Students need social skills to successfully resolve tasks and progress academically. Children
who acquire good social skills at an early age more easily adopt the student role, participate in
classroom activities and have better academic outcomes later in school.”61


Each scholar will be expected to become a West Virginia Academy Ambassador.  An
ambassador is a representative, an advocate, and a leader, it is also an individual who naturally
puts into action the social and professional protocols necessary for success in the business
world, educational pursuits, and family relationships. The purpose of our WVA Ambassador
program is to teach our scholars interpersonal skills, social problem-solving, conflict resolution,
coping and self-control, and self-management skills as well as how to apply these skills during
peer and adult interactions. Projects and activities are aligned with West Virginia Policy 4363;
West Virginia College- and Career-Readiness Dispositions and Standards for Student Success;
and the West Virginia College- and Career-Readiness Standards for Technology and Computer
Science.


Meet the Teams
Virtue, or Virtus in Latin is used to describe ideal actions and qualities of a Roman. Pliny was
wise when he wrote, “We need example more than we need rule. Fear is an unreliable teacher
of what is right. Men learn better from examples, which are particularly good because they
prove that what is taught can actually be done.” Through these teams our scholars will learn
ideal actions and qualities of men that will enhance their character and self-management skills
throughout their lives. We have chosen four specific virtues to represent our teams that we feel
will follows and supports WVA’s mission and vision.


Innocentia (Team Color: White)
Latin history tells of a man named Decius Mus. He was a leader during the Latin Revolt. While
leading Rome’s forces in battle, a moment occurred when it appeared the tide was about to turn
against Rome. Decius Mus, realizing this critical moment, summoned a priest. He took off his
armour and put on his consular toga. He then prayed to the gods and devoted his life as a
sacrifice if the Romans were to win that day. When the prayer was complete, he charged into
the enemy force with his sword unsheathed. He left his armour behind wearing only his purple
trimmed toga of a consul as he urged on and inspired his soldiers. The Roman forces did
emerge victorious that day, and Decius Mus survived the battle to become a legend.


In Latin, innocentia means selflessness and that is the quality that Decius Mus represented. The
Romans believed in a dedication to others, and the greater community in which we belong. The
virtue of innocentia also calls us to be generous and charitable to others.  It places a sense of
duty on how we contribute our time, skills, and resources to the larger community.


61 Gustavsen, A. M. (2017). Longitudinal relationship between social skills and academic achievement in a gender
perspective. Cogent Education, 4(1), 1411035.
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Justicia (Team Color: Blue)
Another famous Roman in Latin history was Appius Claudius Caecus. He demonstrated a great
degree of fairness and empathy while exercising justice. During the early republic, the plebeians
were largely excluded from public life. This proud patrician magistrate used his influence to
advance the interests of the poor and landless. He was one of the first in Roman history to take
a special interest in assisting this powerless group. He rearranged the electoral tribes, increased
political transparency and attempted other reforms despite strong adversity, and the threat of
physical harm from the ruling patricians.


Justicia, in Latin, means justice, order, fairness. The Romans believed an essential aspect of
keeping order and peace on earth is the virtue of justice. Justice lays the formal rules upon
which relationships are governed. For justice to be true laws, they must be applied with fairness
and equality. The application of justice must be administered in a manner which is responsible.
Excessive justice can lead to abuse of power and create tyranny. Likewise, a lack of justice
leads to the breakdown of order, unfairness and the perpetuation of corruption. Justice, when
applied correctly, should improve and promote virtuous behaviour throughout all of society.
Empathy should always be a strong element of justice. The just individual cares about the lives
of others; the just individual strives to promote virtuous behavior through example and by
maintaining order.


Constantia (Team Color: Gold)
Roman history tells of the tale of Publius Horatius Cocles, who voluntarily held a bridge against
the Etruscan invaders with two of his colleagues. In this feat, he faced an almost certain death
in order to protect Rome. Historians tell us that many decades later the survivors of the defeat at
Cannae requested the very toughest and most dangerous roles in the next confrontation with
the Carthaginians. This request was made not for glory, but to prove their spirit compared to
Horatius Cocles. Just as Cicero put it, “The greater the difficulty, the greater the splendor.”


In Latin, Constantia means resolute. Without it, an individual is never committed. Overcoming
challenges with perseverance was an essential part of Roman life. Constantia is the virtue that
drives an individual to pursue a purpose and realize a goal. Unsurprisingly, this virtue is heavily
linked to the virtue of self-control and resilience. Endurance, both of mind and body, are
essential to constantia. Physical fitness and therefore endurance were ideals held in high
regard. The stronger the mind and body the better one can face daily challenges both mental
and physical. The quality of courage also falls within the framework of constantia. Without
constantia, courage is impossible.


Salubritas (Team Color: Silver)
A humble inscription found on the wall of an ancient Roman farm describes salubritas elegantly
and simply, “Take all this as true advice, whoever wants to live really well and freely… Earn
others’ trust. Don’t speak or listen to slander. If you don’t harm or betray anyone, you will lead a
pleasant life, uprightly and happily, giving no offense.”
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The term, “Salibritas” can be translated into English as, wholesome, healthy or pure. The
ancient Romans described wholesomeness within two contexts, the first being whole or healthy
in relation to one’s personal values, ethics, and mental mindset. The second relates to being
healthy in regards to one’s physical well-being. Uniting these ideas is the concept of overall
mental, physical, and spiritual purity and health. In other words, one can only be “whole” if they
are fully healthy and have dignity. The value of truthfulness is an important aspect of salubritas.
One cannot be morally whole or pure if they are dishonest and deceitful. The ancients were very
much aware that obscuring the truth is often done in an attempt to justify unvirtuous actions and
perfect, albeit falsely, one’s personal image. Only through being truthful can the other virtues be
fully realized and can one live a genuinely happy life.


Four Pillars of Education
During the year, each team will complete a project or activity within each pillar of education.
Here is a breakdown of the four pillars of education:
Learn to Know
Learning to know implies learning how to develop values and skills needed to work in a
globalized, informational society as well as the tools for learning how to learn and independently
acquire knowledge. Each team has their own set of skills, the questions to explore in this
section are: how do they use their team’s skills in a globalized, informational society; or how
does using these skills help us to acquire knowledge?


Learn to Be
Learning to Be develops creativity, innovation and entrepreneurship. This category embraces
the complex role of each person as a member of a family/community, citizen, producer, inventor
of techniques and creative dreamer. The question here is: how can each person as a member of
the community, citizen, producer, inventor, or creative dreamer use their virtue to contribute
something new?  Each team will need to be creative and contribute something new to our
school, community or society in the form of a product, service, webpage, or a presentation.


Learn to Do
Learning to do involves acquiring skills that are linked to occupational success, this involves
finding opportunities for scholars to try out and develop new skills. Each team will pick a skill
that enhances their virtue and participate in activities that build that skill. The question to ask our
scholars is: what skills are helpful in developing their virtue?


Learn to Live With
Learning to live together involves working together to solve a community project.  Scholars will
look into problems they see at school, their community, state, nation, or world and come up with
ways they can help. The general question to ask under this category is: How does the team’s
virtue improve the community, state, nation, or world?
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Performance Standards
West Virginia Nursery School’s overall goal is to have all their scholars ready for kindergarten.
The curriculum aligns with the West Virginia Pre-K Standards, as outlined in policy 2520.15 to
ensure a high-quality preschool experience.


WVA’s Primary and Secondary curriculum aligns with the West Virginia College and Career
Readiness Standards in English language arts, mathematics, social studies, science, and the
arts.  The Standards for Student Success, Next Generation Content Standards, and Library
Media Standards are covered in Homeroom as well as in our West Virginia Academy
Ambassador’s Program for each student. Our digital literacy class will include the standards
outlined in West Virginia’s College and Career-Readiness Standards for Technology and
Computer Science as well as the International Society for Technology in Education (ISTE)
Standards for students. The graph below gives specific detail on the performance standards
covered in each academic course.


Primary School Standards and Resources(K-5)


Homeroom
West Virginia College- and Career-Readiness Dispositions and
Standards for Student Success for Grades K-12; Library Media
Standards; Daily Learning Plans and Organization, Independent
Reading Time; Teacher Read-alouds;


Reading/Literature
West Virginia College- and Career-Readiness Standards for
English Language Arts; Reading Mastery Program - Level 1 - 6;
MobyMax; Core Knowledge


Physical Education West Virginia College- and Career-Readiness Standards for
Wellness Education; SHAPE America standards;


Mathematics
West Virginia College- and Career-Readiness Standards for
Mathematics; SRA Connecting Math Concepts Level A - F; Eureka
Math; MobyMax;


English Language Arts
West Virginia College- and Career-Readiness Standards for
English Language Arts; Reading Mastery Language Program -
Level 1-6; Core Knowledge; MobyMax;


Handwriting/ Spelling
West Virginia College- and Career-Readiness Standards for
English Language Arts; Spelling Mastery Level 1 - 6; Core
Knowledge


Writing /Reasoning West Virginia College- and Career-Readiness Standards for
English Language Arts; Writing /Reasoning C - E; Core Knowledge


Science
Next Generation Content Standards and Objectives for Science in
West Virginia Schools; Core Knowledge, Mystery Science,
BrainPop;


History/Geography West Virginia College- and Career-Readiness Standards for Social
Studies; Core Knowledge; BrainPop;
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Music West Virginia College- and Career-Readiness Standards for the
Arts; Core Knowledge;


Arts West Virginia College- and Career-Readiness Standards for the
Arts; Core Knowledge;


Digital Literacy
West Virginia College- and Career-Readiness Standards for
Technology and Computer Science; ISTE Standards and
Curriculum


West Virginia Academy
Ambassadors Program


West Virginia College- and Career-Readiness Dispositions and
Standards for Student Success for Grades K-12


Secondary School Middle Years Program Standards and Resources (6 - 10)


Homeroom


West Virginia College- and Career-Readiness Dispositions and
Standards for Student Success for Grades K-12; Library Media
Standards


Language and Literature


West Virginia College- and Career-Readiness Standards for
English Language Arts; IB MYP Language A; Core Knowledge;
Wit and Wisdom; Reasoning and Writing


Individuals and Societies
West Virginia College- and Career-Readiness Standards for
Social Studies; Core Knowledge


Mathematics
West Virginia College- and Career-Readiness Standards for
Mathematics; Eureka Math;


Design
West Virginia College- and Career-Readiness Standards for
Technology and Computer Science; IB MYP Design;


Arts
West Virginia College- and Career-Readiness Standards for the
Arts; Core Knowledge; IB MYP Arts


Sciences
Next Generation Content Standards and Objectives for Science in
West Virginia Schools; PhD Science; Core Knowledge; IB Science


Physical and Health
Education


West Virginia College- and Career-Readiness Standards for
Wellness Education; SHAPE America Standards;


Language Acquisition


West Virginia College- and Career-Readiness Standards for World
Languages; IB MYP Language B; Standards for Classical
Language Learning


West Virginia Academy
Ambassadors Program


West Virginia College- and Career-Readiness Dispositions and
Standards for Student Success for Grades K-12
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Resources


Math Curriculum
SRA Connecting Math Concepts: Comprehensive Edition
Connecting Math Concepts will be used in grades K-5. It is an explicit, research-proven
instruction that has been found to effectively help students achieve mastery.62 This curriculum
introduces critical concepts at the right time to help students retain information and integrate
concepts from previous learning. Ongoing assessments and progress monitoring allows
teachers to quickly pinpoint areas of concern and correct errors immediately as the curriculum is
being delivered.63


Eureka Math
Eureka Math will be used in grades 6-12. This math instruction emphasizes creative problem
solving. It was designed specifically to cover all the common core topics. Each lesson includes
fluency practice, classwork, exit tickets, and homework problem sets. Topic quizzes, mid-module
assessments, and end-of-module assessments all help teachers determine level of master on
all given topics.64


Our uniform systems of math instruction will permit efficient assessments across classes and
levels in order to identify students who need remediation both during and at the end of each
term.


English Language Arts Curriculum
Reading Mastery Signature Edition
Reading, spelling, and writing instruction require specific content knowledge.65 The starting
point being sound. Students must learn how to hear the sound then connect the letters to that
sound to form words.  Writing is a code humans invented to represent speech sounds.  Phonic
is the key to cracking the code naturally. Surrounding kids with good books is a great idea, but
it's not the same as teaching children to read. Reading Mastery will be used in K-5. It is an
explicit, systematic approach using direct instruction containing four strands designed to help
students learn more efficiently. A large-scale longitudinal study conducted from 1967–1995
called Project Follow Through, evaluated over twenty educational interventions based on
different philosophical positions to determine which methods of teaching were most effective for


65 Moats, L.C. & Foorman, B.R. (2003). Measuring teachers’ content knowledge of language and reading. Annals of
Dyslexia, 53(1), 23–45.


64 Zuckerbrod, Nancy and Ainsley Rossitto, (2016), “Eureka Math, the Top Pick of Teachers Nationwide”, RAND
Corporation.


63 Nelson, Gena, Kathleen Hughes Pfannensteil and Rebecca Zumeta Edmonds, (2019) “Examining the Alignment of
Mathematics Instructional Practices and Mathematics Vocabulary between Core and Intervention Materials.” Learning
Disabilities Research and Practice, 35 (1), 14-24.


62Stockard, J., Wood, TW, Coughlin, C., Khoury, C.R. (2018) The effectiveness of direct instruction curricula: A
meta-analysis of a half century of research. Review of Educational Research. Vol 88. No 4.p 479 - 507.
Przychodzin, AM., Marchand-Martella, NE. et al., (2004) Direct instruction mathematics programs: An overview and
research summary. Eastern Washington University. Journal of Direct Instruction.


071







disadvantaged school students.66 Of those investigated, the DI model through the Reading
Mastery Program proved to be the most successful and was the only one to have a positive
impact in all domains of english language arts.67 It has even been proven to be successful in
reading failure among adolescents as old as eight grade.68


The Reading Mastery Program is divided into four main categories or strands. The Reading
Strand addresses all five essential components of reading including, phonemic awareness,
phonics and word analysis, fluency, vocabulary, and comprehension. It helps students connect
decoding, word recognition, and spelling patterns. The Language Arts Strand teaches oral
language skills necessary to understand what is said, written, and read in the classroom. The
curriculum helps students communicate ideas and information effectively by using various
writing strategies and processes successfully. The Literature Strand supports the reading strand
by offering a wide variety of literature in various forms and text structures. It gives students
opportunities to practice vocabulary and read at their own independent levels. The final strand is
Spelling Mastery that includes vocabulary and spelling words that coordinate with the other
strands lessons and literature.69


Core Knowledge Language Arts (CKLA)
As previously described, resources and literature from the Core Knowledge Language Arts
curriculum will be used in K - 8.70 The key feature of the CK curriculum is an emphasis on
content and information rather than skills and methods. Its Website says, "Core Knowledge is
meant to comprise about half of a school's curriculum, thus leaving ample freedom for local
requirements and variations."71 This curriculum will serve as the basic foundational knowledge
to which the other curricular components work in tandem.


Wit and Wisdom
West Virginia Academy will introduce the curriculum, Wit and Wisdom, from the Great Minds
organization.72 The Wit and Wisdom curriculum helps students, grades 6 - 8, achieve mastery
in writing, speaking, listening, and grammar through the exploration of global topics such as


72 For more information on the Wit and Wisdom curriculum see: https://greatminds.org/english


71 Core Knowledge Foundation, "Questions about Core Knowledge,"
http://coreknowledge.org/CK/about/FAQ/FAQ.htm#4 (last visited 8/16/2021).


70 More Information on Core Knowledge Curriculum is available at https://www.coreknowledge.org/ (last visited
8/16/2021).


69 More information on Reading Mastery Signature Edition is available at Literature in Reading Mastery Signature
Edition (RMSE). (last visited 8/16/20214).


68 Main, S., Backhouse, M., Jackson, R., & Hill, S. (2020).Mitigating reading failure in adolescents: Outcomes of a
Direct Instruction reading program in one secondary school. Australian Journal of Language and Literature. 43(2).
152-166.


67 Carnine, D., Silbert, J., Kame’enui, E. & Tarver, S. (2004). Direct instruction reading (4th ed.). Upper Saddle River, NJ: Pearson
Hempenstall, K. (2016). Read about it: Scientific evidence for effective teaching of reading (edited by Jennifer
Buckingham). St Leonards, NSW, Australia: Centre for Independent Studies. Retrieved from
http://www.cis.org.au/publications/research-reports/read-about-it-scientificevidence-for-effective-teaching-of-reading/
Marchand-Martella, N.E., Slocum, T.A. & Martella, R.C. (2004). Introduction to direct instruction. Boston, MA:
Pearson.


66 Stockard, J., Wood, T.W., Coughlin, C. & Rasplica Khoury, C. (2018). The effectiveness of direct instruction
curricula: A meta-analysis of a half century of research. Review of Educational Research, 88 (4), 479–507. doi:
10.3102/0034654317751919
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climate change, migration trends, and natural disasters.  Wit & Wisdom is built around an
integrated type of learning. There are four modules per grade level, with each module
comprised of 30 lessons covered in six to eight weeks. Each module includes: explicit writing
instruction, text based vocabulary, “Brain Breaks,” and “Deep Dive” sections, and formative
assessments to show progress.  All grade levels teach simliar learning concepts, but the
complexity of the lessons increase as the students progres through the grades.


Reasoning and Writing
Reasoning and Writing will be utilized in our 6th - 8th grades. It introduces higher-order thinking
skills as the foundation for writing skills. Students will be guided through the writing process and
developing consistent procedures for writing, editing, and revising their work. Learning how to
express thoughts and ideas in a clear and consistent manner.73


IB MYP Language A and Language B
In the IB MYP program, language A refers to the language of instruction and communication
throughout the school. In the case of West Virginia Academy that is English.  Curriculum for
Language A class focuses on core language skills such as: reading, writing, speaking, listening,
viewing and presenting, and the use of language and literature texts.  Language A is more of a
rigorous course that focuses on linguistic, communicative and analytical skills.  Language B
emphasizes the importance of practical communication and of gaining competence in a modern
language other than the student’s mother tongue, commonly referred to as a second language.
The overall goal describes the student who can, “express ideas and information confidently and
creatively in more than one language.”74


Science Curriculum
Core Knowledge Science (CKSci)
The Core Knowledge Science curriculum will be used in K-8. It has been designed to cover the
Next Generation Science Standards. This program helps students cover core ideas in life,
physical, and earth/space sciences, as well as engineering design. Scientific learning will be
connected to other concepts across various disciplines such as mathematics and literature.75


PhD Science
Science is a dynamic field of study that needs curriculum that appeals to a student’s natural
curiosity.  Our scholars will learn from the PhD Science curriculum provided by the Great Minds
Organization.76 This science curriculum emphasizes observing, questioning, modeling, and
investigating through an evidence based curriculum that helps students experience science not
just learn science.


76 For more information on PhD Science see: https://greatminds.org/science


75 More Information on Core Knowledge Curriculum is available at https://www.coreknowledge.org/ (last visited
8/16/2021).


74 IB (2008) Middle Years Programme: Language B Guide. Cardiff: International Baccalaureate.


73 More information on the Reasoning and Writing curriculum can be found at
https://www.mheducation.com/prek-12/program/reasoning-writing-2001/MKTSP-USQ05M0.html?page=1&sortby=title
&order=asc&bu=seg (last visited 7/2/2020).
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IB MYP Sciences Courses
Through the MYP sciences, students will learn critical and creative thinking skills about research
and design.  It will teach respect and appreciation for other’s ideas, as well as gain ethical
reasoning skills. The overall goal of these course is to increase how the student communicates
scientific information effectively using scientific language correctly.  MYP Science courses cover
Biology, Chemistry, and Physics.77


Social Studies Curriculum
Core Knowledge History and Geography (CKHG)
Core Knowledge History and Geography curriculum will be followed in K-8.  It is a
comprehensive program covering world and American history and geography. Other topics
covered are civics, diverse civilizations, and cultures. Students will be introduced to
informational books that give first-person accounts, little known facts, and others’ viewpoints to
discuss various sides of historical events.78


IB MYP Individuals and Societies Courses
Students participating in the MYP program will study individuals and societies, which
incorporates disciplines traditionally studied in humanities and other social sciences. Students
will study historical, contemporary, geographical, political, social, economic, religious,
technological, and cultural factors that have an impact on individuals, societies, and
environments.79


Latin curriculum
As part of our IB MYP program, students are to learn a second language.  For the first two years
of the program they will be enrolled in Latin.  The American Classical League, in connection with
several Classical Associations have created standards for Classical Language Learning. The
standards in general have five goal areas: communication, culture, connections, comparison,
and communities.


Today, our major source of knowledge from the Greeks and Romans is through written
messages, therefore, reading, understanding and interpreting Latin is the key to communicating
with this ancient world.  While they are learning how to “communicate,” our scholars will gain an
understanding of their culture through study of their daily lives, education, politics, history,
philosophy, and religious practices. Students will then make connections to their other subject
areas, such as: vocabulary, government, roman numerals, sciences and technology, art, and
music.  Goal four, comparison, focuses on developing a greater understanding of the structure
and vocabulary of English. And finally, encourages students to apply the knowledge of Latin to


79 More information about the IB MYP Individuals and Societies Program see
https://www.spps.org/site/handlers/filedownload.ashx?moduleinstanceid=38367&dataid=21204&FileName=individual
s_and_societies_guide_2014.pdf (last visited 8/16/2021)


78 More Information on Core Knowledge Curriculum is available at https://www.coreknowledge.org/ (last visited
8/16/2021).


77 More information about the IB MYP Sciences Program see Sciences guide (last visited 8/16/2021).
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wider, more modern interpretations by linking it to certain professional fields, tools in technology,
and telecommunication.


Health and Physical Education Curriculum
West Virginia Academy has adopted standards set by the Society of Health and Physical
Educators (SHAPE America) for health and physical education. Our health curriculum will be
based on the Shape America Health Curriculum Builder. This curriculum covers the National
Health Education Standards (NHES) and focuses on increasing health literacy in K-12 students.


West Virginia Academy will use the physical education and fitness curriculum called BOKS
(Build Our Kids’ Success) which follows the NHES standards as well. We join the SHAPE
America goal in producing physically literate students. Physical literacy is “the ability to move
with competence and confidence in a wide variety of physical activities in multiple environments
that benefit the healthy development of the whole person (SHAPE America, 2014).”80


Each elementary student will be assigned a weekly physical education class. BOKS is a
physical activity program that is focused on the daily health of students. The BOKS
Fundamental Fitness curriculum will serve as a guide for our PE teachers throughout the term.
The classes will focus on a physical skill of the week and play a variety of games to build that
skill. Each lesson will end with a short nutritional tip to help guide student’s nutritional choices
throughout their life. After a nine-week BOKS program, students were found to have statistically
significant improvements in three areas: percent fat, fat weight, and aerobic performance.81


Research has found that only 24% of US children and youth meet the guideline of 60 minutes of
physical activity every day.82 West Virginia Academy plans to implement BOKS indoor and
outdoor recess templates during our morning, lunch and afternoon recess periods. Students in
K-3 will have a morning and afternoon recess for fifteen minutes each.  Students in 4-5 will have
an afternoon recess for fifteen minutes. All students will have thirty minutes of recess during
their lunchtime break.  Research has shown that high levels of fighting and conflict can occur
during recess.83 Therefore we are utilizing this time to participate in an organized physical
activity following the BOKS Functional Movement program and it will be facilitated by a teacher.
Studies have shown that because time in physical education is often limited, the best way to
organize the recess periods is to increase physical activity behavior by adding structure, such
as provision of equipment and/or games with instruction, prompts or encouragement from
teachers as to how to play these games or use the equipment.84 Some of the functional
movement skills which will be a focus are kicking, catching, throwing, etc.


84 P.W. Scruggs, S.K. Beveridge, D.L. Watson. (2003) “ Increasing children's school time physical activity using
structured fitness break” Pediatr Exerc Sci, 15. pp. 156-169


83 Massey WV, Stellino MB, Holliday M, Godbersen T, Rodia R, Kucher G, et al. (2017) The impact of a
multi-component physical activity programme in low-income elementary schools. Health Educ J.76(5):517–30.


82 The 2018 United States Report Card on Physical Activity for Children and Youth. Available at NPAP (last visited
8/16/2021)


81 Westcott, Wayne, Kim Puhala, Amanda Colligan, Rita Larosa Loud and Robert Cobbett (2015) “How well does
Before-School Exercise “Build our Kid’s Success”?. Ace Prosource p3.


80 For more information about SHAPE America see https://www.shapeamerica.org/. (last visited 8/16/2021)
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Research has also found that as children get older there is a significant drop in physical activity
and only 3% of US Secondary schools have established and implemented a comprehensive
school physical activity program.85 Our older students will also be encouraged to participate in
structured games and activities facilitated by the teachers during the lunch recess time.
Functional Fitness skills (squat, push up, plank, etc) will be a focus per week at recess.
Secondary students will also have PE class once or twice a week that follow the BOKS Middle
School curriculum. This curriculum is set up with adolescent behavior in mind. Fitness concepts
are “hidden” within games, relays, or obstacle courses. The PE director can then educate
students on specific skills and concepts, but the student doesn’t feel singled out or that
everyone is watching them.


West Virginia Academy will also provide fitness opportunities in our before- and after-school
programs. (See Supplemental Programming)


Elective Courses and Curriculum
Core Knowledge Visual Arts (CKArt)
The Core Knowledge Visual Arts curriculum will be followed in K-8.  West Virginia Academy
considers the arts as an essential part of knowledge all students should learn. Students will be
exposed to fine paintings, great music, and other inspiring examples of visual art. Students will
be taught about methods and terminology of the different arts and become familiar with great
artists and acknowledged masterpieces.86


IB MYP Arts
Artists must be creative. The IB MYP Arts course is designed to enhance creativity by
stimulating imaginations, challenging perceptions, and developing analytical skills. MYP arts has
four objectives of equal importance and value: knowing and understanding; developing skills;
thinking creatively; and responding. The overall aims of the courses are to encourage and
enable students to: create and present art, develop skills specific to the discipline, engage in a
process of creative exploration and (self-) discovery, make purposeful connections between
investigation and practice, understand the relationship between art and its contexts, respond to
and reflect on art, and deepen their understanding of the world.


IB Approaches to Learning Course
All WVA secondary school scholars will be required to take a course called Approaches to
Learning (ATL).  In this course teachers guide students to identify and assess their own
approaches to learning in order to help our students grow in their understanding of their
achievements and their skills to improve. Focus questions such as: How do I learn best; how do
I know; and how do I communicate my understanding, are all used to help students become
better learners within subjects and disciplines.


86 More Information on Core Knowledge Curriculum is available at https://www.coreknowledge.org/ (last visited
8/16/2021).


85 The 2018 United States Report Card on Physical Activity for Children and Youth. Available at NPAP (last visited
8/16/2021)
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IB MYP Environments
The purpose of Environments class is for students to be able to deal with issues of both local
and global environments.  The focus is on five stages: awareness, responsibility, action,
reflection, and implementation. Scholars will explore various environments, their characteristics,
and their interconnectedness.


IB MYP Design
WVA Secondary Students will be required to take one IB MYP Design course each year.  These
courses are created to increase a student’s Science, Technology, Engineering, and Matematic
(STEM) skills with the specific design process in mind. The design process includes four general
areas, including: inquiry and analyzing, developing ideas, creating the solution, and evaluating.
For each design class, the educator will present a theme that the students will use to get
practical experience with the design cycle. Our scholars will learn how to ask, imagine, plan,
create, experiment, and improve the designes they come up with throughout the year.


IB MYP Personal Project
The IB MYP Personal Project is designed as an independent learning experience to consolidate
their learning throughout the program. This project formally assesses a student’s ATL skills for
self-management, research, communication, critical and creative thinking, and collaboration.


Assessment
At West Virginia Academy, assessment is defined as the process used to determine a student’s
specific strengths and needs. Data are key that helps our educators create appropriate learning
goals. It allows educators to see where their students excel and where they struggle. This, in
turn, informs and shapes targeted instruction. Clear data provide objective talking points for
communicating with parents about areas where their children are struggling, growing, and
improving. Finally, data clearly marks student progress.


Student Data
West Virginia Academy is a data-driven educational institution. Our student data will come in
many formats and from multiple sources including:


● Academic information - includes growth, courses, grades, enrollment, completion, and
graduation.


● Demographic data - includes a student's age, race, gender, economic status, and special
education need


● Testing data - encompass the results of teacher-designed tests and quizzes along with
annual and benchmark assessments


● Student action data - include attendance behavior, behavior data, extracurricular
activities, and program participation.
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● Teacher-generated data -  result from teachers' observation of and engagement with a
student.


● Student-generated data -  result from information generated from work samples.


Universal Screening Assessments
The purpose of universal screening is to identify, as soon as possible, potential conditions that
may exist and to identify those students who may need intervention.  A Head Start screening
will take place for all students within 45 days of beginning our WVA Nursery School program.
Screenings include examining the following: visual/motor, language and cognition, gross
motor/body movement, sensory (hearing and vision), and behavioral screening. A universal
developmental screening will be conducted annually for all students entering West virginia
Academy for the first time; these include: vision, hearing, speech, language, health and dental.
Preventative health screening will be conducted for grades two, seven, and twelve, and must
show proof of HealthCheck Screenings and Oral Health examination. Visual Acuity will be
conducted for all students between the ages on 11 - 13.


Formative Assessments
Research has shown a positive relationship between the use of formative assessments in the
classroom and both student motivation and achievement.87 Araceli Ruiz-Primo and Furtak
(2006) found that teachers who used informal formative assessments reported students with
higher performance on the embedded assessments.88 In order to gather accurate data from
which to make sound instructional decisions, proper assessment procedures will be followed at
WVA. Direct Instruction has formative assessments built into its methodology on a daily basis to
adjust the pace the material is delivered and identify areas that need to be re-taught. At the end
of each unit, teachers will conduct summative assessments to confirm mastery for each member
of their class.


Summative Assessments
West Virginia Academy also understands the valuable feedback that assessments can give to
students, parents, teachers, administrators, policy makers, and the community. Assessments
provide a means for implementing accountability of the education schools are providing.
Therefore, all West Virginia Academy students will be given the West Virginia General
Summative Assessment for the grades 3 - 8 with the science component added in 5th and 8th.
It will be given during the final weeks of Term 4. Proper accommodations will be provided for
any students that qualify for them based on their 504 or IEP plan.


West Virginia Academy wants the standardized test procedure to be a productive and positive
experience for our students. Our faculty will be trained in proper protocol and guidance in
administering these tests efficiently.


88 Araceli Ruiz-Primo, M., & Furtak, E. M. (2006). Informal formative assessment and scientific inquiry: Exploring
teachers' practices and student learning. Educational Assessment, 11(3-4)


87 Cauley, K. M., & McMillan, J. H. (2010). Formative assessment techniques to support student motivation and
achievement. The Clearing House: A Journal of Educational Strategies, Issues and Ideas, 83(1), 1-6
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When West Virginia Academy serves students in 11th grade, we will be administering the SAT
School Day during the final weeks of the fourth term. We understand the importance of this test
in not only providing data but in qualifying for the Promise Scholarship that would benefit
students at West Virginia Academy with furthering their education.


West Virginia Academy will administer the West Virginia Alternative Summative Assessment to
students with significant learning disabilities, as needed. It will be administered to students in
grades 3 - 8 and 11th (in lieu of the SAT School Day exam). The science portion will be added to
the 5th, 8th, and 11th grade tests.


West Virginia Academy will administer the West Virginia English Language Proficiency
Assessment for the 21st Century, as needed. This assessment measures the proficiency of
English Language students in all public schools in the state. It helps to determine the progress
EL students are making in listening, speaking, reading, and writing.


During the grades 4, 8, and 12, West Virginia Academy will administer the National Assessment
of Educational Progress (NAEP) for those that are assigned. These tests are more
comprehensive, including reading, mathematics, science, writing, US History, civics, geography,
and the arts. These tests will be administered at the end of the 4th term and accommodations
will be provided to students that qualify.


As part of the IB MYP, West Virginia Academy will be administering the eAssessment. This
assessment will cover mathematics, language and literature, science, individuals and societies,
and interdisciplinary aspects of learning. These assessments will be given during the final term
of a student’s 10th grade year.


As West Virginia Academy students participate in the DP and CP curriculum, courses typically
end with a comprehensive exam. Passing these exams qualify students for credit at a higher
education institution.


Primary School Assessment Criteria
Guaranteed curriculum includes an alignment of what’s written (curriculum), what’s taught
(pedagogy) and what’s tested (assessment).89 Our school will adopt a standards based grading
(SBG) system, also known as standards-referenced grading system or proficiency-based
grading.  The general idea is grading based on separate learning goals and work habits,
repurposing homework as practice, and emphasizing more evidence based learning.90


Generally there is a lack of consistency when implementing grades, some teachers use
participation while others emphasize homework and quizzes.  SBG flips the focus from scores to
skills, with ample time to build them. Our primary educators will begin by defining what they
want students to learn and be able to do.  All activities, labs, group projects, and assessments


90 Iamarino, D. L. (2014). The benefits of standards-based grading: A critical evaluation of modern grading practices.
Current Issues in Education, 17(2), 1-10. Retrieved from http://cie.asu.edu/ojs/index.php/cieatasu/article/view/1234


89 Townsley, Matt and Buckmiller, Tom (2020) "Losing As and Fs: What works for schools implementing
standards-based grading?," Educational Considerations: Vol. 46: No. 1. https://doi.org/10.4148/ 0146-9282.2204
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are then mapped to those objectives, with a rubric outlining what approaching, meeting, or
exceeding them entails. This allows our teacher to provide targeted, meaningful feedback while
producing a fairer, more transparent grading process that encourages learning, regardless of
the class’s overall performance.


A Accomplished Highest level of understanding or mastery on a specific
standard; the student has demonstrated a full
understanding of the concepts and steps involved;


B Proficient The student has a firm grasp of the standard but shows
small errors in implementation.


C On-Track The student shows understanding of the standard or
concept but lacks consistency.


D Developing The student demonstrates little to no understanding of
the standard and is working toward progression and
development within the concept.


0 No Adequate Data Student hasn’t shown any progression or learning of a
specific standard


IB MYP Assessment Criteria


Students in the 6th through 10th grades will participate in the IB MYP. The MYP course
objectives are aligned with four equally weighted assessment criteria in each course taken. The
general grade descriptors are: overall work quality, conceptual understanding, thinking skills,
and transfer of learning. Student performance based on these criteria are evaluated throughout
the year and reported based on a seven-point scale at the completion of the course.


IB
Grade


Converted
Percentage


Grade
Description


1 Failing
Grade


Produces work of very limited quality. Conveys many significant
misunderstandings or lacks understanding of most concepts and
skills. Very rarely demonstrates critical or creative thinking. Very
inflexible, rarely using knowledge or skills.


2 50 - 69 Produces work of limited quality. Expresses misunderstandings or
significant gaps in understanding for many concepts and contexts.
Infrequently demonstrates critical or creative thinking. Generally
inflexible in the use of knowledge and skills, infrequently applying
knowledge and skills
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3 70 - 76 Produces work of an acceptable quality. Communicates basic
understanding of many concepts and contexts, with occasionally
significant misunderstandings or gaps. Begins to demonstrate some
basic critical and creative thinking. Is often inflexible in the use of
knowledge and skills, requiring support even in familiar classroom
situations.


4 77 - 82 Produces good quality work. Communicates basic understanding of
most concepts and contexts with few misunderstandings and minor
gaps. Often demonstrates basic critical and creative thinking. Uses
knowledge and skills with some flexibility in familiar classroom
situations, but requires support in unfamiliar situations.


5 83 - 92 Produces generally high-quality work. Communicates secure
understanding of concepts and contexts. Demonstrates critical and
creative thinking, sometimes with sophistication. Uses knowledge
and skills in familiar classroom and real-world situations, and, with
support, some unfamiliar real-world situations.


6 93 - 98 Produces high-quality, occasionally innovative work. Communicates
extensive understanding of concepts and contexts. Demonstrates
critical and creative think-ing, frequently with sophistication. Uses
knowledge and skills in familiar and unfamiliar classroom and
real-world situations, often with independence.


7 99 - 100 Produces high-quality, frequently innovative work. Communicates
comprehensive, nuanced understanding of concepts and contexts.
Consistently demonstrates sophisticated critical and creative
thinking. Frequently transfers knowledge and skills with
independence and expertise in a variety of complex classroom and
real-world situations.


Students must meet minimum criteria for promotion each year. Teachers may automatically
recommend a student for promotion only if the student meets the following criteria:


1. Students passed all courses with a 3 or higher
2. Students attended school a minimum of 170 days (less than 10 absences).
3. Students have not been suspended during the year.


Supplemental resources are available to assist students who are not succeeding in their
courses. These may include the OC, mentoring services, or mini courses during term breaks.


Reporting Grades
At the end of each term, students and their caregivers will be emailed their interim report card.
These will be displayed with IB marks according to IB standardized assessment criteria.
Students with a score of a 1 or 2 in any of their courses will be required to complete remediation
and thereby receive help through one of our supplemental resources in that course.
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Grades will be reported at the end of the school year (4th term), students will receive two
transcripts of completion. One will be in the IB format, showing the marks officially recorded for
that year. The second transcript will be displaying percentage marks converted from the 1-7 IB
scale (see Converted Percentage Grade).


Grades are weighted in the IB MYP as well as the IB DP/CP for an appropriate Grade Point
Average (GPA):


IB Grade
Converted
Percentage


Grade
Letter Grade


Unweighted
Grade Point


IB MYP
Weighted
(9 - 10)


IB DP/CP
Weighted
(11 - 12)


7 98 - 100 A+ 4.3 4.8 5.3


6 93 - 97 A 4.0 4.5 5.0


5 93 - 90 A- 3.7 4.2 4.7


5 87 - 89 B+ 3.3 3.8 4.3


5 83 - 86 B 3.0 3.5 4.0


4 80 - 82 B- 2.7 3.2 3.7


4 77 - 79 C+ 2.3 2.8 3.3


3 73 - 76 C 2.0 2.5 3.0


3 70 - 72 C- 1.7 2.2 2.7


2 67 - 69 D+ 1.3 1.8 2.3


2 63 - 66 D 1.0 1.5 2.0


2 60 - 62 D- 0.7 1.2 1.7


1 59 and below F 0.0 0.0 0.0


IB MYP Certificate


Students who complete MYP year 5 (10th grade) will be eligible to receive the IB MYP
Certificate. This is the highest standard of achievement in the program.


The IB MYP certificate requires participation in at least the year 5 program (with recommended
participation for the final two years), and an IB-validated grade of 3 or higher in:


1. Five on-screen examinations (one from each of four required subject groups, plus an
interdisciplinary assessment)


2. One ePortfolio from a course of study in language acquisition
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3. One ePortfolio from a course in physical and health education, arts, or design
4. The personal project


Students must achieve at least 28 points across the certificate’s 7 components in order to obtain
the IB MYP certificate as well as meet the requirements in the West Virginia Academy
Ambassador program.


Promotion Requirements
Students must meet minimum criteria for promotion each year. Teachers may recommend a
student for promotion only if the student meets the following criteria:


1. Students passed all subjects three quarters of the year with at least a C grade or
proficiency in all subjects.


2. Students attended school a minimum of 170 days (less than 11 absences).
3. Students passed at least the lowest level of the skills classes: reading and mathematics


for their grade level, and scored proficient for their grade level on the state end-of-level
assessment.


4. Students show active participation in the West Virginia Academy Ambassador program.


Teachers may not recommend for promotion any student who does not meet the above criteria.
The Student Promotion Advisory board will review all relevant documentation (for each student
not recommended for promotion) regarding the student's performance, including but not limited
to: grades, attendance, academic achievement records including assessments, work product,
and learning plans. The Student Promotion Advisory Board will make a determination if the
student qualifies for promotion to the next grade.


In order to recommend promotion, the Student Promotion Advisory Board will ensure that in
their estimation, and utilizing concrete data, the student demonstrates sufficient skills and
content knowledge to be successful at the next grade level. If, in their best estimation, the
student does not demonstrate sufficient skills and content knowledge (as evidenced by grades,
test scores and other evaluative measures including but not limited to those listed above) to be
successful at the next grade level, the student will not be recommended for promotion and will
be offered a seat in the current grade for the subsequent year.


IB Diploma Programme Overview
Students in 11th and 12th grade will be offered the opportunity to enter the IB Diploma Program
(DP) and receive an International Baccalaureate Diploma. This diploma is recognized and
respected by some of the world’s leading universities. Students who complete this program will
be well prepared for effective participation in a rapidly evolving and increasingly global society.


Students in the DP will be required to take one course in each of the five academic areas:
Literature and Language, Language Acquisition, Individuals and Societies, Sciences, and
Mathematics. A sixth course must be taken in an arts subject area or another course in one of
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the above academic areas. Each of these courses end in an exam, students who score above a
3 (based on the IB standardized assessment criteria) in any course will receive credit at a higher
educational institution for the equivalent course.


There are three other requirements that must be completed in order to qualify for the DP
Diploma, they are (1) passing the Theory of Knowledge course (TOK), completing and Extended
Essay (EE), and a project completion covering the Creative, Action, and Service (CAS) area.


At least 28 points overall will be needed in order to graduate with the DP Diploma and at least
and overall score of at least a 3 for both the TOK course and the EE. Failure to complete or
pass either of these courses makes a candidate ineligible for the diploma.


IB Career-Related Programme Overview
Students in 11th and 12th grade will also be offered the opportunity to enter the IB
Career-related Programme (CP). This program is recommended for students who have a clear
idea of what they would like to pursue as a career and want hands-on learning and experience
in that field.


Students are asked to complete at least two courses offered through the DP program. They will
then be asked to complete the core CP courses that act as a bridge between the DP courses
taken and the career-related study. Career-related courses include:


● Personal and Professional Skills (PPS) - a course that aims to develop
responsibility, practical problem-solving, good intellectual habits, ethical
understanding, perseverance, resilience, an appreciation of identity and perspective
and an understanding of the complexity of the modern world. Emphasis is placed on
the development of skills needed to successfully navigate higher education, the
workplace and society.


● Service Learning (SL) - the practical application of knowledge and skills toward
meeting an identified community need. Through service, students develop and apply
personal and social skills in real-life situations involving decision-making,
problem-solving, initiative, responsibility and accountability for their actions


● Reflective project (RP) - an extended piece of reflective work that can be submitted
in a variety of formats. It emphasizes the ethical dilemma associated with a particular
issue drawn from the student's separately awarded/certified career-related studies.
The reflective project will be submitted at the end of the 12th grade and will be an
opportunity for the students to draw together the various strands of their studies.


● Language Development (LD) - ensures that all CP students have access and
exposure to an additional language. The opportunity to learn an additional language
is a central tenet of an IB education and increases students' understanding of the
wider world. Students are encouraged to begin or extend the study of an additional
language that suits their needs, backgrounds and contexts. It develops students'
oral, visual and written linguistic and communicative abilities.
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Each of these courses can be tailed to the student individual career-related field. These courses
provide the opportunity for students to learn about theories and concepts through application
and practice while developing broad-based skills in authentic and meaningful contexts.  West
Virginia Academy is looking at working with the National Academies Foundation (NAF)91 and
Project Lead the Way (PLTW)92 to help provide education in the following areas: Science,
Technology, Engineering, Finance, Hospitality, and Healthcare.


WV Forward has found the areas of concentration to help job growth in West Virginia by
diversifying industry sectors that are ready for growth.93 Some of these areas include:


1. Cyber security and IT Sectors
2. Tourism and Livability
3. Finance and Tax
4. Industrial Electricity Options


West Virginia Academy wants to help West Virginia move into the future.  We look to join with
WV Forward and it’s partners in order to increase education offerings for the future workforce.


Instructional Strategies
The lists below are in no way comprehensive, it is just to provide some examples of what
strategies our teachers will be trained on and asked to implement in their classes.


The following strategies are built into the Direct Instruction methodology and will be used daily in
our core subjects:


● Presentations - presenting information in a clear, explicit way.
● Demonstrations - showing students an example so they can visualize or better


understand the concept.
● Practice and Drill - providing ample opportunity to practice the concept.
● Lecture - Teacher gives the information while the students take notes.
● Modeling - providing an example of their work or behavior.
● Whole Group Discussion - asking the whole group a question and the response is given


by every student simultaneously.
● Small Group Discussions - asking a smaller group a question and the response is given


by every member of the group together.
● Hands-On instruction - students will use physical assignments or activities that engage


the student in learning


The following strategies are developed and expanded in our IB program:


93 For WV Forward Job Growth Opportunities see WV Forward Work | West Virginia Forward | West Virginia
University (last visited 8/16/2021)


92 For more information about Project Lead the Way see PLTW: Homepage (last visited 8/16/2021)


91 For more information regarding the National Academies Foundation see NAF: Be Future Ready - Transforming
High School Education (last visited 8/16/2021)
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● Inquiry - the teacher asks a question and the students discover or create new
information by investigating possible answers.


● Problem-based learning - teacher asks questions while the students self-direct their
learning to find the solution, at which point they come together in a cooperative group to
present their findings in a culminating project.


● Decision-Making - students solve problems by making lists and weighing the various
outcomes.


● Discovery - process in which students discover information for themselves through
experiments and experiences with little or no help from the teacher.


● Service Learning - students will experience content in real-life situations outside the
classroom.


● Literary Circles - Students will read books together and discuss the readings to complete
assignments


● Expository - when an expert comes in and explains a concept or gives information.  This
will typically be a member of the community discussing various topics with the students


● Group Collaborative Learning - when two or more students come together to use their
knowledge and experience to solve a given problem.


We will be using the Guided Language Acquisition Design (GLAD) Strategies94 to help our
English Language Learners (ELL). Some of the strategies include:


● Graphic Organizers: where images and words can be organized in a chart style to help
with learning.


● Cooperative Strategies: students work together to complete assignments or work on
projects.


● Poetry/chants - creating rhymes and jingles help facilitate learning.
● Living Walls - posters and charts where the students fill in missing pieces as they learn


or as they discover them.
● Primary language retell - this strategy encourages students to use their native language


and discuss with other students or parents to help get the translation they need to
complete assignments or tasks.


Graduation Requirements
High School (9th - 12th) Graduation Requirements


The course credits required to graduate from West Virginia Academy include:
● Language Arts: 4 credits (Literature and Language courses; Extended Essay (EE)


course)
● Math: 4 credits (Geometry up to Calculus will count for credit)
● Science: 3 credits (Biology, Physics, Chemistry)
● Social Studies: 4 credits (Individuals and Societies courses; Theory of Knowledge (TOK)


course)


94 For more information about GLAD strategies see https://begladtraining.com/about (last visited 8/16/2021)
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● Health: 1 credit (Physical and Health Education courses)
● Physical Education: 1 credit (Physical and Health Education courses)
● The Arts: 1 credit (Arts courses)
● Elective Courses: 6 credits


Diplomas and Certificates of Completion


A Standard Diploma shall be awarded to students who successfully complete all state and
district course requirements for graduation, this is 24 class credits passing with at least a 2 or
better.


A Modified Diploma shall be awarded to students with significant intellectual disabilities,
satisfactorily completing modified graduation requirements as determined by the student’s
Individualized Education Program (IEP) and Personalized Education Plan (PEP) plan. This
alternative diploma follows the regulations specified in WVBE POlicy 2416 as a high school
diploma designed for eligible students with disabilities.This diploma will be standards-based,
aligned with state requirements for the regular high school diploma, and be obtained within the
proper time period. Students who are eligible for this modified diploma are typically those that
participate in the alternate assessment based on alternate academic achievement standards.


IB Diploma/Career-Related Program Requirements
When the time comes for any West Virginia Academy scholar to graduate they will choose
whether they want to pursue the Diploma Program (DP) or the Career-related program (CP).


For an IB Diploma candidate the IB student must fulfill the following requirements starting in the
11th grade:


● Enroll in six IB subjects over two (2) years. Subjects include: English, World
Language, Individuals and Societies, Sciences, Mathematics, and Fine Arts.


● Take IB examinations in each of the six subject area and earn a minimum of 24 total
points on the exams (averaging a 4 on all exams)


● Write an original essay (called the Extended Essay) of approximately 4000 words
and must receive an A, B, C, or D.


● Take the Theory of Knowledge class for two years and must receive an A, B, C, or D.
● Participate in C.A.S. (Creativity, Action, and Service) and complete a portfolio that


shows Learning Outcomes have been met - this is a yes/no requirement.
● No Grades of 0 or 1
● No more than 2 grades of 2
● No more than 4 grades of 3 or less


For a CP candidate the IB student must fulfill the following requirements starting in the 11th
grade:


1. Enroll and complete two DP courses with a grade of 3 or more
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2. Personal and Professional Skills (PPS) Course - Junior and Senior year
3. Service Learning Programme (SL) - 50 hours minimum
4. Language Development (LD) - 50 hours minimum
5. Reflective Project (RP)


IB Certification
Although we will encourage all students to complete either the DP or CP program. Those
students may participate at the certificate level. Course Candidates must take three (3) or more
IB subjects and take the IB exams in those subject area.
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FACILITIES
Our governing board has made significant initial progress toward the attainment of a facility
including: (i) completing an in-depth review of multiple potential sites for the school considering
zoning, pricing, access, and utility considerations for available properties, (ii) analyzing the
WVDE building regulations in depth and developing a general facility plan in compliance with
such regulations, and (iii) entering into a Lease-Purchase contract for a 19.3 acre parcel of land
in the cheat river area of Morgantown, WV (the “Campus Property”).  The lease-purchase
agreement permits a closing on the Campus Property at any point between August 1, 2021 and
May 1, 2022, at the academy’s sole discretion.


Campus Property Initial Plans


The Campus Property is located on Falling Water Lane in the Cheat Lake area of Morgantown
between Morgans Run Road and the Falling Water housing development. It is strategically
located in the approximate geographic center of our PRA taking both the Morgantown Bruceton
Mills regions into account. While sophisticated plans by our architect as well as soil testing are
still forthcoming, initial due diligence indicates that the topography would readily permit the
structures and play areas on 4-5 acres of mostly flat land at the higher elevations in the middle
of the Campus Property without incurring significant excavation costs. Initial due diligence
indicates that the property is close to sufficient water and sewer lines as well as access to power
to meet the needs for the facility’s utilities. The access road and parking areas would be
constructed in the southern-most sections of the property with bus and personal vehicle drop-off
areas further up the hill near the structures and main entrance to the campus. The northern
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areas of the property would be used primarily for cross country running trails, a par 3 golf hole
and practice area, as well as hiking and biking tracks.


The central region of the Campus Property will be developed into a multi-building campus
around a central entryway and quad. Development will occur in two phases with Phase I being
the initial temporary construction and then Phase II being a multi-year permanency construction.
Given the short timeline between the completion of this charter application process in December
and the opening day for the school in August of 2022, our approach to construction in Phase I
will primarily favor the use of rented modular facilities with only limited permanent building
structures that are primarily constructed using steel frame building construction.The only
permanent buildings we anticipate being placed into use for the first year would likely include a
gymnasium/stage area, locker rooms, a bell-tower entryway and office, and possibly one or
more cafeterias. As such, all classrooms and most administrative offices will be housed in
modular facilities in the first two years. In subsequent years, Phase II construction will
implement permanent structures both to accommodate growth and replace space that is
originally in rented modular facilities. After the Phase II construction is completed over several
years, the entire campus will be housed in permanent structures. The speed at which Phase II
construction will be completed will depend on multiple factors including the yearly rate of
enrollment growth and access to grants and other external funding sources.


The Campus Property is in close proximity to recreational areas that the academy intends to
utilize for its programs, particularly on experience days. Recreational areas within one mile of
the Campus Property include Cheat Lake Park, the Cheat Lake Trail System, the Tower Run
Nature Viewing and Fishing Areas, and the northwestern edge of the Coopers Rock State
Forest. Our organization also plans to explore the possibility of obtaining easements on nearby
forested properties in order to link the Campus Property trail systems into the Cheat Lake trails.
These efforts will support the academy’s extra-curricular and sports programming that place
special emphasis on lifetime sports and outdoor adventure.


Under the current planned scenario, capital outlays for permanent buildings or renovations
would be modest during the first five years while the school is expanding enrollments and then
increase dramatically in years 6 through 10. After the first five years, our expansionary period
into the high school grade levels will conclude and, because foundation funds are based on the
prior year enrollment levels, our cash position will strengthen after the end of this expansion.
Also, completing the initial 5 year renewal period into a second term for the charter will
demonstrate greater stability in the eyes of potential lenders for purposes of financing additional
permanent capital improvements.


General Building Specifications


We support the efforts of the WVBE and WVDE that seek to ensure that every child in the state
has access to educational facilities that are safe, healthy, and well suited to meet West Virginia
Academy’s programs. Working with a certified facility planner, West Virginia Academy will
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execute the planning process, project specifications, and a more detailed financial sustainability
plan. The West Virginia Academy buildings will provide the following accommodations according
to the Uniform Federal Accessibility Standards:


1. Accessibility ramps and doorways that are ADA compliant
2. Safe area for loading and unloading of buses and other means of transportation
3. Restrooms, drinking fountains, and lavatories that are appropriately equipped and ADA


compliant
4. Special furniture for students with orthopedic, mobility, or other physical challenges to


permit easy use
5. Switches, controls, hardware, and fire protection systems that are easily used and


understood by appropriate parties
6. Food service facilities designed to meet the individual needs of students
7. Non-skid floor covering or carpet which is mold and microbial resistant
8. Lockable cabinets for securing medications
9. Appropriate ceiling tile that is mold and microbial resistant


West Virginia Academy will make sure that the kindergarten and nursery school programs will
have segregated blacktopped areas as well as a grassy areas with climbing equipment and
swings. The rest of the primary grades, grades 1st - 5th will have their own grassy area with
appropriate climbing equipment and field space for play. The playground will meet the standards
of the Handbook of Playground Safety and will be ADA compliant.


West Virginia Academy Secondary School will have a separated blacktop area that will serve as
a field game area to accommodate the various clubs and athletics offered. We note that our
athletic offerings require substantially less flat space than a typical junior high or high school and
some aspects of our programs, such as biking, golf, and cross country running, will actually
benefit from elevation changes within the property site. This provides a substantially greater
degree of flexibility than would be the case for a typical non-charter school serving middle
school and high school grade levels.


West Virginia Academy plans to use multiple buildings to accommodate the large range of
grades. Walks between each building will be compliant with ADA standards. As per the West
Virginia State Fire Code, all school facilities will have fire hydrants at specified locations to
achieve the best fire insurance assessment. The type of hydrant will be determined in
consultation with the local fire department.


A list of the requirements for offices, workrooms, and classrooms as well as square footages are
included in the table below. These specifications have been designed to meet the basic
requirements under West Virginia’s public school regulations for building space, except that the
physical education space exceeds the regulatory requirements. This is because square footage
for classrooms and offices can be easily added incrementally using modular facilities to meet
additional demand from year to year, but a large gym space cannot be. Also, the square footage
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for each category below should be interpreted as minimums for each projected level of
enrollment as actual building specifications may likely exceed the plans specified below in some
categories.


West Virginia Academy Facility Details


Description Number Needed


430 Student
Enrollment
(Sq. Ft.) Number Needed


860 Student
Enrollment
(Sq. Ft)


ADMINISTRATI
ON 2935 3805
Man Trap 1 100 1 100
Waiting
area/Security 1 300 1 300
General Office 1 200 1 400
Work Room 1 200 2 400
Communication
s room 1 75 1 75
Conference/Boa
rd Room 1 250 1 250
Executive
Office 1 180 1 180
Managing
Director 1 150 1 150
Other
Administrators 4 480 5 600
Central
Storage&
Books/Supplies 1 100 1 100
Administrative
Storage
(Vault/Records
Room) 1 100 1 100
Mailboxes 1 80 1 80
Public
Restrooms 2 200 2 400
Faculty
Restrooms 2 120 2 120
School
Counselors 1 150 2 300
Nurse
office/Clinic 1 250 1 250
FOOD
SERVICE 2795 6085
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Dining Space
(3 lunch
periods) 1 1600 1 4800
Satellite Prep
and Production 1 440 1 460
Satellite
Serving Area 1 250 1 260
Ware Washing 1 225 1 225
Dry Storage 1 80 1 100
Freezer 2-door
reach in 1 100 1 120
Refrigerator/Coo
ler 2x2 door
reach-in 1 100 1 120
LIBRARY/MEDI
A 2590 4580
Design/Media
Room 1 1440 1 2880
Circulation/Offic
e 1 150 1 300
Storage 1 200 1 200
Breakout -
small group
instruction 2 800 3 1200
PHYSICAL
FACILITIES 1620 2305
Mechanical
Room 1 400 1 800


Electrical Room 1 200 2 400
Electrical
Closet 1 30 2 60
Janitor's Closet 2 60 2 60
Custodian
Office and
controls with
toilet 1 150 1 150
Paper/supply
storage 1 100 1 100
Chemical
Storage 1 100 1 100
Maintenance
Storage 1 300 1 300
Outdoor
storage 1 50 1 75
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Network
Systems Room 1 200 1 200
Network
Closets (as
necessary) 1 30 2 60
CLASSROOMS
- PRIMARY 11320 30630
Kindergarten
classrooms 2 2000 4 8000
Kindergarten
bathroom 2 20 4 80
Workroom/Stor
age 6 600 10 6000
1st - 5th grade
classes 10 7200 20 14400
Primary
Restroom 10 200 20 400
Small
Instruction Area 1 450 2 900
Music Rooms 1 750 1 750
Storage room -
lockable 1 100 1 100
CLASSROOMS
- SECONDARY 5370 11330
Mathematics 1 840 2 1680
Language
Acquisition 1 840 2 1680
Individuals and
Societies 1 840 2 1680
Language and
Literature 2 840 4 3360
Science 1 840 2 1680
Art classrooms 1 840 1 840
2 large
restrooms 2 80 2 160
Faculty Lounge 1 250 1 250
Physical
Education
Space 9300 9400
Physical
Education
Space / GYM 1 8000 1 8000
Shower/Drying
Rooms 1 300 1 300
Instructor 1 100 2 200
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Stage 1 800 1 800
Equipment
Storage Room 1 100 1 100
Total Rooms
Sq. Ft 35930 68135
Other 0 0
TOTAL Sq. Ft 35930 68135


West Virginia Academy Outdoor Details
West Virginia Academy plans on purchasing and maintaining its own fleet of transportation
buses. Students that live within the PRA will be eligible for bus transportation. This is a critical
part of fulfilling our mission to provide accessible education for historically underrepresented
students and provide important experiential learning opportunities for all of our students. West
Virginia Academy’s Transportation manager will ensure the implementation of Policy 4336. All
operators of the buses will be in charge of any passengers riding the bus. The operators will be
trained on, understand, and follow W. Va. 126CSR99, Policy 4373, Expected Behavior in Safe
and Supportive Schools (Policy 4373) to provide discipline on buses (See Transportation
Services). The following details incorporate the necessary parking for buses along with play
areas for the various levels of grades we will offer initially.


Description Sq Ft Amount


Minimum Sq.


Ft. Amount


Expected Sq.


Ft.


Kindergarten
play areas 4800 1 4800 1 4800


Primary Play
Area 4800 1 4800 1 4800


Secondary
Play Area 4800 1 4800 1 4800


Parking
spaces
1 per faculty 180 39 7020 89 15948


guests 180 7 1260 12 2160


disabled spots 250 3 750 3 750


bus parking 900 4 3600 4 3600


TOTAL SQ.
FT. 27030 36858


West Virginia Academy Nursery School Details
Because the Nursery school (preschool and Pre-K) is technically not under the purview of the
charter system, we briefly include details of that facility because it will be on the same property
and serve the needs of faculty, staff, and families with students enrolled in the school. As noted
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previously, the nursery school will be self-sufficient and will not rely on the charter school for
funding, except and only to the extent child care is provided as a benefit for employees of the
charter school.


Description Sq. Ft.


NURSERY SCHOOL


GYM/Cafeteria 1000


Man Trap/Front Office 300


Toddler/Preschool Rm 700


Large Room 1 700


Large Room 2 700


Small Room 1 500


Small Room 2 500


Small Room 3 500


Small Room 4 500


Small Room 5 500


Bathroom (8 toilets) 80


TOTAL 5980


NURSERY OUTDOOR SPACES


Play Area 3000


Parking 1800


Discussion of Alternative Sites


We note that the Campus Property is still in the initial phases of due diligence and so additional
progress with the plans and construction of the facility may be provided during the application
review period.


We recognize the critical importance of a facility to the realization of an effective charter school
and the Campus Property is in the initial phases of due diligence. Much of the specifics in terms
of our plan for a facility have already been determined or are dictated by regulation, as
described above. Even if the Campus Property is ultimately deemed unfit, an alternative
property will be identified that meets the specifications outlined above. We note, however, that
the facilities that meet these specifications within or near Morgantown typically do not have 15
usable acres for a high school and so an exception would need to be granted on account of the
site being urban by the WVDE to permit our use of such a facility as we expand into high school
grades (See WVDE Policy 6200 Sec. 203.03 and 203.4, respectively). Subject to any such waiver
that may be necessary for an urban site, we intend to apply the standards established in this
section for any site for West Virginia Academy.


Several potential sites have been located for our charter school, but completing major steps to
progress toward a facility will require greater certainty in terms of the issuance of a charter by
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the Authorizer. Substantial steps in this direction have included: (i) conducting a detailed
analysis of state regulations for required square footage, (ii) making several visits to potential
sites and properties including pricing out land costs as well lease arrangements for existing
buildings, (iii) an in-depth analysis of zoning restrictions and land use within Morgantown and
Monongalia County including the process for any necessary approvals, and (iv) discussions with
contractors and facility providers for pricing and feasibility of renovations and expansions to
existing buildings, modular build-out costs, and modifications to ready land for use by a school.
The information obtained thus far as part of this process have been incorporated into our
budgeting estimates for our facility.


Our progress toward the procurement of a building will continue through the fall, but the final
contract for a facility cannot be completed until later in the approval process. For example,
substantial funding to ready a site or enter into a binding lease for an existing site, whether from
a loan or a donation, will likely not be available until the charter is issued and sufficient
applications for enrollment have been received for viability. In spite of this limitation, initial site
studies and options to enter into a purchase contract or lease can be obtained prior to that time
so that the process can proceed expeditiously upon receipt of approval. This will be the focus of
our organization in the fall while this application proceeds through the approval process. We will
pursue an option to buy land or an option to enter into a lease arrangement for an existing
facility, which will be contingent upon the issuance of a charter and obtaining sufficient
enrollments. When this agreement is entered into, we will provide an update to the Authorizer
along with pricing, specifications, and any bids we’ve obtained for necessary construction or
renovations. We recognize that final approval of our charter would be contingent upon our
obtaining an acceptable site and a feasible plan for a facility and so securing a site will be the
primary focus of our governing board over the next six months ahead of the final approval of our
charter and completion of our charter contract.
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FINANCIAL PLAN
Our financial plan includes our proposal for our start-up year as well as a multi-year operating
budget for four additional years that allows our organization to achieve our mission. Our
standard operating procedures, roles, and responsibilities for staff are articulated in the “Staffing
Plans, Hiring, Management, and Evaluation” section of this application, and we incorporate that
information here by reference. We estimated enrollments at 901 students in the “Demand and
Estimated Enrollments” section of this application, however, because enrollments can vary from
grade to grade and different maximum enrollments apply at different grade levels, we prepared
our five year budget based on the expected initial enrollment of 860 students and then add 110
new students each year as grades 9 through 12 are added one grade at a time over that period.
Our contingency budget uses precisely half this enrollment amount, which represents the
minimum enrollment required for the financial viability of the school in the absence of additional
grants or donations based on our projections.


Five-Year Budget
Our standard five year budget is based on our expected enrollment number of 715 students in
the initial year that grows to 1070 students by the fifth year as high school grade levels are
added. We project a constant nursery school enrollment of 117. This summary provides the
detail for all estimated revenues and expenses and an overall financial summary in table format.
The first table below provides our total projected revenues and expenses for the first five years
of operations:


West Virginia Academy, Ltd. Financial Plan & Five Year Budget
Year 1 Year 2 Year 3 Year 4 Year 5 5 year total


Revenue
Revenues


District and state revenue $ 4,182,795 $ 4,202,811 $ 4,707,015 $ 5,212,026 $ 5,798,915 $ 24,103,561


Federal revenue $ 273,395 $ 477,719 $ 538,077 $ 602,187 $ 656,144 $ 2,547,523


Other Revenue $ 786,821 $ 814,661 $ 843,632 $ 873,733 $ 889,553 $ 4,208,399


Total Revenue (Excl.


Fundraising) $ 5,243,011 $ 5,495,192 $ 6,088,724 $ 6,687,946 $ 7,344,612 $ 30,859,484


Revenue Per Student $ 7,333 $ 6,826 $ 6,765 $ 6,688 $ 6,864


Expenses
Compensation


Salaries $ 2,437,500 $ 2,567,850 $ 2,847,055 $ 2,909,302 $ 3,057,330 $ 13,819,036


Payroll taxes and Benefits $ 772,350 $ 829,586 $ 924,729 $ 962,194 $ 1,102,740 $ 4,591,598


Total Compensation $3,209,850 $3,397,436 $3,771,784 $3,871,496 $4,160,069
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Net Revenue less


Compensation $ 2,033,161 $ 2,097,756 $ 2,316,940 $ 2,816,450 $ 3,184,542 $ 12,448,850


Facility


Occupancy costs $ 603,289 $ 645,451 $ 721,623 $ 801,803 $ 857,929 $ 3,630,095


Other facility costs $ 121,593 $ 136,561 $ 152,677 $ 169,641 $ 181,515 $ 761,986


Total facility expense $ 724,882 $ 782,012 $ 874,299 $ 971,443 $ 1,039,445 $ 4,392,081


Net Revenue less Comp,


Facility $ 1,308,279 $ 1,315,744 $ 1,442,641 $ 1,845,007 $ 2,145,098 $ 8,056,769


Other Expenses


Classroom Expenses $ 161,125 $ 159,936 $ 181,186 $ 204,176 $ 208,260 $ 914,683


Contracted prof. svcs.:


instruction $ 37,699 $ 42,180 $ 46,908 $ 51,883 $ 55,382 $ 234,053


School-related services $ 572,003 $ 629,719 $ 690,372 $ 754,064 $ 799,566 $ 3,445,725


Operational Expenses $ 150,680 $ 159,059 $ 173,501 $ 194,891 $ 197,867 $ 875,998


Contracted prof. svcs.:


non-instruction $ 24,000 $ 24,480 $ 24,970 $ 25,469 $ 25,978 $ 124,897


Depreciation $ 70,193 $ 78,560 $ 89,849 $ 43,642 $ 47,635 $ 329,879


Dissolution escrow $ 20,000 $ 20,000 $ 20,000 $ 20,000 $ 20,000 $ 100,000


Total Other Expenses $ 1,035,701 $ 1,113,934 $ 1,226,785 $ 1,294,126 $ 1,354,689 $ 6,025,234


Net Revenue


pre-Grants/Fundraising $ 272,578 $ 201,810 $ 215,856 $ 550,881 $ 790,409 $ 2,031,534


Grants & Donations $ 237,356 $ 289,645 $ 324,895 $ 361,106 $ 391,553 $ 1,604,556


Yearly Surplus (deficit) $ 509,934 $ 491,456 $ 540,751 $ 911,987 $ 1,181,962 $ 3,636,090


Discretionary Allocations


New Programming (5-9%


of surplus) $25,497 $29,487 $37,853 $72,959 $106,377 $272,172


Additional Merit Pay $120,000 $122,000 $135,000 $135,000 $140,000 $652,000


Additional CAPEX $300,000 $300,000 $300,000 $300,000 $300,000 $1,500,000


Net Surplus (deficit) $64,437 $39,968 $67,899 $404,028 $635,586 $1,211,918


Payroll taxes and benefits


% salaries 32% 32% 32% 33% 36%


Compensation % revenue 61% 62% 62% 58% 57%


The application indicates that a budget at our maximum capacity should be provided as
indicated in the maximum enrollment matrix. Applying that methodology would dramatically
improve our projected financial position because it relies on the rather unrealistic assumption
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that every single class in every single grade would operate at maximum capacity. If we
disregard the unrealistic nature of that assumption and run our budget above using the matrix
maximum, our cost structure is essentially identical as above because maximizing each class
does not require any additional staffing, administration, or classroom space, but increases
revenues. Setting aside the unrealistic nature of any budget so based, in order to comply with
the technical requirements indicated in the application, we report that the surplus under the
maximum enrollment matrix budget over the five year window reflected therein is $863,569 in
Y1 (2022-23), 883,233 in Y2, 853,524 in Y3, 1,226,215 in Y4, and 1,488,955 in Y5.


The budget we describe herein indicates that our organization would be financially viable and
also have sufficient surplus funds for substantial discretionary allocations to new programming,
additional merit pay, as well as substantial additional discretionary capital expenditures to
complete permanent buildings on our campus. This period represents a growth phase that will
conclude at the end of the five year window and so our financial position will improve in the
subsequent periods as our period of growth ends and we achieve greater economies of scale.
When enrollment levels are steady year over year rather than increasing, the foundation funding
will match actual enrollments as opposed to lesser prior year enrollments and this will improve
our financial position after the first five years. The manifestation of this result is evident in the
substantial increases in our surplus in years 4 and 5, which coincide with the first and second
year where 12th grade will be offered. Lastly, the additional CAPEX spend represents funds that
would be accrued while additional capital projects are planned and executed and these funds
are not necessary to the operation of the school. Unexpected shortfalls would trim the surplus,
then the discretionary allocations, and so there is substantial room for adjustments in the event
of unexpected costs or lower than expected revenues at this enrollment level.


Revenues
State foundation funding is the largest source of revenues and, consistent with the charter
school law, we calculated per-pupil foundation revenues based on 90% of the county’s total
basic foundation allowance (Step 8 of the Public School Support Plan (PSSP) divided by the
county’s adjusted net enrollment for state aid funding purposes) less 1% for the county board
oversight fee. We use our initial estimated enrollment for the first year calculation and then use1


the estimated enrollment from the prior year for years two through five as directed by regulation.
To be conservative, we do not include any state aid for “increased enrollment funding” in our2


calculations.


The next largest source of revenues is from supplemental programing including the Nursery
School, wrap-around programs (before and afterschool), and homeschool connection revenues.
These revenues have been calculated using assumptions based on average participation in
similar programs within our community, although most of the costs associated with such


2 See Policy 3300 Sec. 12.2.b and 12.2.c.


1 See Policy 3300 Sec. 12.2.a.
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programs are not fixed costs and so our budget is resilient to demand for these programs being
less pronounced than estimated.
The next largest category of revenues is federal sources of funding under various programs.
The largest source is funding for free/reduced price meals for students, then IDEA funds, and
then Title I and Title II funding. We base our estimates for IDEA, Title I, and Title II funding using
the average per pupil funding from Monongalia County to estimate these amounts.


The next most significant source of revenues is from various state funding sources including
state aid for teacher benefits and grants for special education (PEIA/RHBT State Funding), and
program support (Tools for Schools, Alternative Education Programming, Project Aware,
Truancy Diversion, ESL funding). The funding from these sources is estimated based on the
Monongalia County share per pupil from these sources.


The last category of funding is from various other grants and sources of fundraising, which
include charter-specific grants, donations, and funds for supplemental programming for
low-income students. We estimated the charter school grants and donations very conservatively
based on grants and fundraising for charter schools from other states that are similar to our
school and are 501(c)(3) entities. We also estimate our supplemental programming grants for
low income students conservatively based on a review of revenue sources for similar programs
within our community. Lastly, we include supplemental program revenues from fees for students
that are not entitled to grant funding for these programs.


A summary of our estimated revenues from all sources over five years is is presented below:


West Virginia Academy - Estimated Revenues


Year 1 Year 2 Year 3 Year 4 Year 5


District and state revenue


Amou


nt


Per pupil income (Foundation


Funding)


Per


student


$5,23


2


$


3,740,770 $ 3,740,770 $ 4,211,636 $ 4,708,662 $ 5,231,846


Special ed


Per


student $163 $ 15,151 $ 17,229 $ 19,454 $ 21,832 $ 23,594


Tools for Schools State


Funding


Per


student $25 $ 18,132 $ 20,415 $ 22,824 $ 25,360 $ 27,135


Alternative Education


Programming


Per


Student $18 $ 12,656 $ 14,249 $ 15,930 $ 17,700 $ 18,939


Project Aware


Per


student $3 $ 2,195 $ 2,471 $ 2,763 $ 3,070 $ 3,285


Truancy Diversion


Per


student $9 $ 6,299 $ 7,092 $ 7,929 $ 8,810 $ 9,427
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ESL Funding


Per


student $1 $ 808 $ 910 $ 1,017 $ 1,130 $ 1,209


PEIA/RHBT State Funding $ 386,784 $ 399,676 $ 425,462 $ 425,462 $ 483,480


Total District and State


Revenue


$


4,182,795 $ 4,202,811 $ 4,707,015 $ 5,212,026 $ 5,798,915


Federal Revenue


Title I


Per


student $233 $ 64,992 $ 73,904 $ 83,452 $ 93,652 $ 101,209


Title II


Per


student $49 $ 35,199 $ 39,630 $ 44,307 $ 49,230 $ 52,676


Title III


Per


student $156 $ - $ 10,147 $ 11,458 $ 12,858 $ 13,896


IDEA


Per


student


$1,69


4 $ - $ 159,032 $ 180,840 $ 204,204 $ 229,162


Free/Reduced Price Meal


Funding $ 173,204 $ 195,006 $ 218,020 $ 242,244 $ 259,201


Other $ - $ - $ - $ - $ -


Total federal revenue $ 273,395 $ 477,719 $ 538,077 $ 602,187 $ 656,144


Total Revenues


Ex-Fundraising/Other


$


4,456,190 $ 4,680,531 $ 5,245,092 $ 5,814,213 $ 6,455,059


Grants & Fundraising


Federal Charter School


Program Grant (CSP) $ - $ 20,000 $ 22,000 $ 24,000 $ 26,000


Charter School Specific Grants $ 50,000 $ 60,000 $ 70,000 $ 80,000 $ 90,000


Supp. Program Grants


(Afterschool/Breaks)


%


Students $ 137,356 $ 154,645 $ 172,895 $ 192,106 $ 205,553


Donations and Gifts $ 50,000 $ 55,000 $ 60,000 $ 65,000 $ 70,000


Total Grants & Donations $ 237,356 $ 289,645 $ 324,895 $ 361,106 $ 391,553


Other Revenues


Supp. Program Revenues


(Afterschool/Breaks)


%


Students $ 161,595 $ 181,936 $ 203,406 $ 226,007 $ 241,827


Nursery School Revenues


Per


Student


$4,70


3 $ 550,226 $ 550,226 $ 550,226 $ 550,226 $ 550,226


Home School Connection


Revenues


Per


Student


$2,50


0 $ 75,000 $ 82,500 $ 90,000 $ 97,500 $ 97,500


Total Other Revenues $ 786,821 $ 814,661 $ 843,632 $ 873,733 $ 889,553


TOTAL REVENUE


$


4,693,546 $ 4,970,176 $ 5,569,987 $ 6,175,319 $ 6,846,612
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Expenses
Our most significant expense item is compensation. Positions are set based on our
programming needs and growth from year to year. For each employee, we estimate base
salaries using market rates with a modest merit pay included and then add payroll taxes (FICA,
Medicare, Unemployment, Disability, Workers Comp.) as well as benefits under the state’s
programs (PEIA) including health insurance, dental, life insurance, long and short term disability,
and retirement through a TIAA 503(b) plan. Consistent with our methodology throughout this
application, we set our costs for these benefits at the level of the published employer costs for
these programs for the 2019-2020 academic year in order to avoid bias arising from
COVID-related variation. We note that our calculations represent the contract base salaries with
raises along with only modest merit pay bonuses.


West Virginia Academy - Estimated Expenses


Expense
Funding


rules


Funding


rate
Year 1 Year 2 Year 3 Year 4 Year 5


Classroom


Text books and materials


(new students)


Per


student $ 50 $ 35,750 $ 4,590 $ 4,942 $ 5,306 $ 5,412


Text books and materials (all


students)


Per


student $ 15 - $ 12,317 $ 14,045 $ 15,918 $ 16,236


Classroom supplies


Per


student $ 5 $ 3,575 $ 4,106 $ 4,682 $ 5,306 $ 5,412


Assessment material and


services


Per


student $ 60 $ 42,900 $ 49,266 $ 56,182 $ 63,672 $ 64,946


Educational software Fixed $ 5,200 $ 5,200 $ 5,304 $ 5,410 $ 5,518 $ 5,629


Events and assemblies


Per


student $ 15 $ 10,725 $ 12,317 $ 14,045 $ 15,918 $ 16,236


Library books


Per


student $ 10 $ 7,150 $ 8,211 $ 9,364 $ 10,612 $ 10,824


Art supplies


Per


student $ 25 $ 17,875 $ 20,528 $ 23,409 $ 26,530 $ 27,061


Music supplies


Per


student $ 50 $ 35,750 $ 41,055 $ 46,818 $ 53,060 $ 54,122


Phys ed supplies Fixed $ 2,200 $ 2,200 $ 2,244 $ 2,289 $ 2,335 $ 2,381


Total classroom $ 161,125 $ 159,936 $ 181,186 $ 204,176 $ 208,260


Contracted professional


services: instructional


Consultants - not grant


dependent


Fixed


$ 2,500 $ 2,500 $ 2,550 $ 2,601 $ 2,653 $ 2,706


Consultants - Title II Title II NA $ 35,199 $ 39,630 $ 44,307 $ 49,230 $ 52,676
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Consultants - grant


dependent


Fixed


$ - $ - $ - $ - $ - $ -


Total contracted


professional services:


instructional $ 37,699 $ 42,180 $ 46,908 $ 51,883 $ 55,382


School-related services


Per Student Field Trip Costs


(Non-Travel)


per


student $ 18 $ 12,870 $ 14,490 $ 16,200 $ 18,000 $ 19,260


Student Scholarships (529


Plans)


per


student $ 20 $ 14,300 $ 16,100 $ 18,000 $ 20,000 $ 21,400


School food program cost


(net of revenues) NA $ 355,757 $ 400,537 $ 447,806 $ 497,562 $ 532,391


Bus Transportation


$


136,179 $ 136,179 $ 138,903 $ 141,681 $ 144,515 $ 147,405


Family Travel


Reimbursements


per


househol


d


$150/$2


00 $ 52,697 $ 59,485 $ 66,478 $ 73,775 $ 78,893


Nursing supplies Fixed $ 200 $ 200 $ 204 $ 208 $ 212 $ 216


Total school-related


services $ 572,003 $ 629,719 $ 690,372 $ 754,064 $ 799,566


Operational expenses


General liability/umbrella/


directors and officers


Fixed $ 20,000 $ 20,000 $ 20,400 $ 20,808 $ 21,224 $ 21,649


Telephone and internet Fixed $ 5,000 $ 5,000 $ 5,100 $ 5,202 $ 5,306 $ 5,412


Office supplies


Per


student $ 75 $ 53,625 $ 61,583 $ 70,227 $ 79,591 $ 81,182


Photocopier lease Fixed $ 6,000 $ 6,000 $ 6,120 $ 6,242 $ 6,367 $ 6,495


IB Accreditation & Fees Fixed $ - $ 13,500 $ 9,500 $ 9,500 $ 17,500 $ 13,500


Staff recruitment Fixed $ 600 $ 600 $ 612 $ 624 $ 637 $ 649


Supp. Program Materials


(Afterschool/Breaks)


10% of


Rev. $ 16,160 $ 18,194 $ 20,341 $ 22,601 $ 24,183


Student recruitment Fixed $ 3,000 $ 3,000 $ 3,060 $ 3,121 $ 3,184 $ 3,247


Fundraising expenses Fixed $ 600 $ 600 $ 612 $ 624 $ 637 $ 649


Postage and shipping


Per


student $ 3 $ 2,145 $ 2,463 $ 2,809 $ 3,184 $ 3,247


Printing and copying


Per


student $ 5 $ 3,575 $ 4,106 $ 4,682 $ 5,306 $ 5,412


Meeting supplies and food Per FTE $ 175 $ 10,500 $ 10,850 $ 11,550 $ 11,550 $ 13,125


Payroll processing Per EE $ 125 $ 9,475 $ 9,750 $ 10,650 $ 10,675 $ 11,075


Bank charges Fixed $ 500 $ 500 $ 510 $ 520 $ 531 $ 541


Travel Per FTE $ 100 $ 6,000 $ 6,200 $ 6,600 $ 6,600 $ 7,500


Total operational expenses $ 150,680 $ 159,059 $ 173,501 $ 194,891 $ 197,867
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Contracted professional


services: non-instructional


Accounting/audit Fixed $ 20,000 $ 20,000 $ 20,400 $ 20,808 $ 21,224 $ 21,649


Legal Fixed $ 2,500 $ 2,500 $ 2,550 $ 2,601 $ 2,653 $ 2,706


IT support Fixed $ 1,500 $ 1,500 $ 1,530 $ 1,561 $ 1,592 $ 1,624


Consultants - not grant


dependent


Fixed


$ - $ - $ - $ - $ - $ -


Consultants - grant


dependent


Fixed


$ - $ - $ - $ - $ - $ -


Total contracted


professional services: non


instructional $ 24,000 $ 24,480 $ 24,970 $ 25,469 $ 25,978


Facilities expenses


Charter School Facility and


Land


Fixed


NA
$603,289 $645,451 $721,623 $801,803 $857,929


Nursery School Facility Fixed $93,936 $78,936 $78,936 $78,936 $78,936


Utilities Fixed $115,560 $130,106 $145,460 $161,623 $172,936


Maintenance / cleaning


supplies


Fixed


$ 6,033 $ 6,455 $ 7,216 $ 8,018 $ 8,579


Total facility expenses $818,818 $860,948 $953,235 $1,050,379 $1,118,381


Financial expenses


Depreciation NA $ 70,193 $ 78,560 $ 89,849 $ 43,642 $ 47,635


Interest Expense $ 30,000 $ 20,000 $ 15,000 $ 10,000 $ 10,000


Escrow set aside


Fixed $100,000


over


time


$ 20,000 $ 20,000 $ 20,000 $ 20,000 $ 20,000


Total financial expenses $ 120,193 $ 118,560 $ 124,849 $ 73,642 $ 77,635


TOTAL EXPENSES


$


1,884,519


$


1,994,882


$


2,195,021


$


2,354,505


$


2,483,070


Additional merit-based pay is reflected in discretionary spending in the amount of 12% of total
compensation. Our employment contracts will include a provision permitting our board of
governors to authorize other additional bonuses and raises through the merit pay system that
will be subject to the availability of funds from year to year. These discretionary bonuses appear
in the overall summary and not in the line items above. Below is a summary of the estimated
positions over the five year period. The total expenses for each type of employee is broken out
below. The total number of employees by category is described more particularly in the staffing
plan section and employees are added as enrollment growth is achieved.
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SALARIES, TAXES AND BENEFITS


Year 1 Year 2 Year 3 Year 4 Year 5


Position


INSTRUCTIONAL


LEADERSHIP


STAFF


Executive


Director $ 90,000 $ 91,800 $ 93,636 $ 95,509 $ 97,419


Associate


Director $ 70,000 $ 71,400 $ 72,828 $ 74,285 $ 75,770


Curriculum


Specialist $ 65,000 $ 66,300 $ 67,626 $ 68,979 $ 70,358


Student Services


Manager (SPED) $ 60,000 $ 61,200 $ 62,424 $ 63,672 $ 64,946


School Counselor $ 110,000 $ 112,200 $ 114,444 $ 116,733 $ 119,068


Nursery School


Directors $ 80,000 $ 81,600 $ 83,232 $ 84,897 $ 86,595


$ 475,000 $ 484,500 $ 494,190 $ 504,074 $ 514,155


TEACHERS


Specialized


teacher


salary/bonus


(SPED/Masters) $ 150,000 $ 153,000 $ 208,080 $ 212,242 $ 270,608


Classroom


teacher


salary/bonus $ 450,000 $ 504,900 $ 608,634 $ 620,807 $ 633,223


Instructor


salary/bonus


(Full Time) $ 660,000 $ 703,800 $ 749,088 $ 764,070 $ 779,351


Instructors salary


(Part Time) $ 56,000 $ 57,120 $ 87,394 $ 89,141 $ 121,232


Substitute/Leave


Teaching $ 20,000 $ 25,500 $ 31,212 $ 37,142 $ 43,297


Nursery


Instructors (Full


Time) $ 50,000 $ 51,000 $ 52,020 $ 53,060 $ 54,122


Nusery Aids (Part


Time) $ 72,000 $ 73,440 $ 74,909 $ 76,407 $ 77,935


$ 1,458,000 $ 1,568,760 $ 1,811,336 $ 1,852,869 $ 1,979,768


OTHER
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Marketing and


Development $ 50,000 $ 51,000 $ 52,020 $ 53,060 $ 54,122


School Nurse $ 20,000 $ 20,400 $ 20,808 $ 21,224 $ 21,649


Information


Technology


Specialist $ 40,000 $ 40,800 $ 41,616 $ 42,448 $ 43,297


Information


Technology


Assitant $ 12,500 $ 12,750 $ 13,005 $ 13,265 $ 13,530


Security Guard $ 27,000 $ 27,540 $ 28,091 $ 28,653 $ 29,226


$ 149,500 $ 152,490 $ 155,540 $ 158,651 $ 161,824


FINANCE &


OPERATIONS


Operations


Manager $ 60,000 $ 61,200 $ 62,424 $ 63,672 $ 64,946


Business/Accoun


t Manager $ 50,000 $ 51,000 $ 52,020 $ 53,060 $ 54,122


Transport. and


Food Service


Manager $ 45,000 $ 45,900 $ 46,818 $ 47,754 $ 48,709


Facilities


Coordinator $ 35,000 $ 35,700 $ 36,414 $ 37,142 $ 37,885


Office


Administrator $ 25,000 $ 25,500 $ 26,010 $ 26,530 $ 27,061


Head Janitor $ 20,000 $ 20,400 $ 20,808 $ 21,224 $ 21,649


Bus Operator $ 80,000 $ 81,600 $ 99,878 $ 101,876 $ 103,913


Food Service


Coordinator $ 24,000 $ 24,480 $ 24,970 $ 25,469 $ 25,978


Custodian $ 16,000 $ 16,320 $ 16,646 $ 16,979 $ 17,319


$ 355,000 $ 362,100 $ 385,988 $ 393,708 $ 401,582


TOTAL $ 2,437,500 $ 2,567,850 $ 2,847,055 $ 2,909,302 $ 3,057,330
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Additional employee-related expenses include Benefits and Payroll, which are calculated below.


The next most significant expense item is for facilities. Our plan with respect to facilities is to
purchase a large parcel of land with approximately 20-25 acres and utilize multiple buildings on
a combined campus. In the first year we will primarily use modular buildings that can be planned
as of the date enrollments are set and then prepared and made ready ahead of the first day of
classes. We also plan to add a permanent gym/stage facility for the first year. Because the size
and scope of this facility will not be dependent on the size of enrollments, the preparation work
can begin earlier in the year and so that there will be sufficient time for planning and
constructing this permanent facility by the start of classes. Our estimate is based on market
research on real estate prices for large tracts of land on the edges of Morgantown. We also
utilize initial estimates from modular educational facility providers and a steel building provider
for the gym/stage space.


We note that for financial accounting purposes, the expense for the building and improvements
would be reflected as a combination of interest expense and depreciation and based on straight
line depreciation with declining interest expense, these expenses would be higher in early years
and then decline over time. However, our budgeting is concerned primarily with identifying our
cash position and we anticipate financing the purchase of the land and improvements using a
10 year loan at 5% interest with a fixed monthly payment schedule amortized over the life of the
loan. Given this arrangement, we reflect the “facility expense” in our budget based on the total
annual payments on the loan for the property over 12 months. The detail for the estimated
facility expenses and the monthly loan payments are as follows:
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Estimated Facility Expense (715 Students)


Modular Facilities
Square Footage (excl. gym) 60135


Cost of Building $15-20 per sq foot $1,202,700.00


Installation $33 per sq foot $1,984,455.00


Permanent Gym/Stage
(8000 sq. ft)


GYM materials 80x100 $230,000.00


Installation $33 per sq foot $264,000.00


Land and Improvements
Land price $400,000.00


Pavement Space 36,858.00


Land Prep Sq. Ft 96,993.00


Grading/Prep Land $2 per sq ft $193,986.00


Paving/Gravel $13 per sq ft $479,154.00


Total Cost $4,754,295.00


Financing Costs
Capitalized Construction
Interest $39,619.13


Loan Closing Costs $14,381.74


Loan Principle $4,808,295.87


Monthly Amortization (10
yr. period, 5% interest) $50,999.44


Annual Cash Outlay $611,993.25


The annualized facility expense for the first year based on the estimated loan payments is
$611,993.25. Utilities are estimated at $0.175 per square foot per month. As enrollment
increases over time, additional modular facilities would be added, particularly in the first 2-3
years. Permanent facilities will be completed after that time using annual surplus funds so
increased enrollments would not necessarily increase facilities expenses other than utilities and
maintenance. However, to be conservative with our budgeting, we hold the facilities expense
constant on a per student basis throughout our growth phase in the first five years, which is
reflected in our budget as increasing facilities expenses proportional to student enrollment
growth. Our nursery facility expenses are stated separately as these expenses would be rental
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expenses for the facility rather than a loan and these costs would not change from year to year
as we do not plan to increase the size of our nursery program.


Another large expense includes the provision of food for students including breakfast, lunch,
and a snack. We calculate total food costs using an estimate from our third-party provider as
well as based on federal funding for free and reduced-price meals and snacks. We setimated
our School Days to be 200, representing about half of our school enrolled in the mid-term
programming which includes breakfast, lunch and a snack. Our estimated costs and revenues
are provided in the table below:


West Virginia Academy, Ltd. - Food Services Budget


Year 1 Year 2 Year 3 Year 4 Year 5


Enrollment 715 805 900 1000 1070


School Days 200 200 200 200 200


Collection Rate from Parents 75% 75% 75% 75% 75%


Number of Lunch Meals


Full price lunch meals served 87,230 98,210 109,800 122,000 130,540


Reduced price meals served 8,580 9,660 10,800 12,000 12,840


Free meals served 47,190 53,130 59,400 66,000 70,620


Number of Breakfast Meals


Full price breakfast meals served 8,723 9,821 10,980 12,200 13,054


Reduced price breakfast meals served 1,716 1,932 2,160 2,400 2,568


Free meals served 9,438 10,626 11,880 13,200 14,124


Fees for Meals/Snacks


Breakfast (Full Price) $ 1.84 $ 1.84 $ 1.84 $ 1.84 $ 1.84


Breakfast (Reduced Price) $ 0.30 $ 0.30 $ 0.30 $ 0.30 $ 0.30


Lunch (Full Price) $ 3.41 $ 3.41 $ 3.41 $ 3.41 $ 3.41


Lunch (Reduced Price) $ 0.40 $ 0.40 $ 0.40 $ 0.40 $ 0.40


Snack (Full Price) $ 0.75 $ 0.75 $ 0.75 $ 0.75 $ 0.75


Snack (Reduced Price) $ 0.15 $ 0.15 $ 0.15 $ 0.15 $ 0.15


School Food Cost


Lunch $ 487,630 $ 549,010 $ 613,800 $ 682,000 $ 729,740


Breakfast $ 36,574 $ 41,177 $ 46,037 $ 51,152 $ 54,733


Snack $ 107,250 $ 120,750 $ 135,000 $ 150,000 $ 160,500


Total $631,454 $710,937 $794,837 $883,152 $944,973


Parent Contribution


Breakfast Full $16,050.3 $18,070.6 $20,203.2 $22,448.0 $24,019.3
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2 4 0 0 6


Breakfast Reduced $ 515 $ 580 $ 648 $ 720 $ 770


Lunch full $ 297,454 $ 334,896 $ 374,418 $ 416,020 $ 445,141


Lunch reduced $ 3,432 $ 3,864 $ 4,320 $ 4,800 $ 5,136


Snack full $ 65,423 $ 73,658 $ 82,350 $ 91,500 $ 97,905


Snack reduced $ 1,287 $ 1,449 $ 1,620 $ 1,800 $ 1,926


Total possible parent contribution $367,596 $413,867 $462,708 $514,120 $550,108


Collected parent contribution $275,697 $310,400 $347,031 $385,590 $412,581


Net SchoolFood Cost (Before Fed.


Funding) $355,757 $400,537 $447,806 $497,562 $532,391


Federal Funding for Provision of Free/Reduced Price Meals


Breakfast - Reduced Price $2,643 $2,975 $3,326 $3,696 $3,955


Breakfast - Free $17,366 $19,552 $21,859 $24,288 $25,988


Lunch - Reduced Price $25,826 $29,077 $32,508 $36,120 $38,648


Lunch - Free $86,830 $97,759 $109,296 $121,440 $129,941


Snack - Reduced Price $5,148 $5,796 $6,480 $7,200 $7,704


Snack - Free $35,393 $39,848 $44,550 $49,500 $52,965


Total Funding for Free/Reduced Price


Food $173,204 $195,006 $218,020 $242,244 $259,201


Net School Food Cost (After Federal


Funding) $182,552 $205,531 $229,786 $255,318 $273,190


The remainder of the expenses are largely self-explanatory and fit into the general categories of
classroom resources, school-related services, operational expenses, non-instructional
contracted services, and financial expenses (excluding financing for the building as discussed
above). To be conservative in calculating our expenses, we estimate that 100% of our Title II
funding will be spent on outside consultants in support of our students that qualify our school for
this funding. We note that school food costs are included in the expenses net of school lunch
fees and that grants for school lunch are included in the Federal grants section.


Our transportation expenses merit some additional discussion and detail. We fund
transportation to and from our school for all of our students either in the form of bus
transportation to students from within our PRA or a family travel reimbursement that can offset
driving or public transportation expenses. It is not common for charter schools to provide
transportation, but we make this a priority as it helps us accomplish the WVA charter school
mission and to ensure that historically underserved populations of students are not excluded.
We first estimate the number of students who will ride the bus, which will be available to all
students who reside within our PRA. Our enrollment estimates suggest that 41% of our total
enrollment will be sourced from within our PRA and bus ridership information from Monongalia
County indicates that just under 85% of students in public schools utilize the bus. Taken
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together, we estimate that 35% of our students will opt to ride the bus to our school and the
remainder of households would be entitled to a family travel reimbursement.


The family travel reimbursement is in the amount of $150 a year for households with one child
and $200 for households with more than one child. We estimate average family sizes based on
our survey responses and calculate the total reimbursement amount. We note that some
families may elect not to seek the reimbursement or may otherwise donate the reimbursement
back to the school, but to be conservative we included 100% of the estimated reimbursement
amounts in our costs.


Our budget contemplates providing bus services to the 35% of our students that we estimate
will utilize the bus (301 students total). We extensively analyzed the public school bus routes for
the schools in our PRA and also conducted our own field research to identify passable roads
and safe locations for bus stops and, based on this analysis, we estimate that we need to run
five bus routes twice daily with an average of 30 miles per route plus additional mileage for field
trips. We are able to identify substantial cost savings in the provision of bus transportation over
the methods employed in Monongalia County based on our school needs. For example, our
buses will be stored at our school, eliminating substantial travel time, mileage, fuel costs, and
wages paid for travel to and from a remote transportation center. Our buses will complete only a
single route to each location in our PRA rather than multiple routes to the same places because
our school services all grade levels. Lastly, we will acquire pre-owned buses that are 3-5 years
old with 40,000 to 50,000 miles of usage, which results in substantial cost savings as bus values
depreciate dramatically in the early years of use. Based on these identified efficiencies and then
taking costs for maintenance, fuel, and insurance into account, we estimate our average cost
per route per day at $136, excluding wages for bus operators.


In the event that the actual number of students sourced from the PRA is substantially higher
than we estimate and, therefore, significantly more students request transportation than is
reflected in our estimates, then a portion of this cost would be absorbed by a corresponding
reduction in Family Travel Reimbursements. Additionally, to avoid substantial increases in
capital outlays for a larger fleet of buses, we may elect to have two different start times for our
school with one half of the students within our PRA beginning at one time and the other half
beginning at a later time. Students outside the PRA would be assigned a start time by region to
ensure that half the total student body starts at each time. For example, we could hold a single
class period with the first half of our students and half of our teachers beginning at 7:40am with
the remainder of the students and teachers joining at 8:25am and then repeat this class period
with the other half of the students and teachers in the afternoon for a staggered end time. This
approach would permit most of our buses to complete two AM and two PM routes, although we
note that only one route would be permitted to certain areas, such as the Bruceton Mills area,
due the travel distance. Using this alternative approach, we could provide bus transportation to
as much as two-thirds of our students before additional buses would need to be purchased and,
as noted, at least a portion of the additional fuel costs, mileage on the buses, and wages for bus
drivers would be absorbed by a reduction in Family Travel Reimbursements.
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Five-Year Contingency Budget
The methodology for our five year contingency budget, based on an initial enrollment of 374
students, is essentially the same as for our expected budget, except with about half the level of
enrollment. On average, these estimates assume approximately two classes of students per
grade, which is dramatically lower than expected based on our survey data and the initial
pre-registration response.


This contingency budget demonstrates that our school would be viable at 374 students enrolled
in the first year with growth up to 595 students by year 5 with a five-year surplus of $267K.
However, the breakeven point where the school would generate no surplus is 362 initial
students with growth up to 582 students by year 5. On that basis we list our overall minimum
initial enrollment as 362 students in the minimum enrollment matrix, because this number
represents our absolute minimum required enrollment based on the abbreviated staffing plan.
Even our most conservative estimates dramatically exceed this enrollment amount, but the
school would be successful at the contingent budgeted size that we reflect herein.


In this budget proposal, many of the administrative functions are combined across fewer staff
and we also retain less support staff and fewer teachers consistent with the lower enrollment
level. That said, the amount of teachers, administrators, bus routes, and our projected building
size are all more than 50% of our estimated budget for the larger enrollment figure due to
regulatory requirements, the reasonable likelihood of identifying staff with cross-competencies,
fewer opportunities for economies of scale, and logistical realities.


We include the same overall summary as in our estimated budget in the contingency version
below.


West Virginia Academy, Ltd. Financial Plan & Five Year Budget
Year 1 Year 2 Year 3 Year 4 Year 5 5 year total


Revenue
Revenues


District and state revenue $ 2,230,569 $ 2,248,112 $ 2,574,748 $ 2,920,892 $ 3,301,064 $ 13,275,384


Federal revenue $ 143,007 $ 249,146 $ 288,218 $ 327,666 $ 357,579 $ 1,365,617


Other Revenue $ 706,873 $ 763,379 $ 822,046 $ 879,416 $ 904,809 $ 4,076,524


Total Revenue (Excl.


Fundraising) $ 3,080,449 $ 3,260,637 $ 3,685,012 $ 4,127,974 $ 4,563,452 $ 18,717,525


Revenue Per Student $ 8,236 $ 7,530 $ 7,415 $ 7,398 $ 7,670


Expenses
Compensation
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Salaries $ 1,517,000 $ 1,621,290 $ 1,792,609 $ 1,854,992 $ 1,981,933 $ 8,767,824


Payroll taxes and Benefits $ 486,226 $ 531,342 $ 586,367 $ 622,453 $ 749,475 $ 2,975,862


Total Compensation $2,003,226 $2,152,632 $2,378,976 $2,477,445 $2,731,409


Net Revenue less


Compensation $ 1,077,223 $ 1,108,006 $ 1,306,036 $ 1,650,529 $ 1,832,043 $ 6,973,838


Facility


Occupancy costs $ 377,034 $ 401,780 $ 461,166 $ 517,768 $ 552,100 $ 2,309,848


Other facility costs $ 64,217 $ 74,000 $ 84,938 $ 95,363 $ 101,686 $ 420,205


Total facility expense $ 441,251 $ 475,781 $ 546,104 $ 613,131 $ 653,786 $ 2,730,053


Net Revenue less Comp,


Facility $ 635,972 $ 632,225 $ 759,933 $ 1,037,398 $ 1,178,257 $ 4,243,785


Other Expenses


Classroom Expenses $ 87,810 $ 90,056 $ 104,102 $ 117,677 $ 120,031 $ 519,676


Contracted prof. svcs.:


instruction $ 20,912 $ 23,867 $ 27,068 $ 30,123 $ 31,998 $ 133,968


School-related services $ 364,344 $ 403,027 $ 444,848 $ 484,764 $ 510,211 $ 2,207,195


Operational Expenses $ 112,714 $ 118,656 $ 129,534 $ 147,631 $ 149,845 $ 658,380


Contracted prof. svcs.:


non-instruction $ 24,000 $ 24,480 $ 24,970 $ 25,469 $ 25,978 $ 124,897


Depreciation $ 38,550 $ 44,543 $ 53,412 $ 29,332 $ 32,730 $ 198,567


Dissolution escrow $ 20,000 $ 20,000 $ 20,000 $ 20,000 $ 20,000 $ 100,000


Total Other Expenses $ 668,330 $ 724,628 $ 803,934 $ 854,997 $ 890,794 $ 3,942,683


Net Revenue


pre-Grants/Fundraising $ (32,358) $ (92,403) $ (44,001) $ 182,401 $ 287,463 $ 301,102


Grants & Donations $ 187,356 $ 239,024 $ 274,529 $ 308,932 $ 334,521 $ 1,344,361


Yearly Surplus (deficit) $ 154,997 $ 146,621 $ 230,528 $ 491,333 $ 621,984 $ 1,645,463


Discretionary Allocations


New Programming (5-9%


of surplus) $7,750 $8,797 $16,137 $39,307 $55,979 $127,969


Additional Merit Pay $50,000 $55,000 $60,000 $65,000 $70,000 $300,000


Additional CAPEX $50,000 $50,000 $150,000 $300,000 $400,000 $950,000


Net Surplus (deficit) $47,247 $32,824 $4,391 $87,027 $96,005 $267,494


As shown above, our organization would operate with a surplus over the first five year period
even with this lower initial enrollment amount. The greatest impact in the short term of these
lower enrollment amounts is that discretionary CAPEX spending is constrained in the first 2-3
years. Funding for additional programs and new capital expenditures would be more dependent
on additional fundraising and grants during this time. We do note that in years four and five,


246







consistent with the other budget, our financial position would strengthen as our growth period
concludes and we receive foundation funds consistent with actual enrollments rather than lesser
prior year enrollments. We would initiate spending on capital expenditures on more permanent
structures starting at that time if donations and grants were not otherwise sufficient to begin
earlier.


While our contingent budget was calculated using conservative estimates as we include very
low estimates for charter school grants and other sources of funding compared to charter
schools in other areas, it is possible that unexpected additional costs could arise along the way
that are not offset by such additional funding. To accommodate that scenario, in addition to
trimming discretionary spending, we can slow the rate at which high school grade levels are
added (i.e., adding an additional grade every two years rather than annually) and this greatly
strengthens our financial position as the off year without adding a year means funding would
match actual enrollments every other year. This approach would only be used if necessary due
to unexpected financial reversals. Also, while our plan is for our all modular buildings to be
temporary while more permanent structures are built over time, the useful life of these modular
structures exceeds the ten year period over which the loans would be repaid and so delaying
capital expenditures and using modular facilities for a longer period of time would be a
permissible, albeit less than ideal, approach to offsetting significant unexpected additional costs.


A breakdown of our estimated revenues and then expenses using this contingency analysis are
provided below:


West Virginia Academy - Estimated Revenues


Year 1 Year 2 Year 3 Year 4 Year 5


District and state revenue


Amou


nt


Per pupil income (Foundation


Funding)


Per


student


$5,23


2


$


1,956,710 $ 1,956,710 $ 2,265,389 $ 2,600,228 $ 2,919,370


Special ed


Per


student $163 $ 7,925 $ 9,267 $ 10,743 $ 12,182 $ 13,120


Tools for Schools State


Funding


Per


student $25 $ 9,485 $ 10,981 $ 12,604 $ 14,151 $ 15,089


Alternative Education


Programming


Per


Student $18 $ 6,620 $ 7,664 $ 8,797 $ 9,877 $ 10,532


Project Aware


Per


student $3 $ 1,148 $ 1,329 $ 1,526 $ 1,713 $ 1,827


Truancy Diversion


Per


student $9 $ 3,295 $ 3,815 $ 4,379 $ 4,916 $ 5,242


ESL Funding


Per


student $1 $ 423 $ 489 $ 562 $ 631 $ 672


PEIA/RHBT State Funding $ 244,963 $ 257,856 $ 270,749 $ 277,195 $ 335,212
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Total District and State


Revenue


$


2,230,569 $ 2,248,112 $ 2,574,748 $ 2,920,892 $ 3,301,064


Federal Revenue


Title I


Per


student $233 $ 33,996 $ 39,752 $ 46,084 $ 52,258 $ 56,280


Title II


Per


student $49 $ 18,412 $ 21,317 $ 24,467 $ 27,470 $ 29,292


Title III


Per


student $156 $ - $ - $ - $ - $ -


IDEA


Per


student


$1,69


4 $ - $ 83,186 $ 97,272 $ 112,766 $ 127,872


Free/Reduced Price Meal


Funding $ 90,599 $ 104,892 $ 120,395 $ 135,172 $ 144,135


Other $ - $ - $ - $ - $ -


Total federal revenue $ 143,007 $ 249,146 $ 288,218 $ 327,666 $ 357,579


Total Revenues


Ex-Fundraising/Other


$


2,373,576 $ 2,497,258 $ 2,862,966 $ 3,248,558 $ 3,658,644


Grants & Fundraising


Federal Charter School


Program Grant (CSP) $ - $ 20,000 $ 22,000 $ 24,000 $ 26,000


Charter School Specific Grants $ 25,000 $ 30,000 $ 35,000 $ 40,000 $ 45,000


Supp. Program Grants


(Afterschool/Breaks)


%


Students $ 137,356 $ 159,024 $ 182,529 $ 204,932 $ 218,521


Donations and Gifts $ 25,000 $ 30,000 $ 35,000 $ 40,000 $ 45,000


Total Grants & Donations $ 187,356 $ 239,024 $ 274,529 $ 308,932 $ 334,521


Other Revenues


Supp. Program Revenues


(Afterschool/Breaks)


%


Students $ 161,595 $ 187,087 $ 214,740 $ 241,096 $ 257,083


Nursery School Revenues


Per


Student


$4,70


3 $ 470,278 $ 493,792 $ 517,306 $ 540,820 $ 550,226


Home School Connection


Revenues


Per


Student


$2,50


0 $ 75,000 $ 82,500 $ 90,000 $ 97,500 $ 97,500


Total Other Revenues $ 706,873 $ 763,379 $ 822,046 $ 879,416 $ 904,809


TOTAL REVENUE


$


2,560,931 $ 2,736,282 $ 3,137,495 $ 3,557,490 $ 3,993,164
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West Virginia Academy - Estimated Expenses


Expense
Funding


rules


Funding


rate
Year 1 Year 2 Year 3 Year 4 Year 5


Classroom


Text books and materials


(new students)


Per


student $ 50 $ 18,700 $ 3,009 $ 3,329 $ 3,237 $ 3,301


Text books and materials (all


students)


Per


student $ 15 - $ 6,625 $ 7,756 $ 8,882 $ 9,060


Classroom supplies


Per


student $ 5 $ 1,870 $ 2,208 $ 2,585 $ 2,961 $ 3,020


Assessment material and


services


Per


student $ 60 $ 22,440 $ 26,500 $ 31,025 $ 35,529 $ 36,240


Educational software Fixed $ 5,200 $ 5,200 $ 5,304 $ 5,410 $ 5,518 $ 5,629


Events and assemblies


Per


student $ 15 $ 5,610 $ 6,625 $ 7,756 $ 8,882 $ 9,060


Library books


Per


student $ 10 $ 3,740 $ 4,417 $ 5,171 $ 5,922 $ 6,040


Art supplies


Per


student $ 25 $ 9,350 $ 11,042 $ 12,927 $ 14,804 $ 15,100


Music supplies


Per


student $ 50 $ 18,700 $ 22,083 $ 25,854 $ 29,608 $ 30,200


Phys ed supplies Fixed $ 2,200 $ 2,200 $ 2,244 $ 2,289 $ 2,335 $ 2,381


Total classroom $ 87,810 $ 90,056 $ 104,102 $ 117,677 $ 120,031


Contracted professional


services: instructional


Consultants - not grant


dependent


Fixed


$ 2,500 $ 2,500 $ 2,550 $ 2,601 $ 2,653 $ 2,706


Consultants - Title II Title II NA $ 18,412 $ 21,317 $ 24,467 $ 27,470 $ 29,292


Consultants - grant


dependent


Fixed


$ - $ - $ - $ - $ - $ -


Total contracted


professional services:


instructional $ 20,912 $ 23,867 $ 27,068 $ 30,123 $ 31,998


School-related services


Per Student Field Trip Costs


(Non-Travel)


per


student $ 18 $ 6,732 $ 7,794 $ 8,946 $ 10,044 $ 10,710


Student Scholarships (529


Plans)


per


student $ 20 $ 7,480 $ 8,660 $ 9,940 $ 11,160 $ 11,900


School food program cost


(net of revenues) NA $ 186,088 $ 215,444 $ 247,288 $ 277,640 $ 296,049


Bus Transportation


$


136,179 $ 136,179 $ 138,903 $ 141,681 $ 144,515 $ 147,405
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Family Travel


Reimbursements


per


househol


d


$150/$2


00 $ 27,665 $ 32,022 $ 36,785 $ 41,194 $ 43,930


Nursing supplies Fixed $ 200 $ 200 $ 204 $ 208 $ 212 $ 216


Total school-related


services $ 364,344 $ 403,027 $ 444,848 $ 484,764 $ 510,211


Operational expenses


General liability/umbrella/


directors and officers


Fixed $ 20,000 $ 20,000 $ 20,400 $ 20,808 $ 21,224 $ 21,649


Telephone and internet Fixed $ 5,000 $ 5,000 $ 5,100 $ 5,202 $ 5,306 $ 5,412


Office supplies


Per


student $ 75 $ 28,050 $ 33,125 $ 38,781 $ 44,412 $ 45,300


Photocopier lease Fixed $ 6,000 $ 6,000 $ 6,120 $ 6,242 $ 6,367 $ 6,495


IB Accreditation & Fees Fixed $ - $ 13,500 $ 9,500 $ 9,500 $ 17,500 $ 13,500


Staff recruitment Fixed $ 600 $ 600 $ 612 $ 624 $ 637 $ 649


Supp. Program Materials


(Afterschool/Breaks)


10% of


Rev. $ 16,160 $ 18,709 $ 21,474 $ 24,110 $ 25,708


Student recruitment Fixed $ 3,000 $ 3,000 $ 3,060 $ 3,121 $ 3,184 $ 3,247


Fundraising expenses Fixed $ 600 $ 600 $ 612 $ 624 $ 637 $ 649


Postage and shipping


Per


student $ 3 $ 1,122 $ 1,325 $ 1,551 $ 1,776 $ 1,812


Printing and copying


Per


student $ 5 $ 1,870 $ 2,208 $ 2,585 $ 2,961 $ 3,020


Meeting supplies and food Per FTE $ 175 $ 6,650 $ 7,000 $ 7,350 $ 7,525 $ 9,100


Payroll processing Per EE $ 125 $ 5,863 $ 6,375 $ 6,950 $ 7,163 $ 7,563


Bank charges Fixed $ 500 $ 500 $ 510 $ 520 $ 531 $ 541


Travel Per FTE $ 100 $ 3,800 $ 4,000 $ 4,200 $ 4,300 $ 5,200


Total operational expenses $ 112,714 $ 118,656 $ 129,534 $ 147,631 $ 149,845


Contracted professional


services: non-instructional


Accounting/audit Fixed $ 20,000 $ 20,000 $ 20,400 $ 20,808 $ 21,224 $ 21,649


Legal Fixed $ 2,500 $ 2,500 $ 2,550 $ 2,601 $ 2,653 $ 2,706


IT support Fixed $ 1,500 $ 1,500 $ 1,530 $ 1,561 $ 1,592 $ 1,624


Consultants - not grant


dependent


Fixed


$ - $ - $ - $ - $ - $ -


Consultants - grant


dependent


Fixed


$ - $ - $ - $ - $ - $ -


Total contracted


professional services: non


instructional $ 24,000 $ 24,480 $ 24,970 $ 25,469 $ 25,978
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Facilities expenses


Charter School Facility and


Land


Fixed


NA
$377,034 $401,780 $461,166 $517,768 $552,100


Nursery School Facility Fixed $93,936 $78,936 $78,936 $78,936 $78,936


Utilities Fixed $60,447 $69,983 $80,326 $90,185 $96,165


Maintenance / cleaning


supplies


Fixed


$ 3,770 $ 4,018 $ 4,612 $ 5,178 $ 5,521


Total facility expenses $535,187 $554,717 $625,040 $692,067 $732,722


Financial expenses


Depreciation NA $ 38,550 $ 44,543 $ 53,412 $ 29,332 $ 32,730


Interest Expense $ 30,000 $ 20,000 $ 15,000 $ 10,000 $ 10,000


Escrow set aside


Fixed $100,000


over


time


$ 20,000 $ 20,000 $ 20,000 $ 20,000 $ 20,000


Total financial expenses $ 88,550 $ 84,543 $ 88,412 $ 59,332 $ 62,730


TOTAL EXPENSES


$


1,233,518


$


1,299,345


$


1,443,974


$


1,557,064


$


1,633,516


Separate tables for Salary, Taxes Benefits, Facility Expense, and Food Services budgets are not
provided for the contingency plan as the methodology and costs are approximately similar to the
expected budget, except with lower amounts to reflect reduced staff, students and square
footage needs.  The total amounts reflected in the expense lines above provide sufficient detail
without unnecessary duplication of tables, although our organization can produce that specific
detail if requested by the committee.
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